Curriculum Studies
Assignment 2- Critically analyse the strategies for promoting inclusivity in a given UK curriculum. 
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‘Inclusion’ or ‘inclusive education’ is not another name for ‘special needs education’…Within the ‘index’, the concept ’special educational needs’ is replaced by the term ‘barriers to learning and participation’. Consequently, inclusion is seen to involve the identification and minimizing of barriers to learning and participation and the maximizing of resources to support learning and participation (Booth et al, 2000. p13).
 Now that inclusion in education has been defined, this essay will aim to critically analyze how the strategies for inclusivity are promoted in the Early Years Foundation Phase (EYFP). A brief history of inclusion in education will be given in order to provide the reader with some knowledge on this chosen topic. 
According to OSF (2015) incorporating inclusivity in education results in a higher quality for all students, and is vital in order to abolish discriminatory attitudes. As schools are the first relationship with the real world children will face, ensuring quality interactions, respect and understanding is paramount. This respect will flourish when surrounded by children of all different genders, abilities, cultures, races and backgrounds. Early years education has the ability to lay the paving stones for a more inclusive world, a world where differences are valued. But this has not always been the case, in the 1950’s it was believed by many that children with differences could not be taught and therefore the government decided to take no accountability for their education. This resulted in many children not being educated (Inclusion BC, 2017). 
Knowle (2013) suggests that over recent years there have been many laws or acts which have aimed to promote inclusivity in education, with one in particular making a lasting impact, the Equality Act of 2010. The act first came into force on the 1st of October 2010, and it was able to bring together over 120 different legislations to be included in this single act. The Equality Act provides a legal framework, which aims to protect the rights of all, as well as promote opportunities. This piece of legislation covers age, disability, gender, race, religion, belief, culture and sexual orientation in education systems.  The acts main aim was to strengthen and build upon the current legislation to ensure a society based on equality (Equality and Human Rights Commission, 2017). The Foundation Phase framework (2015. p5) states that schools in Wales have a duty, under the Equality Act 2010, to ensure ‘all children and young people must be provided with an education that develops their personality and talents to the full’, as well as ‘safeguarding and promoting the welfare of all children and young people’.  As a result of this legislation being adopted by the Early Years Foundation Phase, guidelines are set to ensure positive attitudes are promoted and encouraged, along with removing discrimination or prejudice in the curriculum and schools. The framework states that schools have an obligation to lessen barriers associated with their environment, and socially. As well as offering opportunities which will allow the student to reach their full potential, regardless of differences (Welsh Government, 2015).
Because of the legislations in place to ensure inclusivity in education, many strategies have been adopted by governments, in order to ensure children’s welfare is at the highest of standards, and strengthen the curriculum to incorporate all students. These strategies will now be discussed, along with examples of who will benefit from these strategies. The strategies will be critically analysed in order to distinguish how well they work for students.
	Article 12 of the United Nations Convention on the Rights of the Child states that all children have the right have a say on decisions which may affect them, and their opinion should be listened to and taken into account (UNCRC, 1990). The UNCRC is of great importance in the EYFP, as it underpins the seven core aims of the curriculum. When looking at the Foundation Phase framework’s ‘Personal and Social, Well-being and Cultural Diversity’ area, some of the main aims are to ‘express and communicate different feelings’, ‘become independent thinkers and learners’ and ‘value and contribute to their own well-being and to the well-being of others’ (Welsh Government, 2015). In the EYFP, one strategy that is used to meet these aims is giving the student a voice, this can be done in many ways such as School Council or Pupil Participation Groups.  School council are usually a group of students who have been chosen to represent by other members of the class, to take forward ideas and thoughts that each class have on how their school is run, or on issues facing the community. School council’s are able to be involved in major decisions which will affect the school, such as interviewing new staff, meeting with governors and parents, and School Development Plans (Children’s Rights Wales, 2016). School Councils have become very popular as of recent years, but this has not always been the case. Before 2000, school councils were very rarely heard of, they came as a result of the 2003 Every Child Matters initiative, as one of the core aims was to ensure children made a positive contribution to the life of the school (Bennett, 2012). This resulted in School Councils being seen in many schools across the U.K, Bennett (2012) suggests that 90% of schools now use them as a way of ensuring children’s voices are heard. Although giving children a voice has been seen to effect children positively (Costin, 2015), there are certain pupils who are able to benefit at a greater level from student councils.
 Research suggests that giving children the opportunity to take part in decision making can positively impact children with behavior issues, according to Fielding (2001. Cited in Whitty, 2007) children who are able to contribute to the drawing up of rules, find it easier to follow them. This is said to be because of the new level of understanding they have now that they are the group making the rules, instead of being told them. Whitty & Wisby (2007) also believe that giving a child with behavioral issues the opportunity to give their opinion on how the school is run, will allow them to have a sense of ownership, feel trusted and respected, which therefore results in improved behavior. This can also help with children’s relationships with one and other, as communication skills are worked on, and support by peers is seen (Davies, 2006. Cited in Whitty, 2007). 
 A concern raised over giving students a voice is that according to Knowles (2009) at this time in children’s lives, there should be no responsibility, along with the early years being seen as a time of innocence for children. It is believed that children should not be put under the pressure of having to make decisions which represent a whole class or even school as this can cause damage to children’s emotional welfare and mental health. Knowles (2009) also suggest that children should be somewhat sheltered from the world around them, and should not be notified on the issues that will face them in years to come until they are old enough to understand. Despite of this, many advantages of children having a voice in their education exist, many have been previously mentioned, but some noted by Roberts (2012) are students having a sense of self-worth and being valued, as well as gaining confidence which helps in later life. Children are able to feel empowered as they have contributed to their education, and have been listened to by peers and teachers. 
	Another strategy to promote inclusivity, which has been applied to education in Wales through the Early Years Foundation Phase curriculum is the use of Individual Education Plans (IEP’s). The framework for Foundation Phase states that ‘Settings/schools should teach all programmes of study and frameworks in ways appropriate to children’s developing maturities and abilities and ensure that children are able to fully use their preferred means of communication to access the curriculum’, and ‘Settings/schools should use material in ways suitable for the children’s age, experience, understanding and prior achievement to engage them in the learning process’ (Welsh Government, 2015). The guidelines noted are aimed towards the use of IEP’s in early years, an IEP is designed for children who have particular needs which may affect their learning. The IEP is structured around the curriculum, but builds upon it to meet the needs of the child in order to ensure they get the most out of their education (Silas, 2016). The individualized plan sets out a list of strategies or targets for the teacher and the learner, with the aim of being met by the end of the term when they are usually reviewed. The differences may only be simple, small changes but they work in order for the child to receive the best possible learning experience (National Assembly for Wales, 2015).
Graf (2011) suggests that IEP’s can be particularly useful for children who have English as an additional language (EAL). Barriers faced by children with EAL can be a range of obstacles which can affect other aspects of their school life, such as emotional, social, physical and cognitive. Hence why when IEP’s are produced for these students they can involve a variety of targets to be met holistically. According to Graf (2011) the targets main aim will be to ensure the child is learning English vocabulary, but targets such as communication with a teaching assistant (TA), understanding symbols to help direct, and working in pairs or groups will also be included in order to ensure that the child does not feel discriminated against or left out due to their language barrier (Graf, 2011). It is also important to understand the background the child comes from, so before a IEP is finalized the parents will be asked to come into school to discuss their home situation, and evaluate the main language spoke at home, as well as organizing how the IEP can work at home alongside school. This can be seen as a positive quality of the IEP as it ensures teachers and parents are communicating on what is best for the child, and building a strong relationship which will continue throughout their schooling (Conrad, 2016). 
From researching IEP’s, disadvantages of this strategy can be found but they are not necessarily linked to children in the Foundation Phase, but these children may face these issues as they get older. One issue which has been raised by O’Brien (2017) is that occasionally if a child has an IEP then they may be grouped with others who also have IEP’s. This is not always the case but is seen in some schools. The worry here is that the setting may not be as diverse as a standard class, and may have a negative impact on the child’s learning. O’Brien (2017) also believes that this could result in bullying in school as there is a negative stigma attached to additional support.
	The Foundation Phase framework states that in the ‘Personal and Social, Well-being and Cultural Diversity’ area, ‘Children are supported in becoming confident, competent and independent thinkers and learners. Motivation and commitment to learning is encouraged, as children begin to understand their own potential and capabilities’ (Welsh Government, 2015). For a child to be supported in school and at home, parents need to be educated on how to support them. This is why the Welsh Government’s ‘Building a Brighter Future’ plan aims to support not only the child, but also the parents and families. The belief is that passionate, supportive families are vital in order to ensure children develop holistically, as well as build a school and community which is bonded by the passion for the children to succeed. This has come as a result of many economic, social and demographic transformations over recent years, which has played a part in the child poverty and teenage pregnancy rate increasing. Thus, the whole family approach to improving outcomes has been recognized and importance realized in order to improve education for children coming from disadvantaged backgrounds. Also, Multi agency work plays a vital role in some of Wales’s most deprived communities, by ensuring that the areas are able to provide support and safety for young children growing up here. This is done by ensuring council housing meets the needs of the people living here, giving quality access to local services, and attempting to minimize crime (Welsh Government, 2013). NIACE (2013. p7) suggests that ‘the family provides both a safety net and a springboard from which to make a place in the world’, this contributes to the research which shows that if parents are engaged in learning, then their children have a better chance at succeeding in life.
	This strategy mainly benefits children who are living in poverty, or are living in highly deprived areas. According to NIACE (2013. p7) ‘millions of children are being held back, not only by material poverty but also by poverty of ambition and poverty of opportunity’. Evans (2013) states that there is evidence which proves that overall levels of children development have been increased by 15% as a result of family learning for children in disadvantaged groups. It has also been suggested that family learning benefits children more widely than just academically, Ofsted (2015) believe that it can help children to become calmer in class, improve relationships with other students and teachers, aid communication skills, and help to gain self-confidence. Not only do the children benefit but also the parents, Swain (2009) suggests that Family Learning is often the first step in moving onto further education, or employment. This then results in progression in personal, well being and social aspects of the parents lives. This is said to break the cycle of deprivation, and encourage children and parents to aim to better themselves in a way that is also beneficial to society as a whole (Ofsted, 2015).
	Despite of the benefits that have been mentioned, criticisms of Family Learning have been found and noted. Gaunt (2017) suggests that parents becoming too involved in their children’s learning raises issues, not just for the child but also for staff. Parents can become too involved in their child’s school life because of Family Learning by wanting to be involved in their child’s class by volunteering or helping out, as well as taking advantage of the school as a place of socialization rather than learning. Parents have been seen to cause distraction to their child in the classroom, which negatively impacts. As well as this, it has been noted that some parents try to take on their child’s problems with other children which has resulted in children becoming less able to confront their personal issues. Another criticism raised was that because only some parents are eligible for Family Learning classes, others who are not in the classes feel out of the loop or neglected by the school. Gaunt (2017) suggests that parents who do not attend these classes feel as though others are getting special treatment, and have a better knowledge of how their child is doing in school. 
	Lastly, the Foundation Phase is largely based around play. There are many benefits of play, such as improved linguistic skills, understanding emotion, enhancing creativity, better social and intellectual skills (EYM, 2017). But play can also be used as a strategy for inclusion. The Foundation Phase framework states that:		
Children learn through first-hand experiential activities with the serious business of ‘play’ providing the vehicle. Through their play, children practice and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. First-hand experiences allow children to develop an understanding of themselves and the world in which they live. The development of children’s self-image and feelings of self-worth and self-esteem are at the core. 		(Welsh Government, 2015)
For children in the Foundation Phase, play is central to all other aspects of their lives. Play gives children of all abilities, genders, cultures, races the opportunity to engage with others and their environment in a way they may not be able to in other areas. Friendship is an important part of play to children, it gives them the ability to explore and communicate with others in a non-structured, child lead environment which can be beneficial for all involved, according to Casey (2010). Play also gives children an opportunity to hear a wide range of language used by other children, this can be beneficial as it allows children to learn from those around them. Nonverbal communication is also often used in play which ensures those who are not able to communicate through language have the ability to be included. For children with physical disabilities, play can be particularly beneficial in regard to inclusion. Many children with physical disabilities have little opportunity to exercise choice and control in a range of areas in their lives. Play makes it possible to exhibit independence as they may not need to rely on an adult. This sense of control allows them to test their own capabilities and explore boundaries, and be themselves as there is no wrong or right way (Casey, 2010).
	Disadvantages of play are difficult to come by, as for most children it is simply a natural instinct (Williams, 2016).  But some suggest that there are issues with health and safety in regard to play in the early years, Brussoni (2012) believes that there is not enough care taken to assess the risks associated with free play. This is believed by Brussoni (2012) as research suggests that ‘unintentional injuries are a leading cause of death and hospitalization for children worldwide’, this taking place at home and in school. However, Olsen (2012) states that putting too many rules and restrictions on play has a negative effect on the child’s development, which may lead to issues with authority, sharing and socialization in later life.
[bookmark: _GoBack]	To conclude, the main focus of this essay was to critically analyze the strategies which promote inclusivity in the Early Years Foundation Phase in Wales, this was done by presenting the strategy and discussing who may benefit the most from it. As well as mentioning benefits and disadvantages of each strategy. The strategies which were looked at in detail were Student Voice, IEP’s, Family Learning and Play. The Equality Act 2010 was mentioned in order to give the reader background information on the essay choice and ensure the understanding of the history of inclusivity in education.



