Video link for presentation - https://www.youtube.com/watch?v=zoHV9rWHSJw&list=PLjV5htEtDATKzlYwqyZp4T6c7nRvxQ-Ic 
Explanation of my chosen intervention.
Within this file, the reader will find research related to transitions with autistic children in the Foundation Phase (FP) aspect. This topic intrigued me because the writer wanted to know how teachers successfully put interventions into place for children on the autistic spectrum disorder (ASD) as ASD children do not like change (Mesibov et al., 2005). The writer has learned that ASD children like routines and order (The National Autistic Society, 2017), so how do ASD children cope every day in school when twenty-five percent of a school day (Hume, 2008) is made up of transitions from activity to activity (Mesibov et al, 2005). The writer wanted to find out what creative strategies are in place and offered to teachers for support of inclusion (UNCRC, 1992) for ASD children. Transitions are a hard period for any child, especially for a child with ASD. Unsuccessful transitions can make negative impacts on children’s well-being (Turnbull, 2006) therefore, it is important to strive for children to have successful transitions to build resilience in their lives (Trodd, 2013). As the writer has chosen FP area of learning this year, in her last teaching year of practise, the writer decided she wanted to look at transitions from home to nursery with ASD children. This is where the intervention was created. 
In the past teaching practise, the writer has met children with ASD in mainstream classes from FP to Key Stage Two (KS2). The writer has always had an area of interest to research into ASD as she does not think she has enough prior knowledge to teach and help children cope with their ASD in a mainstream classroom. It is important to understand that children with special education needs (SEN) should be included in mainstream settings as, “it makes social sense for all children to learn together” (Grigg, 2015 & CSIE, 2002). Through doing research and visiting nurseries and learning centres (LC) that cater for SEN children (WAG, 2004), the writer has developed an excellent understanding through these experiences around her local area as well as researching into charities offering online support for anybody and everybody to learn about ASD and how to support these children. National Autistic Society is a charity who offer great advice to assist teachers and parents to develop their ASD children’s learning which helps them to progress for their futures.  There are many research articles from this charity in the intervention file as the writer found them interesting to read as well as informative which supported her to progress the intervention of inclusion for ASD children. 
To develop the intervention, the writer has been researching how every child develops successfully to be successful in their future life’s as this is what the new curriculum from Donaldson (2015) wants practioners to achieve. The writer discovered that children need positive relationships with schools and parents where there is a welcoming and positive environment (Maslow, 1943) for children to achieve in life (Bronfenbrenner, 1990). Therefore, it is important for schools to participate with the document of, “Well-being of Future Generations (Wales) Act,” (WAG, 2015) as this will develop teachers understanding of children’s rights (UNCRC, 1992) and will develop how to embed well-being across schools to provide children with a supported and caring environment for successful futures. Community needs to be actively involved in schools also, as children need to understand society to be able to flourish in the world, so activities that undertake the local area, attending church and many other visits will help children develop this understanding. This would mean that schools across Wales will need to provide children with beneficial and co-operative strategies that are fair and includes all children.  These children are the future society therefore, in order to make society safe (Maslow, 1943) and create a friendly, respectful ethos, we need to teach our children how to change the perspective in Wales. 
All children including SEN children are taught through play (Erikson, 1998) in FP. Playing for children teaches them how to communicate with others which develops skills from the FP curriculum in literacy and numeracy as well as building confidence, respect and resilience (Cousins, 2007). Playing can take place in formal and informal aspects for children to develop social skills such as willingness to work with others (Erikson, 1993), cultural and historical contexts (Vygotsky, 1978). The aspect of play will help teachers visualise the psychology of children through the children being egocentric (Vygotsky, 1962). Teachers that set provision in activities will help children grow in their zone of proximal development (Vygotsky, 1978) which is where children develop through different stages of life. Through researching this theory, the writer has come to conclusion that children develop at different stages at different times through social interaction and other aspects (Erickson, 1993). 
This includes that while the writer had to research about different strategies to teach ASD children, the writer also had to provide diverse learning strategies to develop each child differently at their own pace through different cognitive and conceptual thinking strategies. Through research, the writer discovered that ASD children take a longer time to develop their skills, therefore they need more time to think about different subjects to process the information they have been given (The National Autistic Society, 2017). Hence why the different strategies the writer chose, including the sensory room activities, lego therapy and play dough activities (Maslow, 1954), provided time for ASD children to process and progress in their learning. The different strategies suited different learning styles according to children’s needs (Dunn, 2012). They need to mature naturally in order to develop motor skills and other aspects (Vygotsky, 1960). The sensory room (Grigg, 2015) research is evident in the file as the writer wanted to create a new environment and space for ASD children to be educated in by allowing them to mature their skills and be creative and confident (Maslow, 1954) while discovering the world around them (Faulkner et al., 1998). 
The learning centre in Maesmarchog Primary in which the writer has visited, has incorporated children with severe ASD. Primary school teachers within these settings have put strategies into place to help them develop skills and knowledge from the curriculum to a certain extend through an individual education plan (IEP) (Ricciardi, 2004) which is shown to parents to provide teachers with permission from parents to go ahead with interventions as well as providing parents with communication, (Lamb, 2009) involvement in their child’s learning (WAG, 2004) and to make sure the targets for development are tailored properly to suit the families (Robinson, 2008) and carers wishes (Anderson, 2018). The ASD children that the writer witnessed in mainstream schools were not as severe as the ASD children in the learning centres, but some of the same strategies are used in mainstream settings such as, “DO DISCO.” This strategy is to develop children’s fine motor skills which can be used in mainstream nurseries to help children develop at the own development pace as well as including ASD children. The writer has witnessed excellent practise, such as in Maesmarchog Primary School, which has helped her to develop an understanding of how strategies are used especially by teaching assistants and how they handle challenging situations with some children (Grigg, 2015). They went above and beyond to support and care (Pedro-Carroll, 2005) for those children which is what Donaldson (2015) wants teachers and other supporting staff to practise. Wales’ teachers need to see challenges such as behaviour, as ASD children show many different behaviours such as anxiety and stress which then they “lash out,” as potential to overcome barriers of learning for children with ASD (DfEE, 1999). 
Within Maesmarchog Primary school, the writer had witnessed well-being influences throughout the school including a well-being (WAG, 2015) week where the children embarked on different activities through that week to motivate (Erikson, 1993) children to understand their health and rights which developed the schools outstanding well-being atmosphere and environment (Bronfenbrenner, 1990). The writer witnessed well-being Wednesday which children undertook an exercise class in the school hall. The writer witnessed nursery/reception children undertaking this activity in the morning and then witnessed ASD children in the FP learning centre class in the afternoon. It was a fitness activity that included trampolines, hula hoops, bowling, throwing skills, bat and ball skills (hand and eye co-ordination) and many other activities. This provided a range of skills for nursery children and ASD children who developed physical skills such as fine motor skills as well as communication and social skills. This provided the writer with evidence that the school was taking a cross-curricular (Barnes, 2011) approach in learning to develop every child’s individual needs and skills. The hall had the same equipment for the mainstream children and the learning centre children to show that ASD children were no separation issues involved and they were being included in the well-being week. The school has an excellent attitude to helping all children grow. 
Overall, the writer appreciated researching and learning about strategies to help and support ASD children to provide them with quality teaching for them to have quality learning (Dunn, 2012). The writer also enjoyed experiences in the learning centre of Maesmarchog Primary school as this allowed the writer to witness how teaching is practised towards produce confident and competent learners in the LC. The school’s moto is, “REACH FOR THE STARS” and the writer believes the children are provided to do this, for them to progress and achieve their best skills at their own pace of development (Vygotsky, 1978). The writer now feels she has the confidence to teach and embed strategies that will provide ASD children with the finest support in a mainstream setting. The writer wants every child, including SEN children, in her future classes to aim for their best, where they can use their knowledgeable skills and progress these skills for their futures to be prosperous, healthy and most of all happy people (WAG, 2015) whatever their background or condition. 







Evaluation of assignment
Overall, I believe this assignment was beneficial for my future teaching practise as I now understand and have better knowledge on how to teach and include all children with additional learning needs within my classes. I believe the research I have collected within my file will be useful for my upcoming practise within my last teaching year in university also. 
My strengths within this assignment was that I was committed to find quality and in-depth research to be able to understand how autism affects children and their learning as I want to be an outstanding teacher within the qualified teacher standards (QTS). In order to achieve outstanding, I must achieve the standard within the aspect of S1 which is, “professional values and practice” (WAG, 2009). The standard I would achieve would be S1.1 which is, 
“They understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds”
And, “They demonstrate the professionalism to ensure that relationships with learners are built on mutual trust and respect and to recognise that this will help maximise their learning potential.” 
I believe this would be a strength that I have understood that this assignment is helping me to develop the QTS standards to a high standard as well as developing my knowledge about the importance of research and reading various books to develop my evidence within my file and video presentation. I think that my video includes vital information and research for the viewers to understand my intervention of inclusion. I can also reflect upon this assignment that I have developed my time management skills as I believe I had undertaken early research which provided quality work within my file. Also, the completed file and video presentation has developed my confidence and self-esteem as I have gained a better understanding of the topic of transitions as well as inclusion for all children through my own research and experiences that I put into place.
I think my areas of weakness would be to add more interaction within my video such as examples of autistic children playing with lego and play-doh which I saw volunteering within Maesmarchog Primary. I should have made videos or taken pictures to prove that I saw these activities being practised within the classroom as well as adding them to my video presentation to make the presentation more enjoyable for viewers.  
In conclusion, I can provide evidence that my file and video all links within the intervention of inclusion with theories also. I thoroughly enjoyed learning about autistic children and relished my experience within the learning centre to see autistic children in action developing and progressing their skills in Maesmarchog Primary. For future practise, I realise that I need to include all my strengths as well as addressing my weaknesses to become an outstanding teacher by delivering great lessons to all children for them to achieve their best outcomes at their own pace of development. 
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Appendices
Appendix 1 – video presentation youtube link and script. 
Slide 1: 
Bore da a Croeso. My name is Miss. Lauren Collins and I am the SENCO of the school and the Nursery/ Reception teacher. I love my job and this school, and therefore I have chosen to talk to you about the importance of my new intervention and how it will raise standards for the whole school as teachers can adapt my intervention to suit the needs of upper FP and KS2. The reason I have chosen this intervention of inclusion is because when I was reading our latest Estyn report, I noticed it does not mention inclusion for ASD children in our mainstream setting. Our learning centre is providing the more severe cases of ASD children with great opportunities, so I wondered why we are not doing this in our mainstream school. Therefore, I will be discussing our latest Estyn report in order to show you which elements we will be raising standards in. This will prepare us to show Estyn our improvement on the recommendations.  My intervention will be achieving targets on our School Development Plan which I will show you later. The intervention is vital because I noticed that my nursery/reception class does not have enough resources to provide my ASD children with opportunities to develop basic skills such as sensory as well as developing their overall performance in literacy, maths and DCF. 
Slide 2:
Our recent inspection was in 2015, therefore we could be due an inspection soon as they take place every 3-6 years as you are aware. Therefore, is it important to embed the intervention of inclusion now, so that the children will be provided with opportunities to explore the world creatively and achieve better learning experiences, this is what Kirsty Williams states in the National Mission. The new curriculum by Donaldson wants us to be creative with our teaching and to make our children more creative. Therefore, this intervention will be purposeful as it will provide more creative resources in school.
Slide 3:
In our report, I discovered that the intervention of inclusion for all children fits appropriately into the three areas we need to improve. (READ THE IMPROVEMENTS ON SLIDE). Looking at these three improvement areas, it is clear to see that our assessment information is not allowing children to reach their next step in their learning. This would mean we need to add more opportunities for them to develop their next step independently through new resources to help them. Consequently, I want to add new areas of provision in my classroom and build an outdoor space for all children to learn in, this will improve their learning requirements. The second area of improvement is to work effectively with a wide range of partners to improve outcomes, by working closely with parents of our ASD children to show our caring and friendly school ethos. Also, we need to work with the wider community for this target to be improved, I will speak about this later in my presentation. The last target is to use our funding more appropriately and use it for the children’s needs to improve their learning, especially children with disadvantaged backgrounds and ASD children. We need to make sure the children are at the heart of the learning taking place. By including the outdoor learning space this will develop their learning as already mentioned.  
Slide 4, 5, 6, 7:
Here are our 3 targets on our SDP and looking at our Estyn report our outcome for Well-being was good. Therefore, I do not see target 1 as an area to improve, but I do see at as an area to continuously to keep achieving and working on which my intervention does. High levels of well-being will lead to progress in children’s attainment and achievement. Inclusion is an aspect of well-being. Every child has the right to be included in school. This is acting on children using their rights stated from the UN convention. The children will have the rights from the article highlighted which I have provided for you to show you what those articles are. Well-being shines through these articles. To make sure autistic children are being supported, I want to train myself and 2 other members of staff to be trained in massage therapy course which myself and 2 other staff members can create circuits and massage setups in the school hall before school begins. This will provide autistic children with support to calm them from any stress or anxiety. This is relating to well-being because the children are at the heart of this practise and this practise ensures pupil progress. Our second target on SDP, is where I created my intervention from. I believe that my nursery class does not provide the best support for children with ASD. I have researched into how to build autistic children’s resilience and self-esteem through many resources such as lego and play-doh. Last but certainly not least, the intervention of inclusion will be working on the target 3 for developing partnerships with parents and carers to make sure they are on board with what is happening in school. I suggest we create a group every Wednesday for parents with ASD children to attend for them to talk about any problems they may have relating to ASD issues. Children need a good environment in order to learn, therefore if we include parents, we will form great partnerships which will make us a great school to be in. we will then get higher ratings on our Estyn parent questions as well. 
Slide 8:
Children of any age will be scared to start school if they have never been in a school-based environment before. As a nursery teacher, I understand that the thought of leaving parents and feeling lost in school is a big concern when children start school. I do home visits in the summer to new children starting in September, to build relationships and break down social barriers. Also, when I visit them, I give them a map of the nursery class and pictures of myself and TA’s. Parents are involved in this transition as they can explain to their child that school isn’t a place to fear. This means when children start school they will not be worried of the unexpected. Also, they visit the school with parents then transition to independent visits, 3 times before school starts so they have a feel of the class which helps to settle them in. Transitions are hard for any child to undertake but especially for ASD children. So, when I visit ASD children’s homes, I give them the other items as I just mentioned but also a sound map which is on an IPAD. The IPAD is given to provide ASD children to develop DCF skills. The sound map provided will sustain ASD children with an insight to the class.  ASD children do not like loud and chaotic noises which a nursery class can sometimes be. Therefore, if they understand and listen to the noises with parents beforehand, the children will become more comfortable with the noises that take place which will relieve confusion, anxiety and stress. I am now going to discuss some of my ideas which I want to include in my classroom to support inclusion of ASD children.
Slide 9:
Through researching different activities to develop ASD children’s skills, I came across lego therapy. Lego helps as a therapy tool for ASD children while working collaboratory with the other children. This is how inclusion is linked. LEGO could be placed in my construction provisional area as a tool to calm ASD children down if they feel they are stressed or feel a “melt down” coming on. The reason I researched further into lego was because one of my ASD children loves lego as it provides him with guides on how to step by step create different products. ASD children prefer to use step by step guides as it provides them with clear instructions instead of chaos tasks that leads them to confusion. This is an example of a transition that may be difficult for ASD children. Though the children from nursery cannot read yet, the visual guides help them to build the product through pictures. This would mean ASD children are developing skills such as reading as they are learning how to read a book properly from left to right. They also build the skill of turn-taking and social skills. LEGO therapy is a course where staff members can be trained which costs £700. Training is vital to understand how lego provides children with rich learning experiences which is vital for their futures.
Slide 10:
Another activity to be introduced into the classroom is play doh disco. This is a song that develops children's fine motor skills and can be played every morning to start the day in a fun way. This targets ASD children without them realising as they need to develop basic skills such as grasping as they struggle with these skills. This shows evidence for inclusion in the classroom. There will also be a provision area where play-doh is always on display, so any child can use this resource to develop basic skills further. ASD children would really benefit from this exercise as they are engaging in the whole class too. 
Slide 11:
As I have already mentioned, I would like to build an outdoor sensory room called, “cwtch corner” to enable ASD children as well as the other children in my class to develop their sensory skills. The outdoor area will provide ASD children with a safe place to go when they need space. ASD children suffer with stress and anxiety. This area would reduce stress and anxiety within the mainstream setting.  In this room there would be, beans bags and cushions with different light sources such as a lava lamps. This area will be in the shape of a tepee because tepees are more fun than regular spaces like sheds and will develop children’s creative thinking. Within this area, I would like all the children to bring in one item from home, such as a favourite toy, to keep in the tepee so when any child feels upset with transitions, they know that they can go to the sensory, “cwtch corner” to have space. This allows me to have more one to one time with children to build good relationships with them.
Slide 12:
As previously mentioned, circuits and massage classes before school would not only benefit my ASD children in my class but can involve all ASD children in a whole-school approach to “warm them up” for the day ahead. This has been proven to work through occupational therapist research. This a whole school approach to benefit mainstream setting ASD children. This would mean this class will take place at 8.30am to 9am for the ASD children to be ready for the day ahead.  
Slide 13 and 14: 
I have explained previously that we need to include parents more within school life. To make sure this is achieved, I want to set up a club that our parents of the school can attend to talk to us about any problems. It will take place on Wednesdays after school where parents can communicate with other parents with ASD children and adults with ASD from the wider community. I will be there also and can provide information if needed as well as asking them questions about any issues they may have regarding to ASD. We need to communicate with our parents in order to understand our children. Parents are windows to see into our children, if we understand parents and make partnerships, they will trust us with teaching their children. Here is a handout out that all parents will be given at the start of the year to explain the arrangements. This will help transitions for children too as parents will feel confident and happy therefore their children will be confident and happy. 
Slide 15: 
Thank you for taking the time to listen to me today, I hope you can see the benefits and support my intervention will provide better learning experiences for children. If you have any questions, please feel free to ask. Thank you again. 
Appendix 2 – presentation PowerPoint slides.
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Appendix 4 – Talkabout letter for parents.


Appendix 4: Talkabout letter handout for parents: 
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Appendix 5 – Background of school.
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Information about the school:

Name of school: Magsmarchog Primary School
Name of headteacher: Mrs. H. K. Winston

Standards and targets:

1. Develop well-being learning opportunities, implemented through the Donaldson curriculum, to
develop and progress acquisition of children’s skills through effective and creative approaches.

2. Developing a supportive and adapted classroom for inclusion for SEN children.

3. Creating a safe and welcoming school ethos and environment for parents.
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