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Section one
This section will look at inclusive leadership in the early years and how it impacts children, parents, families, and communities.
Inclusive Leadership.
In an ever changing, fast paced world inclusive leadership needs to be diverse, facilitating and promote equality to include all identities, cultures, beliefs, relationships, and communities (Ferdman, 2020, p.4). (Wilshiere, 2023; Carrington 2007: cited in Petriwskyyj, 2010, P.1) support this by stating Inclusive leadership in the early years is facilitating the needs of everyone and providing additional support for children with additional learning needs (ALN) and all children have the right to be valued within the education community. Furthermore (Singh, 2021, P.97) believes that all children should be provided with the same learning opportunities and experiences. However, Childhood education international (2021) claims inclusive leaders need to fully understand the principles of equity and equality, when doing so ensures all individual needs are met and fully supported to reach their full potential and ensures children can develop and learn at their own pace.
There is a great emphasis of importance on inclusive leadership, however Hallet (2014) points out leadership in the early years is communal and everyone can lead. Moreover, Bourke and Titus (2020) say having an opinion made invaluable and your voice heard allows for inclusion and collaboration. One can go as far as to say that more recently there has been a shift in hierarchy and all staff are expected to take on the role of leader as a result of working Collaboratory it has shown a positive impact on the working environment, including diversity, participation and an overall improvement on the care provided (Bradley, 2020, PP. 266-268). In addition, (Saraj and Hallet, 2014, PP.3-4) are convinced that if inclusive leadership is directional (known as directional leadership) everyone shares the same vision, this includes, children, parents, the community, and multi-agency professionals.
The following scenario demonstrates the use of an inclusive leader and inclusive practice to support a single dad and his four young children, one of whom has an additional learning need.
Mum and dad were separated, without a word one day while the children were in dad's care mum left and did not come back. Dad was left with the four young children, one with ALN. Dad has become the main caregiver and feels out of his depth, with no knowledge of children’s doctor, health visitor, teacher, and has been left financially unable to support and provide for the children. One of the children had already attended our setting and one (child with ALN) was due to start with us, we tried to contact mum for an induction, and we were told to contact dad, we had no details for dad so only other option was to go to family home, this is when we discovered mum had left and dad needed support. As this became apparent inclusive leadership skills by the deputy manager who had attended the family home were used, relaying all information to the manager of the setting.
The first step was to invite dad to the setting with his child for an induction meeting, this induction would allow for support to be offered, this starts the forming of a relationship and trust (Murphy et al. 2021, PP.93-106). It also allows a working partnership to form to discuss dad’s options and how we can best support him and his children. This will give dad a feeling of acceptance and positively impact his confidence as a parent. Gov.UK (no date).

Child with ALN
UNICEF (no date) article 23 states, every child has the right to live a full life, be an active part of the community and the right to play, also, Welsh Government (2022) believe children with ALN should be supported in their learning to enable them to reach their full potential. This child has down’s syndrome with limited mobility, but can shuffle around on their bottom, no speech, does not eat and is tube fed at home, which will be done before they attend the setting daily. Inclusive leadership is not being used currently with this child due to dad’s lack of knowledge of who is involved in his child’s life regarding their additional learning need, this could impact negatively on the child’s health and well-being, furthermore, could impact their mental health later in life (RCPCTT, 2020). Another potential barrier for this child is forming relationships, mum leaving may have a detrimental effect on the child forming healthy relationships with others. Relationships are a fundamental aspect of a child’s development; inclusive leadership can actively help the child feel safe, express their feelings and emotions, develop their social and communication skills, and most importantly learn about themselves; all these children will need to use throughout their lives. Gov.UK (no date). Inclusive leadership can be implemented by allocating the child a keyworker to start forming bonds and building trust with the child to positively impact their development (Birth to 5 matters, no date and Nasen, 2020).
Inclusive leadership in this scenario should be applied appropriately to gather all the relevant information from other professionals in the child’s life to ensure the child is being supported, and a fundamental aspect is ensuring the child is safeguarded due to their vulnerability (NSPCC, 2023). In addition to this, UNCRC article 24 states, children have the right to the best possible health care (UNICEF, NO DATE). Therefor it is necessary for all professionals to liaise to provide, adapt, and plan for the child’s individual needs, promoting inclusivity without barriers allowing them to reach the full potential (Theoharis et at. 2020, P.19, Wigfall, and Moss, 2001, P.71, cited in Martin, 2017, P.152, Chemanais, 2019). (Children’s commissioner for Wales,2020, P11) Claims parents and children should be involved in their care. (Archard, 2014, Archard and Uniacke, 2020) further support this by claiming giving the child a voice promotes individuality and they feel their opinion respected. However, Mackenzie, Cologon, and Fenech (2016) believe giving a child with a disability a voice is not always good inclusive leadership as the child may not be able to communicate due to being non-verbal. Murray, (2019) and Dewey (2020) claims an enabling facilitating environment supports the voice of the child, when an inclusive leader shows compassion, understanding and support the voice of the child is secured.
Children with a disability often feel helpless, isolated, and excluded. This can lead to social withdrawal (Rubin, Coplan and Bowker, 2009). Inclusive leadership is implemented when a child is given the possibility to develop their social interactions with others, this promotes acceptance and inclusion, this will positively impact their future outcomes and prepare them for later in life.  Another aspect to consider is structure and routine, which children with Down’s Syndrome thrive when given, academic and social benefits will be seen with the strengthening of developing relationships with others (Down’s Syndrome Association, 2021). In addition to this Bortini et al. (no date) suggest when inclusive leadership is initiated and used relationships with others form.
This child could potentially have many adverse childhood experiences (ACEs) due to break down in family home with mum and dad separating, mum leaving, dad becoming primary caregiver and living with a disability. ACEs can lead to poor academic outcomes, negative health outcomes, and a damaging effect on future relationships (Webster, EM, 2022). Inclusive leadership is vital to ensure this child is given time and patience (Down’s Syndrome Association, 2021). This will alleviate the child’s developmental vulnerabilities, when inclusive leadership is applied in a nurturing and supportive way the child feels valued and listened to, building trust, providing a safe stimulating environment where the child can form relationships with others and feel listened to facilitating accomplished outcomes (Ferman, 2014, Bortini et al., no date,  Agbenyega and Kilbthong, 2022).
Dad
The dad in this scenario is clearly finding everything incomprehensible. He will gain from inclusive leadership, firstly dad should be listened to (Childhood Education International, 2021) This shows a shared vision and allows dad to understand the best outcome for the child is central, it also forges the start of a working partnership relationship with dad and his family (Inclusive Leadership, 2018). Parent engagement is of the utmost importance as they know their child best (Scanlan and Johnson,2020). Bourke and Titus (2019) say that inclusive leaders should pose with a non-judgemental mindset to be able to see the whole picture and best support dad, showing kindness, understanding and consideration. And be fully engaged in supporting dad (Reza, 2021). Wilson (2016) claims the foundation of effective partnerships with families is a crucial role in children’s learning. Linc (2020) additionally claims inclusive leadership and working with parents has a positive impact on the child’s life and learning.
Dad was made aware of parent stay and play sessions in the setting, this could give dad the chance to engage with other parents within the community and form friendships and support network, giving a sense of inclusion and acceptance (Oberele, et al. 2019) An equally important aspect that was identified to dad was the settings walk through and open-door policy . Policies such as these allow parents to engage with staff and the keyworker daily, through inclusive leadership and practice dad would experience inclusivity through social interactions (Lumby, 2013, Fledglings Nursery, 2022). As a flying start setting inclusive leadership can be applied by offering dad an opportunity to engage in courses such as parent nurturing programme or offer a referral to parents plus. These services support parents, giving them the knowledge, understanding and tools needed to develop their parenting and strategies, this will positively impact parent-child relationships and outcomes for the child (Welsh Government, 2017a).
Dad is currently struggling financially; partly because he is unable to work due to looking after the four young children, also as he has been unable to claim any money for the children. To put it more simply singe fathers are not always positively characterized, so different strategies could be needed to get dad to fully engage (Early Years Alliance, 2019b). This could make dad feel shame and inadequate and may lead to absolute poverty, this could have a significant impact on the family. Living in poverty places significant stress on a parent and their ability to parent adequately (Ridge, 2009, P.12).  Inclusive leadership can here be effective by multi-agency working, contacting social services to enquire about what help and support is available for dad and the family another aspect to consider is signposting dad to a foodbank within the community or making the referral on his behalf (Buckinghamshire Safeguarding Children’s Partnership, 2023). According to Welsh Government (2017) meeting parents needs supports children’s outcomes. Inclusive leadership can be implemented in this situation by making the relevant referrals ensuring the correct interventions and support are provided for the family. United Nations Convention on the Rights of the Child article 27 states: every child is entitled to adequate standard of living (UNICEF, NO DATE).
Families
This scenario shows dad of a poor socioeconomic status, with little confidence, no support network, and a single father. Berger and Langton (2011) suggest single dad’s may not place their child’s well-being as having any importance or significance. As a result of dad’s lack of self- efficacy and belief this could negatively impact the child’s health outcomes. However, Schweiger and Graf (2015) argue that a child’s health, social inclusion. Education, environment, and the necessities of life a child needs while growing up all impact a child’s well-being. Inclusive leadership would support the forming of a partnership relationship with the child and dad. Interdependent relationships promote healthy well-being (Sheridan, 2018, Rodd, 2020). Following Sheridan (2018) believes such relationships impact a child’s education experiences and their home life. To illustrate this point, one might refer to Murphy et al. (2021) who agree relationships with families are central in supporting children’s effective learning, health, and well-being. Giving dad the opportunity to participate in his child’s learning demonstrates inclusive leadership skills and shows dad receptiveness and respect (Early Years Alliance, 2019b).
Anna Freud centre (2023) suggests barriers such as discrimination and inequalities prevent effective parent/familiy partnerships and engagement, when inclusive leadership is accomplished through celebration of one's uniqueness, circumstance and without bias or judgement children feel a sense of identity and families valued and included. Additionally, Gov.UK (no date) say working in partnership with parent’s enable children to do well regardless of their background. Inclusive leadership-parent partnership facilitates collaboration and communication, furthermore, develops children’s social and emotional skills. An equally important aspect is inclusive leadership when sharing knowledge and skills with families it creates a holistic approach to children’s learning in setting and at home, which benefits outcomes for children (Murphy et al. (2021)

Communities
[bookmark: _Int_pRXatgsL]Duncan (2014) believes an early year’s setting within the community support relationships, children’s well-being, and foster connections. Furthermore, Welsh Government (2016) suggest family engagement and community partnership positively enhances school life for children. Scanlan and Johnson (2020) claim inclusive leadership in the early years has the ability for the setting and community to work side by side. Also Welsh Government (2022) argue that regardless of a child’s background or where they live the best outcomes for the child is paramount, ensuring they feel valued, respected, and regarded. In addition to this Ferdman and Deane (2013) are convinced that there is a huge emphasis on diversity in the community, recognising everyone' identity, capabilities, and culture without discrimination, this provides opportunities for all. Notably UNCRC, Article 2 say children should not be discriminated against regardless of their race, culture, background, or religion.
Inclusive leadership in the early years can acknowledge intersectionality throughout the community by planning for the diverse era lived in. This demonstrates respect, support and belonging, supporting humanistic values, and integrating them into early years practice provides opportunities for inclusion, development, and learning (Theoharis & Scanlan, 2020, PP.1-2). However, Bortini et al. (2018) suggest it is when inclusive leadership is initiated relationships with others form. This signifies the importance of inclusive leadership and how it benefits the community.
The child in this scenario may feel held back due to their health, not being able to communicate or socialise with others. When children with a disability attend an early year’s setting in the community inclusion is fostered, not only for the child with a disability but for other children to, they become active, contributing members of the community (Down’s Syndrome Association, 2021). Supporting their individual developmental needs and social and emotional skills.
Inclusive leadership should be proactive when working with children, families, and the community. The importance of valuing the community supports children and their families to be a collective part of their community reinforcing acceptance and them feeling valued as individuals (Robins, 2011). Involving families in the community also promotes active participation without barriers and they engage as equal individuals (Brodie and Savage, 2015). Moreover, the Children’s Bureau (2018) points out community involvement is beneficial to all aspects of a child’s development and relationship building, this supports a child’s sense of identity, confidence, and happiness.
In the scenario both dad and the child feel isolated and excluded due to poverty, health issues, unemployment and change in their family dynamic, there for it is crucial that Potential barriers are dissolved through inclusive leadership, using effective communication and information sharing. Taking on an inclusive leadership approach maximises the contribution and engagement and their families in the community. Breaking down barriers enables full community participation without discrimination and with acceptance (Childhood Education International, 2021).
Staff
Inclusive leadership should maintain  non bias, without judgement, discrimination within their role. But another important aspect to consider is staff and practitioners. To be a leader practitioner's need to feel secure and confident within their role and their well-being needs met. Inclusive leadership should be enabling, supportive and encouraging (Anna Freud, 2023b).
Inclusive leadership needs to be supportive and encouraging to eradicate barriers staff may face when engaging with families and other professionals or dealing with significant parent stressors. When staff feel incompetent this indicates inclusive leadership is needed supporting staff with training opportunities. Inclusive leadership would facilitate and strengthen the staff and their ability to have a shared vision, contributing effectively to children and their families (Murphy et al. 2021). Through training and continuous professional development (cpd) staff can offer high quality care to children and their families while improving practice (Gov.UK, 2022). Furthermore, it allows staff to keep up to date with new research, building on their skills, this underpins professional excellence ensuring a positive impact on children and their families (Care Council Wales, no date, Social Care Wales, 2023).
Section two
New Curriculum for Wales 
This section aims to critically evaluate the new curriculum for Wales. Baldock, Fitzgerald and Kay (2013, P.2) say a policy is an organisational and administrative practice with a stated intention.  Micro policy is a policy found in an early setting, whereby a macro policy is implemented through a government, even though they differ they both need an inclusive leader to convey them (Liddicoat, 2014, Ferdman, 2021). Hughes, (2021) explains policies can often be complex and hard to understand. Furthermore, Doucet and Pont (2021) recognise the gap between policy and practice and believe policy makers need to spend time in a setting to enable them to create relevant policies that practitioners can use effectively and inclusively. An equally important aspect is (Garner, 2019, P.2) which also argues policy makers have no experience or connection to working with young children. Following that (Baldock, Fitzgerlad and key, 2013, P.1) state policies are written by those in power. However Welsh Government (2023) claim The Curriculum for Wales allows inclusive leadership through their framework and guidance.
According to Welsh Government (2021a) The curriculum for Wales permits practitioners to facilitate inclusive leadership through raising the standards and recognising the attainment gap, regardless of socioeconomic status, background, abilities, disabilities, or race the Welsh Government expects to see a raise in overall performance and achievement for children in Wales. Inclusive leadership can be effectively followed in this new curriculum as it poses to move away from age/stage assessments instead follow progression steps of each individual child. This aspect of the curriculum supports inclusive leadership and inclusion, recognising every child is unique and should be able to participate with a feeling of supportiveness and inclusion, this removes barriers to learning (Mcmahon and Dyer, 2018, P.42). In previous years, the term ’inclusion’ was used for children with a disability, however it now represents all forms of exclusion (Reza 2021). Therefore, the new curriculum for Wales will benefit every child, not only through progression steps but also Routes for learning (Routemap) for children with additional learning needs (ALN), this has been devised with the knowledge that children with ALN develop at various times and rates to other children and may take many different paths within their development (Welsh Government, 2020, Welsh Government, 2021b). Additionally, this upholds the United Nations convention on the rights of the child articles 23, 28 and 29that say every child has the right to independence and play and must be supported by Governments, furthermore every child has the right to an education and that education should support all abilities (UNICEF, no date).
The curriculum for Wales places an emphasis on ‘inclusion’ alongside health, wellbeing and children being ethical capable citizens. Taking a holistic approach benefits practitioners using inclusive leadership (Welsh Government, 2022). The aim of the new curriculum is for inclusivity for all, so that children of Wales grow to be active capable learners, this gives a sense of belonging and enables inclusive leadership (Welsh Government, 2023). Evans, 2021, P.11) points out the Welsh Government have acknowledged policy reform and used inclusive leadership effectively moving away from hierarchy demonstrating a collaborative working partnership, valuing practitioners, and their opinions. Welsh Government has implied the curriculum implementation will take a ‘whole system’ reform, including teachers, communities, local authorities, and Governments. This is effective inclusive leadership, ensuring all involved have a voice (Evans, 2021, P.12). Donaldson (2015) reported a new Curriculum for Wales was needed and should be inclusive, meet individual needs and encourage ownership by practitioners. The Welsh Government has placed ownership on teachers for them to recognises their limitations and areas that need developing and further training (Evans, 2021, P. 14). Schuelka (2018) claims that inclusive education is a process of school transformation but also believes policies are a barrier to inclusive education. Using practitioners to develop the curriculum for Wales and offering practitioners the opportunity to develop professional learning to enhance their pedagogical and leaderships skills exhibits inclusive leadership (Welsh Government, 2023). 
Hallet (2016) explains if practitioners are trained in inclusive leadership it reflects on their practice demonstrating inclusion where everybody feels involved. According to Schuelka (2018) all staff should be trained in inclusive practices. Continuous professional development ensures effective inclusive leadership. (Welsh Government, 2017b, P.3) say training and qualifications should be accessible to practitioners so a high standard of care can be provided for children. BBC news (2019) claim well trained staff positively impact care provided to children.
The new curriculum for Wales (2020) if implemented as it is set out could be highly effective and successful. It has scope for inclusive leadership, professional development for practitioners enabling them to keep up to date with current research. One can agree it offers attainable outcomes for all children without exclusion that fully supports their learning and outcomes. However, there are potential barriers, for example training opportunities, and effective inclusive leadership, these need to be addressed and made readily available to reach the expectation of the new curriculum Wales.

Section Three
Promoting inclusive leadership and practice in the Early years.
When a child is starting at our setting, we offer an induction to both parent/caregiver and the child. This allows us as practitioners to gather all the necessary information about the child, these may include; any health issues they may have, dietary requirements, like/dislikes, check if child has had their two-year check with their health visitor and most importantly answer any questions or concerns the parents/caregiver may have. Staff are introduced to the family and the keyworker allocated can introduce themselves, this is the start of the relationship where trust is built, furthermore is gives the keyworker knowledge of the child to start to plan for their individual needs. The induction is also an opportunity for the family to explore and understand our setting and practice and what it is we do when their child is in our care. The induction promotes acceptance and inclusion, which is all most parents want for their child. If parents/caregivers feel comfortable and valued the more open they will be, working in partnership with families is central in all decisions made regarding the child and it positively impacts the child’s outcomes. Lastly inclusive practice allows children to reach their full potential without limitations and barriers, it enhances their quality of life and outcomes. Wilshiere, (2023) supports this by suggesting inclusive practice has a positive impact on children’s learning.
Regardless of families socioeconomical status, background, culture, beliefs, or gender they should not be discriminated against, should be celebrated, and supported (UNICEF, no date). Wilson (2016) claims parent-partnership is vital in the early years as it supports the children’s outcomes and learning, providing a parent-friendly environment where parents feel welcomed and accepted supports partnership working. (Curtis, 1998, cited in Fitzgerald, 2004, P7) points out parent involvement and partnerships are created through connections.
According to (Wheeler and Connor, 2009, PP.9-11) Parents are the most important people in children’s lives, as a result what parents do in the home environment directly impacts children’s outcomes in the early years environment, this demonstrates the importance of parent involvement when supporting young children.
Rodd (2013, P3) suggests inclusive leadership is needed to support children and parent partnership. This can be reached through respectful effective inclusive leadership (Ma, et al. 2016). Johansson and Puroila (2021) point out inclusive leadership should place inclusion of both children and their families as a principle of their practice, mostly for them to feel a sense of belonging and for children’s needs to be met. Nutbrown and Clough (2011) go further in saying inclusive leadership is implemented effectively when staff ensure they learn all about the child and their families communicating constructively this positively influences building of relationships between the early setting and the family.
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