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Part A- The importance of early intervention for a child with Autism Spectrum Disorder
According to Sachor and Itzhak (2017) Autism Spectrum Disorder (ASD) should be diagnosed as early as possible. Furthermore, Gordon (2009) says that this is known as early intervention and the reason behind why early intervention is so important is because of neuroplasticity, which is the ability of the brain to form new connections, which is easier when children are younger.
Koegel et al (2014) states that reliable diagnosis has been documented through infancy and toddlerhood, and that there is evidence that suggests the earlier the onset of intervention, the greater likelihood of developmental trajectory. Developmental trajectory is what is used to describe the progression of behaviour, motor skills and other developmental abilities as stated by Broidy and Tremblay et al (2003).
 Preeti and Srinath et al (2017) states that ASD effects the way a child socialises and interacts with others, with the child tending to have restricted, repetitive patterns of behaviour, interests and activities. With early intervention, Koegel et al (2014) explains how there is data that suggests that children who are completely non-verbal, but have had early intervention in early pre-school years are much more likely to become verbal when comparing them to children who do not get any intervention until after the age of five. 
The Children’s Commissioner for Wales (2021) states what article 29 of the UNCRC is, which is your right to be the best you can be, which with children with autism getting the early intervention, this allows them to be the best that they can possibly be.  

However, although there are many articles that suggest and discuss the benefits of early intervention, Monnier (2018) discusses how most early interventions have not been tested in randomized controlled trials, and even the ones that do exist, they do not have enough participants to lead to firm enough conclusions. Also, The University of Manchester (2016) explain how even with early intervention, difficulties do still remain and support will still be needed as the child gets older. Therefore, with intervention still needed through the child’s life even with early intervention, it questions whether early intervention makes a difference when it comes to children having the right to be they can which is article 29 of the Children’s Commissioner for Wales (2021).

From day one and as children get older, practitioners who work with the children as well as their parents need to be fully aware of autism, and what it entails and Preeti (2017) states that anybody whose job involves the care of children, should remember that in the first consultation when there is a suspicion of delay, the child should be screened so that early intervention activities can begin. And this is why practitioners or even parents who are aware of autism and it’s signs, will have a better chance of spotting signs and delays in the child which early intervention will be able to begin which under article 29 of the Children commissioner for Wales (2021) will give the child the right to be the best they can be, and also article 27 which is the child’s right to a good standard of living. The good thing about practitioners having an understanding of autism and what it involves, it is more likely that they will push to get support toward s a diagnosis, Koegel et al (2014) states that the ‘wait and see method’ for early intervention of ASD is likely to have negative consequences on the child which is maybe what a practitioner or parent may decide if they don’t know much of autism, and would rather wait and see as they may believe that the child will grow out of it as they get older.  Preeti and  Srinath et al (2017) tell us that there is increasing evidence that early intervention can result in favourable outcomes and prevent progressive symptom development, which again is another reason why practitioners and even parents being aware of autism is important so that when the first sign is noticed, early intervention can begin so that the best is done for the child. 

The process of getting an autism diagnosis needs to begin from the parents or health visitor noticing any signs of delay, which is said by NHS (2019) and  McConachie and Diggie (2007) say something similar to this by saying that the aspects of the children’s difficulties come to light in the first two years, which is how the diagnosis needs to begin with the parents who then go on to share their concerns with the general practitioner or health visitor.
However, a problem that many face is the process of how long an autism diagnosis takes, with the BBC (2021) explaining that children in some parts of Wales are waiting around two years on average for a diagnosis, despite the welsh government having a target of six months. Furthermore, with the new legislation ongoing in Wales, there are many different area’s that the government are concentrating on such as focusing on the importance of identifying children’s needs early and putting in place timely and effective interventions as stated by the Welsh Government (2020). 
Another with the process of getting a diagnosis is that the parents may be in denial, as Special Learning Inc (2021) say that when the autism diagnosis is made, some families fall into a pattern of unhealthy denial, as they may feel that autism is no more than just a label or they may assume that the child will grow out of it. This is why it is important that there is enough support out there for families, which support them in every way possible and on the NHS (2019) website there is plenty of advice and support available and other sources of support such as different charities and support groups.
 


The National Autistic Society (2021) state that once the parents have been in touch with a general practitioner, they will then be able to start the process of getting a diagnosis, but will firstly start by carrying out a screening interview, called M-Chat (modified checklist for autism) and The National Autistic Society (2021) point out that M-Chat is not used to diagnose the child with autism, but is a way of indicating whether the child may be autistic. The reason behind why the general practitioners use this is due to the NHS (2019) saying that to get an autism diagnosis, it can take up to 6 months which is a very long time, so the M-Chat screening interview is used to give parents some sort of indication of what might be going on, and therefore they can get advice and start doing activities or routines that can help the child, and give them a good standard of living which is article 27, and the right to be the best they can be which is article 29 of The Children’s Commissioner for Wales (2021). 
Whitehouse and Granich Et Al (2017) talk about how the use of computer technology has played a big part in early intervention, as it helps to increase the time that the child is exposed to therapy, and this can help to guide a home therapy for caregivers and can be of a relatively low cost. The application that a number of people use is TOBY (therapy outcomes by you’ and this is aimed at young children as well as older children and it targets a wide range of developmental abilities within children with ASD as stated by Whitehouse and Granich Et Al (2017). 









Part B- Barriers that a child with Autsim spectrum disorder may experience and the impact these will have on the child. 

A barrier than children with autism will experience is communication. Spectrum (2021) suggest that children with ASD face challenges with both verbal and non-verbal communication. Kamps and Thiemann et al (2015) say that they have a restricted range of social communication skills, to interact with others, give and receive social bids and when engaging with others in successful interactions. They struggle to form relationships with others.
According to Autism Speaks (date) social skills is the ability to guide interactions with others and the environment, and is something that typically developing children will pick up social skills and language skills from the beginning of their life, and this is done naturally and fairly, easily, however for children with autism it is harder to learn and build these skills. Roberts and Simpson (2016) suggest there is now an increasing number of children with ASD who are now being educated in mainstream schools, which can be looked at both in a positive and a negative way when looking at communication as a barrier. 
Mathieson (2015) state that children with ASD learn and develop well in environments that are enabling, and something that we must remember is that no two cases of ASD are the same, so it may effect one child in one way, but will effect another child in a completely different way. Therefore, in a school it is the teacher’s job to ensure that they understand the child and observe the child closely to recognise the challenges the child has, in order to support them in the best possible way. Although being around typically developed children may be good for children with autism as children usually tend to copy each other, Locke and Olsen et al (2015) say that although inclusion of children in mainstream school is increasing, they do not believe that it is efficient enough to improve social and communicative functioning.  Ghanouni and Jarus et al (2019) explain how children with ASD being in mainstream schools and contributing in social participation allows them to learn how to communicate, and to develop skills they need in interpersonal relations, however Silvera-Zaldivar (2019) state that studies that have evaluated the success of inclusion for students with autism that are in close proximity to typically developing children, has shown that fewer than five percent of the students with autism contacts with typical peers are related to friendship or social interaction. Therefore, this demonstrates for some children mainstream classes, do not have a positive impact on the communication and social development of the child. 

Guldberg (2010) states that many children on the autism spectrum will have little to no language by the age of five to six. However, NICDC (No Date) state that other children with ASD will have a wide vocabulary, and will be able to talk about a specific subject in great detail, which is one reason why practitioners remember to treat every child with autism in an unique and individual way, as they will all have their own personal needs. 

For a child with ASD who is non-verbal, it might be frustrating for them to try and tell adults what they need or want, and Fuller and Kaiser (2020) explain how deficits in communication can be linked to other developmental challenges, such as increased problem behaviour. Help Guide (2021) explain how instead of looking at the behaviour as bad, the parent or career should look at the behaviour carefully, as there is obviously a reason behind why they are acting like this. For example, they might be getting upset and acting up due to something  new in their environment upsetting them, but as they are not able to tell adults or peers directly by verbally communicating, they play up, therefore this is why it would be important for the carer to observe the child and the environment carefully.

There are many different ways that to  support a child with ASD with their communication barriers. Stanford Children’s Health (2021) explain on the importance of being patient and speaking slowly and clearly, as children with ASD need time to process what you are asking or telling them. 
Browne (2006) talks of the picture exchange system, which are small cards with photos on them, for example a child will pick a card with a photo of bubbles on it, and will give it to their care giver as a way of telling them that they want bubbles to play with. She says that these cards are important as they help develop the child’s communication skills by encouraging them to initiate communication. However, Magiati and Howlin (2003) state that although children within their study showed improvements in the way that they used picture exchange systems, the end result showed that they do not improve children’s general level of communication.
 Agreeing with what Browne (2006) says, The National Autistic Society(2021) also talk about the importance of using photographs, and the example that they gave was a picture table, as children with autism like sticking to a routine, they have a picture timetable explaining what the routine of their day is going to be.

Gestures are another way of helping to avoid the communication barrier, The National Autistic Society(2021) say that nodding your head for yes or no is a good way for the child to understand and this could also copy this and use it themselves to communicate. Frontiers in Psychology (2019) state that despite there being a delay in gestures and language in children with ASD, gestures are quite significant in the language development in children with autism. 
































Part C- How a child with autism spectrum disorder is supported within an early years setting 
One example of how a child with autism is supported within an early years setting is having a one to one support. 
The welsh Government (2017) states that any staff members who work within the education setting and have to support a child with additional learning needs such as autism, should receive sufficient and suitable training and achieve the necessary level of competence before taking on the responsibility. This would all be done so that the child can be the best that he or she can be which is article 29 of the UNCRC as stated by Children’s Commissioner for Wales (2021). 

Lamport and Graves et al (2012) talk about how there are many strategies and models being used by schools to ensure that students with autism can participate within the mainstream classrooms setting, and the most popular model used is the inclusion model, which centres on educating students within the mainstream setting with typically developing students. 

In order for a child with autism to be supported within the general classroom, the teacher along with teaching assistants and pastoral staff need to have a good understanding of the child’s needs in different developmental areas as stated by Bosanquet and Radford et al (2016). This is because each child with autism have their own individual needs, so the school would need to observe the child closely and spend time on this in order to ensure that they know everything that they need to know. 

However, Lamport and Graves (2012) state that general educators believe that they are not trained effective enough to be able to manage challenging behaviours within their classroom, and this is something that makes them apprehensive about having a student with autism or any other additional learning need within their classroom. And NAHT (2021) agree with this as they state that ninety four percent of general teachers are finding it hard to provide the support needed for a child with ASD, as there have been many cuts to additional learning staff such as one to ones and teaching assistants. This means there will not be enough time for staff to sit and observe one child closely, as they have an entire class to teach, so without the support of teaching assistants and other teaching staff, a child with autism or any other additional learning need will not be supported as much as they should, which could lead to  children with autism not having the best education possible. Godall (2018) agrees with this as he says that participants in the study he conducted noted that teachers lacked time and also the training to be able to give the support that they need and also deserve. 

Mathieson (2015) states that children with ASD develop well in enabling environments, which comes down to the practitioners within the early years setting. This again links with the knowledge and understanding the practitioners have on autism, and also the time that they have to observe the child to gain an understanding.
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