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Chapter 1: Introduction

The main objective of conducting this research is to ascertain whether different learning environments within a school enhance and impact pupil wellbeing.  The reason for focussing on this topic in particular is due to the researcher having an interest in how schools can best support pupils in every manner.  The researcher has chosen to conduct this research in order to determine if learning environments have any impact on wellbeing and furthermore, if they have the ability to positively enhance the wellbeing of pupils.  The researcher is passionate about wellbeing and believes schools should do extensively aim to positively impact it and decided an exploration into this topic would be beneficial to determine if there needs to be a greater focus on adopting valuable learning environments.  

The researcher believes that schools should adopt a holistic approach to wellbeing, and furthermore, that the focus should not solely rely upon how it is implicitly taught, but rather how it is embedded in every aspect of a child’s life, particularly focussing on school/learning environments and their impact upon wellbeing.  This view is supported by Professor Graham Donaldson, who within Successful Futures states there is concern in relation to how a child’s emotional, social, spiritual and physical health is supported by the school environment (Donaldson, 2015).

The researchers personal hypothesis draws upon this concern, believing that while schools are increasingly adopting a variety of new learning environments, there is scope to investigate if schools are mindful of the impact they may have upon the child’s wellbeing. The researcher is of the view that each learning environment should be evaluated to determine the effects on wellbeing.  If the learning environment is not conducive to promoting wellbeing as well as learning, then this could have implications to a child’s attainment.





The following methods will be adopted to provide an insight into this area
· A review of relevant literature 
· Observations of learning environments adopted within a school
· Interviews with staff regarding the impact of learning environments on wellbeing
· Interviews with pupils regarding the relationship between learning environments and wellbeing

For the purpose of this research, the term learning environment is defined as any environment within the school which aids a child’s learning, from areas of the school to certain interventions.  According to oxford dictionaries, the definition of wellbeing is “a state of being comfortable, happy and healthy” (Wellbeing People, 2018).  For the purpose of this research project, a similar outlook will be adopted, with the focus of wellbeing referring to the child’s happiness and comfort.














Chapter 2: Literature Review

2.1 - Learning Environments
In order to fully engage with learning, children and young people require rich, stimulating environments where they can explore and experiment with ideas and resources, collaborate actively with their peers and make dynamic connections with a clear sense of purpose to construct meaning. (Donaldson, 2015, pg66)
[bookmark: _Hlk36129744]Learning environments play a significant role in a student’s success.  Research highlights that the quality of learning environments largely correlates with student outcomes, such as behaviour, achievement and attendance (Durán-Narucki, 2008; Kumar et al., 2008; Woolner et al., 2007).  Studies show that play is of significant importance in terms of learning and development (Moyles, 1994; Sayeed and Guerin, 2000; Lindon, 2001).  School environments must facilitate such play to take place. The foundation phase in Wales (WAG, 2015) has promoted learning in such a way, however key stage 2 (WAG, 2008) is often identified as being more structured.  Estyn (date unknown), nevertheless, has highlighted good practice within Ysgol Heulfan as it has evolved foundation phase practices through their key stage 2 learning to create a pioneering curriculum.  The new curriculum for 2022 (WAG, 2019) follows this same initiative and promotes more child led, individual learning through play and investigation throughout the primary school.  Piaget (1976) discussed the importance of active learning, allowing children to play a part in constructing their own knowledge by doing things for themselves.  Areas both inside and outside of the classroom walls are a significant factor in promoting improved behaviour and motivation, as well as the school ethos in general (Morris McGill, 2015).  These environments must not be restricted to the indoors.  Outdoor learning environments give children the opportunity to find beauty in their surroundings as well as freedom (Bilton, 1998). Within the school, displays play an important part in creating a positive learning environment, with Smawfield (2006) highlighting the importance of inventiveness in the variety of displays that can be created (Grigg. 2015. Pg. 294)   Nurture groups are being adopted by more primary schools in order to provide a relaxing yet structured environment to support those who need it most.  OFSTED (2010) believe that nurture groups positively impact upon behaviour as well as promoting social skills.  However, there are drawbacks to introducing such groups given that only small numbers of pupils can access the service due to time and staffing issues.  Nurture groups will only be effective if the whole school adopts a positive and caring ethos (Grigg, 2015).  Schools must ensure the whole school promotes a caring learning environment.     
2.2 - Wellbeing
The Children’s Society recognises well-being in its simplest term as the quality of life, how we perceive ourselves to be coping with situations and how well our lives (Children’s Society). Not only is wellbeing vital during a child’s time in school, it is an essential life skill that will benefit them throughout their lives.  Donaldson (2015) highlights the importance for preparing children for a life beyond educational settings, giving attention to ensuring all children are ready to lead fulfilling lives in various ways as detailed in the four purposes (Appendix1).  
“Positive emotions appear to broaden peoples’ momentary thought-action repertoires and build their enduring personal resources…through experiences of positive emotions then, people transform themselves becoming more creative, knowledgeable, resilient, socially integrated and healthy individuals” (Fredrickson, 2004, p. 1369).
Donaldson’s four purposes reinforce this idea and the importance of wellbeing.  The Children’s Society (2018) state that 5-10% of UK children have low wellbeing. Schools should actively be looking to assist these children.  Emotional well-being plays a vital role in relationships as well as communication and how children interact with others (Early Years Careers, 2015).  These are vital life skills which can be enhanced by developing resilience, empathy and confidence within school (Donaldson, 2015).  
The new curriculum being introduced in 2022 will see Health and Wellbeing become an Area of Learning and Experience, signalling its importance within education.  The aim is for all schools to adopt a whole school approach allowing for health and wellbeing in the form of physical health and development, mental health, and emotional and social well-being to saturate all parts of a child’s life in school, as well as adopting skills to enhance their futures.

2.3 - The Impact of Learning Environments upon Wellbeing
The physical, social and emotional environment in which staff and students spend a high proportion of every weekday has been shown to affect their physical, emotional and mental health and wellbeing as well as impacting on attainment.
                                                                                      (Public Health England, 2015)
The importance of emotional health and wellbeing is imperative.  If this is not positively addressed, then a child simply does not have the capabilities of learning and achieving to the best of their abilities.  Student health and well-being are important factors for student success playing a significant role in the attainment of pupils (Caulfield, 2007).
Maslow’s Hierarchy of Needs (1943) is still relevant in modern times as it gives a clear indication of how learning environments can play an important role in promoting pupils needs. 
                             [image: See the source image]
                            Figure 1. Maslow’s Hierarchy of Needs (Google Images, 2020)

Maslow states that all 5 needs must be fulfilled in order to allow every child to learn at their best. These 5 needs include physiological, safety, esteem, belonging and self-actualisation, and the school has a responsibility to ensure these are met where possible.  Furthermore, the learning environments adopted can play a significant role in doing so.  Certain learning environments have the ability to ensure a sense of belonging and security as well as promoting collaboration and respect, resulting in pupils being in the optimum position to learn to the best of their capabilities, and importantly, enhance their wellbeing.  It is imperative that while schools ensure pupils wellbeing is promoted, learning environments are able to play an active role in supporting this, by playing a pivotal role in ensuring pupils feel a sense of belonging and connectivity.  A rich environment which enables social interaction and a sense of value is imperative (Harter, Schmidt, and Keyes, 2002; Hammond, 2004; Morrison & Kirby, 2010)  Research indicates that when wellbeing is acknowledged and accounted for within learning, academic success can be achieved, with research from America stating that there is evidence provided by elementary, secondary schools and higher education proving that physical spaces do have the ability to impact student wellbeing (Di Placito-De Rango, 2018; Hammond, 2004; Harward, 2016; Stanton et al., 2016; Zandvliet, Stanton &  Dhaliwal, 2019). 
[bookmark: _GoBack]Granting pupils the opportunity to learn in an environment which positively impacts their wellbeing is essential, given that children spend a large amount of time within school.  “A sense of belonging and connectedness in school community is not only protective of health but is also identified as contributing to improved academic achievement and engagement” (Rowe et al., 2006, p.524).  Negative learning environments must be recognised in order to avoid them having a damaging impact upon wellbeing.  Noisy environments, for example, can create a distraction and affect pupils learning and wellbeing as they may lose focus.  When in noisier environments, research states that pupils progress at a slower rate in relation to reading as well as having poorer hearing discrimination (Cohen et al., 1973, quoted in Oliver, 2002).  It is imperative that practitioners offer supportive experiences that will promote pupils positive well-being experiences.  If children feel they are supported, they will then feel at ease to share their emotions not only to adults within the school, but to their peers also.  Teachers have an important role in educating pupils about wellbeing and ensuring that they are aware that looking after their mental health is just as important as looking after their physical health (Department for Education, 2019).  The Department for Education has produced guidelines as to what primary school pupils should know in relation to mental health (Appendix2).  Peer learning is another example of how a learning environment can allow children to feel supported in order to enhance their attainment and also their wellbeing.  Children feel a sense of comfort and community when working together (Aggleton, Dennison and Warwick, 2010).  
Estyn has identified schools who are exercising effective practice in this area.  Monkton Priory CP school have been recognised as ‘creating an engaging learning environment’ by ensuring ‘all staff are committed to supporting pupils’ wellbeing and providing a learning community based on equality, respect and doing ones best’ (Estyn, 2016a).  Staff and pupil collaboration has created vibrant learning areas, stimulating outdoor provisions, including a window to the world to provide enriching real-life experiences.  Poppies day nursery has been credited for creating ‘an inspiring learning environment for delivering foundation phase education’ (Estyn, 2016b), by adopting an engaging outdoor area as well as appealing areas which allow pupils to make personal choices as to what areas the wish to work in.  This is in line with United Nations Convention on the Rights of a Child, which states children have the right to make decisions for themselves (United Nations, 1989).  Pupil input into their learning environments is essential in ensuring pupils feel comfortable by allowing them to play an active role in their design (Clark, 2010).  “Everyone has a learning style as individual as a fingerprint or a signature” (Walton and Goddard, 2012, pg. 84).  Therefore it is vitally important to ensure that schools adopt a variety of learning environments to suit the complex and individualistic needs of pupils.  It is important to note, that while Estyn highlights good practice, it is not easy to identify gaps where this approach is not being fostered.  More research needs to be conducted to highlight how limiting it is to a child’s wellbeing if they are taught in schools seriously lacking in appropriate learning environments.  While it is certainly beneficial for a school to provide a wealth of learning environments to support wellbeing, research has highlighted that in the case of pupils with extensive wellbeing and mental health issues, they in fact need “more (intensive, explicit, long term) rather than ‘different’ forms of provision” (Rutter et al., 1998).  Whilst there is a desire to support pupils, we must remember not to flood them with adapted learning environments or interventions.  These must only be used if they staff believe they will be beneficial to the child’s individual needs.  Research states that while there are a number of factors that impact pupil learning and wellbeing, including perceptual preference, learning style and social factors, environmental factors are certainly to be considered to be of the same importance (Long, 2007).  Long also identifies that while biology, developmental personal characteristics and a child’s social world certainly impact upon what learning environments best suit them, it is essential to determine preferred learning experiences to best suit the child as an individual, in order to engage and motivate pupils, resulting in a positive impact upon their wellbeing form the offset.










Chapter 3: Methodology

In order to provide a beneficial insight in regard to ‘A study into how schools may support and enhance pupil wellbeing through different learning environments’, it was deemed appropriate to undertake several research methods in order to provide a well-rounded insight.  These include:
· Literature research
· Observations/learning walks
· Interviews with staff
· Focus group interview with pupils
· Questionnaires for staff

3.1 - Literature Research
Literature research has provided the researcher with a sufficient understanding of the topic by highlighting current research as well as any gaps there may be in existing literature.  It has allowed for a greater awareness of what areas the researcher needs to focus on during the research project (Denscombe, 2020).

3.2 - Observations/Learning walks
Observation is a beneficial method which allows us to tune into the environment with the purpose of gaining a better understanding.  “We can learn about children through watching and listening in an alert and informed way that raises awareness and sharpens understanding” (Fawcett, 2009).  Prior to conducting research and obtaining data from the designated school, consent was given by the head teacher allowing me to do so (Appendix3).  The researcher began their visit with a learning walk conducted by pupils within the school, to provide a beneficial insight.  Various learning environments were observed, however, there are limitations to this method.  In relation to observations, having an unknown adult present may encourage a change in behaviour and not allow a child to behave in their usual way.  Also, the way of documenting observations can be difficult given observations are in the moment.  However, the researcher considered their positioning in the room, choosing to stay out of view, avoiding interaction and staying for the duration of the session to not disrupt pupils to provide the most efficient data collection (Denscombe, 2010).  Filming is an option, however, the researcher deduced that this may be uncomfortable for both pupils and staff, resulting in the researcher choosing to make notes throughout the observation instead.  The decision to conduct observations and learning walks provided an opportunity to really grasp what was happening and grant a first-hand experience.  

3.3 - Interviews with staff
Interviews are beneficial as not only do they allow the researcher to ascertain answers to questions, but furthermore, there is the freedom to further expand on responses and gain clarification to reduce ambiguity.  In this instance, the participants were given their questions in advance upon their own request, however, the interviews remained semi structured as each participant allowed further questioning from the researcher to expand on replies.  It is important to note, however, that each interview was time consuming for those involved as each interview conducted lasted an hour.  Therefore, the researcher was selective over who was interviewed and as a result, perhaps was not able to achieve a well-rounded understanding from all staff in this instance.  Consequently, only 3 members of staff were interviewed: The Deputy Head, the Wellbeing Officer and the Additional Learning Needs Coordinator (ALNCO).  Such were the time constraints, the Wellbeing Officer and the ALNCO approached the researcher to discuss if they could be interviewed together, given other commitments.  This was agreed, although the researcher was aware that this could affect responses given as they may be more hesitant to discuss certain things, such as any negatives, or bias, given that they were answering in front of colleagues and therefore no longer anonymous (Sociology Group, 2019).  However, the researcher endeavoured to ensure that no leading questions were imposed upon the participants to gain true responses.  Consent was given for the researcher to audio record interviews to allow the researcher to be fully emerged in the interview and listen to the interviews at a later time for further clarification (Appendix4).  

3.4 - Focus group interviews with pupils
To deepen understanding, it was deemed appropriate for this research project to gain the perspective of pupils, and their input was deemed extremely valuable to ascertain how learning environments impacted the wellbeing of themselves directly, as opposed to an opinion of how it may impact them.  A group was chosen, rather than individuals in order to not put any child under pressure (Greig and Taylor, 1999).  The group chosen consisted of 5 KS2 pupils chosen by the class teacher at random.  Those chosen needed consent in the form of a letter signed by a parent or guardian which informed them of the research (Appendix5).  At the start of the group discussion, the selected pupils were introduced to a consent form which also gave them the option of notify us that they felt happy for the data to be used not only at the start of proceedings, but at the end (Appendix6). A relaxed environment benefited the pupils who were put at ease from the offset, with pupils aware they could leave at any moment.  However, there are issues raised by conducting focus group interviews.  Some pupils naturally take the lead and are keen to talk which may force others to remain quiet.  Similarly, pupils may feel like they have to agree with the majority and may not feel comfortable to share any opposing views.  However, this method was preferred as it allowed for a conversation and pupils to develop each other’s answers, providing a beneficial insight given pupils are best equipped to give us an insight from their point of view (Docherty and Sandelowski, 1999).

3.5 - Questionnaires for staff
A questionnaire (Appendix7) was compiled for staff to complete and deemed appropriate given it allowed for a wider staff population to have an opportunity to have an input into the research.  By mass producing one questionnaire, it was less time consuming than conducting 1 to 1 interviews with each staff member, which is highly impractical due to time constraints. On discussion with senior staff, they believed that paper copies would allow for a greater response in this instance and as a result, they were handed out where possible to staff as well as distributed within the staff room, with all staff notified via email that they had a questionnaire to complete to aid this research project. The researcher made sure that all responses would remain anonymous with no personal information requested.  Furthermore, all staff completing the questionnaire had a form to sign to signal consent (Appendix8). The style of the questionnaire allowed for quantitative data as well as qualitative data to be produced and analysed.  With over 30 paper questionnaires created and distributed, it was extremely disappointing to only receive 3 responses.  This is a clear disadvantage to choosing to use questionnaires as there is no guarantee what the response will be.

3.6 - Ethics and Permission
Ethics has been an important aspect of this research project and at the forefront of each decision made. The British Education Research Association guidelines (BERA, 2018) were adhered to throughout, with an ethics form completed at the very start of this research (Appendix9).  At every opportunity, staff and pupils were made fully aware of the ethical implications and how their anonymity was paramount, as well as being informed that all data would be destroyed following the completion of the research project.  Prior to conducting each element of research via observations, interviews or questionnaires, each member of staff and child was made aware of what the data was being used for, and their right to withdraw.  A consent form was conducted for staff and pupils to complete as mentioned previously.  

3.7 - Limitations and Improvements
With any research methods there are limitations.  A lack of guaranteed responses can skew results.  The questionnaires distributed contained 14 questions which possibly in hindsight was too long and overwhelming for staff.  By limiting the questions it may have encouraged a wider response.  Another issue identified was the use of a paper questionnaire.  Perhaps the use of an online questionnaire using google forms and distributed via email would have gained a bigger response.  On reflection, stricter instructions regarding the collection of completed questionnaires may have encouraged completion, rather than asking staff to complete it when they had time, allowing for ambiguity (Punch and Oancea, 2014).











Chapter 4: Results and Discussion

These results focus on what learning environments were identified within the school as well as a discussion into the implications of the learning environments on pupil wellbeing. Interviews with pupils and staff as well as learning walks and observations have provided a beneficial insight into what learning environments are used within the school and how they enhance pupil wellbeing.  

4.1 - Learning Environments
The large variety observed is extremely beneficial for pupils as these environments can all help to support pupils wellbeing in a range of ways, with staff detailing a number of positive aspects.   These environments allow for pupils to have the opportunity to express themselves and develop friendships as well as a level of independence  Both staff and pupils agree that in general, the learning environments are available to the whole school, with the pupils being aware of what learning environments they are able to use to enhance their own wellbeing, with a number of children highlighting the fact that they believe they have the freedom and opportunity to choose to work in an environment that best suits them.  100% of all pupils and staff questioned could list 5 or more learning environments adopted by the school.  This was pleasing as it was clear that they knew what was available to them.  Within the staff questionnaire, it was posed “How do these learning environments positively impact pupil wellbeing?”  While there were only 3 responses to the questionnaire, the respondents listed a variety of replies.  These were: -

· Allow pupils to work with others
· Build relationships
· Children can express themselves
· Smaller focused groups
· Relaxed environment
· Increase independence



When asked within the pupil focus group, pupils were also able to detail benefits of such environments to their wellbeing via the following replies to the same question: -
· Improves confidence
· Encouraging
· Relaxing
· Safe
· Better working in smaller groups
· Feel listened to 

These answers confirm what existing literature has identified about the relationship between learning environments and wellbeing.  “The experiences a child will have in school will have a considerable long-term effect on the adult that child becomes, including on attitudes, beliefs and values they will hold” (Knowles, 2009, pg.38).  Pupils lives are shaped by these formative experiences (Donaldson, 2015; Erikson, 1963).  It is encouraging to discover that the children questioned have identified positive experiences.

Based on information I was able to gather, I decided it would be beneficial to focus on specific learning environments identified and how they specifically impact pupils wellbeing. 

4.2 - The School Building
Sometimes overlooked, this in itself is a whole learning environment. The first impression is based upon the schools exterior (Clements and Osborne, 1996). “Physical environment that shows no sign of care or pride can communicate the same lack to the people who use it” (Moore, 2010, quoted in The Guardian, 2010).  On approach, the school is colourful with the gates and fencing all painted in a rainbow theme which is a continuous theme throughout the school.  On the initial learning walk, pupils stated that they liked the bright surroundings and it made them feel happy as they entered to begin their day.  This positively impacts wellbeing as it is immediately recognisable and gives pupils a sense of belonging.  This sense of community is vital.  While it can be argued that the school exterior has little impact once the children are inside (Jones, 2010, quoted in The Guardian, 2010), “it can, surely, only be a good thing if teachers and pupils set off each morning to a place that gladdens the heart, works well, and shows thought, imagination and dedication in its making” (Moore, 2010, quoted in The Guardian, 2010).  This highlights the importance to create a welcoming first impression to the school.  

4.3 - Thrive Room
One environment to focus on is the thrive room, which is where thrive sessions take place.  “Thrive’s vision is of a world in which children’s social and emotional needs are better understood and met” (Thrive, 2020), and to do this, schools offer sessions to allow pupils to build relationships and help enhance their wellbeing.  Instantly calming and relaxing, the room used in this instance is filled with bean bags, lava lamps and colourful decorations (Appendix10).  When observed, pupils appeared calm and relaxed in the environment.  They stated that they enjoyed their time there as they felt safe and happy, with the only negative being they wished that they could spend even more time there.  Staff detailed that Thrive itself was offered to selected groups of children, who they had identified as needing a nurturing environment to develop friendships and relationships.  The ALNCO stated that pupils were made aware that these sessions were aimed at improving wellbeing, giving them a real understanding of why they were there (Appendix11).  Research has identified that where schools are able to provide opportunities for children to sit down and discuss issues, there is a reduction in bullying and confrontations (Lloyd-Benett and Gamman, 2000). This, therefore, has a positive impact on pupils being calmer and ready to learn rather than being emotionally overwhelmed.  Through interviews, the Deputy Head detailed the positive impact on pupils wellbeing, stating that pupils felt valued and were able to build resilience and confidence, with staff observing an improvement in relationships within classrooms and in the playground.  Furthermore, pupils agreed, stating that they felt like they were building relationships with their peers as well as staff.  Whilst it would be something that would benefit many pupils, time restraints as well as staffing issues would make this difficult to achieve.  However, for those pupils who use it, it can be deduced that it certainly positively impacts their wellbeing.  Research has shown that while not all schools have adopted the thrive approach and have specific thrive rooms, creating areas or interventions where pupils can sit and discuss their emotions can be beneficial to their wellbeing and as a result more schools should include opportunities to do so where possible. 



4.4 - The Outdoors
The outdoors provided opportunities for a variety of outdoor learning, including a stage for drama sessions, sheltered areas for general learning and most significantly, an outdoor garden. Studies show that outdoor learning has a variety of benefits including better critical thinking, improved behaviour, increased knowledge retention as well increasing physical development and enjoyment (Beames et al., 2011).  One response to the staff questionnaire however, stated that this learning environment in particular was the only one they deemed to have a negative impact on pupil wellbeing, due to numbers of children outside.  Given the fact that this data was provided via a questionnaire resulted in not being able to gain a deeper insight.  However, when an outdoor gardening lesson was observed, it was noted by the researcher that not all pupils were engaged, due to large numbers of pupils and not enough resources to allow all to be involved at the same time resulting in some pupils feeling bored and excluded.  Moving forward, all pupils need to feel included, so more equipment is needed to ensure inclusion for all.

4.5 - Role Play Areas/Enhanced Provisions
Many role play areas and enhanced provisions were observed, allowing for communication, imagination and relationships to develop, as well as approaching moral issues in a sensitive way.  These linked in with current themes and included various role play areas, number stations and creative corners. “Imagination is more important than knowledge. For knowledge is limited to all we now know and understand, while imagination embraces the entire world, and all there ever will be to know and understand” (Einstein quoted in Action Info, 2011). As previous research highlights, play is an important aspect to a child’s development (Moyles, 1994; Sayeed and Guerin, 2000; Lindon, 2001).  However, there was a greater amount observed within the foundation phase setting as opposed to KS2.  60% of the pupil focus group, consisting of KS2 pupils, voiced their upset with that arrangement, stating that they felt that more role play areas should be introduced to the KS2 classrooms/corridors.  Pupils should be included in decision making in order to feel valued and listened to, in line with the UNCRC (United Nations, 1989). Enquiry based learning could allow for the development of more hands-on learning within KS2.



4.6 - Mixed classrooms
One learning environment, which is a fairly new concept within the school, is the mixed classrooms.  Classes are now combined with classrooms consisting of a mix of years 1,2 and 3 and others consisting of a mix of years 4, 5 and 6.  The decision was made in order to focus on teaching according to ability rather than age, which supports Donaldson’s recommendations for the new curriculum by having a continuum of learning based on the individual, with pupils moving along a path of progression steps based on their own personal development (Donaldson, 2015).  This in itself will impact pupils wellbeing by allowing them to achieve according to their own learning path without pushing themselves to reach unachievable aims.  Staff note how the mixed classrooms allow for pupils to support others which as a result boosts confidence as they have a sense of achievement, which enhances pupil relationships and wellbeing.  The Wellbeing Officer agreed, stating the school has seen some lovely benefits. Vygotsky (1978) believes that scaffolded learning is able to play a vital role in pupils developments as a more knowledgeable other is able to help pupils in the zone of proximal development, so they are able to gain a better understanding by enhancing their learning with the support of others.  This allows for pupils to become good role models for one another and allow for beneficial relationships to develop between pupils.  All children who were interviewed spoke positively about this new way of learning, stating that they loved helping others as well as having others that were able to help them within the class.  They said it gave them confidence and they felt that they worked better compared to the previous classroom formations.  Both staff and pupils claimed that on occasion, especially within mixed group tasks, the younger children felt shy and overpowered by older, more confident pupils in the group.  This could perhaps be minimised by having whole class discussions, circle time sessions and school assemblies to discuss the importance of everyone having a voice and the need for everyone to feel valued and listened to (United Nations, 1989).  Staff were questioned on the impact of this new style of learning on their own wellbeing.  All staff mentioned how the workload had increased given the larger amount of differentiation needed for each lesson.  The National Education Workforce Survey, conducted by Education Council Wales, 2017, found that nearly 90% of staff questioned were unable to manage their workload. This has the ability to significantly impact staff wellbeing which can then directly impact pupils.  Staff wellbeing must be supported.  Positively, staff did mention that a number of ideas had been introduced to try and minimise workload including a change of roles and responsibilities within phases in order to decrease workload and pressure. Others note that paired work for planning was effective in limiting the workload, however, they were keen to see other initiatives introduced to aid a further decrease in workload, in order to positively impact their own wellbeing.  Although this is a learning environment specific to the school observed, there are a number of schools with mixed classroom settings which this research may apply to, as well as schools looking to introduce these changes to implement the new curriculum (WAG, 2019).

4.7 - Open Classrooms/Corridor Workstations
The final aspect to discuss is the open classroom set up within the school, with the majority of the classrooms being open to the corridors with no doors, just essentially dividing walls between the classrooms (Appendix12).  The pupils within the school will not have experienced the school any differently as the open classrooms were created many years before they started school. Evidence shows that physical variables, including noise, are said to have an effect on learning (Higgins et al., 2005).  Whilst staff who completed the questionnaire did not note any negatives relating to this learning environment and wellbeing, when asked during the interview, the Wellbeing Officer stated that personally she as an adult found the open plan classrooms distracting.  She added that she believed that a child with attention difficulties or hypervigilant pupils dealing with issues at home would find this environment difficult.  Interestingly, 60% of pupils within the pupil focus group interviewed shared the same view, stating that they did not like the open classroom setting, with all of those stating they did not like it due to it being distracting as they found it too noisy.  

                         Figure 2 – Graph showing result of a question posed to pupil focus group

While Grigg (2015) acknowledges that teachers in an open classroom setting will face many difficulties including the distractions that the setting brings, staff noted a number of ways that this particular learning environment can positively impact wellbeing.  It gives pupils the freedom of not being confined to one classroom and impacts wellbeing by allowing pupils to make their own decisions in regard to where they work best, as they have the option to make choices whether to work in the classroom or the various work stations within the corridor.   However, Children with additional learning needs, including Asperger’s “find uninvited intrusion into their space very threatening” (Grigg, 2015, pg. 293), which is something to consider within these learning environments.   
Noise charts have been observed within classrooms (Appendix13) and if these are utilised effectively throughout the school, pupils will have a better awareness of the expectations regarding acceptable noise levels, which will hopefully then ensure they are adhered to, and as a result enhance pupil wellbeing.  Outside of each classroom are corridor workstations (Appendix14).  Each classroom uses it as an extension of their room with areas to sit and work, as well as resources and busy displays.  The researcher noted that these workstations at times were overcrowded, not just with pupils but with equipment and displays, which was deemed distracting. There is a risk that such displays can cause visual overload and as a result can serve as a distraction rather than a positive learning environment.  In some instances, classrooms and corridors are like “entering a bright, noisy shopping mall or supermarket packed with colours and shapes coming at you in all directions” (Jarmin, quoted in Lightfoot, 2006).  However, pupil feedback was positive as they stated it gave them freedom to move around and work in an area they deemed best suited them, which as a result made them feel happy and comfortable.











Chapter 5: Conclusion

5.1 - Research aim 
The aim of this research project was to identify whether learning environments have the ability to impact and enhance pupil wellbeing.  In order to ascertain this, a detailed insight into the relationship between pupil wellbeing and learning environments, from both primary and secondary sources has allowed for an invaluable understanding of the topic.  

5.2 - Conclusion 
In depth analysis of existing information surrounding the topics, as well as exceptionally beneficial discussions and data collection from a school environment has allowed the researcher to conclude that schools can support and enhance pupils wellbeing through different learning environments.  Both pupils and staff have been able to express how beneficial various learning environments are to wellbeing.  Although the new curriculum will see the introduction of health and wellbeing as an area of learning and experience (WAG, 2019), it is imperative that all staff are aware of not only how the curriculum enhances this, but the learning environments also.  Each school needs to ensure they listen to its pupils in order to determine how learning environments can benefit their wellbeing, given it is so personal to each individual, as well as being individual to each school in some instances, given each building is different and may be able to facilitate different learning environments in different ways.  The reality that learning environments have an effect on wellbeing needs to be highlighted and acted upon throughout every school, ensuring no child’s wellbeing being is compromised based on what school they may attend.  Moving forward, all schools should be regulated and monitored either via Estyn or a specific framework to ensure that consideration is given to learning environments and how they can best enhance wellbeing and serve to guarantee that every school implements the recommendations.    

5.3 - Professional learning
As a result of formulating this research project, the researcher has identified the positive impact this has had on their own professional development.  By having the capacity to enhance their research skills, investigating existing literature, conducting observations, interviews and questionnaires within a school setting, as well as analysing all data collected has further developed the researchers academic research capabilities. Furthermore, the researchers professional learning has been enhanced due to gaining a beneficial insight into the relationship between learning environments and wellbeing and impact the way they introduce learning environments to enhance wellbeing in their teaching career.

5.4 - Future Research
To explore this topic further, it would be beneficial use a wider sample, inclusive of a variety of schools, in order to ascertain a greater understanding of how various learning environments are implemented to benefit wellbeing.  Also, following on from data captured within this research project, it is essential that staff wellbeing is also examined and monitored, given that this will have an impact on pupil wellbeing.  Pupil voice should be researched further, given that pupils need to feel they are listened to and have control over their learning as well as the environments in which they learn in as set out in UNCRC (United Nations 1989).  Little is known in relation to whether schools have implemented learning environments in a tokenistic way, or if they have been introduced to best serve the pupils based on specific pupil involvement or feedback.
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