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Task 1
Part a

Developmental review 

Guidance: 
Task 1 part a asks you to use a model of reflection to reflect on your past practice and future developmental needs. It should be completed by taking into account the work you have undertaken since qualifying. In discussions with your mentor and/or supervisor/line manager identify your future developmental needs as part of your First Three Years of Practice Individual Plan under each of the 3 learning outcomes below. 
You must meet the Learning Outcomes for this task (see appendix 4 of the handbook).

Please answer all elements of the question below. 


	Question:

Using a reflective model critically reflect on your professional development since qualifying as a social worker. Based on this and in discussion with your mentor/supervisor/line manager go on to identify and justify your future developmental needs over the coming 12 months under each of the 3 Social Care Wales (SCW) learning outcomes listed below providing at least one developmental need for each of the learning outcome below: 

1. Applying analysis in assessment to inform interventions.
2. Working collaboratively with people in need of care and support, their carers and other professionals.
3. Intervention and application of professional judgement in increasingly complex situations.


 (750 words (+/- 10%:  include your actual word count at the end of each section).

Reflective practice is a central component of professional development in social work. It enables practitioners to critically examine experiences and conduct leading to continual learning and growth. Schön (1983) introduced reflection in action and reflection on action, allowing professionals to reflect both during and after practice. This cyclical process supports deeper understanding, ongoing improvement, and the delivery of high quality, person centred care.
Throughout my first year as a qualified social worker, I have used Driscoll’s (2007) reflective model, structured around the questions: What, So what, Now what. This model has enabled me to examine my practice, identifying both strengths and areas for development. I have recognised three key areas for growth, improving my understanding of the Mental Capacity Act (2005) within transition services, developing stronger active listening skills, and enhancing my ability to challenge other professionals in multi agency settings.
Using the “What” phase of Driscoll’s (2007) model, I observed that assessing mental capacity in transition cases presents unique challenges. While I feel confident conducting assessments within adult services, I have found it difficult to transfer this confidence when working with young people moving from children’s to adult services. These individuals, although legally adults, often remain emotionally dependent on others and may lack life experience, making the process more nuanced and complex.
Using Driscoll’s (2007) “So what”, I reflected on a case where a young person demonstrated inconsistent decision making under emotional distress. Unlike older adults, many young people in transition have limited experience making independent choices, and may have experienced trauma or instability, affecting their ability to understand, retain, and weigh information. In such situations, I often felt a lack of confidence, particularly when my judgement was questioned by other professionals. This left me feeling uncertain and, at times, disempowered. Through supervision and reference to the MCA (2005), I have started to build a deeper understanding of capacity in transition. However, I recognise the need for further development, particularly in how capacity relates to developmental and psychosocial factors.
For the “Now what”, I aim to seek training on applying the MCA (2005) within transition services. I also plan to better use supervision to discuss complex decisions and gain guidance from senior colleagues. By strengthening my understanding, I hope to conduct more robust assessments and advocate more effectively for individuals’ rights.
In line with the principles of co-production, which emphasise partnership and shared decision making between practitioners and individuals (SCIE, 2015), I strive to involve individuals fully in their assessment process. I work in accordance with the Code of Professional Practice (CoPP) (Social Care Wales, 2022), promoting individuals' rights, wishes, and feelings while balancing risk, a process that continues to challenge and develop me professionally. Driscoll’s (2007) model helps me critically consider future actions and their potential impact, shaping better practice.
I also recognised the need to strengthen my active listening skills. While I show empathy during assessments, I have noticed a tendency to fill silences, which can limit individuals’ opportunity to reflect and respond. Becoming aware of this has prompted me to change my approach. I now intentionally allow for silences, giving space for individuals to process information and contribute meaningfully. Taking this forward, I will use supervision for reflection and learning and collaborate with other professionals for continuous development.
Another important area of development is my ability to challenge other professionals constructively. Driscoll’s (2007) model helped me recognise that I sometimes struggle to assert my views in multi-agency meetings, often due to fear of conflict or being perceived as inexperienced. As a newly qualified social worker, I am still building confidence, but I now understand that respectful challenge is essential for effective safeguarding and advocacy. Collaborative working is equally vital, ensuring diverse professional perspectives are integrated for the best outcomes.
I plan to engage in assertiveness training and seek peer support to build my confidence and communication skills. These steps will help me articulate my views, challenge practice when necessary, and participate more confidently in professional discussions. Developing these skills will also help me take greater accountability for my decisions, despite occasionally experiencing imposter syndrome. “Imposter syndrome refers to doubting one’s abilities and feeling like a fraud, even when there is clear evidence of competence” (Bandura, 1977). According to Bandura’s (1977) Self Efficacy Theory, individuals may still question their capability if they lack confidence in their ability to perform effectively in specific situations.
To conclude, reflective practice, particularly through Driscoll’s (2007) model, has played a vital role in identifying my development needs. These include improving understanding of mental capacity in transition, enhancing active listening, and increasing confidence when working with other professionals. This reflection has deepened my understanding of professional decision making in complex situations, helping me balance legal duties, values, and risk when determining best outcomes. Through ongoing development, effective supervision, and alignment with the Code of Professional Practice, I aim to continue growing as a capable and confident social worker.
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Task 1 
Part b 
Developmental Review 

Guidance:
Task 1 part b is a 2-part question and a continuation of task I part a and you must refer to a reflective model in this task.
Please ensure that you meet the required learning outcomes for this task (See appendix 4 of the handbook) and that you answer both parts of the question.

Please answer all elements of the question below. 

	Question
Use a reflective model to critically reflect on the learning needs you identified in task 1 part a under each of the 3 SCW learning outcomes. 
This must include reference to training, learning, research and supervision and reflection with your mentor/supervisor/line manager on the extent to which your learning outcomes has been achieved. 
Identify your learning needs to support your development in the transition to becoming an experienced practitioner in your future career following the completion of this programme. 

650 words (+/- 10%: include your actual word count at the end of each section).

During Part B, I will continue to utilise the model I applied in Part One, as Driscoll’s (2007) model of reflection has proven useful in critically examining my practice. Focusing on the “What” phase enabled me to understand the complexities of working with young adults in the transitions service, particularly regarding the Mental Capacity Act (2005) (MCA). Reflecting through Driscoll’s (2007) model helped me gain insight into these complexities and develop confidence in assessing capacity. However, it also increased my self-awareness about the emotional challenges I experienced when assessing young adults, highlighting the need for further training.
Further reflection during the “So What” phase revealed that my assessment paperwork did not always reflect the young person’s true capacity. Many individuals were under emotional distress and lacked real life experience, which places young people in transition services at a disadvantage. This has impacted my confidence. Challenges such as hesitancy to question or challenge other professionals’ opinions also contributed to self-doubt. Schön (1983) noted that “professionals often face complex, uncertain, and unique situations that cannot be resolved by textbook solutions,” which can create self-doubt when theory does not fit practice.
Continuing with Driscoll’s (2007) “So What” stage, I recognised the importance of professional supervision. Kadushin (1976) describes supervision as “the process by which a person with authority assists a worker to improve performance, develop professionally, and cope with stress.” Supervision has provided a safe space to explore difficulties. The guidance of my manager has helped me identify development areas and apply the MCA (2025) principles more confidently. It has supported me in balancing ethical and legal dilemmas and accessing targeted training to enhance professional growth.
The “Now What” stage highlighted the significance of ongoing supervision, allowing me to reflect on cases in a supportive environment, which has strengthened my confidence. It also encouraged me to engage with MCA (2005) training offered by my local authority, focusing on young adults within transition services.
Driscoll’s (2007) model has also helped me reflect on my active listening skills. During the “What” stage, I identified that my active listening needed improvement. I often felt pressured to fill silences, which may have made individuals feel rushed or unheard. The “So What” stage allowed me to reflect on how this affected engagement. I now recognise that several assessments were impacted by my poor listening, disrupting communication and reducing trust. I am increasingly aware of the importance of silence as a tool in assessment.
Applying the “Now What” stage, I have developed a clear plan to improve active listening through further training and development. Supervision has broadened my self-awareness, helping me recognise when I respond automatically rather than listen reflectively. This has improved my assessment quality and engagement with individuals. This reflection prompted me to revisit Rogers’ theory, which asserts that “active listening is a fundamental tool that enables social workers to understand the lived experience of clients, validate their feelings, and co-create solutions in a collaborative, respectful manner” (Rogers, 1957). Going forward, I will use self-evaluation and collaboration to guide development within complex practice situations. With increased awareness and training, I am confident I will build stronger professional relationships and deliver more person-centred assessments.
My third development area involves challenging other professionals more confidently. Reflecting through Driscoll’s “What” stage helped me recognise my hesitance and nervousness when asserting my views in multi-agency and multidisciplinary team meetings. The “So What” stage prompted me to consider how this has affected advocacy for individuals, potentially limiting representation of their views. Bandura’s Self-Efficacy theory suggests that “impostor syndrome and low self-belief can inhibit performance despite clear competence” (Bandura, 1977), which I have experienced.
Using Driscoll’s (2007) model, “Now What” will be to apply this understanding directly to transition cases. I have taken proactive steps by approaching my senior, enrolling in relevant training focused on transition social work, and shadowing experienced social workers during assessments and meetings, broadening my ability to support young people moving into adult services and strengthening my confidence in decision-making.
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	Question

Reflect on feedback that you have received from individuals in need of care and support and/or their carers and explain how this information has helped shape your practice and future professional development. 

100 words (+/- 10%: include your actual word count at the end of each section).


Total task 1 part b 750 words (+/- 10%: include your actual word count at the end of each section).

My first year of practice has been a significant period of learning and reflection. I’ve focused on being approachable and friendly, helping build trust with service users and families. I received positive feedback from a young person and a carer, which affirmed my values and boosted my confidence. The young person appreciated being listened to without too much focus on eligibility or legislation, while the carer described my practice as person centred and felt heard. These reflections reinforced the importance of active listening in assessments. While encouraging, the feedback hasn’t made me complacent; it motivates me to keep developing as a reflective social worker.
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