[bookmark: _Hlk87660119]Section 1 
Identifying, discussing, and resolving inequities are all part of inclusive leadership. Individuals, groups, and society are also pressured to promote more equal methods, institutions, and outcomes. Recognizing and addressing issues of equity and power are essential components of inclusive leadership (Thomas 2017). Inclusive leadership necessitates mindsets and talents for noticing, interacting with, and making space for various levels of diversity. It requires the ability to explain why diversity is important and to assist people in bridging the gap between the desire to avoid, reject, or minimise differences in identities or cultures. (van Knippenberg et al., 2013) "that allow for, encourage, and support deriving the mutual benefits of diversity" (Bennett, 2014; Hannum et al., 2010; Miller & Katz, 2007). Also Inclusive leadership is about how people, groups, organisations, and communities find answers to issues that work, are sustainable, and optimise inclusion experiences across a variety of identities and social positions. (Ferdman, 2014b). “Inclusion is fundamental for the success of diverse groups, organizations, and societies” (Ferdman, 2014b). Diversity is defined as the representation of numerous identity groups and their cultures inside a single organisation or workgroup. (P. 3 in Ferdman, 2014b). Inclusive leadership necessitates a full commitment to and adoption of the inclusion perspective and practise. (Ferdman & Deane, 2014a) While keeping intergroup relations, intercultural dynamics, and systemic processes and structures in mind, we can pay attention to the complexity of human experience and identity via an inclusive lens. (Ferdman & Deane, 2014b,)
[bookmark: _Hlk87660438][bookmark: _Hlk87312492][bookmark: _Hlk87481447][bookmark: _Hlk87739925][bookmark: _Hlk88252666][bookmark: _Hlk87902778][bookmark: _Hlk87746201][bookmark: _Hlk88317637]This is a case study. In this scenario there is a child, his name is Tom, he joined our nursery last year he is a 3-year-old child he lives with his father. Tom’s mother passed away when he was one years old. His father was a previous drug and alcohol addict, because at that time he was very depressed and Tom was taken under social services. After 6 months Tom’s father became completely well and has Tom back but he is under observation from school although he is completely fine but other parents do not like to talk to him, they do not like their children mixing with Tom because of his father’s previous records. After school finishes all the children’s mothers come to pick up their children and only Tom’s father stands in one corner far away from other parents all the time. Tom’s father is struggling to fit in and be accepted by the other parents. According to a study, in order for everyone to be meaningfully engaged, schools must provide opportunities for people to communicate effectively with one another (Burbules, 1993). If inclusion is to be promoted successfully in schools, it must become deeply embedded in daily activities (Gillborn, 1995; May, 1994; Ryan, 2003).For example we want to give opportunities to include Toms father to like other parents. We value ourselves and others in an inclusive system because of our differences (or similarities); everyone, regardless of their differences (or similarities), should be empowered as a full participant and contributor who feels and is connected to the greater collective without having to give up individual individuality, valued identities, or crucial attributes. (Ferdman,2014).For example Toms father did not feel empowered because he used to be a drug addict and it still haunts him to this day. One of the main goals of inclusion is to increase individual and group participation, confidence, and security in ways that promote and allow authenticity. (Ferdman, 2016). The essence of inclusion is how much people feel appreciated, valued, safe, respected, involved, and able to be real, and willing to contribute fully to the collective, whether at work or elsewhere, as individuals or as members of different identity groups. (Ferdman, 2014b); When people can truly belong without having to hide their individuality or distinctions from others, they feel included. (Ferdman, 2010, 2017). For example we always treat Toms father equally like we treat other parents so then he does not feel any differences. we accept him as he is so then he will feel as if he is included. However The actions of members of the School community should promote everyone's interests, according to an inclusive approach to leadership. Schools must figure out how to include historically marginalised cultures in this process. Their values, beliefs, and lifestyles should be respected and included into the curriculum and learning process inclusive practice is for everyone and not only for dominant people (Ryan,2006). For example In this scenario other children’s mothers always come to the school and talk to the teachers so we make sure Toms father does not feel they are more dominant, so if he does not talk to anyone when we see him we always greet him and give him a smile. One of the promising approaches to leadership that allows us to strive toward social justice in our schools and communities is inclusive leadership. However, putting these and other comparable techniques in place will be difficult due to the numerous hurdles that may arise. Reluctance to recognise or acknowledge inclusive practises is one of them. (Anderson, 1990; Ryan, 2003; Shields, 2003), The organisational or group atmosphere for inclusiveness is highlighted by (Nishii, 2013) In a group, inclusion entails establishing and maintaining a secure environment, engaging in discourse and asking and utilising multiple points of view, and treating others fairly, as they would want to be treated. However Being entirely a part of and identified with a broader collective, such as a work group, organisation, or society, entails being wholly a part of and identified with it. In this light, being included implies that we concentrate on our commonalities and adapt to each other so that we can become more alike. (Munck, 2005). In this scenario Toms father did not get treated equally like other parents who treat each other. He always feels that he is not included. He feels he is different from others because of the other parents behaviour. In an inclusive community, every face has a place, every voice is heard, and everyone has something to offer. (The spokes 2016). However Within their own role supporting their child's wellness, growth, and learning, parents should feel included, listened to, and trusted. To get the most out of relating to parents, think about levels of engagement. The policies of a setting may state that the goal is to work with parents and describe a variety of options. For example to support Toms father we will arrange a parents get together day so both of other children’s parents will come, so if Toms father does not feel confident to talk to the mothers, he can talk with other dads and all parents have time to talk with Toms father for a longer time  and understand him better and their misunderstandings will go if they start talking to Toms father. They can talk in a friendly way to each other so Toms father will feel confident to share his feelings to others. In contrast Practitioners must get to know the families and understand the obstacles they confront, and then be willing to change how they work to meet the requirements of different families. Working in this manner has the ability to change the lives of children. The correct foundation will be laid through clear leadership in terms of partnership with parents. Leaders should demonstrate a sincere desire to learn about each family. It is critical for settings to assess the experiences of families on a regular basis in order to develop their vision and practise. In order to create a more inclusive atmosphere, this should include parental participation in policymaking and coordination with parents on practical concerns such as meeting times. (Birth to 5 matters, no date) For example we think about Toms wellbeing that is why we try to communicate to Toms father to try and understand his problem because if he is suffering with any mental problems it will affect Toms life as well. Also Children need assurance that they will be looked after, that their needs will be met, and that they will be able to get help when they need it. These factors provide children a strong sense of belonging and inclusion, which is beneficial to their mental health and well-being. Included children are more inclined to accept others and pay attention to their needs, as well as feel safer and more at ease. Children learn more efficiently when they observe people modelling characteristics like care, compassion, respect, understanding, and inclusivity. A service that is inclusive recognises, respects, welcomes, celebrates, and honours the diversity of children, families, and employees. Inclusive services provide rich and enjoyable experiences for young children that they will remember for the rest of their life (The spokes 2016).Every child, regardless of their background or specific requirements, has the right to experience belonging and to be regarded equally and with respect in democratic communities. This value is most visible in educational policies that emphasise inclusivity as a principle (Armstrong et al., 2011; Slee, 2019). As a curricular goal, belonging requires educators to make a professional commitment to promoting all children's sense of belonging. However, it appears that given the rigours of daily life in educational settings, children's belonging tends to become adapted and taken for granted (Halse, 2018). A fundamental problem is the absence of agreement on a terminology or vocabulary for listening to children's thoughts (Brooks and Murray 2016). The names "student voice" and "pupil voice" denote a hierarchy in which "students" or "pupils" are regarded as having less influence than teachers (Cruddas 2007). Such positioning appears to be at contrast with claims that practise recognises, values, and meets the needs of children. Furthermore, the word children's voice implies that all children have the same point of view (Bakhtin 1963). discussion of "voice" is linked to "identification, agency, and empowerment" (Maybin 2013). As a result, each individual may have a unique perspective. As a result, there appears to be a misunderstanding of children's perspectives, which usually results in children's voices being ignored or just minimally addressed (Singer 2014; Whitty and Wisby 2007). It is suggested that children's voices be defined in a way that recognises the diversity of children's perspectives. The opinions of children are actively sought out and appreciated as valuable input into decision-making. Provision that is suited to a child's interests and requirements is more likely to hold meaning for them (OECD, 2018). Adults may have trouble recognising and comprehending the communication methods and goals employed by young children (Murray 2017a).Because not all children, particularly the youngest, use spoken language, "children's voices" can encompass a wide range of modalities through which children express themselves. To begin, we must define what we mean by "children's voices," as well as whether or not we regard each child as a unique individual with his or her own perspectives. Second, early childhood educators must create ways to actively listen to, and learn from, children in order to increase their well-being, development, and learning in early childhood settings, as well as their chances of having great lifetime outcomes and understand, and respond to young children's views, regardless of how they are expressed (Murray (2019). In the scenario we try our best to make Tom feel included in our setting so we regularly ask questions to Tom we try to find out if he is suffering any kind of problems and we listen carefully about what he wants to tell us. Also we always follow his attitude for example does he talk to other children, does he feel happy or sad, does he get involved in class activities, does he enjoy any activities. So, if he does not express himself but his attitude can tell us a lot about his problem. To include him we always give him group activities with other children. Promoting inclusive practise and eradicating discrimination necessitates the use of a common language and a shared interpretation of information (Nutbrown et al., 2013). Inclusive practise refers to the role of practitioners, educators, and teachers in ensuring that the curriculum is available to all children on an equal basis (Hallet,2016). Individuals, groups, organisations, and society recognise and approach diversity as a valued resource through inclusion. rather than striving to cultivate homogeneity. Inclusion, on the other hand, is valuing and respecting human uniqueness while also providing mutually advantageous chances for everyone to contribute and matter (Ferdman, 2014b). For example, in the scenario this did not happen Tom’s father is not accepted by other parents. However a manager's job in inclusive practise is to ensure that they and their team create an environment in which everyone feels welcome, appreciated, and respected. Managing inclusive practise also necessitates managers serving as role models and reflecting on their own practises, so that everyone can see that inclusive practise is a core component of the setting's vision, rather than "simply another policy." (2019, Newstead and Isles-Buck). For example As a practitioner our aim is to give support to Toms father to feel welcome, valued and respected. However We can begin to recognise and respond to each child's unique background and needs by building an environment that actively promotes listening to the child's voice, and children can begin to understand their rights by creating a space that actively supports listening to the child's voice. We should set the bar for learning by creating emotionally safe environments in which children can begin to express and regulate their emotions and behaviours in healthy ways. We have a responsibility to establish strong ties with the child's family and community, as well as to develop their sense of belonging by embracing both past and present experiences. We understand that children are influenced by their surroundings and the adults in their lives, and that they learn from everything they see, hear, and do. We have a responsibility to positively affect children's development by fostering a welcoming and inclusive atmosphere that values and celebrates everyone in our setting. We should consider how well we relate to families as part of our profession. Best-practice settings will have a "open door" policy that encourages all families and caregivers to share any pertinent information that may affect the child. It's just as vital for us to be able to recognise the scope of our own knowledge and duties, and to know when to seek additional help or refer families to other resources. (Welsh Government Consultation Document) If we truly want to make the world a better place for humanity, we can start by implementing inclusive leadership practises in our schools. (Ryan,2006)
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[bookmark: _Hlk88778409][bookmark: _Hlk88779236]The Curriculum for Wales, which was issued in 2020, was created to assist schools in developing and implementing local curricula. On the "values" continuum, the curriculum's goals align with the diversity paradigm. The Welsh Professional Requirements for Teaching and Leadership is a collection of regulatory standards for practitioners (The curriculum for Wales 2020). However With the establishment of the new Curriculum for Wales and the ALN system, Wales is changing its policies on inclusion. The ALN is a new statutory assistance system that will be implemented in 2021 for children and young people aged 0–25 who have a learning problem or impairment. (Welsh Government, 2018). The new ALN system in Wales does not prioritise the requirement for all children to get an inclusive education. Inclusionary classrooms would be hampered by a non-inclusive curriculum. The new Welsh Curriculum is competency-based, emphasising a progressive, hands-on approach (Knight & Crick, 2020a). A rights-based approach in which the child's, child's parent's, or young person's ideas, wishes, and feelings are important to the planning and providing of support (The curriculum for Wales 2020) Disability practises have sought to develop towards a social model of disability throughout the last 50 years. Rather than focusing on individual labels and disabilities, practise should involve reorganising educational contexts, according to this perspective. If children with ALN are not hampered by their surroundings, they can thrive. (Oliver, 2013). Furthermore, the Code specifies that gains in teaching and learning for children and young people with ALN cannot be separated from overall advances in teaching and learning for children and young people in a school or further education institution (The curriculum for Wales 2020). Inclusion, on the other hand, is defined as a process through which all students have equal access to common opportunities in ways that are tailored to their specific needs. All parties concerned must actively participate in order for inclusion to occur. It requires schools to adapt their structures to meet the requirements of all children and young people, as well as to appreciate their development. (The curriculum for Wales 2020). Working with and learning from a diverse group of children, according to UNESCO (2005) to counteract these forces, barriers should be identified and removed, and populations at high risk of exclusion should be regularly monitored. In this approach, however, inclusion includes the reform and reconstruction of the entire school (Mittler 2006, p. 2), which would necessitate schools responding more swiftly to the varied demands of their students. The primary goal of inclusive education is to ensure that all children, regardless of socioeconomic position, have equitable access to a wide range of educational and social opportunities (Mittler 2006).Inclusion focuses on high-quality education, human rights, equitable opportunity, and social justice, as other researchers have stated (Armstrong, and Spandagou 2011). The goal is to work with the individual to identify and remove barriers in their environment, rather than to diagnose and "cure" their impairment. The "Inclusion and Pupil Support" guidance focuses on the educational environment that a school must have in order to be inclusive. (Kattari et al., 2017). Exclusion is a condition that affects all pupils, not just those with impairments. Educational exclusion, marginalisation, and discrimination are serious issues that affect students who do not attend school for a variety of reasons, ranging from being denied basic physical access due to a disability to students who attend school but are segregated or discriminated against because of their migrant background, gender, race, socioeconomic status, or other characteristics" (UNESCO IBE 2008, p. 12). Many students with disabilities, on the other hand, may be members of a racial minority, hail from low-income homes, or are learning English as a second language. As a result, academics must be aware of'simultaneous intersections' (Garca and Ortiz 2013) such as race, class, gender, (dis)ability, language talents, and national origins. All of these elements must be considered while tackling inclusive education (Kozleski, Artiles, and Waitoller 2014).Also The term "intersectionality" was coined by professor Kimberlé Crenshaw in 1989. It describes how race, class, gender "intersect" with one another. Some conservatives see intersectionality as dangerous or a conspiracy theory of victimization. Right-wing critics of intersectionality say it promotes solipsism and division. Conservative response to intersectionality has ranged from mild amusement to outright horror.(Coaston, 2019) Intersectionality is a powerful tool for analysing and addressing rights violations. It allows us to see that racism, classism, xenophobia and other forms of discrimination do not act independently of each other but rather overlap and depend on each other(US Human Rights Network 2013). We propose a template for fusing three levels of engagement with intersectionality (Sumi Cho et al 2021). Intersectionality asserts that all aspects of one's identity need to be examined as simultaneously interacting with each other and affecting one's perception within a society. (Cooper 2016). Using intersectionality in the educational context allows for the analysis of simultaneous interactions among gender, disability, migrant background, race, and class for any individual child. (Grant and Zwier 2011). As a result, intersectionality can help explain why some students (for example, Due to how schools address or fail to address the intersection of their identities, instead responding to only one part of students' needs, a refugee student with behavioural issues) risks varied levels of isolation in schools (Waitoller and Kozleski 2013). Intersectionality can be especially valuable in this situation. It proposes a multi-axis strategy to "more completely resolve concerns" of need, justice, and equity in today's schools by analysing and conceptualising educational questions (Grant and Zwier 2011). Students who are marginalised or discriminated against are often subjected to multiple forms of marginalisation and discrimination. This has the unintended consequence of producing the social and educational stratification that proponents of inclusive education seek to avoid (Hancock 2007). Intersectionality would aid in recognising discrimination and exclusion processes, while inclusion would aid in fixing these issues and establishing the most successful educational environment possible for all students if researchers merged the two concepts (Gillborn et al., 2015). In inclusive education research and practise, intersectionality has been underutilised. Students are excluded/discriminated against on several levels, which researchers and practitioners overlook. Most people who are diagnosed with a handicap also have another identity, which further marginalises them(Slee 2001). 
Conclusion: intersectionality is important to think in inclusive practice because if children has additional needs which is one barrier and again if these children are from different backgrounds it will be another barrier so the teachers need to think about intersectionality in the inclusive practice. 
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[bookmark: _Hlk88866333][bookmark: _Hlk88856906]In Wales, nearly a third of children are poor (Joseph Rowntree Foundation, 2018). This is a larger percentage than any other country in the UK, equating to nearly 200,000 children(Save the Children, 2017). Childhood poverty is extremely important since it has a long-term and severe influence on individuals. (Ridge, 2014).  Inequality can be perpetuated by negative perceptions about poor children based on deficiency assumptions (Cummings et al., 2012). Reducing the attainment gap associated with poverty is a high-profile policy issue in Wales. A range of anti-poverty measures has been introduced by the Welsh government. Evidence suggests that schools can mitigate the effects of deprivation on children's progress, and that teaching and leadership quality are important factors. (Wales Centre for Equity in Education (WCEE), 2014a; Crowley & Vulliamy, 2003). Recently, the government agreed to raise the PDG for their youngest students (Williams, 2017). However Bullying can occur when children are excluded from social groups because they do not belong to the correct race, religion, or social class, or because they do not dress appropriately (Ambert, 1995: 186). Poor children sometimes struggle to maintain friendships and participate in social activities. (Pahl, 2000). Also, children from low-income families are more likely to have poor language and communication skills, as well as major difficulties in basic literacy and numeracy. They are also more likely to have regular behavioural issues (Sutton Trust, 2010). They also take part in less organised out-of-school activities than their more affluent peers, depriving them of valuable learning opportunities (Egan,2007). However, to mitigate the effects of poverty on students, teachers use strategies such as classroom observations and reflective questioning techniques on a regular basis (WCEE, 2014b). The majority of trainee instructors polled have a solid grasp of childhood poverty. However, a sizable proportion are unsure about their own competence to deal with the problem. In order for pupils in poverty to realise their full potential, future teachers must become fully adept in these areas. (Hughes & Davies 2019). Trainee teachers believe that schools can help to alleviate poverty's detrimental impacts. Free breakfast clubs and free meals are viewed as practical measures to assist impoverished students. Access to contemporary technologies and the internet may be beneficial to all students. which would allow them to acquire information and communicate in previously unimaginable ways. Trainee teachers should be taught the practicalities of ensuring that educational provision fully meets the needs of children in poverty. This means that all ITT students should be exposed to real-world examples of how various measures to counteract the negative effects of childhood poverty have been successfully implemented (Egan, 2013; Education Endowment Foundation, 2014).Respondents (AOLE) also ranked promoting healthy living in schools as a top priority (Donaldson, 2015). Students who live in poverty encounter a variety of problems that might influence their brain development, emotional well-being, and academic achievement. Teachers can help students in poverty by doing a few things like holding them to high standards. Building relationships is crucial to creating a healthy learning environment as well. It may be useful to have specific discussions about not making snap judgments about individuals based on their outward appearances. Due to challenges in their daily life, poor students may find it difficult to concentrate in class. To assist students process their feelings, they can use a Calm Down Corner or a self-reflection page. (Harmon, No date).

