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This essay will critically analyse the advantages and disadvantages of early intervention for young children who have dyslexia. Throughout the essay current legislation, polices, codes of practice, processes, support strategies, and relevant models will be interlinked with a focus on theorists who have been influential in the field of early childhood development. The implications of inclusive practice will also be included with supporting evidence from relevant theoretical perspectives.
Saviour et al. (2017) state that dyslexia is a complex biological disorder which lasts throughout a child’s life, however, if early intervention does not happen it could affect a child long term as they may face barriers such as not being able to keep up with the rest of the class and miss some of the fundamental building blocks of learning to read and write, this can be done with one to one support or in small groups. However, Lature (2013) believes one to one support or support in small groups is not always provided for the child with dyslexia, because of the lack of resources and practitioners settings have, this impacts the children with dyslexia as they are not having the support which would benefit their learning such as support at a slower pace as opposed to intensive work to suit the whole setting approach. Hannell (2013) suggests early intervention is critical for practitioners working with young children who are suspected in having dyslexia, to ensure that suitable strategies are put in place to suit the individual child’s needs as they may be at risk of failing in literacy tasks. In the same way, Thomson and Goswami (2012) state that early intervention with dyslexia is beneficial as a child’s brain has a rapid rate of development, and therefore, the earlier a child is recognised with dyslexia the more time there is for intervention and the increased chance of preventing long-term failure and the emotional damage this can cause for some children. Similarly, Snowling (2013) believes that it is beneficial for dyslexia to be recognised when a child is age five, as if not, it can cause children to become frustrated individuals as they do not understand why they may not be able to do a task or may not feel confident in taking part as they feel intimidated by others due to their previous experiences. However, Eide and Eide (2011) disagree and suggest that early intervention with a child with dyslexia is unnecessary and should be done in key stage two in school, as early intervention leads to labelling an individual and should be done later in a child’s life for practitioners to get a correct diagnosis, however, teaching to the child’s needs is fundamental throughout school. This could impact policy makers and practitioners as they may be unsure of what strategies to put in place for the child and how to use the required criteria successfully in meeting the child’s needs. In the same way, Townend (2013) states some professionals believe that it is inadvisable to complete a formal assessment on a child under the age of seven who has suspected dyslexia, as it could lead to issues such as misdiagnosis or unnecessary and premature labelling. Furthermore, Elliott and Grigorenko (2014) believe that completing tests on young children who are suspected of having dyslexia could be a waste of resources and practitioners should wait to see if there is a problem before intervening, as it is known for children to become distressed throughout the assessment process. It is therefore critical for the practitioner to weigh up the possible benefits that the assessment outcomes would be for the individual child who has suspected dyslexia, before putting them through what could be a stressful situation (Hartas, 2005). However, Marshall and Lannelli (2009) state that if children are showing indicators of dyslexia at a young age, practitioners should have increased communication with the parents to ensure the child has their needs met correctly. In contrast, Pugh and Duffy (2013) state some practitioners find communicating with parents challenging as some parents may not have the time or put the effort into educating and supporting their child correctly, which would impact the child later in life as the early intervention support would not have been put in place accordingly. Furthermore, Hartas (2013) emphasises the importance of parents having an increased collaboration with their child’s school, as this will benefit the child because the practitioner can provide help and support on strategies which will help the child at home, for example coloured overlays whilst reading. This is supported by Cable et al. (2009) who explain that the Reggio Emilia approach emphasised the importance of the competent child where the parents play a fundamental role in educating and providing support in an effective working partnership with the school.
NHS (2018) state that for suspected dyslexia in a child the parent should raise their concerns with their child’s teacher, however if there is an ongoing concern the child must be taken to visit a doctor, as a lack of positive reading and writing for their age could mean the child has health problems. In the same way, the British Dyslexia Association (2018) states that when a child is not attaining the correct reading and writing for their age group, there should be further action taken by the ALNCo in the school to ensure a diagnostic assessment is undertaken by the child to be able to identify their strengths and weaknesses correctly. An individual play plan would be put into place for practitioners to identify how children’s needs are being met and also an individual educational plan needs to be put into place which would allow the child to work towards targets which would be reviewed every six months. This is supported by the Welsh Governments Routes for learning resource, which can be used to assess pupils at a young age who have profound learning difficulties and additional disabilities such as dyslexia who’s learning is at very early levels of development (Welsh Government, 2015). Beyond these early levels the Foundation Phase in Wales outcomes and national curriculum levels have been written to assess pupils who are working below national curriculum level one (Welsh Government, 2008). Furthermore, Welsh Government (2017) state that in 2017 there were 11.9 percent of all pupils who had special educational needs in maintained schools, these of which had statements. However, this differs to England where there were 14.4 percent of all pupils with special educational needs in maintained school who have statements (Department for Education, 2017). However, Eide and Eide (2011) state countries results vary regarding how many children have statements in schools, as research suggests some practitioners could be more aware of the signs and symptoms children show of a special educational need for example dyslexia.
Hall (2009) suggests that a strategy to help children who are suspected or have dyslexia is to have learning support assistants as they are beneficial in supporting a teacher who has a dyslexic child or children in the class. This is to improve the child’s learning and to also provide consistent support in reaching the child’s individual needs. A learning support assistant can provide a child who has suspected dyslexia or has dyslexia with a variety of different learning approaches to enhance and allow the child to feel as if they are making sufficient progress and learning (Goodwin, 2012). In the same way, Morehouse and Krogh (2014) state a learning support assistant is beneficial for a child who has dyslexia, in order to enhance and further their learning by providing children with coloured overlays, not criticising their work but providing positive feedback and to also discuss activities in a clear manner to ensure the child is fully aware of what to do. This is supported by Zhu and Zang (2010) who emphasise the Montessori theory where the practitioner should provide different strategies for children to suit and benefit the individual child. Miller and Pound (2010) argue that Pestalozzi’s theory emphasises the importance of tailoring the strategies to suit each individual child, as what may work for one child may not work for another child due to the child’s capabilities. Previously, there were barriers in place which affected children as there was not enough emphasis on supporting children who had additional needs due to the lack of motivation, as the view was that children are never going to learn so why waste time and effort in supporting them (Warnock, 1978). However, Reindal (2008) emphasises the social model of disability and proposes that when the barriers are removed for a child who has dyslexia, then they would be able to be independent and equal in society with choice and control over their views and the decisions affecting them. Furthermore, the Welsh Assembly Government (2004) states that the Special Educational Needs Code of Practice for Wales came into place and changed society. This states there will be children who will require support for dyslexia, that they should be able to have their individual needs met and also children should have a say by having their voices heard. Similarly, Unicef (2017) states that children must have opportunities to express their views and opinions in all matters that affect them and that they must be taken seriously. However, Crutchley (2017) states that under the medical model of disability, children did not have a say if they had a disability such as dyslexia, which would affect them fitting into society; this impacted children by not allowing them to have a voice or their opinions heard. Furthermore, Mortimore and Dupree (2008) disagree as learning support assistants may not have the sufficient knowledge, understanding or experience in the field of dyslexia due to the lack of training that some practitioners have. Beltran et al. (2013) agree, as it is known for learning support assistants to not feel confident when working with a child who has dyslexia, due to the lack of training some learning support assistants have due to the setting where they are working. This is supported by Hannell (2013), who suggests that if the head teacher of a school lacks motivation it can have an effect on the practitioners such as learning support assistants, as they would not be receiving the correct or sufficient training to be able to feel confident whilst working with children who have dyslexia. However, Hayes (2016) disagrees as it may not be the head teacher lacking motivation it could be the lack of training for practitioners in the dyslexia field could be due to a shortage of funding, as there have been cuts meaning that schools cannot afford to pay for practitioners to attend continued professional development. This impacts the children as the learning support assistant would not feel confident in providing children with successful strategies and support for them to be able to develop effectively, which children would pick up even at a young age (Reid, 2009). However, the Welsh Government (2018) is looking at developing practitioner’s knowledge and understanding of children with special educational needs, to ensure children are receiving the correct support when required and that practitioners will be trained with up to date strategies to work in accordance with social services and the health services. Furthermore, this does not mean that each practitioner will be confident in supporting a child with dyslexia as each practitioner learns and develops at a different pace. However, this impacts children as providing training for practitioners does not solve issues and implications straight away it is an ongoing process (Cahalan, 2010).
Squires (2006) places an emphasis on modern technology for children who are dyslexic as it allows children to feel motivated, saves time and the work that children produce using ICT is beneficial as it allows children to build skills such as word, sentence and text level by using spelling programmes. However, Reid (2009) does not agree with dyslexic children using ICT programmes to improve their learning. This is due to them relying on the software to be able to spell words for them which could impact the child’s emotions and impact their individual learning as they are not using their confidence to be able to spell words for themselves showing a decrease in their self-esteem. Furthermore, Davies (2013) states that some schools cannot afford ICT programmes for children who have dyslexia, which is a barrier to children’s learning as they do not have access to the relevant equipment needed to further and enhance their individual development. 
McLachlan and Arrow (2016) state that by children using apps and ICT programmes to support their dyslexia, could impact the child due to the iPads not being easily accessible for children and would need adult support and supervision. This is supported by Smidt (2011) as Vygotsky’s theory places an emphasis on the adult being there to be able to support the child if necessary. However, Waite and Bogotch (2017) disagree as not all schools have got the funding to be able to support children who need help using iPads, this is due to the class ratios and funding cuts by the government. This is supported by Platz and Arellano (2018) as Pestalozzi’s theory believes that there is a curriculum to follow and that there are not enough practitioners in place to be able to support children with their gradual learning due to the lack of time and pressure practitioners are under.
Settings which are inclusive will allow children who have additional needs such as dyslexia to learn and develop with children who do not. This is beneficial as children get support from their friends in helping them out socially; for example if a child with dyslexia was struggling to write a word on a board then they could have help from their friends (Knowles, 2010). Similarly, Rodgers and Wilmot (2011) agree and suggest that children who are dyslexic can benefit from being in a mainstream school as they would be able to mix with various children who would be able to help them in situations where the child has difficulty putting together sequences as by the children supporting each other it could increase the child who has dyslexia’s confidence. In contrast, Bonawitz et al. (2009) disagrees as children should only learn from learning support assistants or teachers and not other children, as it causes issues such as misunderstanding for the child who has dyslexia as the child who may be helping them may spell a word wrong.
Furthermore, inclusive settings should work towards providing effective planning and differentiation for children to meet their needs effectively. As research suggests that educational establishments have found that being an inclusive setting has led to an improvement in general educational standards (Deiner, 2011). However, the Warnock report (1978) looked at children who have additional needs which are most suited for attending a special school where they have trained staff in areas dyslexia to be able to suit and tailor different ideas and strategies to a children’s individual needs. This is supported by Unicef (2018) as article twenty-three states that a child with a disability has the right to live a full and decent life and that the governments must do all they can in supporting a disabled child and their family. The National Archives (2010) agrees, stating that section six of the Equality Act protects children from discrimination and disability; this was replaced by the Discrimination Act 1995. This was to ensure children are not treated unfavourably and are offered reasonable adjustments and support if required, which is highlighting that society is moving forward by taking into consideration all children’s needs. Furthermore, The National Archives (2011) state that chapter 60 of the Education Act enhances the need for securing special educational provision for children who have special educational needs, where a local authority arranges special educational provision for a child whom they maintain a statement under section 7. However, Department of Health (2011) state under the SEND code of practice section 1.24, that for special educational provision to be successful it is meant that practices employ high quality practitioners to ensure the children’s needs are being met through the practitioners putting thorough strategies in place. In the same way, Trodd (2016) states that in an inclusive setting the barriers are removed by practitioners, to enable children who have dyslexia to have increased self-esteem as children who have an additional need such as dyslexia should have the same equal opportunities as everyone else. However, settings are failing to provide an inclusive practice, and are seen to treat children less favourably because of their disability, which can be deemed unlawful and would be discriminating against children who have dyslexia as they have the right to be treated the same (Salvia et al., 2016). Furthermore, Dauncey (2016) states that the Welsh Government has recognised that the system of providing children with strategies to suit their special educational needs is no longer fit for purpose, as it is believed that a model which was introduced more than thirty years ago should be replaced by 2020 with a focus on multi-agency working and collaboration which will support children who have additional needs such as dyslexia, which will enable them to be supported through their education and their life choices. However, Pugh and Duffy (2013) state that this could be an issue as it would take eight years from start to finish for the new legislation to come into place of which the practitioners would be working from and meeting the current legislation today, this would impact children as their needs would not be met as effectively as opposed to if the new legislation was in place immediately, as there would be increased multi-agency working. 
To Conclude, there are many different advantages and disadvantages of early intervention with a child who has an additional need such as dyslexia, as research suggests early intervention with a child who has dyslexia is beneficial as children’s brains have an increased rate, as the earlier a child is recognised with dyslexia the more time there is for intervention and the increased chance of preventing long-term failure. However, on the other hand Eide and Eide (2011) disagree as early intervention with a child with dyslexia is unnecessary due to labelling an individual. This could impact policy makers as they may be unsure of what strategies to put in place for the child and how to use the required criteria successfully in meeting the child’s needs. Furthermore, Hartas (2005) states it is the practitioner’s decision to decide whether the process is going to be beneficial for the child as some children become anxious of being put through the diagnostic process, therefor it is the practitioner’s decision to weigh up the possible benefits beforehand. 
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