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 Analyse how a range of child development theories and international educational approaches influenced the Foundation Phase.  In particular examine these influences in relation to outdoor learning and the development of physical literacy.

The foundation phase is the curriculum for three to seven-year olds in Wales, which was introduced in September 2010.  The Welsh Assembly Government (2008) suggest that ‘throughout their formative years, children’s learning develops more rapidly than at any other time’. Therefore, creating the foundation phase needed to be based around the holistic development of the child. The Welsh Assembly Government (2008) suggests that the curriculum promotes creativity and imagination within children and allows them to develop holistically. These aims are accomplished through using different, more effective activities for the children to learn from. This approach to learning moves away from the traditional classroom-based curriculum and focusses on a more child-centred discovery-based learning experience. 

The use of play is at the heart of the foundation phase. It is suggested that play allows for the emergence of ‘physical literacy and is the major vehicle for early learning.’ (Whitehead, 2010). Play puts the child at the centre of their own learning, developing them holistically. Walsh et al (2006) suggests that learning should be ‘play-based and teacher-initiated practical activities that tend to be short and varied in nature’. The short, varied and child-initiated activities allow for the child to be engaged through-out all tasks and set meaning towards the situations. Play is fun and exciting for children and can allow for physical, mental and emotional growth. ‘Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development’ (Welsh Assembly Government, 2008).

Vygotsky is a child educationalist that identifies creativity and imagination are key for development in early childhood. ‘A child’s play very often is just an echo of what he saw and heard adults do’, however it isn’t an exact replica, and instead ‘a creative reworking of the impressions he has acquired’ (Vygotsky, 2004). Through the child participating in these activities, they can experience their learning in different situations and allow them to link their previous knowledge to similar situations later in life. Vygotsky (2004) proposed that within play, our brain remembers previous experiences and allows for the reproduction of the present experience. So when a child plays, they remember what they did and can later replicate it in other situations and scenarios. 

Reggio Emelia is another international approach that influenced the foundation curriculum and base their learning upon a ‘highly collaborative problem-solving approach’ (Edwards et al, 1998). Teaching children this way ensures children are engaged, develop teamwork and allows for transferrable skills later in life. To allow for this the children’s classrooms and other environments are laid out in a way that enhances this approach to learning. ‘Young children are encouraged to explore their environment and express themselves through all of their available “expressive, communicative, and cognitive languages”’ (Edwards et al, 1998). This type of learning and self-expression can be used in all types of environments, but especially within play. Allowing children to learn how to express themselves in different ways can help to develop their physically literacy and holistic self.

The use of first-hand and experiential activities allows for play to be used as the main instrument within the foundation phase (Welsh Assembly Government, 2008). These activities allow children to be at the centre of their learning and allows for choice, making their experiences more meaningful. These activities are child centred, therefore making it more meaningful for the child. First hand experiential experiences can develop critical thinking, problem solving skills and teamwork within children. 
Kolb is an educational theorist that believes the use of first hand and experiential learning is key for a child’s development. Kolb and Kolb (2009) suggest that children learn ‘not only in the formal education classroom but in all arenas of life’. Therefore, using many different learning experiences inside and outside will give the children the information they need for all areas of life. Kolb and Kolb (2009) also suggest that it is key to engage ‘students in a process that best enhances their learning’. Allowing a child to learn in ways that best suit them motivates a child to understand and further learn. Learning results from interaction between the child and their environment and can be formed and re-formed through their personal experience (Kolb and Kolb, 2009). Within first hand and experiential activities, children can interact with their environment and discover meaning for their actions. Once the child has voluntarily learned something, they can adapt this experience within many other different areas to create even more responses to the environment.
‘Indoor and outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences’ (Welsh Assembly Government, 2008).  However the foundation phase has a ‘greater emphasis on using the outdoor environment’ suggesting that it can ‘promote discovery and independence’ within children (Welsh Assembly Government, 2008).The outdoor environment is largely beneficial for the foundation phase as it allows for play and first hand experiential activities to takes place in it, as it provides more choice, space and natural equipment and situations for the children to play within. The Welsh assembly Government (2008) identified that ‘as children learn new skills they should be given opportunities to practise them in different situations, to reflect on and evaluate their work’. Learning within both outdoor and indoor environments allows them to practise their learning in different situations and therefore acquire different responses.
Gibson suggests that the outdoor environment allows for a lot of different natural affordances for children. Gibson (1977, p. 67) described an affordance as ‘a specific combination of the properties of its substance and its surfaces taken with reference to an animal’. Therefore suggesting that many people have different reactions (affordances) to many different environments. All people have different affordances of the environments around them and how someone reacts to an affordance ‘depends on his perceiving’ of it (Gibson, 1982). For example, most adults would see the affordances of a log on the floor being sitting down. Whereas a child may see the affordances of a log on the floor being something to climb on, hide under, jump off etc. Using the outdoors with children opens up the idea of many affordances for children, especially environments with many objects within it. Allowing children to develop many affordances for different environments and objects, can help to develop their overall physical literacy. 
Forest Schools, which originate from Scandinavia were mainly concerned with the decline in outdoor play in children (Maynard, 2007). They influence the foundation phase curriculum as most forest schools will use their own ‘woodland area’ whereas others ‘simply use whatever outdoor space is available’ (Maynard, 2007). The use of the outdoors is a key aspect of the foundation phase, especially the environments that allow for free play, such as within woodland area and outdoor space. ‘Free play enables children to engage at will, to capitalise on their natural abilities to be imaginative and to follow their own initiative.’ (Whitehead, 2010). Following their own initiative means that the child is being put at the centre of their learning, and therefore may give them a more meaningful experience. Forest schools use more of a constructivist approach to teaching, focussing on ‘learning by doing, with teachers posing questions to the children while they are engaged in carrying out activities in order to promote child reasoning’ (O’Brien, 2009). Giving a child reasoning for learning makes the experience more memorable and allows them to understand why they are doing something, rather them just doing it because they were told. Without this reasoning, a child may complete a task, but later forget what they did because they could not understand the meaning for it. 
Montessori is another child educationalist that influenced the foundation phase with her use of an outdoor garden. She stated that her Children’s House is an ‘environment which is offered to the child that he may be given the opportunity of developing his activities’ (Montessori, 2011). This allows for the child to engage in playful activities that are individually initiated. The houses ‘contain not only didactic material specially fitted for the intellectual development of the child, but also a complete equipment for the management of the miniature family’ (Montessori, 2011). The use of both educational and everyday equipment cues natural play. Within the Children’s House the furniture is small to allow for the children to move it around, however some bigger objects are used within the houses to also allow for team work (Montessori, 2011). Using moveable objects within the houses allows for development of simple motor skills within the children.
The Welsh Assembly Government (2008) stated that learning ‘should be holistic with the child at the heart of any planned curriculum’. Although it focuses on the child being central to their learning, the practitioner’s involvement is vital when ‘open questioning, shared and sustained thinking’ is involved (Welsh Assembly Government, 2008). Allowing children to initiate their own learning can help the child develop creatively by building on their personal interests.

Piaget is a child educational theorist that believes the child should be at ‘the centre of their own learning’ (Halpenny, 2014). He promotes a more constructivist approach to teaching, where the child constructs their own knowledge based on their personal experiences. The children are ‘active learners’ who direct their ‘own learning through an ongoing interaction with the environment around them’ (Halpenny, 2014). Piaget acknowledged that through play, children are better able to embed their development and knowledge (Halpenny, 2014). Directing their own learning can allow the children to have more positive and meaningful experiences as they are motivated to engage and understand what they are learning. 
 ‘At the centre of the statutory curriculum framework lies the holistic development of children and their skills’ (Welsh Assembly Government, 2008). Developing holistically allows for a physically literate child and is one of the key themes of the foundation phase. Whitehead (2010) suggests that ‘physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life-course.’ Allowing a child to become physically literate develops them not only physically, but also mentally, socially and emotionally. To allow for holistic development within all children, the foundation phase identifies that children need to ‘develop at their own unique, individual pace’ (Welsh Assembly Government, 2008). If a child is working at a level that is too hard or too easy for them their motivation for their learning will decrease. 

Te Whariki is an influential international approach for the foundation phase as it attempts to enhance the growth of a holistically developed child. Te Whariki aims to teach children to be ‘healthy in mind, body, and spirit, secure in their sense of belonging, and in the knowledge that they make a valued contribution to society’ (Ministry of Education 1996). The aims of Te Whariki can also be linked to Personal and Social Development, Well-being and Cultural Diversity which is another a key area of the foundation phase. This is because Te Whariki does not just focus on the development of the child themselves, but also their understanding and interaction with the environment around them. ‘The words, Te Whāriki, mean woven mat in Maori and reflect the integrated and holistic nature of the curriculum’ (Blaiklock, 2010). The objectives of Te Whariki was to influence childrens ‘empowerment, holistic development, family and community and relationships, and the curriculum strands of well-being, belonging, contribution, communication and exploration’. These aims influenced the foundation phase as they attempted to develop a holistically physically literate child, which is essential within all children. 

[bookmark: _Hlk509481129][bookmark: _Hlk509483735]Froebel suggests that the ‘earliest years of a child’s life are the most important in a child’s education and lay the foundation for all later learning’ (Tovey, 2013). Therefore suggesting that without adequate learning in their childhood, children will not have the knowledge needed for later life experiences. Froebel also argued that children ‘learn best through self-activity, talk and play’, which led to the development of kindergarten which was a ‘garden or nursery where young children could grow and develop at their own pace, nurtured by knowledgeable and supportive adults’ (Tovey, 2013). This influenced the foundation phase as it suggested children need to have a playful but supportive environment to learn in. Froebel wanted to develop an understanding of ‘the need to see children as whole people with thoughts, feelings, physical selves, and relationships to others’ (Bruce, 2012). This is to enforce the role of not only educational learning, but also everyday life learning. ‘Froebel was the first educationalist to place wooden blocks at the heart of a child’s education’ (Bruce, 2012). He placed these blocks at the centre as he found they had the potential to develop knowledge in numeracy, literacy, science, physical competence, everyday life and many other areas. (Bruce, 2012). Using Frobel’s ideas of the blocks to teach in the foundation phase therefore allows for a holistically developed child to emerge.
In conclusion, there are many child educational theorists and international approaches that have influenced the emergence of the foundation phase curriculum. The curriculum was mainly developed to allow for children to ‘have a flying start in life and the best possible basis for their future growth and development’ (Welsh Assembly Government, 2008). The curriculum identified the best way to set children up for life is through a child centred approach that develops a child holistically and to do this first hand experiential experiences within the outdoors are to be used. Play is at the heart of the foundation curriculum suggesting that ‘play can be (and often is) a very serious business’ and ‘needs concentrated attention’ (Welsh Assembly Government, 2008). Without the use for play within the foundation curriculum, children would be missing out on being able to show their creative nature and develop their problem solving skills.
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