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Overview and Discussion on Factors Affecting Second Language Learning: Motivation is complex


1. Overview
Second language learning refers to the activities or behaviors of people who learn and use another language after acquiring their first language. As a research area of applied linguistics, the main research object of second language learning is the learner. In the early days, the research scope of second language learning focused on the language use of learners from the perspective of psycholinguistics. In the later period, the research scope gradually expanded to study the language use of learners from the perspective of sociolinguistics. Research on second language learning includes commonalties of learners, such as age, language background, etc., as well as learner differences, such as motivation, aptitude, personality, intelligence, and learner preferences, etc.（Patsy and Nina，2006）

Many studies on intelligence tests have shown that IQ scores can be used to predict whether learners will succeed. At the same time, intelligence (as measured by verbal IQ tests) is closely related to second language learning ability, especially language analysis and rule learning involving second language learning. (Genesee, F., 1976)  However, some studies have shown that intelligence is not so important for classroom teaching that places greater emphasis on communication and interaction. In short, "intelligence" is complex. Individuals have multiple abilities and advantages. Not all abilities and advantages can be measured through traditional IQ tests. Many students with weak academic performance have achieved considerable results in second language learning Great success. Learners have clear preferences for how to learn new materials. The term “learning style” has been used to describe the learners’ natural, customary, and preferred ways of absorbing, processing, and retaining new information and skills (Reid 1995). Learners are divided into many categories, and through perception-based learning styles, they can be divided into "visual" learners, "aural" learners, and "kinesthetic" learners. Many researches have focused on cognitive learning styles between field independent learners and field dependent learners. This refers to whether an individual tends to separate details from the overall background or to see things as a whole. Another type of learning style is based on personal temperament or personality. There is little research on the interaction between different learning styles and the success of second language acquisition. At present, the only widely studied learning method is the field independence/ dependence distinction. The results of this study show that although field independence is related to the performance of some tasks to some extent, it is not a good predictor of the performance on others. The study of learning styles should make us doubt that a particular teaching method or textbook will suit the needs of all learners.

Many personality characteristics, including extroversion, suppression, self-esteem, sympathy, domination, talkative and reactive abilities and so on, may affect second language learning, but it has not been easy to demonstrate their effects in empirical studies. The main difficulty in investigating personality characteristics is identification and measurement. Personality variables may be a major factor only in the acquisition of conversational skills, but not in the acquisition of literacy skills. There is a big difference between the study of measuring communication ability and the study of measuring grammatical accuracy or meta-language knowledge, and it is not clear and effective to prove that human characteristics have an effect on second language learning. ( Patsy and Nina，2006 ). Overall, existing research does not show a clearly defined relationship between personality and second language acquisition. Despite conflicting results in the study of personality characteristics, many researchers still believe that personality has a significant impact on the success of language learning. However, this relationship is a complex one, however, in that it is probably not personality alone, but the way in which it combines with other factors, that contributes to second language learning. Quick learning is a distinctive feature of aptitude. Earlier studies based on grammatical translation or audio language methods showed that there is a substantial relationship between intelligence and performance in foreign language learning. By adopting a more communicative approach to teaching, researchers have found that intelligence has nothing to do with the process of language acquisition. Ability encompasses many aspects, and successful language learners may not be strong in all aspects. Understanding the student's ability profile will help them choose the right classroom activities for a particular student group. Or, if there is no information about the abilities of different students, it is possible to adapt the learning activities to learners with different abilities. Age is easier to define and measure than personality, aptitude or motivation. However, the relationship between this characteristic and success in second language acquisition remains inconclusive. Many adults second language learners can communicate very successfully in second language, but, in most cases, they are significantly weaker than users who learn a second language from an early age in terms of accent, word selection, or grammatical features ( Patsy and Nina，2006 ). One explanation for this difference is the critical period for language learning. That is, from a biological perspective, the brain is more likely to succeed in language learning at a certain stage in the process of personal development. According to this view, missing a critical period means that the learner may have missed the best time in biology to learn a second language. The critical period is usually thought to end around puberty, but some researchers think it may be earlier. In addition to biological differences, language learning conditions for learners of different ages are often very different. Young learners usually have more time dedicated to language learning. Young learners also experience less stress when learning languages ​​than adult learners. However, some studies have shown that older learners are more effective than younger learners, at least in the early stages of second language development. It is reported that learners who have learnt a second language from elementary school are no better in the long run than learners who have begun early in adolescence（Patsy and Nina，2006）.

2. [bookmark: _GoBack]Motivation is complex
Motivation for second language learning is mainly divided into the communication needs of learners and their attitudes towards the second language community. This research shows that these motivations are related to the success of second language learning. However, this study failed to clarify the relationship between motivation and learning. We do not know whether motivation leads to successful learning, whether successful learning enhances motivation, or whether both are affected by other factors. Usually, one of the factors affecting motivation is the social dynamics or power relations between languages. That is, members of minority groups who learn minority languages may have different attitudes and motivations from members of minority groups who learn minority languages. Even if we cannot predict the exact impact of these social factors on second language learning, we cannot ignore the fact that language exists in the social environment when we try to understand the variables that affect success in learning. In the classroom setting, If we can make the classroom a place that students enjoy coming because its content is interesting and relevant to their age and ability level, where the learning goals are challenging but easy to manage and clear, and the atmosphere is supportive and non-threatening, we can effectively stimulate students' learning motivation. In the following, the impact of motivation on second language learning will be discussed in detail.

Motivation greatly affects whether learners can effectively use every opportunity to use or practice a second language. It also determines the learner's initiative in participating in second language learning and the learner's confidence to overcome learning difficulties (Oxford et al., 1994). However, different researchers have different definitions and understandings of motivation. In addition to being defined as learners' communicative needs and their attitudes towards the second language community, in different studies, motivation is also understood as concepts such as achievement needs, learning goals, affective filter, and cultural adaptation, etc. Motivation is understood by psychologists as the choices people make to achieve a certain purpose, and the effort they make to do so (Keller, 1983). Linguists understand motivation differently than psychologists. Dörnyei (1998) defines motivation as an action caused by incentives, and the action can be continued without external interference until the predetermined goal is reached. Williams et al., (1997) defined motivation as cognitive and emotional stimulus, which can motivate people to take certain measures consciously and continuously to exert mental and physical effort over time to achieve certain goals. Inconsistent understanding of motivation makes it difficult to combine different studies for horizontal comparisons or cross-validation studies. Motivation involves many factors, and researchers often emphasize only one or several factors, and fail to cover all motivation factors. In such case, it is difficult to predict the exact effect of motivation factors on second language learning.

2.1 Communicative needs do motivate learners in second language learning
Language is the basic tool of communication. If learners need to speak a second language in a wide range of social situations, they will recognize the value of the second language and thus gain the motivation to master the second language. Communicative willingness is the most direct factor in determining whether learners will eventually participate in second language communication. Therefore, the goal of second language learning should be to enhance communicative will. Any second language teaching that does not allow students to have communicative will is a failure (MacIntyre et al., 1998). Communication willingness is closely related to learners' anxiety, self-confidence, ability, language learning preference, gender, age, and individual and social factors such as social support and second language learning context. It directly affects the frequency with which learners use second language to participate in communication (MacIntyre et al., 2001). We realized that in the IELTS test, most Chinese students had low speaking scores. According to the above theory, the main reason is that Chinese students lack the opportunity to practice oral English with others, thus, they cannot promote their oral English in their interaction with others, especially with native English speakers. And that is why Chinese universities attach great importance to hiring native English speakers as spoken language teachers.

2.2 Attitudes towards the second language community do motivate learners in second language learning
When learners are attracted by the relevant culture of the second language community and want to integrate into the culture, they will have a strong motivation for second language learning (Yashima et al., 2004). The development of the Internet gives people a lot of opportunities to access the political, economic, cultural, and historical information of other countries. At the same time, with the integration of the international community, more and more people choose to study, live or work in foreign countries. As far as we know, an important reason why most foreign students learn Chinese is that they are attracted by China's long history and rich culture. Over the decades, there has been a wave of learning Chinese around the world. Many countries have realized the importance of learning Chinese, and actively communicated with the Chinese government to continuously introduce Chinese teachers. The global rise of the Confucius Institute reflects learners' attitudes towards the Chinese community. In order to better integrate into the second language community, learners will use more opportunities to contact and communicate with local native speakers and learn language expressions and practices from them and thus will be more successful in second language learning.

2.3 Teachers may apply many methods to motivate students in second language learning in the classroom environment
Various factors motivate students to engage in a second language learning and the decision depends in part on whether students enjoy engaging with language learning (Vera & Catherine, 2013). In the classroom setting, teachers play the role of motivator and should pay full attention to students' reactions, avoid students' negative emotions and help them achieve a sense of achievement and enjoy the learning process. Learning content and models should be as interesting and diverse as possible to meet the needs of different students. At the beginning of the class, it is important to attract students' attention and interest, which is vital to the entire teaching process. Teachers should provide feedback on where students have progressed or need to be improved (Dörnyei, 1994). Brophy (2010) argues that teachers can use reward methods effectively in the classroom. Meanwhile, rewards are mainly given to encourage students to learn, and care should be taken to avoid making students mistakenly think that participating in classroom activities is to get rewards. Therefore, when and how rewards are given are particularly important. When using rewards as motivation, the age of the students should be distinguished. Reward has obvious effect on elementary and middle school students, while it has relatively less effect on adult students. Most students spend long hours with teachers in school. Teachers should fully mobilize students' learning motivation in the classroom to achieve better teaching results.
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