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Social inclusion in practice.
This assignment will critically discuss the factors which can put groups and individuals at risk of being excluded within the educational setting. Firstly the introduction will give descriptions of social inclusion and exclusion, secondly key barriers of becoming socially excluded will be listed, continuing with the findings of inclusion history and how this is implemented within educational settings. The Salamanca Statement and Bronfenbrenner's Bioecological Model will briefly be discussed and linked policy and practice.
Social inclusion in educational settings is about identifying the individual needs and knowing how to support each need and putting relevant strategies and planning in place, it’s about making sure every individual feels as though they belong and have access to participate in the community and all aspects of their lives. The importance of social inclusion and exclusion has grown through previous years, (Unit Nations, 2016) is an organisation that focuses on sustaining peace, positive relationships and security between nations, they described their social inclusion definition as ‘social inclusion is defined as the process of improving the terms of participation in society, particularly for people who are disadvantaged, through enhancing opportunities, access to resources, voice and respect for rights’, whereas an independent charity called The Charity Commissions based in England and Wales explains their definition as (The Charity Commissions, 2001, p.4)  ‘social inclusion is often used to describe the opposite effect to social exclusion. It usually results from positive action taken to change the circumstances of habits that lead, or have led to social exclusion. It is about enabling people or communities to fully participate in society’. (Levitas, 2007, p.9) researched in more depth social exclusion to address the correct factors that contribute to multi-dimensional disadvantages. Through their work, they found the following information 
‘Social exclusion is a complex and multi-dimensional process. It involves the lack or denial of resources, rights, goods and services, and the inability to participate in the normal relationships and activities, available to the majority of people in a society, whether in economic, social, cultural or political arenas. It affects both the quality of life of individuals and the equity and cohesion of society as a whole’.
However, Batty (2002) suggested social exclusion is ‘when people or areas suffer from a combination of linked problems such as unemployment, poor skills, low incomes, poor housing, high crime, bad health and family breakdown’. From each definition listed above, there seems to be a broad definition of both social inclusion and social exclusion.

Individuals can be faced with barriers that prevent them having a sense of belonging, these groups can feel excluded for a variety of reasons such as stigma’s, stereotypes, race, gender, religion, ethnicity, sexual orientation or disabilities. These indicators can remove an individual’s dignity, identity, security and provide any prospect of life. It’s extremely important to address and identify any sort of exclusion, when exclusion isn’t identified ahead of time this can cause major issues. The practitioner works in additional learning needs setting therefore implementing inclusion and following policy is key. Almost 100 years ago individuals with disabilities we’re misunderstood and mistreated, according to (Changes in The Views of Disabilities, 2020) ‘the treatment of people with disabilities over the past 100 years was often cruel and shocking. Prior to the 1930's, disabled people were viewed as unhealthy and defective, and thus were often abandoned by their own families due to a lack of understanding about their condition’. Between the 1940-1950’s as a result of World War Two, an organisation called First Rights-Based was created to support the injuries and disabilities that were caused. Again, (Changes in the Views of Disabilities, 2020) explains ‘the Federal Government provided return soldiers with financial compensation and vocational rehabilitation’. These events promoted the government to establish a number of policies, (Freeman, 2017, p.30) explains how The United Nation organisation came to a decision of implementing these policies ‘after the second World War, revived the eighteenth-century concept of the Right of Man as human rights in order to express it’s liberal-democratic opposition to fascism, it ignored the social scientific tradition’. But (Changes in the Views of Disabilities, 2020) also suggests not only did they produce the human rights policy, by 1996 they also produced ‘Equal Opportunity Discrimination Act, the Disability Services Act, the Disability Discrimination Act and the Nation Disability Advisory Council’. 
Within the practitioners working environment, School P currently provides education for 132 pupils, (School P, 2020) explains in their about us package ‘the school currently provides for 132 pupils aged between 3 and 19 years. Our pupils have a wide range of additional learning needs including autistic spectrum disorder and many have associated communication, behavioural and/or sensory difficulties’, (School P, 2019) also indicates in their about our pupils package ‘each pupil has a statement of additional needs, the majority of individuals that are educated within our environment all have different needs, this will contain sensory, physical, and emotional behaviour difficulties along with a percentage of pupils dealing with severe and challenging autistic spectrum disorders’. Due to the amount of different individualised needs within School P, it’s important to include all pupils and making sure they don’t have a sense of exclusion. In previous years children with disabilities 
on times were misunderstood therefore they’d attend the wrong educational setting, stated in the government’s School Effectiveness Framework schools need to (Welsh Government, 2006, p.10) ‘promote a culture of social inclusion and respect for diversity, particularly through developing the wellbeing of learners and personalising their learning’. Mainstream schools have relevant facilities for individuals with addition learning needs such as pupil referral units, these only provide a temporary placement until the child receives a permanent placement in the correct school with the correct education. If the pupil attends a mainstream class with a one to one support assistant, this could exclude the pupil in a number of ways but supporting the pupil inclusively is vital. (Kay and Middleton, 2018, p. 11) suggests mainstream education was challenged ‘1994 UNESCO Salamanca Statement with the declaration of the rights of the child to be included in mainstream society and education’. In 2004 the Welsh Government implemented the United Nations Convention on the Rights of the Child (UNCRC), this focuses on the rights of every child. Children's rights (2004) states children need ‘commitment to the best interests of the child (article 3) Right to life, survival and development (article 6) Right to be heard (article 12)’. A additional learning needs pupil could be completing a different activity to other peers in the classroom, therefore the pupil could be sat at the back of the classroom with the one to one assistant to help the pupil focus on the support their given. Whilst sitting and observing the rest of the class, this could cause the pupil to question themselves to why aren’t they completing the same activity as other peers. This could produce barriers to the pupil and ultimately cause the pupil to fail in future situations by limiting low expectations. Having a one to one support teacher will also mean getting less attention from the teacher which will lead to the pupil being misunderstood as the teacher won’t understand the pupil’s needs. In this situation although the pupil will be sitting in the same classroom as other peers the pupil can feel segregated, not included and unable to form friendships with other peers. In June 1994 international parties and government employees attended a conference which was held in Salamanca, Spain. This conference focused on Special Needs Education and was named The UNESCO Salamanca Statement. The report explained (CSIE, 2020)
‘They agreed a dynamic new Statement on the education of all disabled children, which called for inclusion to be the norm. In addition, the Conference adopted a new Framework for Action, the guiding principle of which is that ordinary schools should accommodate all children, regardless of their physical, intellectual, social, emotional, linguistic or other conditions. All educational policies, says the Framework, should stipulate that disabled children attend the neighbourhood school 'that would be attended if the child did not have a disability.'
It’s important to meet expectations of each policy and procedure to maintain a positive outcome. In (School P, 2020) inclusion policy, they believe ‘we aim to ensure appropriate learning and positive experiences for all pupils. This involves structuring the environment, culture, curriculum and classroom organisation to celebrate the diversity of pupils’. At School P, due to the pupils having a comprehensive diversity of needs, all staff need to make sure their adapting both the environment and activities to meet each individual’s needs this is key for enabling pupils to achieve their full potential. It’s essential staff identify the need of staff training to meet these challenges. As a Rights Respecting School, School P is dedicated when embedding the philosophies of the United Nation Conventions for the Rights of the Child (UNCRC). (School, P, 2018) Equal Opportunity empowers pupils to access and enjoy a number of the following Convention articles: ‘Article 28 – Every child has the right to an education, article 29 – Education must develop every child’s personality, talents and abilities to the full. article 42 – Every child has the right to know their rights’.
Another barrier pupils face in School P is the risk of poverty, her Majesty’s Inspectorate for Education and Training in Wales 2013 (Estyn) reported that ’seven per cent of the pupils have ‘looked-after child’ (LAC) status and approximately 40% of pupils are entitled to free school meals’ this demonstrates a high percentage of pupils that come from low income households. Pupils could feel a sense of exclusion throughout the day due to them not receiving breakfast, this could cause difficulties to focus in lessons which could possibly continue to a poor diet, poor mental health, lower ability classes and grades. With the current global pandemic free school meals are now being sent home instead of children receiving them at school, but with parents unable to afford lunch for their children during school hours creates a barrier for them to access resources that are set out by teaching staff. According to (Entitled to, 2020) households that receive free school meals are only entitled if they receive a maximum of £7,400 a year. ‘Additional eligibility criteria - Wales, Scotland and Northern Ireland. The cut off date for your household income to be less than £7,400 a year was 1 April 2019’ if a single parent receives £7,400 a year, that’s £616.66p a month and £154.16p a week, this instigates parents aren’t employed and perhaps they received a poor education and are unable to help pupils with academic home schooling. In 2004 the Welsh Government recognised the need and importance of healthy eating and that pupil’s in schools weren’t receiving this, from this they formed The Healthy Eating Regulations policy which underpinned what children could and couldn’t eat during the school day. They also set out the Free Breakfast in Primary Schools scheme, providing a healthy diet within schools could support the individual’s concentration and improve their health. (Welsh Government, 2014) explains ‘all children who go to a primary school which is maintained by a local authority can have a free breakfast at school’. This is important and reduces the risk of feeling excluded due to hunger and not having energy to participate within school based activities. School P promotes a healthy breakfast by employing a family feel breakfast every morning before the first lesson, this is set out as a whole school ethos and includes both pupils and staff. This encourages pupils to feel as though they belong, they are also given the opportunity to engage with other pupils and discuss how their feeling. (Godwin, 2015, p. 4) believes ‘children raised in poor neighbourhoods are at an increased risk for a number of negative outcomes including internalizing and externalizing behaviour problems’ Making sure a individual has  positive  inclusive environment, following the Bronfenbrenner's Bioecological Model there are a number of agencies involved within this process. This model has four sections and focuses on the setting and values of the child that are set out in the environment, (Bronfenbrenner and Morris,1998, p. 995) explains ‘this construct encompasses particular forms of interaction between organism and environment, called proximal processes, that operate over time, and are posited as the primary mechanism producing human development’. The first layer of this model is focuses on the individual’s intimate environment such as sex, gender, school, home environments, neighbourhood, teachers and peers, the Psychology Notes (2020) explain this layer is called the Microsystem. The Psychology Notes (2020) also indicates the second layer is called the Mesosystem which is the connections such as home, school, religious settings and the neighbourhood. Thirdly, this section is called the Exosystem which is an indirect influence. The Psychology Notes (2020) clarifies ‘the Exosystem pertains to the linkages that may exist between two or more settings, one of which may not contain the developing children but affect them indirectly nonetheless’, this could differ from formal networks such as schools, local governments, health services and parks. Lastly, this layer is called the Macrosystem. The Macrosystem has a more broad meaning, this layer emphasises how important it is to have support for parents and carers for raising healthy and happy children. This could be childcare policies, education policies, housing policies or technology. This model highlights how important it is for each layer to work together, working together will deliver a inclusive environment. Therefore schools, parents and governments are all linked and promote a positive outcome.

This assignment has addressed two main barriers that could present exclusion.
In mainstream schools, additional learning needs pupils receiving a one to one support system is effective, but only if they have relevant up to date training. Inclusion is about making sure a pupil can learn, succeed and fulfil their full potential. Some pupils many need extra resources, support and information but encouraging pupils to explore and learn in their own environment is the best way. Social inclusion is a global responsibility, it’s about making sure individuals feel empowered as though they have a quality of life. Making sure all pupils are embraced and valued and that they have something to give to society. Everyone is equal and everyone has a right of education and are able to voice their concerns relating to their education. Bronfenbrenner's Bioecological Model is extremely interesting, gaining knowledge of this model has created the practitioner to feel as though certain aspects in life are taken for granted. Although these days we are more focused on delivering an inclusive education which now happens naturally, there are a number of agencies and policies that have been developed to help us get to where we are today in regards to inclusion. The percentage of free school meals within School P is extremely high, the worry is that during this pandemic pupils may not be receiving the amount of food they receive in schools. For example, children now receive free school means at home but they will not receive free breakfasts. We also provide snack twice a day which includes biscuits and fruits again this is affective in schools, but children may not get these extra snacks at home due to parents being unable to afford this.
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