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Reflective Journals of Supervising a Youth Work Student

[bookmark: _GoBack]Introduction:
The following are a collection of five Reflective Journals demonstrating my professional development and experience of providing supervision to another Youth Work student. These reflections will focus on my experience, subsequent feelings and method of addressing issues, and will examine areas for future development.

Reflection 1
What happened:
I met the level four youth work student at my level six youth and community work placement and was chosen to be their supervisor for their Fieldwork Practice. The student supervisee was new to the concepts of university and youth work and seemed nervous. I ran some ice-breaker activities with the young people on placement and asked the student supervisee if they would like to participate, which the supervisee enthusiastically joined. After the activity was over, I took the supervisee aside and gave them a tour of the facilities and resources, discussed their understanding of youth work policy (Welsh Government, 2019), exchanged contact details, outlined what was expected of them, set supervision dates, time and boundaries and provided them with a copy of the project’s constitution and mission statement. 

How did you feel:
I was happy and looked forward to the experience of supervising the new student and thought that the idea of being an onsite supervisor would be extremely valuable to both the supervisee as well as myself. I was happy that the supervisee showed interest and participated in the activities and spoke to me about their understanding of what youth work and the project entails. And I was glad to help the supervisee in finding their first steps into youth work. 

What analysis can be made:
I discussed their knowledge and understanding of youth work to set a benchmark of knowledge and understand what they believed was expected of them, so I could keep better track on their development.
Working as an onsite supervisor would help both the supervisee and myself as supervisor, in that it will provide me as supervisor with a greater insight to the supervisees development, progression and well-being, and enable me to ensure that negative backlashes in the students learning are minimised by addressing errors or mistakes more quickly and effectively, and will provide the supervisee with direct access to support with someone who is familiar with the projects aims, goals and purposes. This is backed by Sapin (2013), who notes that supervision within an organisation can be beneficial to supervisees by providing the supervisee with familiarity of the work environment and context, and allows for supervisees to gain a wider understanding of the available resources, culture, procedures and aims of the organisation. 

What else can you identify:
I reflected and remembered how I felt when I started my journey into becoming a qualified youth and community worker and how nervous I felt when meeting my supervisor for the first time, especially when new to the experience. Hence, I involved the supervisee in an activity and showed them the available facilities and resources, as I believed this would be the best method to provide support to another youth worker (Learning and Skills Improvement Service, 2012) and develop their understanding of the work and work placement. 
I chose to do so partly as a method of mentoring and leading by example, creating a friendly environment, assisting in developing relationships and meeting others, and providing them with experience of working with young people. But also, as a method of supporting the supervisee to feel welcomed, easing the student into the working environment and develop a comfortable working relationship between supervisor and supervisee. According to Sapin (2013), people often feel welcomed by simply being included in whatever activities are currently running or being given an orientation of the available facilities and resources. 

What would you do differently:
As for the creating a comfortable environment, I do not think I would do anything different when working with students new to the experience when acting as an onsite supervisor. I would have felt and acted differently if this had been a student who was already familiar to youth work or if I had not been an onsite supervisor responsible for running activities with young people.

What will you do next time:
Next time I will use the same methodology of using my youth work skills to ease new students into the working relationship and environment, and I will regularly check the students knowledge to ensure that the initial knowledge and understanding benchmark is moving in the right direction at a steady pace.

Reflection 2
What happened:
Whilst on placement, the young people participating in the project and I had planned some activities ahead of time for the coming weeks. Some of the activities the young people planned became heavily criticised by the student supervisee and whilst on placement they would disregard some activities in a stroppy manner, be reluctantly involved in the young people’s suggested choices of activities or refer to these as childish activities.
During supervision I asked the supervisee about their understanding of youth work as their behaviours and views were impacting upon others and was very noticeable. The supervisee stated that they like to be needed and do not like the feeling of not being in control, and asked me why the young people were included in the planning of activities. I asked the supervisee what they knew about oppression and the project they were working in and if they had read the projects constitution and the ‘principles and purpose of youth work’ (Youth Work in Wales Review Group, 2018). The supervisee said they had not had the time to read but were vaguely familiar with the five pillars of youth work. To develop their understanding, I asked how they would work to the five pillars of youth work and briefly discussed the concept of the project, hinting at the links has to youth empowerment and Harts ladder of participation (Hart, 1992 cited in Sapin, 2013). I kindly explained that they should consider the desired behaviours of youth work practitioners and explained that oppressive ideology is not recommendable nor acceptable in youth work practice as youth workers function as positive role models. I then recommended that the supervisee manage their time and read the ‘Youth Work in Wales: Principles and Purposes’ (YWWRG, 2018) and look into obtaining a copy of ‘Pedagogy of the oppressed’ (Freire, 1972) as well as ‘Essential Skills for Youth Work Practice’ (Sapin, 2013) to develop their understanding of anti-oppressive youth work practice for wider reading, and write a reflection on the experience.

How did you feel:
I was somewhat disappointed with their attitude and behaviour towards the young people’s choices and felt bad for the young people, as many of them struggle with social interactions and come to the project to destress and relax. I was a bit surprised that the supervisee had not made any connections to the five pillars of youth work and anti-oppressive practice, given their statement of being vaguely familiar with them and having been on placement and in lectures for multiple weeks by this point. 

What analysis can be made:
It came as no surprise to me that the supervisee needed a lot of educative guidance in relation to the conduct of policy and behaviour as a professional worker, being that they are somewhat new to the concepts. 
It seems somewhat evident that the supervisees oppressive beliefs and overall ignorance of the work and anti-oppressive practice, is partly responsible for their negative attitude and bad code of conduct, as Sapin (2013) notes ignorance to be one of the frequent causes of discriminatory views and actions among other oppressive behaviours. However, I had noticed and considered that an increased amount of stress may have brought these deeper feelings of the supervisee to the surface.
The supervisee’s statement of liking to be needed and not liking to feel out of control, led me to the conclusion that the supervisee may not only lack understanding of the empowering functions of youth work, but may also suffer with power related issues themselves, as “one person’s empowerment is another person’s loss of power” (Forrest, 2010 cited in Jeffs and Smith, 2010, pp.59).

What else can you identify:
I worked in an educational manner to dispel the supervisees work ignorance (Kadushin, 1990 cited in Smith, 2013) and promote their understanding that youth workers function as role models and mentors to young people who are designed to be inclusive, empowering, non-judgemental and anti-oppressive (McLeod, 2010 cited in Jeffs and Smith, 2010) through discussion and emphasised wider reading to aid their reflective practice.

What would you do differently:
As I had discussed and challenged the supervisees anti-oppressive behaviour and code of conduct, as well as recommended wider reading to develop their knowledge and understanding and reflect upon their thoughts and feelings I could not see what else I could have done differently at the time.

What will you do next time:
Next time or if this should happen again, I will assess the situation as I had done and recommend other reading materials related to the specific issue. If however the behaviour consists and I deem it necessary, I will refer to my supervisee’s line manager and lectures to discuss and derive a plan of action to ensure the well-being of the supervisee and ensure that young people are not affected negatively by the actions of others.

Reflection 3
What happened:
The supervisee had struggled to manage their time and not written a reflective journal on the issue described in my previous reflection. They stated that they have not found the time and went into great detail on some of the personal issues they are currently facing, describing their well-being as unwell and over stressed. I ensured that I listened carefully and asked how they would usually address and approach these kinds of issues and focused on finding ways in which I could support them. They stated they like to write poetry, writing down their thoughts and feelings as a form of release. I asked them what they knew about reflective cycles and very briefly explained that documenting their emotions, thoughts and feelings using either Kolb (1975 cited in Sapin, 2013) or Gibbs’ (1988 cited in Sapin, 2013) cycles is similar to writing poetry, but with a larger emphasis on analysing their experiences and deriving plans for action and improvement (Sapin, 2013). I emphasised the importance of self-directed studying and recommended they look in the ‘Essential Skills for Youth Work Practice’ (Sapin, 2013) and investigate these reflection methods to further support their well-being as well as professional development and practice. 

How did you feel:
I was slightly surprised that the supervisee was unfamiliar with the reflective methods, as this is a topic that students learn early in the youth and community work programme. I felt happy that I was able to support their emotional needs and felt I had not given them too much information on reflective practice as I hoped that the discussion would tempt them to do some further research through reading. 

What analysis can be made:
Upon hearing that they were unfamiliar to the reflective methods I was not surprised that the supervisee had not written a reflective journal for me to read due to their lack of understanding these methods. However, I believe that the supervisee is not only struggling to understand youth work and reflective practice due to lack of directed focus and self-discipline when it comes to learning through self-study methods (Herman, 2016), but also due to struggling with the time and emotional management expected of students studying to become professional workers.

What else can you identify:
I noticed that so far, the supervisee tends to use supervision sessions as a form of counselling, discussing mostly their emotions rather than their practice and overall development and understanding of theory. This is understandable as level four students are expected to develop their knowledge through self-directed study and learn from observing others in their practice, and the emotions new students feel when working within youth work are more often than not previously unexperienced and in need of addressing. According to Smith (2013), supervision does have the tendency of making explicit need to have a concern for the emotions of supervisees, especially in the realms of the supportive function. Hence, I placed a large focus on using my counselling skills, by actively listening and asking open ended questions (Sapin, 2013) to develop both the supervisees and my knowledge and understanding of the issue and provide emotional support.

What would you do differently:
Due to time constraints and wanting to allow the supervisee to voice their thoughts and feelings as an emotional outlet, I was unable to go into greater detail on reflective practice to help the supervisee analyse and address their issue.
Although I had provided the supervisee with a brief explanation of reflective cycles and their benefits, I would like to have put a larger emphasis on providing the supervisee with an example and help run them through the process.

What will you do next time:
Next time I will allow for more time and extend the supervision sessions so that if I am faced with the supervisee feeling the need to address their emotions, I can still ensure that there is adequate time to address the issue, provide examples if necessary and lead the supervisee into the reading material that would benefit their development in both their knowledge and understanding. 


Reflection 4
What happened:
Due to the outbreak of the Covid-19 Pandemic, I made new arrangements to conduct the remaining supervision sessions via video calls. During supervision the supervisee seemed severely stressed and stated that they are now isolated and alone in their accommodation and most of the books they needed for their assignments and portfolio work are now unobtainable due to the library and campus being closed, due to the pandemic. They also stated they felt concerned they had not done well enough whilst on placement. I asked them why they thought that of themselves and tried to reassure them that considering they are at level four they had done well on placement. I also explained a large quantity of the reading materials they would need to link theory to their practice are available online, and that they could use these online references for their work. The supervisee seemed to be displeased and showed very clear signs of frustration upon my stating this, and I finished the session by letting them know that they could contact me anytime during the pandemic if they needed someone to talk to, whether for academic purposes or just for mental health support.

How did you feel:
I felt extremely empathetic for the supervisee, knowing that the supervisee was feeling extra stressed during the pandemic. I was surprised that the supervisee would have reacted the way they did to my suggestion of using online articles for their studies, as I felt this would have eased their worries slightly. I was glad that we were able to rearrange the supervision to that of an online nature and felt happy to offer my services and support whenever the supervisee needed.

What analysis can be made:
I had initially considered whether the supervisee may have been expecting more support along the line of ‘helping’ them do their work, rather than me ‘supporting’ their own development to promote their own ability to conduct their own work.
However, maintaining a professional non-judgmental approach (Sapin, 2013), whilst bearing the stressful pandemic situation in mind, I gave them the benefit of doubt and put it down to the increased pressure of stress and focused on trying to ensure that the supervisee felt validated and supported (Hawkins and Shohet, 1989 cited in Smith, 2013) and ensuring their mental health and well-being was being addressed and up to standard. 

What else can you identify:
I can completely understand that the supervisee is experiencing high levels of stress and worry, not only due to their pandemic isolation predicament, but also due to submission deadlines fast approaching. I can only assume that their situation has negatively impacted their morale and upon their study abilities, as I felt similarly myself.

What would you do differently:
I would have liked to focus more on assisting them in linking their practice and theory by discussing their progression and understanding of the work they have done on placement (Hawkins and Shohet, 1989 cited in Smith, 2013). However, given the nature of panic and stress the world has been placed in and understanding how social isolation can affect well-being (Novotney, 2019), I feel there was very little I would have done differently at the time, as I wanted to ensure that they were not facing and left to deal with their problems alone (Hawkins and Shohet, 1989 cited in Smith, 2013).

What will you do next time:
Next time I will go more into detail on how they could link practice to theory by promoting and using reflective practice whilst ensuring that the supervisees well-being is up to standard. If I have any concerns for the well-being of the supervisee, I will discuss the issue further with the supervisees line manager and tutors.

Reflection 5
What happened:
The supervisee was confused by and somewhat nervous of completing their National Occupational Matrix and sought guidance on how best to prove their evidence within their Fieldwork Portfolio. I explained the purpose of the matrix and provided a visual learning aid, using my own level four Fieldwork Portfolio as an example of how theory is linked to practice. I reassured the supervisee that although the Matrix looks daunting and somewhat confusing to new students, some of the National Occupational Standards have most likely been met by the supervisee and ran through some examples with them, encouraging them to reflect upon their experience and highlight the boxes they believed they had matched in their practice.

How did you feel:
I was not surprised that the supervise had found the Matrix to be confusing, however I was glad they had mentioned it and sought support. I felt extremely happy and fortunate that I had access to my level four Fieldwork Portfolio to use as an example, as they are usually stored in the university archives and used for demonstration purposes by the lecturing staff. I was happy with my response of clarifying the purpose behind the National Occupational Standards Matrix and felt that I had helped them to look back upon their work placement experience and identify areas where they could improve to meet standard in the future.

What analysis can be made:
I believe that the supervisee to be more of a visual learner who needs examples alongside some directed guidance to promote their understanding. I had noted in the past the supervisee tends to struggle with self-study, hence I adopted an advisory approach and believe that adapting my methods and providing the supervisee with some examples has helped the supervisee to reflect upon their experience and see their own youth work practice in a different light which emphasises the need to meet specific standards.

What else can you identify:
This supervision session focused heavily on the administrational, supportive and educational functions of supervision, as it provided a supportive educational experience of how to conduct their work and developed their understanding of how their actions match standards set by the National Occupational Standards (LSIS, 2012), and allowed for me as the supervisor to oversee and ensure the quality of their work (Hawkins and Shohet 1989 cited in Smith, 2011).

What would you do differently:
The only difference I would have preferred is to have met in person in a face-to-face meeting, to discuss and go over the matrix in more detail as well as to have discussed this matter earlier in the supervision process, so that I could follow up on their work in the following session. I believe this would have been more beneficial to supporting the supervisees understanding and knowledge.

What will you do next time:
Next time I will ensure that the attendance to and completion of the supervisee’s portfolio work is addressed ahead of time, so that I can review some of the work before submission and ensure they have developed their understanding.

Reference List:
Freire, P. (1972) Pedagogy of the Oppressed. New York: Herder and Herder

Herman, M. (2016) How to Learn New Skills. [Online Article] Available at: http://executivesecretary.com/how-to-learn-new-skills/ (Accessed: 26th May 2020)

Jeffs, T. and Smith, M. K. (2010) Youth Work Practice. London: Palgrave Macmillan

Learning and Skills Improvement Service (2012). National Occupational Standards for Youth Work. Coventry: LSIS

Novotney, A. (2019) The Risk of Social Isolation. [Online Article] Available at: https://www.apa.org/monitor/2019/05/ce-corner-isolation (Accessed: 26th May 2020)

Sapin, K. (2013). Essential Skills for Youth Work Practice, 2nd edition. London: SAGE

Smith, M. K. (2013) The Functions of Supervision: The encyclopaedia of pedagogy and informal education. [Online Article] Available at: https://infed.org/mobi/the-functions-of-supervision/ (Accessed: 26th May 2020)

Youth Work in Wales Review Group (2018) Youth Work in Wales: Principles and Purposes. [PDF] Available at: https://www.cwvys.org.uk/wp-content/uploads/2018/11/YOUTH-WORK-IN-WALES-PRINCIPLES-AND-PURPOSES.pdf (Accessed: 26th May 2020)

Welsh Government (2019) Youth Work Strategy for Wales. [PDF] Available at: https://gov.wales/sites/default/files/publications/2019-06/youth-work-strategy-for-wales.pdf (Accessed: 24th May 2020)
