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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
[bookmark: _GoBack]There are many different key questions and beliefs surrounding creativity; who is creative? are people born creative? is it a learnt skill?  The elite definition is that ‘only very rare people are creative, and that creativity involves unusual talents’ (NACCCE,1999, p.28). But the democratic definition is that ‘all people are capable of creative achievement, provided the conditions are right and they have acquired the relevant knowledge and skills’ (NACCCE, 1999,  p.29) Vygotsky (2004) had the belief of that only a selection of people are naturally creative; talented people, artists, geniuses and people who are responsible for technological advances or great scientific discoveries.  But human intelligence is creative, diverse and multifaceted. Therefore, all young people have creative capacities, they just need to have the right conditions to show them (Hodden Education, 2014). Moreover, Malaguzzi (1993, cited in Edwards, 2009) highlights that creativity should be viewed as a way of thinking rather than a rare talent and Sharp (2004) believes that every child is capable of creative expression and having creative potential. Therefore, Sharp (2004) and Malaguzzi (1993) believe all learners can express and develop their creativity. I believe that everyone is capable of creative expression and those who are deemed naturally creative have the necessary conditions to be creative for example self-belief in their talent.
Thorne (2007 ,p.17) defines creativity as ‘original thought, the spark, the ignition, the original concept or the blueprint’ and Robinson (2006) believes creativity is valued, original ideas. NACCCE (1999) states there are four features of creativity which are using imagination, pursuing purposes, being original and judging value. For the purposes of this assignment I will define creativity as ‘imaginative activity that produces outcomes that are original and add value’ (NACCCE, 1999,p.30). Originality is key theme in these definitions, therefore is this the essential skill for being creative and developing creativity in learners? Also, enterprise skills are a combination of competencies including creative, innovative thinking, problem solving, communication and team work (Niehorster, 2018). Wider skills such as creativity and enterprise are becoming more valued in the curriculum. Yet across the education there is no widely accepted definition creativity, no agreed framework for assessing development in school and limited assessment tools to specific track progress (Hodden Education, 2014). There are continuing debates surrounding assessing creativity and how to measure it. As Kelly and Stead (2013) state it is difficult to assess creativity in the traditional sense. Art is subjective and creativity is a form of expression; it cannot be right or wrong, learners work is a reflection of their own creativity and artistry. It is a reflection of their perception of the world in a symbolic form (Bloomfield, 2012) Also, Fryer (1996) highlights that there are gender differences between teachers when they assess creativity. Women put more emphasis on creative personality traits, whereas men put more emphasis on the elegance of the outcome. Therefore, there is a different in expectations, but to support teachers with their marking, there should be guidelines or a framework to guide assessment.
However, creativity and enterprise are unlikely to appear at the forefront of teachers’ curricular plans, rather literacy and numeracy skills are still seen as the superior subjects in school (Robson et al, 2005).  However, one of the core purposes of the curriculum is for all children and young people to become ‘enterprising, creative contributors’ (Donaldson, 2015, p.29). This highlights the importance of developing creativity and enterprise skills in learners in the 21st century. But if schools start developing creativity and enterprise skills, teachers need an understanding of what that entails as I have found on Professional teaching Experience (PTE) that creativity is often only associated with the arts such as music, dance and art. However, learners can be creative in other ways such as using a creative approach to answer a mathematic question or in creating scientific ideas. Also, some teachers may not understand the different between enterprise and entrepreneurship.
It is not imperative that every teacher is a ‘creative genius’ but creativity is an important skill for teachers to have. Without this skill they could lose their jobs to artificial intelligence (Anon, 2018). But on initial teacher training, teachers are not assessed on their creativity in the same way as numeracy and language, which highlights that creativity is not a necessary skill to have. It is the responsibility of teachers to understand and model creativity in school but more importantly, to have an understanding of how to develop creativity in learners. But Jeffrey and Craft (2004) suggest that teachers need to be creative themselves in order to foster and develop children’s creativity.  

The Entrepreneurship Framework is a tool to improve and enhance entrepreneurship. It aims to strengthen human capital, employability and competitiveness It has three areas: into action, ideas and opportunities and resources. The framework has fifteen different competences. It is an overview of the different yet interconnected competences (Bacigalupo et al, 2016). I have chosen three competences to focus on to assess my creativity and enterprising skills. It is important to self-evaluate yourself in your professional career so you can develop and grow. In regard to creativity and enterprise, this assignment can support me to find the areas I need to work on to enhance my creativity and enterprise skills and then encourage me to use them in the classroom. By leading by example, sharing original ideas, being open to feedback and creating a classroom ethos where share their creative ideas. 
Firstly, there is ‘creativity’ (Bacigalupo et al, 2016,p.24), which has been described as a competence that involves developing ideas and opportunities that create value. To explore and experiment with new and innovative approaches. Also, to combine knowledge and resources to achieve valued effects. Although this is creativity thread it has strong links to enterprise as it encourages valued ideas. The first thread is to ‘be curious and open’ and I would place myself at level two as I can confidently explore new ways to make use of existing resources. For example, during PTE, I was teaching my reception class how to halve using cookies, however one of the pupils had a severe nut allergy so on the day I changed my lesson plan and opted for playdough cookies instead as shown in appendix 1. However, I find it difficult to take risks therefore I would not place myself at level 3. During this module I have developed my understanding on the importance of taking responsible risks which is encouraged by Costa and Kallick (2008). I believe it is important for teachers to encourage learners to take risks in the classroom as they are in a safe environment where mistakes are encouraged. However, I believe many student teachers find it difficult to take risks in the classroom. For example, taking a very different approach to learn a mathematic concept I feel more comfortable sticking to the same lesson plan structure, but this could disengage the learners. Sharp et al (2005) highlights that less structured lesson planning allows the opportunity for individual responses from students. However, Barnes (2015) suggests that poorly planned opportunities for children to be creative can make them feel insecure and increase levels of self-consciousness. But I believe both approaches can be used in different contexts, it is the teacher’s responsibility to decide on the best approach according to the lesson. This could encourage learners to become more curious and creative. Therefore, this is something I aim to develop, especially on my future teaching career where I am not necessarily expected to follow the university’s lesson plan. The next concept is the ability to ‘develop ideas’. The best fit scenario for myself is level 2, for example developing my own after school club which included using the outdoors to create art (shown in appendix 2), as this was a new club which engaged learners but encouraged them to use various skills. In regard to developing ideas, I need to experiment with different techniques to generate alternative solutions to problems using available resources which is level 3. For example, if I did not have enough subject knowledge on a topic, I may find it difficult to use different approaches to support learners understanding. For example, using a creative way to support learners with fractions. Therefore, I believe my enterprise skills need developing as Lowe and Marriot (2006) believe enterprising behaviour involves taking risks and often failing. This would enhance my creative skills to teach the learners in an unexpected way as it. This also relates to my ability to take risks as previously noted. The next thread is the ability to ‘define problems’. I am confident at highlighting potential problems and how I can avoid them, therefore I would place myself at level 5 as I have the ability to describe and explain different approaches to shaping open-ended problems and different problem-solving strategies. For example, on PTE I could see my learners were becoming disengaged with the activity I initially planned, therefore I adapted my lesson plan and made it into a game for the learners to make it more fun for them (see appendix 3). But I feel I need to develop my grit as I believe I do not have the ability to initiate, develop, manage and complete a creative project. For example, I do not have the confident to develop a creative module in school. However, I could try to develop this by creating a mini creative project for my class when I am on PTE. Next there is ‘design value’, I would place myself at level 2, as I can improve existing products, services and processes so that they better meet my needs of my pupils. For example, I was able to adapt previously used resources or use resources that the learners were more familiar with to better suit the needs of the learners. This is evidenced in appendix 4. However, the following level is better suited to assessing and entrepreneur than a school teacher in regard to identifying functions that a prototype should have. Therefore, it would be difficult for me to reach level 3 by developing and enhancing my teaching skills. The final element is ‘be innovative’ I would place myself at level 4 as I can judge if an idea, product or process is innovative or just new to me, for example, when learners were required to write a suspense story following a story starter, I was able to judge the learners on their creative writing ability. Some learners adapted characters from a previous story that was read in class and some learners created their own independent story. For example, one pupil created an excellent story that the class teacher also praised him on his creativity and told him to show the headteacher. Also, I have ability to create innovative lessons for my learners as shown in appendix 5, which included a maths problem solving activity, baking and invitation making. However, in regard to the Entrecomp framework I lack an understanding to how I can evaluate my ‘innovative skills’ in terms of teaching in regard to the higher levels. 
Next there is ‘motivation and perseverance’ ((Bacigalupo et al, 2016, p.28) which has been described as being determined to turn ideas into action and satisfying the need to achieve. Being patient by trying to achieve long-term aims and to be resilient under pressure, adversity and temporary failure. This has strong links to creativity but also to enterprise skills as these are important traits to have in regard to being enterprising. Firstly, I will be discussing my ability to ‘stay driven’. I would place myself at level four as I can regulate my own behaviour to stay driven and achieve and the benefits of turning ideas into action. For example, on PTE I was able to create my own lessons sequence to teach suspense narratives to the class (appendix 6). However, I was teaching English all morning, every day for a week so I had to continue to develop and adapt the lesson plan according to what happened each day. I had to use my motivation to continue to adapt and plan good teaching experiences for the learners. This is a skill that many teachers need in regard to consistently planning effective lesson and creating resources. But it is also a skill that is relevant in everyday lives in many lines of work, for example, motivation is an important enterprising skill. It is important that they have the ability to stay positive, to set new and challenging goals and to be motivated to generate new ideas. The next thread is to ‘be resilient’ and I would place myself at between level 4 and 5 as I can judge when it is not worth continuing by and I am beginning to preserve in the face of adversity when trying to achieve my goals. For example, I am able to assess my own lesson plans to decide whether it provides learners with a rich learning opportunity or is a poorly planned lesson with limited skills being developed. But I have experienced teaching a lesson that I have thoroughly planned and that I thought the learners would enjoy but it is not an effective lesson. However, I have attempted to adapt the lesson when teaching to better suit the class (Appendix 3). This could be viewed negatively upon reflection, but Grant (2016) states the originals are the ones who fail the most as they are the ones who try the most. The final thread is not giving up and I would place myself at level 4 as I can ‘maintain effort and interest despite set-backs’. For example, having the ability to continue with a lesson when having behaviour management issues.  One of the habits of mind is having the ability to persist (Costa and Kallick, 2008). Therefore, it is important the teachers continue to stay motivated to teach learners and to have the ability to support the learner having behaviour issues (shown in appendix 7). Some lessons have to be adapted to the current class situation.  Also, this supports my enterprising skills as Young (2014) believes that it is that quality that involves having a positive perspective and that it is a valuable attribute for life.
The final competence I am going to focus on is ‘self-awareness and self-efficiency’ (Bacigalupo et al, 2016, p.27). The thread I am going to focus on is my ability to ‘identify my strengths and weaknesses’ as I can team up with others to compensate for our weaknesses and add to our strengths which is a level 5. For example, I believe I work very well in group situation and I am able to lead the team in choosing their role depending on their strength and weakness. For example, working with teachers and teaching assistants in the Foundation phase to plan for lessons with different activities and to ensure the support staff are comfortable to teach the activities set as shown in appendix 8 and 9. 

The EntreComp into action by McCallum et al (2018) highlights that EntreComp is not a fixed tool and should be adapted to suit needs. However, I have found it difficult to evaluate my teaching in regard to the framework as some of the points are not applicable to teaching as it looks at enterprise and entrepreneurship. The creativity competence has an innovation thread can describe how innovations diffuse in society, culture and the market and this was difficult to evaluate myself in regard to teaching creativity and enterprise in school. Therefore, I found using the EntreComp limiting to assess my teaching, let alone my creativity and enterprise skills although I chose three competences that should have directly related to them skills. But I am able to confidently assess myself on the competences as a whole rather than specific looking at the threads. However, the EntreComp is made up of knowledge, skills and attitudes that make up what it means to be entrepreneurial. Therefore, I believe this is a valuable framework to assess entrepreneurs, but a different framework or tool would have been more suited to assessing creativity and enterprise in primary school teachers such as using the habits of mind by Costa and Kallick (2008).
Creative ideas come to us when we least expect it, but we expect learners to be creative on demand (Penaluna, 2016). Therefore, it would be hypocritical of me to expect learners to be creative at a given time, when I am most creative when I am relaxed and have had plenty of time to think. Therefore, this is what I will implement in my teaching. Sommer and Sommer (2014) suggest that the intense curriculum leaves limited opportunities for learners to develop their problem solving. Therefore, not every creative experience should be planned. But teachers should foster the creative moments to enhance creativity in learners. Also, Young (2014) suggests that teachers should begin to develop enterprise skills at the beginning of primary school as many children have enterprising qualities and the best schools maintain and foster these qualities. Some believe that our creativity decreases during education because as we grow, parents and teachers encourage students to take the safe and secure route.
Children need to feel emotionally safe enough to make new connections, new directions and new insights, which is supported by Maslow (1943). Research shows that children are natural explorers, but they need to be in the right environment to be creative (Hodden Education, 2014). The creative environment is considered as both the physical learning environment but also the pedagogic environment, how the teacher organises creative learning and teaching. It is worth noting the difference between teaching creativity and teaching for creativity. Teaching creativity is teaching in a creative way, for example, using a completely different approach to teaching. NACCCE (1999) defines it as ‘using imaginative approaches to make learning more interesting and effective’.  Whereas teaching for creativity provides children with opportunities and experiences to be creative. A form of teaching that are intended to develop young people’s own creative thinking or behaviour (NACCCE,1999). 
Creativity is an active process that requires learnings to think for themselves. Some studies suggest in order for learners to reach their creative potential, teachers need an awareness of learners needs and they should use the information to involve them in their learning. Sharp et al (2005) acknowledged a need for teachers to have an understanding of pupils’ multiple intelligences and their preferred learning style. This would give the teacher an awareness how they could tailor their teaching to foster creativity in their learners. Therefore, learners are in control of the learning, but the teachers facilitate the creative experience by thoroughly planning to enhance creativity. To foster creativity, Sommer and Sommer (2014) highlight that schools should support pupils’ individual talents. Donaldson (2015, p.69) agrees that teaching is more effective when learners ‘take increasing responsibility’.
As Fried (2001, quoted in Grigg 2014, p.124) points out ‘children begin life as passionate, curious and powerful learners’, their school experiences should enhance this journey rather than decrease it. Many teachers use incentives to engage learners. Incentives are designed to sharpen our thinking and accelerate creativity, but it does not only not work and can opposite in some cases as it dulls thinking and blocks creativity (Pink, 2011). To prevent the incentives hindering the creative process it should not affect three key factors which are autonomy, mastery and purpose. Therefore, during tasks where learners are required to use their enterprise or creative thinking skills, I will refrain from using a behaviourist approach where rewards and punishments are encouraged to encourage a certain type of behaviour (Skinner, 1938).
Heindel and Furlong (2000) suggest that while Torrance (1966,1974) believed that creativity could be taught like any other skill, Csikszentmihalyi (1996) believed that, while children could not be taught creativity, the right combination of personal characteristics and an encouraging environment could produce it. Russ (1996) suggests that personality traits such as self-confidence, emotional processes such as emotional fantasy in play and cognitive ability such as divergent thinking effect creativity. Some children have these components, others may need encouragement and skill development in order to be creative. For example, a child could have low self-confidence and refuse to engage in creative thinking as he believes he does not have any valued ideas. 
Malaguzzi (1993, cited by Edwards, 2009) and Russ (1996) have highlighted that adults have the potential to stifle creativity by giving learners too much support and guidance for the learners to develop their own creative ideas. This can discourage learners and encourage learners to constantly look for support from adults rather than being independently creative. This can limit the child’s creativity and therefore they would not show their potential. But Runco (1993) suggests that it is important that teachers show an interest in children’s creative potential but encourages that teachers allow the learners to develop their own personal ideas and interpretations. Therefore, I would work alongside children as they try to solve problems. However, the amount of support and guidance given will be dependent on the situation and the needs of the pupils. But I do feel it is important for learners to learn for themselves. Many creative decisions are child initiated; however, it is important to occasionally offer support or scaffolding to assist the creative process. But Montessori (2004) believes children should be the leaders of their learning. Furthermore, developing creative thought can motivate learners and encourage enthusiasm, independence and enjoyment (Casserley, 2004 quoted in Grigg, 2014). Therefore, creativity is encouraged through active learning approaches rather than direct teaching. 
But a study on creativity and innovation, found that teachers preferred their learners to be ‘conforming’ or ‘considerate’ to ‘risk taking’ and ‘playful’ (Ferrari et al, 2009, p.21). A culture of ‘one right answer’ stops learners from being willing to make mistakes. They quickly learn to guess what answer the teacher has in their heads. As Von Oech (1998, p.14) points out, ‘many of us have been taught that the best ideas are in someone else’s head’. Therefore, it is difficult to develop their creativity as learners are always looking for the right answer instead of using their creative thinking skills. Pink (2005) highlights the necessity of pursuing creative thought. In our students’ future, more jobs will be outsourced or automated, the necessarily skills will be creative problem-solving, divergent thinking, and unique perspectives on old ideas. Divergent thinking encourages creative risk. There is the ‘the many uses’ exercise, for example using an original object like a paper-clip or a shoe to come up with as many alternate uses as possible. To promote creativity in the classroom I would embed more opportunities for learners to develop their divergent thinking. But when young children are engaged in a creative activity, it is the process, more than the end result which is significant to their creative learning. Young children’s creativity is not about pleasing adults (Woolf and Bellonli, 2005, cited by Hodden Education, 2014). This links to the idea of divergent thinking as it is the process of creating multiple, unique ideas or solutions related to a problem that you are trying to solve (Williams, 2015). Many of the learner’s ideas may not to be suitable for the task they are about to take, as shown in figure one, but it is part of the process that will lead to convergent thinking, which will be discussed further on in this essay.
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Figure 1 (Cox, 2019)

Guilford (1959) and Sommer and Sommer (2014) highlighted the importance of training learners in divergent thinking; however, education have rather prioritised linear thinking, rules and structure.  Therefore, this is one way I aim to develop the creative and enterprise skills in learners. There are eight elements of divergent thinking which include, originality, imagination, elaboration, risk-taking, complexity, curiosity, flexibility and fluency. Torrance (1966,1974) described fluency, flexibility, elaboration and originality as the four components that could be used to assess creativity. These components can be used to firstly, assess their ideas/answers, by filtering their ideas in regard to the components to choose their best idea. This is where learners would be developing their convergent thinking which has been defined by Cropley (2006) as the type of thinking that focuses on creating one, well-established answer to a problem.
For learners to think creatively, they have to be in the right environment. According to Hodden Education (2014) children have an innate curiosity but it is dependent on the environment and experiences that they have to whether or not it develops into creativity. Also, Costa and Kallick (2008) have the belief that creativity can be affected by chaotic environments. Therefore, it is the teacher’s responsibility to create a classroom environment where learners can be creative. For learners to generate ideas, which is divergent thinking they need to be in ALPHA mode which is to be relaxed and reflective. Therefore, a calm classroom atmosphere would be encouraged, where learners can collaborate and discuss their ideas. But for learners to refine their ideas which is convergent thinking they need to be in BETA mode which is to be alert and working (Cox, 2019). Therefore, a silent classroom would be encouraged with learners all individually working on the task.
Another way to promote creativity in the class room is to plan for my learners to walk for 5-16 minutes before starting a task as Oppezzo (2014) believes that walking increases creativity levels. For example, I could introduce the new topic for the term and ask the learners to consider areas/ questions they would like to explore, then let learners walk around the school independently to think of possible questions. Therefore, encouraging them to use their active curiosity which could further engage them into the topic. Questions should be encouraged in the class room, as learners formulating questions can illuminate their thinking, it can help guide instruction, as well as being a creative activity in its own right.  This type of thinking may be supported by De Bonos (2017) ‘six thinking hats’ to encourage learners to organise their thinking into categories. This is also known as lateral thinking as it encourages learners to think creatively using a new or unusual approach, for example, 
[image: Figure 1. A synthesis of De Bono’s six thinking hats model.]	
Kivunja (2015)
Encouraging learners to ask questions can: 
· Encourage active curiosity which can engage them in the subject
· Consolidate understanding
· Encourage learners to think about the topic
· Allows learners to understand their peer’s perspective about the topic
Sommer and Sommer (2014) highlight that teachers should teach learners to be inquisitive and ask questions which could lead to new opportunities to problem solve. However, the ability for learners to ask ‘good’ questions needs to be taught. Previously, on PTE, I would ask the pupils what they would like to learn about the topic, but I did not give them enough time to think, collaborate or any framework to think of good questions. I was providing limited opportunities for the learners to be creative. For example, teachers could encourage learners to utilise Bloom’s (1956) taxonomy as a framework to ask questions as shown in figure 2.
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Figure 2
Another line of questioning that can encourage creative input is ‘possibility thinking’. This requires learners to explore ideas and use their imagination to generate lots of possibilities. If a teacher regularly asks questions that have more than one answer during lessons, this can develop an atmosphere where learners feel that their unique contributions are welcomed and valued. For example, asking ‘what if…?’. Possibility thinking encourages curious thinkers which could encourage creative thought, for learners to think ‘outside the box’.
Another way to support creativity when learners are divergent thinking, is to avoid any ridicule towards learners’ ideas, as this is one of the reasons why people struggle to share their creative ideas (Tracey,2016). For example, ignoring a learner’s creative idea as shown in figure 1. As the diagram shows the crazy idea was then developed and redefined to become their best idea. However, it is important to give learners constructive criticism for example using Torrance’s (1966,1974) four components, fluency, flexibility, elaboration and originality to give feedback and feedforward comments. This would be supported by Costa and Kallick (2008) as they state highly creative people need support, but they also require honest criticism as it keeps their creative minds grounded. Also, it is important for learners themselves not to have a negative mind (Costa and Kallick, 2008) and rather have self-belief as it could limit their creative potential. 
Another way to enhance creativity in the class room is to motivate learners to be creative. According to Pink (2011) there are three key components which are autonomy, mastery and purpose. Autonomy is allowing learners to have control over learning and for them to make meaningful choices. Mastery is developing a mastery mind net where learners have the desire to truly understand and purpose is knowing they are doing tasks for a purpose rather than just for a mark. Therefore, these components should be embedded into the classroom before teachers expect learners to reach their creative potential.
Although many teachers believe collaboration and teamwork would boost creativity. Grant (2016, cited by Nadworny, 2016) highlights that brainstorming research shows that five students in a brain storming group would give get fewer ideas and less original ideas than if you had separated the same five students. The factors that limit creativity in groups is production blocking as they cannot talk all at once and some ideas and some students just do not get heard. Next, some learners could be nervous about looking stupid, so they do not share their most original ideas. Finally, there is conformity. Usually they will choose the idea that is the most popular rather than developing or choosing an original idea. 
Duncker (1945) published a candle problem which required people to overcome their tendency for functional fixedness which can be describe as a mental block against using an object in a new way that is required to solve a problem.  I could overcome functional fixedness by transforming my classroom to teach mathematics, for example use a door as a protractor, use the windows as paper, create a physical graph using books etc. This could encourage the learners to then overcome functional fixedness and enhance their creative thinking. Donaldson (2015, p.28) holds the belief that schools should stimulate learners’ imaginations that ‘engender excitement, are personally fulfilling and foster creative thinking’. One of the key aspects of creativity as previously mentioned was originality. Functional fixedness can encourage original thought and develop enterprise skills as it encourages innovative thinking, problem solving and idea generation. This will allow learners to use their skills to make their ideas happen. For example, in the science and technology area of learning and experience. Functional fixedness attempts to combat rigid thinking as it can stop learners from having innovative ideas in both science and design technology. By encouraging creative practices in class, teachers can train learners to disassociate objects from their traditional function and see them in new ways, therefore developing flexibility thinking skills which can improve enterprise skills. This also encourages convergent thinking as learners have to create or choose one solution to solve a problem.
Upon reflection, I believe that creativity and enterprise skills should be made more of a priority in school. One of the purposes of the new curriculum is for learners to ‘be enterprising, creative contributors ‘(Donaldson, 2015 ,p.29). It is the responsibility of schools and teachers to foster these skills and plan for opportunities for learners to develop these skills within the new curriculum, throughout all areas of learning and experience, not just expressive arts.  On that note, I would query why creativity is not a cross-curricular responsibility as it is a key 21st century skills according to Puccio (2013) as creativity is a skill to cultivate. Also, Bloom’s (1956) taxonomy places creativity above evaluation as a higher order thinking skill. Therefore, I lack an understanding to why teachers are not promoting creativity and creative thinking in school as it should be viewed as an essential skill to develop and enhance in learners.
Creativity is complex. It is difficult to gain a clear understanding on it let alone to develop it in learners without a clear understanding of ways to develop creativity in learners for example, functional fixedness, divergent and convergent thinking and innovation and challenging assumptions. Although it is complex, I believe there needs to be a greater understanding of how to develop creative thinking in schools. Prior to this module, I associated creativity with the expressive arts only. I did not consider why creativity would be useful in other areas of learning and experience. My creative weaknesses lie in my ability to take responsible risks in teaching. However, I hope to develop this as I become a more confident teacher. Such as encouraging creative thought rather than dismissing learners’ ideas to ensure they complete what I have initially planned. Finally, the key ideas for teachers to understand is the importance of creating the right conditions to foster creativity in their classroom, by increasing students’ self-esteem and self-belief and creating an accepting classroom ethos where mistakes are encouraged.
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in KS2. The initial targets set for her personal development were led by the class teacher and with discussion Abigail was able to refine these further.

The LNF has been evident in all of the planning throughout the placements.
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52 - Knowledge and Understanding

Abi has demonstrated an exceptional ability to use ICT effectively to enhance the teaching and learning of subjects and

areas of learning. She used BeeBot in the Predator topic as well as coding and producing PowerPoint presentations.
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o Comments and Evidence
o Targets for improvement and suggested ways forward

This is a current target that you are working on .You use the school behaviour policy to good affect removing DOJOs when necessary

E B e A L R P T S UL 5 You have some treky haracters in the class butyou deal with them appropriately:The
e T e T A S e They responded to you well when you asked for their
attention. 1. You have effective delivery and creation of learning environment 2. You have effective class management / behaviour
strategies 3. You demonstrate appropriate organisation and management skills within a range of physical teaching spaces, effectively
using tools, materials, texts and other resources safely and effectively 4. You are able to guide and support additional adults effectively
5. You effective use the approaches to learning adopted by the class teacher to motivate, stimulate and educate pupils 6. You have good
development of LNF skills TARGET + Behaviour - Catch them being good * Reinforce good behaviour that you observe « Give pupils
choices - Make activities engaging / fun so that they want to par-take rather than mess around - Gain pupils attention + Gain pupils’
attention through singing / clapping 1. Target - Try to develop more of a classroom presence through variation of voice tone . Ensure

that you use positive praise for good work - Wow | really like that sentence Can you all listen to this ? (a bit over the top)
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§1- Professional values and practice

Abi has shown an independence beyond expectations for a trainee. She plans independently and seeks advice when needed. Abi has
demonstrated a clear ability to reflect in a meaningful way on her own practice, and has a clear understanding of its impact on learners.

She regularly evaluates her lessons, feeding back to the class teacher on how she thought the lesson went and how she could improve

FIPTEYAMADi has shown exceptional engagement with support staff within the learning context. She has guided and supported

teaching assistants during her placement in both Foundation Phase and Key Stage Two
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e Comments and Evidence

o Targets for improvement and suggested ways forward

You have a good level of independence in all aspects of teaching and monitoring. You always reflect on you teaching by using the

University Arc's and this impacts positively on your practice. You are always willing to accept advise from myself and other members of

staff in the Foundation Phase and you are continually trying to develop your teaching though research. |- (4|1

relationships with all members of staff and are able to communicate effectively with support staff through profesionaly artculated
LT You are commited to involvement within the school, you have attended ADDs and you run an after school Coding Club

alongside myself. you have shown a holistic approach to teaching, taking into consideration the diverse needs of this class.
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Metaphorical Conceptual Meaning of Each Coloured Hat
Coloured Hat

Black Hat Thinking
= Cautious critical thinking
= Questioning, checking and checking out the feasibility of alter-
native approaches to problem solving
= Assessing situation being confronted
=  Trying to identify what’s wrong so as to fix it
= Examining the weaknesses in suggested approaches
= Evaluating and passing judgement about bad points
Blue Hat Thinking
Organisational critical thinking
Metacognition
Questioning organisational thinking to problem solving
Assessing past performance
Analysis of our situation:
o Where have we been? Where are we now?
o Where do we want to be? How do we get there?
Green Hat Thinking
Creative critical thinking and problem solving
Coming up with the ideas to advance understanding
Critical analysis of alternative ways to solve current problem
Envisioning new ways to solve problems
Coming up with hitherto non-considered proposals
How about trying this new approach to problem solving?
Red Hat Thinking
= Critical thinking expressing personal emotions
=  Being intuitive as we approach a problem to solve
=  Drawing upon personal feelings and hunches
= Allowing feelings to be expressed without need for justifica-
tion
= Itis okay to feel different
‘White Hat Thinking
= Calling for information that facilitatcs problem solution
= Gathering data to understand the issue or problem to solve
= Asking questions about available evidence
=  Raising questions about additional data needed to get to the
truth.
What information do we already have? What does it tell us
about the problem?
=  What more information do we need to solve this problem?
Yellow Hat Thinking
= An optimistic approach to problem solving
= Here are the good points in our favour as we approach this
problem.
These are our strengths that we can use (o solve this problem.
‘We can do this because of these reasons.
This alternative approach will enable us to solve the problem
because of these attributes.
This option will work because of this.

Figure 1. A synthesis of De Bono’s six thinking hats model.
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