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Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.

What are staff and year five learners’ perceptions of sharing success criteria?
Word count: 3516 words.
This research aims to explore primary school staff and learners’ perceptions of Assessment for Learning (AfL) to improve professional practice. The Welsh Government (2017) strives for the teaching profession to be research-engaged, well-informed and learn from excellence. Black and Wiliam (1998) define AfL as feedback that is used to adapt teaching to meet the learning needs of pupils. 

AfL is core to the Curriculum for Wales as one of the twelve pedagogical principles states that good teaching and learning employs AfL principles. Donaldson (2015) suggests that learning can be powerful when students are given feedback that provides them with guidance on the next steps in their learning. In addition to this, the Welsh Government (2020) states that assessment enables learners to progress through support and challenge.

The rationale for this research was to evaluate the effectiveness of sharing success criteria with learners as an AfL strategy. Consequently, the research question, ‘What are staff and year five learners’ perceptions of sharing success criteria?’ was designed. Robertson (2021) implies that success criteria relate to the evidence teachers seek to determine if students have achieved the desired learning intention.

Prior to this research, it was hypothesised that staff and learners perceive success criteria as a list of features to include in their work to be successful in their learning. It was also hypothesised that teachers and pupils co-construct success criteria. These perceptions were formed from prior experiences in the classroom, as a pupil and student teacher.

The ‘Mosaic Approach’ was chosen as the research design to ensure that learners’ perspectives were listened to (Clark and Moss, 2005). This mixed method approach involved the use of questionnaires and interviews as research tools to collect data. This is supported by Bruner (1986) who suggests that there are two modes of thought, scientific and narrative.

AfL is an approach to teaching and learning that creates feedback to improve pupils’ performance (Cambridge Assessment international Education, 2019). Jones (2005) suggests that AfL in classroom practice is presented through learners’ responses to assessment activities which allows the teacher to make judgements on the learners’ understanding.
	
NFER (2020) suggests that there are two types of assessment: formative and summative. Formative assessment enables learners to have a similar concept of the quality required as the teacher, monitor their work and draw upon strategies to support them (Sadler, 1998). Therefore, students develop their metacognitive skills. However, summative assessment measures students’ knowledge at the end of a unit (CERI, 2005). Hence, feedback is provided to pupils after the teaching and learning has occurred.

Research has identified four key elements of AfL (Welsh Government, 2013). These elements are sharing success criteria with learners, quality of questions and discussion, use and quality of feedback and self and peer assessment.

Wiliam and Thompson (2008) argue that the first step of AfL is clarifying success criteria. Hattie (2009) implies that the purpose of success criteria is to ensure learners understand what criteria the teacher will use to assess their work. Also, sharing success criteria is an accessible and engaging strategy to check if students have understood them (Hattie and Clarke, 2019). The teacher should decide the success criteria, make them transparent to pupils, demonstrate them through modelling, evaluate by checking for understanding and re-visit them when pupils have attained the success criteria (Cooper, 2006). Although, Stobart (2008) disagrees with the transparency of success criteria as he argues that if they are too specific, they become compliant. As well as this, it is argued that sharing success criteria is a ritualistic process (Swaffield, 2009). This implies that teachers lack the understanding to facilitate pupils’ understanding.

[bookmark: _Hlk134641722]Estyn (2022) discovered that to support pupils’ desire to learn, teachers do not always share success criteria at the start of the lesson. This suggests that teachers use their professional judgement to decide when success criteria should be shared with learners. Moreover, Flórez and Sammons (2013) argue that learners should be constantly reminded of the success criteria during the learning process. However, the effectiveness of success criteria has been questioned as Didau (2015) argues that pupils’ learning cannot be measured in one lesson for the teacher to adapt their planning. 

Pupils can be involved in the creation of success criteria through co-construction. The Assessment Reform Group (2002) states that understanding and commitment to learning objectives occur when learners identify the success criteria used to assess progress. This suggests that allowing pupils to co-construct success criteria can lead to a greater understanding of what is expected of them. In addition to this, the co-construction of success criteria is supported by the Zone of Proximal Development (ZPD) which is defined by Vygotsky as the acquisition of skills in collaboration with adult and peer guidance (Peterson, Baker, and McGaw, 2010). Nevertheless, Torrance (2005) argues that when students are taught to succeed in meeting the criteria, the validity of their learning is reduced. 

Furthermore, Rosenshine’s (2010) principles of instruction suggest that teachers should provide models and worked examples to maximise impact. Coe et al. 2014 would agree with this as their research highlighted that the quality of instruction is at the heart of effective teaching. The use of examples is also supported by cognitive load theory (Sweller et al. 2019) as complex ideas are broken down into smaller steps which can create and modify schemas (Booth et al. 2017). As a result of scaffolding, abstract learning can become concrete. Despite this, Hussey, and Smith (2003) argue that modelling can restrict learners’ creativity and engagement with the curriculum. Dymoke and Harrison (2008) also highlight that many teachers convey success criteria as what pupils should do, rather than what they should learn. Consequently, James et al. 2007 suggest that success criteria should be viewed as a range of possibilities.

Wiliam (2011) suggests that feedback related to success criteria provides information on how students’ can improve their performance. This is supported by Ramaprasad who argues that feedback is used to alter the gap in pupils’ learning (Chindanya, 2013). This implies that feedback should relate to the success criteria for students and teachers to gain an understanding of the progress that has been made and identify strategies to achieve the learning goal. Thus, closing the learning gap. On the other hand, Sadler (1989) implies that success criteria alone are ineffective in aiding the guidance of progression in learning. However, Black et al. (2004) argues that success criteria can support progression in learning if it is clearly communicated and can be interpreted. This process involves guild knowledge which can be acquired through teacher, peer, and self-assessment. Subsequently, self-regulated learning occurs which can lead to a growth mindset (Dweck, 2000).

The pragmatic research design utilised the ‘Mosaic Approach’ to acknowledge learners’ voices and experiences (Clark and Moss, 2011). Questionnaires were used to collect quantitative data from teachers and interviews were used to collect qualitative data from pupils. Article 12 of the UNCRC (UNICEF, 2019) states that children have the right to express their views in matters affecting them and they should be taken seriously. The ‘Mosaic Approach’ is also supported by Emilia who implies that listening to pupils allows teachers to interpret and reflect on pupils’ perspectives (Clark and Moss, 2017). As well as this, Carr, Jones, and Lee (2005) suggest that the Te Whāriki method ensures that the voices of pupils are visible. Although, research has identified that there is limited time to listen to pupils’ experiences (Clark, 2005). The ‘Mosaic Approach’ can also be resource-intensive (Sharp, 2012) which is challenging for researchers and schools with limited resources.

The purpose of a questionnaire is to collect information which can be used for data analysis (Save The Children, 2014). Orchard and Winch (2015) suggest that researchers should be sceptical. NFER (2013) states that the use of pre-coded questions elicits standardised responses which can be analysed easily. Consequently, correlations within the data can be identified (Creswell and Creswell, 2021). Therefore, the data is reliable. Despite this, Braun, and Clarke (2022) imply that the use of pre-coded questions results in a lack of qualitative data and an inability to ask probing questions.

Moreover, a large sample (Wilkinson, 2000) of data can be collected quickly when questionnaires are distributed online. Arthur (2012) implies that questionnaires that are designed and distributed online also have a low cost. Although Bell (2010) suggests that the return and completion rate of questionnaires may be low.

Also, Punch (2014) highlights the importance of questionnaires as they ensure anonymity which can increase their likeliness of completion. However, questionnaires may lack validity as Denscombe (2014) implies that researchers cannot check the truthfulness of the responses.

Interviews are designed to access information by asking a range of questions (Cardiff Metropolitan University, 2019). Danby and Thorpe (2011) suggest that in-depth information can be obtained from respondents during interviews as the researcher can ask probing questions. This implies that interviews are flexible, and questions can be adapted accordingly. On the other hand, interviewees may respond with answers that they believe the researcher would like to hear, this is caused by the ‘Hawthorne effect’ (Welsh Government, 2015). This implies that the data is biased.

Furthermore, misconceptions can be addressed if interviews are unsure of any questions (Denzin and Lincoln, 2013). Holliday (2007) suggests that body language can also be considered when interviewees are responding. However, there is a risk of the researcher asking leading questions. Kumar (2014) implies that the way a question is formulated, and the wording used in its framing can influence the quality of information obtained from interviewees.

Baxter and Jack (2008) highlight that there is a high response rate of pre-arranged interviews. On the other hand, interviews can be time-consuming (Bell and Waters, 2018). Research by Ponizovsky-Bergelson et al. (2019) has highlighted that consistency and subjectivity are difficult to attain as the context of the interviews are specific.

The research was conducted in a medium-sized school with approximately 200 pupils (Estyn, 2015). The school will be referred to as School A to ensure confidentiality. Prior to the research day, the questionnaire was distributed to the staff at School A via an online link. As well as this, an interview schedule was created in preparation to interview pupils at School A. Estyn (2019) states that pupil voice shapes learning and is integral to the CfW. The sample involved one teacher completing the questionnaire and twenty-four interviews with learners from a year five class. Quantitative data from the questionnaire was converted into graphs and qualitative data from the interviews were transcribed (NFER, 2013).

There were limitations to this research. The questionnaire was subject to non-coverage error (Market Facts, Inc, 2003) as it was only sent to and completed by one teacher at School A. Therefore, no comparisons of data (Thody, 2006) with other teachers or schools can be made. To prevent future limitations, the questionnaire would be sent to more staff, both at School A and at other schools. The larger sample would result in more valid data. Another limitation of the research was that the use of AfL strategies were not observed in action. Thomas (2017) would suggest that the data is unrealistic. To overcome this limitation, observations would be used as another research tool as suggested by (Cohen, Manion, and Morrison, 2007). Thus, eliminating bias and gaining an insight into the participants’ perspective.

Throughout the research, ethical considerations were acknowledged. Blackburn (2018) supports Orchard and Winch’s research of researchers being ethical within the classroom. Prior to undertaking the research, an ethics form (Refer to Appendix A) was submitted and approved. As well as this, a consent form (Refer to Appendix B) was signed by the head teacher to obtain voluntary, informed consent as the BERA (2018) guidelines were adhered to. The EWC (2022) Code of Professional Conduct and Practice states that it was important that purpose of the research was made transparent to all participants. Ongoing assent (MacDonald, 2013) was obtained from the pupils throughout the duration of the interviews. If necessary, consent forms would have been distributed to and signed by parents or carers to gain consent for participants who are under the age of eighteen to participate as highlighted by (Alderson and Morrow (2011). Pupils were also made aware that they had the right to withdraw (Mauthner et al. 2012) at any time. Furthermore, the questionnaires were completed anonymously (Israel, 2015). Therefore, participants could not be identified. Research by Ramathan, Grange, and Higgs (2017) highlighted the consideration of the sensitivity of the questions. As a result of this, the impact of intrusion and distress on the participants was reduced. All information that was collected was kept confidential in accordance with the Data Protection Act (2018) to ensure non-traceability.

Orchard and Winch suggest that inquiring practitioners should be skilled researchers (Hordern and Tatto, 2018). The first question of the questionnaire (Refer to Appendix C) demonstrates that 100% of staff use AfL in the classroom (Refer to Appendix D). This correlates with the twelve pedagogical principles which states that AfL is core to good teaching. This is reinforced by Cambridge Assessment International Education (2010).

Question two of the questionnaire aims to discover teachers’ perspectives of the effectiveness of the four key elements of AfL based on their own experiences. The data (Refer to Appendix E) suggest that teachers think that sharing success criteria with learners is ‘somewhat effective.’ This correlates with research by Black et al. (2004) who suggest that achievable (SMART) success criteria provide clarity of outcomes and specific and effective feedback (Estyn, 2018).

The third question of the questionnaire focuses on whether teachers share success criteria with learners (Refer to Appendix F). The data revealed that 100% of staff share success criteria with learners. As previously stated, Wiliam and Thompson’s (2008) research which is supported by Collin and Quigley (2021) suggests that before feedback can be provided, success criteria must be shared with learners.

Qualitative data (Refer to Appendix G) collected from the fourth question of the questionnaire indicates that teachers share success criteria with learners because ‘Pupils have a clear list of steps they can follow and include to ensure their work is successful. This reinforces key teaching points and reminds pupils of what to look out for in their learning.’ During an interview (Refer to Appendix H), Pupil P said, ‘Success criteria is steps of how to be successful’ (Refer to Appendix I). This correlates with research by Clarke (2019) which is reinforced by Crichton and McDaid (2016) who suggest that learners use success criteria to recognise if they have been successful.

Furthermore, the questionnaire responses from the fifth question of the questionnaire indicates that teachers share success criteria ‘during the lesson’ (Refer to Appendix J) rather than ‘at the start of the lesson’ or ‘at the end of the lesson.’ When asked to justify their answer in the sixth question of the questionnaire (Refer to Appendix K), a teacher responded with ‘At the start of the lesson, key teaching points would be highlighted by the teacher and pupils. Therefore, the finalised list of success criteria, in preparation for a task, would be shared just before this, during the lesson. Pupils would have a copy of this stuck into their books prior to them starting their task and be able to view this on the whiteboard.’ Also, a lot of the pupils referred to success criteria as ‘a slip in their book.’. The slip contains a list of steps of how to be successful. This is the most common method used by the teacher according to the participants who were interviewed (Refer to Appendix L). This correlates with Hattie and Timperley’s theory (2007) that success criteria can help learners understand where they are going, how they are going to get there and where to next.

Quantitative data collected from the seventh question of the questionnaire suggest that 100% of teachers revisit success criteria throughout their lessons (Refer to Appendix M). This supports research by Flórez and Sammons (2013) as Coe et al. (2020) imply that revisiting success criteria can prevent learners from forgetting it.
 
The eighth question of the questionnaire aims to discover the strategies that are used by teachers to share success criteria with learners. The responses demonstrate that (Refer to Appendix N) ‘Pupils generate their own 'successful steps' during the opening teaching phase of the lesson by analysing WAGOLLs. This success criteria are differentiated depending on the complexity of those steps.’ During an interview, Pupil L stated (Refer to Appendix O) ‘When the teacher shares other people’s work, it makes me think about what I can do differently to make my work better.’ This correlates with Rosenshine’s (2012) principles of instruction. The Welsh Assembly Government (2010) implies that when learners see exemplars of differing qualities, the better qualities form the basis of the success criteria.

Question nine of the questionnaire indicates that teachers are likely to co-construct success criteria with learners as 100% of staff chose ‘6’ on the net promoter score (Refer to Appendix P). As well as this, five interviewees (Refer to Appendix Q) said they co-construct success criteria with their teacher. As highlighted by the Assessment Reform Group (2000), Halley Primary School (2016) state that co-constructed success criteria provide learners with ownership of their learning.

Qualitative data (Refer to Appendix R) from the tenth question of the questionnaire implies that ‘Pupils’ self-assess, and the teacher assess against success criteria which is then compared to the pupils’ self-assessment.’ During an interview, Pupil F said, ‘Next to the success criteria, there are boxes for self, peer, and teacher assessment’ (Refer to Appendix S). This supports Dweck’s (2000) growth mindset as DeLuca et al. (2018) suggest that sharing success criteria forms the basis to support judgements of learning.

Moreover, the eleventh question of the questionnaire aims to discover teachers’ perceptions of the effectiveness of sharing success criteria with learners as an AfL strategy (Refer to Appendix T). A teacher responded to this question with ‘Fairly effective. Majority of pupils use success criteria effectively to keep their work on track, and to self-assess how successful they have been. However, while success criteria are made explicit to pupils, and they access these during tasks, either stuck into their books or listed on whiteboard typically there are some pupils who pay little attention to these and struggle to ensure key steps are followed or included, usually those pupils with ALN.’ During an interview, Pupil A said, ‘I use success criteria to check what I have and haven’t done’ (Refer to Appendix U). As Hattie (2012) implies, the more transparent the teacher makes the success criteria, the more likely the pupil is to engage in actions need to meet the learning goal, but some pupils may choose to be actively unengaged.

The aim of the study was to investigate staff and learners’ perceptions of sharing success criteria. It has been suggested that teachers should be part of an inquiring profession (Oancea, Orchard, and Winch, 2015). As a result of engaging with literature and conducting classroom-based research, it is evident that staff and learners can identify the effectiveness of AfL. The research has supported the hypothesis that staff and learners perceive success criteria as the key ingredients (CCEA, 2019) needed to be successful in their learning. Furthermore, pupils benefit when success criteria are co-constructed as it aids their awareness of the gaps in their learning. Also, it provides them with ownership of their learning (NCCA, 2015). This is supported by Hattie and Donoghue (2016) who suggest that students who can articulate success criteria are more likely to be strategic in their choice of learning strategies to attain it.

As well as this, undertaking the research has led to progression within professional learning. Greater understanding and knowledge of AfL has been developed. Consequently, AfL will be used throughout lessons to assess learners’ understanding and to support their progression (Dauncey, 2017). The Welsh Government (2020) states that AfL should be used to challenge and support learning according to pupils’ individual learning needs which contributes to the four purposes. Furthermore, research skills have been refined which has led to a better understanding of how research can benefit pupils and educators (Millar, 2016). By using a pragmatic research approach, an insight of staff and pupils’ perspectives can be gained. This can lead to change and the adoption of more effective learning approaches. The Welsh Government (2019) states that teachers should consistently extend knowledge and can show how reflection informs professional learning to progressively develop pedagogy.

To continue improving personal professional practice, success criteria will be shared with learners to begin the AfL cycle for staff and pupils (Moss and Brookhart, 2009).  This will promote transferable skills for learners (CCEA, 2009). Also, the use of action research will be implemented into classroom practice. This involves observing and reflecting on current practice, planning, and implementing change and observing and reflecting on change (NFER, 2013). Action research can support curriculum design (Austin, 2016). However, it is important to consider that many practitioners lack the time to conduct action research within the classroom (McAteer, 2021). Therefore, staff should collaborate to critically evaluate their peers’ practice and develop it. This is supported by the OECD (2017) who suggest that staff should observe each other more regularly.










Reference list

Alderson, P. and Morrow, V. (2011) The Ethics of Research with Children and Young People: A Practical Handbook. London: SAGE.

Arthur, J. (2012) Research Methods and Methodologies in Education. London: SAGE.

Assessment Reform Group (2002) Assessment for Learning: 10 Principles. Research-Based Principles to Guide Classroom Practice. London: Nuffield Foundation.

Austin, R. (2016) Researching Primary Education. London: SAGE.

Baxter, P., and Jack, S. (2008) ‘Qualitative Case Study Methodology: Study Design and Implementation for Novice Researchers’, The Qualitative Report, 13(4), pp. 544-559. 
https://www.researchgate.net/publication/228621600_Qualitative_Case_Study_Methodolog y_Study_Design_and_Implementation_for_Novice_Researchers/link/09e41510be4872eff60 00000/download (Accessed: 8th May 2023).

Bell, J. (2010) Doing Your Research Project: A Guide for First-Time Researchers in Education, Health, and Social Care Science. 5th edition. Berkshire: Open University Press.

Bell, J. and Waters, S. (2018) Doing Your Research Project: A Guide for First-Time Researchers. 7th edition. London: Open University Press. 
 
BERA (2018) Ethical Guidelines for Educational Research. 4th edition. London: BERA. Available at: https://www.bera.ac.uk/wp-content/uploads/2018/06/BERA-Ethical-Guidelines-for-Educational-Research_4thEdn_2018.pdf (Accessed: 8th May 2023).

Black, P. and Wiliam, D. (1998) Inside the Black Box: Raising Standards through Classroom Assessment. London: GL Assessment.

Black, P., Harrison, C., Lee, C., Marshall, B., Wiliam, D. (2004) ‘Working Inside the Black Box: Assessment for Learning in the Classroom’, Phi Delta Kappan, 86, pp. 8-21. Available at: http://dx.doi.org/10.1177/003172170408600105 (Accessed: 5th May 2023).

Blackburn (2018) ‘Researching with Young and Developmentally Young Children: Ethical Considerations, Dilemmas, and Compromises’, BERA Bites: Early Childhood, (1). Available at: https://www.bera.ac.uk/publication/issue-1-early-childhood (Accessed: 8th May 2023).

Booth, J. L., McGinn, K.M., Barbieri, C., Begolli, K.N., Chang, B., Miller-Cotto, D., Young, L.K., and Davenport, J. L. (2017) ‘Evidence for Cognitive Science Principles that Impact Learning in Mathematics.’ In D. C. Geary, D. B. Berch, R. J. Ochsendorf, & K. M. B. T.-A. of C. A. S. and H.-O. M. C. Koepke (Eds.), Acquisition of Complex Arithmetic Skills and Higher-Order Mathematics Concepts, pp. 297–325. Cambridge: Academic Press. Available at: https://doi.org/https://doi.org/10.1016/B978-0-12-805086-6.00013-8 (Accessed: 6th May 2023).

Braun, V. and Clarke, V. (2022) Thematic Analysis: A Practical Guide. London: SAGE.

Bruner, J. (1986) Actual Minds: Possible Worlds. Cambridge: Harvard University Press.

Cambridge Assessment International Education (2019) Assessment for Learning. Available at: https://www.cambridgeinternational.org/Images/271179-assessment-for-learning.pdf (Accessed: 10th May 2023).

Cambridge Assessment International Education (2019) Getting Started with Assessment for Learning. Available at: https://www.cambridge-community.org.uk/professional-development/gswafl/index.html (Accessed: 4th May 2023).

Cardiff Metropolitan University (2019) Undertaking Professional Enquiry: An Introduction for Lead Enquirers. UK: Education Achievement Service and Central South Consortium. Available at: https://hwb.gov.wales/api/storage/aeb2810d-f670-4718-87a1-299696ce5156/guide-to-undertaking-professional-enquiry.pdf (Accessed: 7th May 2023).

Carr, M., Jones, C. and Lee, W. (2005) ‘Beyond Listening: Can Assessment Practice Play a Part?’ in Clark, A., Moss, P. and Kjørholt, A. (eds) Beyond Listening: Children’s Perspectives on Early Childhood Services. Bristol: Policy Press.

CCEA (2009) AfL: Assessment for Learning – A Practical Guide. Belfast: Council for the Curriculum, Examinations and Assessment. Available at: https://uk.ccea.org.uk/downloads/docs/ccea-asset/Curriculum/Assessment%20for%20Learning%20-%20A%20Practical%20Guide.pdf (Accessed: 11th May 2023).

CCEA (2019) Learning Intentions and Success Criteria. Belfast: Council for the Curriculum, Examinations and Assessment. Available at: https://uk.ccea.org.uk/downloads/docs/ccea-asset/Resource/Learning%20Intentions%20and%20Success%20Criteria.pdf (Accessed: 11th May 2023).

CERI (2005) Assessment for Learning: Formative Assessment. Paris: OECD. Available at: https://www.oecd.org/site/educeri21st/40600533.pdf (Accessed: 4th May 2023).

Chindanya, A. (2013) ‘Feedback and its Triangulation with Teaching and Learning: A Quality Enhancement Strategy.’ IOSR Journal of Humanities and Social Science. 16(6), pp.110-115. Available at: https://www.iosrjournals.org/iosr-jhss/papers/Vol16-issue6/R0166110115.pdf?id=8295  (Accessed: 4th May 2023).

Clark, A. (2005) ‘Ways of Seeing: Using the Mosaic Approach to Listen to Young Children’s Perspectives’, in Clark, A., Kjørholt and Moss, P. (eds.) Beyond Listening. Children’s Perspectives on Early Childhood Services. Bristol: Policy Press.

Clark, A. and Moss, P. (2017) Listening to Young Children: A Guide to Understanding and Using the Mosaic Approach. 3rd edition. London: Jessica Kingsley Publishers.

Clark, A. and Moss, P. (2011) Listening to Young Children: The Mosaic Approach. 2nd edition. London: NCB.

Clark, A., and Moss, P. (2005) Spaces to Play More Listening to Young Children using the Mosaic Approach. London: National Children’s Bureau.

Coe, R., Aloisi, C., Higgins, S., and Major, L.E. (2014) What Makes Great Teaching? Review of the Underpinning Research. UK: CEM, Durham University and The Sutton Trust.

Coe, R., Rauch, C.J., Kime, S., Singleton, D. (2020) Great Teaching Toolkit Evidence Review. Cambridge: Evidence Based Education. Available at: https://www.cambridgeinternational.org/Images/584543-great-teaching-toolkit-evidence-review.pdf (Accessed: 10th May 2023).

Cohen, L. Manion, L. and Morrison, K. (2007) Research Methods in Education. 6th edition. Oxon: Routledge.

Collin, J. and Quigley, A. (2021) Teacher Feedback to Improve Pupil Learning: Guidance Report. London: Education Endowment Foundation. Available at: https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf (Accessed: 10th May 2023).

Cooper, J. M. (2006) Classroom Teaching Skills. 8th edition. Boston: Houghton Mifflin Co.

Creswell, J.W., and Creswell, J.D. (2021) Research Design: Qualitative, Quantitative, and Mixed Methods Approaches. London: SAGE.

Crichton, H. and McDaid, A. (2016) ‘Learning Intentions and Success Criteria: Learners’ and Teachers’ Views’, The Curriculum Journal, 27(2), pp. 190-203. Oxon: Routledge. Available at: http://dx.doi.org/10.1080/09585176.2015.1103278 (Accessed: 10th May 2023).

Danby, S. and Thorpe, K. (2011) ‘The Novice Researcher: Interviewing Young Children’, Qualitative Enquiry, 17(1), pp. 74-84. Available at: https://www.researchgate.net/profile/Susan-Danby/publication/258181897_The_Novice_Researcher_Interviewing_Young_Children/links/560d96c408ae96742010dafb/The-Novice-Researcher-Interviewing-Young-Children.pdf?origin=publication_detail  (Accessed: 7th May 2023).

Data Protection Act (2018) Data Protection Act. Available at: https://www.legislation.gov.uk/ukpga/2018/12/pdfs/ukpga_20180012_en.pdf   
(Accessed: 8th May 2023).

Dauncey, M. (2017) Assessment for Learning or Accountability? Cardiff: National Assembly for Wales. Available at:  https://research.senedd.wales/researchblogfilesen/2017/05/assessment-for-learning-ore1.pdf (Accessed: 11th May 2023).

DeLuca, C., Chapman, A., LaPointe-McEwan, D., and Klinger, D.A. (2018) ‘Student Perspective on Assessment for Learning’, The Curriculum Journal, 29(1), pp. 77-94. Available at: https://doi.org/10.1080/09585176.2017.1401550 (Accessed: 10th May 2023).

Denscombe, M. (2014) The Good Research Guide: For Small-Scale Social Research Projects. 5th edition. Berkshire: Open University Press.

Denzin, N. K. and Lincoln, Y. S. (2013) The Sage Handbook of Qualitative Research. London: SAGE.

Didau, D. (2015) What if Everything You Knew about Education was Wrong. Bancyfelin: Carmarthen Crown House Publishing.

Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Cardiff: Welsh Government. Available at: https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed: 3rd May 2023).

Dweck, C. (2002) Self-Theories: Their Role in Motivation, Personality and Development. Philadelphia: Psychology Press.

Dymoke, S. and Harrison, J. (2008) Reflective Teaching and Learning. London: SAGE.

Estyn (2015) A Report on Burry Port Community Primary. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/system/files/2020-08/Inspection%2520report%2520Burry%2520Port%2520Community%2520Primary%25202014%2520%2528English%2520only%2529.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf (Accessed: 7th March 2023).

Estyn (2018) Assessment for Learning and Thinking Skills. Available at: https://www.estyn.gov.wales/effective-practice/assessment-learning-and-thinking-skills (Accessed: 10th May 2023).

Estyn (2022) Effective Approaches to Assessment that Improve Teaching and Learning. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/system/files/2022-10/Effective%20approaches%20to%20assessment%20that%20improve%20teaching%20and%20learning.pdf (Accessed: 4th May 2023).

Estyn (2019) Pupil Voice Shapes the Curriculum. Available at: https://www.estyn.gov.wales/effective-practice/pupil-voice-shapes-curriculum (Accessed: 8th May 2023).

EWC (2022) Code of Professional Conduct and Practice for Registrants with the Education Workforce Council (EWC). Cardiff: EWC. Available at: https://www.ewc.wales/site/index.php/doclink/code-of-professional-conduct-and-practice-2022/eyJ0eXAiOiJKV1QiLCJhbGciOiJIUzI1NiJ9.eyJzdWIiOiJjb2RlLW9mLXByb2Zlc3Npb25hbC1jb25kdWN0LWFuZC1wcmFjdGljZS0yMDIyIiwiaWF0IjoxNjYyMDE4MzY3LCJleHAiOjE2NjIxMDQ3Njd9.Lpgr-UTtSHP-_LVwVqK-6SWZjQbuHOx6qpjd0OSqP_c (Accessed: 8th May 2023).

Flórez, M.T. and Sammons, P. (2013) Assessment for learning: effects and impact. Reading: CfBT Education Trust. Available at: https://files.eric.ed.gov/fulltext/ED546817.pdf (Accessed: 4th May 2023).

Halley Primary School (2016) Tools to Support Formative Assessment. Available at: https://www.halley.towerhamlets.sch.uk/policies/assessment-handbook-tools-support-formative-assessment (Accessed: 10th May 2023).

Hattie, J. (2009) Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement. London: Routledge.

Hattie, J. (2012) Visible Learning for Teachers: Maximising Impact on Learning. London: Routledge. 

Hattie, J. and Clarke, S. (2019) Visible Learning: Feedback. Abingdon: Routledge.

Hattie, J. and Donoghue, G. (2016) ‘Learning Strategies: A Synthesis and Conceptual Model’, NPJ Science of Learning, 1(1), pp. 1-13. New York: Nature Publishing Group. Available at: https://www.nature.com/articles/npjscilearn201613 (Accessed: 11th May 2023).

Hattie, J. and Timperley, H. (2007) ‘The Power of Feedback’, Review of Education Research, 77(1), pp. 81-112. London: SAGE. Available at: https://doi.org/10.3102/003465430298487 (Accessed: 10th May 2023).

Holliday, A. (2007) Doing and Writing Qualitative Research. London: SAGE.

Hordern, J. and Tatto, M.T. (2018) ‘Conceptions of Teaching and Educational Knowledge Requirements’, Oxford Review of Education, 44(6), pp. 686–701. Oxon: Routledge. Available at: https://doi.org/10.1080/03054985.2018.1438254 (Accessed: 10th May 2023).

Hussey, T., and Smith, P. (2003) ‘The Uses of Learning Outcomes’, Teaching in Higher Education, 8(3), pp. 357-368. Virginia: Carfax Publishing. Available at: https://www.tandfonline.com/doi/epdf/10.1080/13562510309399?needAccess=true&role=button (Accessed: 6th May 2023).

Israel, M. (2015) Research Ethics and Integrity for Social Scientists: Beyond Regulatory Compliance. London: SAGE.

James, M., McCormick, R., Black, P., Carmichael, P., Fox, A., Drummond, M., Fox, A., MacBeath, J., Marshall, B., Pedder, D., Procter, R., Swaffield, S., Swann, J. and Wiliam, D.
(2007) Improving Learning How to Learn: Classrooms, Schools, and Networks.
Oxfordshire: Routledge.

Jones, C.A. (2005) Assessment for Learning. London: Learning and Skills Development Agency. Available at: https://dera.ioe.ac.uk/7800/1/AssessmentforLearning.pdf (Accessed: 4th May 2023).

Kumar, R. (2014) Research Methodology. A Step-by-Step Guide for Beginners. 4th edition. London: SAGE.

MacDonald, A. (2013) ‘Researching with Young Children: Considering Issues of Ethics and Engagement’, Contemporary Issues in Early Childhood, 14(3), pp. 255-269. Available at: http://dx.doi.org/10.2304/ciec.2013.14.3.255 (Accessed: 8th May 2023).

Market Facts, Inc (2003) Schools of Education Research Project Survey of Principals: Methods Report. Available at: http://edschools.org/pdf/PRINCIP.pdf  (Accessed: 8th May 2023).

Mauthner, M. L., Birch, M., Jessop, J. and Miller, T. (2012) Ethics in Qualitative 
Research. London: SAGE. 

McAteer, M. (2021) ‘Critical Issues in Socially Just Action Research’, Educational Action Research, 29(4), pp. 505-509. Oxon: Routledge. Available at: https://doi.org/10.1080/09650792.2021.1979771 (Accessed: 11th May 2023).

Millar, C. (2016) A Practical Guide to Classroom Research. Northwich: Critical Publishing.

Moss, C.M., and Brookhart, S.M. (2009) Advancing Formative Assessment in Every Classroom: A Guide for Instructional Leaders. Alexandria: ASCD. 

NCCA (2015) Workshop 01: Focus on Learning: Learning Intentions and Success Criteria. Dublin: National Council for Curriculum and Assessment. Available at: https://ncca.ie/media/1927/assessment-workshop-1_en.pdf (Accessed: 11th May 2023).

NFER (2020) Assessment 101: A Trainee and Early Career Teacher’s Handbook to Primary Assessment in England. Slough: NFER. Available at: https://www.nfer.ac.uk/media/3702/assessment_101_a_traineeearly_career_teachers_handbook_to_primary_assessment_in_england.pdf?dm_i=4R3K,ESQQ,PYRJJ,1Q795,1 (Accessed: 4th May 2023).

NFER (2013) How to Run Action Research. Slough: NFER. Available at: https://www.nfer.ac.uk/media/2122/resm02.pdf (Accessed: 11th May 2023).

NFER (2013) How to Run Qualitative and Quantitative Research: From definitions through to Analysis. Slough: NFER. Available at: https://www.nfer.ac.uk/media/2123/resm03.pdf (Accessed: 7th May 2023).

NFER (2013) How to Write Up Your Research: Some Tips to Get You Started. Slough: NFER. Available at: https://www.nfer.ac.uk/media/2125/resm05.pdf  (Accessed: 8th May 2023).

Oancea, A., Orchard, J. and Winch, C. (2015) ‘The Contribution of Educational Research to Teachers’ Professional Learning: Philosophical Understandings’, Oxford Review of Education, 41(2), pp. 202–216. Oxon: Routledge. Available at: https://doi.org/10.1080/03054985.2015.1017406 (Accessed: 11th May 2023).

OECD (2017) Developing Schools as Learning Organisations in Wales. Paris: OECD. Available at: https://www.oecd.org/education/Developing-Schools-as-Learning-Organisations-in-Wales-Highlights.pdf#:~:text=This%20report%2C%20Developing%20Schools%20as%20Learning%20Organisations%20in,further%20improvement%20at%20both%20school%20and%20system%20levels (Accessed: 11th May 2023).

Orchard, J. and Winch, C. (2015) ‘What Training do Teachers Need? Why Theory is Necessary to Good Teaching’, Impact, 2015(22), pp. 1–43. Available at: https://doi.org/10.1111/2048-416X.2015.12002.x (Accessed: 8th May 2023).

Peterson, P., Baker, E., and McGaw, B. (2010) International Encyclopaedia of Education. 3rd edition. Netherlands: Elsevier.

Ponizovsky-Bergelson, Y., Dayan, Y., Wahle, N., and Roer-Strier D. (2019) ‘A Qualitative Interview with Young Children: What Encourages or Inhibits Young Children’s Participation?’, International Journal of Qualitative Methods, 18. London: SAGE. Available at: https://doi.org/10.1177/1609406919840516 (Accessed: 8th May 2023).

Punch, K.F. (2014) Introduction to Social Research: Quantitative and Qualitative Approaches. London: SAGE.  

Ramrathan, L., Grange, L.L., and Higgs, P. (2017) Education Studies for Initial Teacher Development. Cape Town: Juta.

Robertson, B. (2021) The Teaching Delusion 3: Power Up Your Pedagogy. Woodbridge: John Catt Educational Ltd.

Rosenshine, B. (2010) ‘Principles of Instruction.’ Educational Practices Series. 21, pp. 2-31. Available at: http://www.ibe.unesco.org/fileadmin/user_upload/Publications/Educational_Practices/EdPractices_21.pdf (Accessed: 4th May 2023).

Rosenshine, B. (2012) ‘Principles of Instruction: Research-Based Strategies that All Teachers Should Know’, America Educator, 36(1), pp. 12-39. Available at: https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf (Accessed: 9th May 2023).

Sadler, D.R. (1989) ‘Formative assessment and the Design of the Instructional Systems.’ 
Instructional Science. 18, pp. 119-144. Available at: http://michiganassessmentconsortium.org/wp-content/uploads/Formative-Assessment-and-Design-of-Instructional-Systems.pdf (Accessed 4th May 2023).

Sadler, D.R. (1998) Letting Students into the Secret: Further in Making Criteria and Standards Work to Improve Learning. Queensland: Griffith University.

Save The Children (2014) 6 Methods of Data Collection and Analysis. Berkshire: The Open University. Available at: https://dylbw5db8047o.cloudfront.net/uploads/6_methods_of_data_collection.pdf  (Accessed: 7th May 2023).

Sharp, J. (2012) Success with Your Education Research Project. 2nd edition. London: SAGE.

Stobart, G. (2008) Testing Times: The Uses and Abuses of Assessment. Oxon: Routledge.

Swaffield, A. (2009) The Misinterpretation of Assessment for Learning – and the Woeful Waste of a Wonderful Opportunity. Available at: https://www.aaia.org.uk/content/uploads/2010/07/The-Misrepresentation-of-Assessment-for-Learning.pdf (Accessed: 6th May 2023).

Sweller, J., van Merriënboer, J.J.G., and Paas, F. (2019). ‘Cognitive Architecture and Instructional Design: 20 Years Later.’ Educational Psychology Review, 31(2), pp. 261–292. New York: Springer. Available at: https://doi.org/10.1007/s10648-019-09465-5 (Accessed: 6th May 2023).

Thody, A. (2006) Writing and Presenting Research. London: SAGE.

Thomas, G. (2017) How to do Your Research Project. 3rd edition. London: SAGE.

Torrance, H. (2005) The Impact of Different Models of Assessment on Achievement and Progress in the Learning and Skills Sector. London: Learning and Skills Research Centre.

UNICEF (2019) A Summary of the UN Convention on the Rights of the Child. Available at:
https://www.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf (Accessed: 
7th May 2023).

Welsh Assembly Government (2010) How to Develop Thinking and Assessment for Learning in the Classroom. Cardiff: Welsh Assembly Government. Available at: https://hwb.gov.wales/api/storage/663d00fd-9c3b-4003-9a1f-0012bad39fad/how-to-develop-thinking-and-assessment-for-learning-in-the-classroom.pdf (Assessed: 9th May 2023).

Welsh Government (2013) Assessment for Learning and the National Literacy and Numeracy Framework. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/storage/b447d1fe-5463-4382-9726-e68623a05dd2/assessment-for-learning-and-the-national-literacy-and-numeracy-framework.pdf (Accessed: 4th May 2023).

Welsh Government (2017) Education in Wales: Our National Mission. Action Plan 2017-21. Cardiff: Welsh Government. Available at: https://www.gov.wales/sites/default/files/publications/2018-03/education-in-wales-our-national-mission.pdf (Accessed: 3rd May 2023).

Welsh Government (2015) Effective Use of Data and Research Evidence. Cardiff: Welsh Government. Available at: https://dera.ioe.ac.uk/id/eprint/24313/2/150814-effective-use-of-data-en_Redacted.pdf  (Accessed: 7th May 2023).

Welsh Government (2020) Introduction to Curriculum for Wales Guidance. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction#:~:text=Introduction%20to%20Curriculum%20for%20Wales%20guidance%20The%20Curriculum,for%20every%20child%20and%20young%20person%20in%20Wales  (Accessed: 11th May 2023). 

Welsh Government (2019) Professional Standards for Teaching and Leadership. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 11th May 2023).

Welsh Government (2020) Supporting Learner Progression: Assessment Guidance. Available at: https://hwb.gov.wales/curriculum-for-wales/assessment-arrangements/supporting-learner-progression-assessment-guidance/ (Accessed: 3rd May 2023).

Wiliam, D. (2011) ‘What is Assessment for Learning?’ Studies in Educational Evaluation, 37(1), pp. 3-14. Netherlands: Elsevier. Available at: https://doi.org/10.1016/j.stueduc.2011.03.001 (Accessed: 6th May 2023).

Wiliam and Thompson (2008) ‘Integrating Assessment with Learning: What Will it Take to Make it Work?’ In Dwyer, CA (ed.), The Future of Assessment: Shaping Teaching and Learning, pp. 53-82. New York: Routledge. Available at: https://discovery.ucl.ac.uk/id/eprint/10001162/1/Wiliam2006Integrating.pdf (Accessed: 6th May 2023).

Wilkinson, D. (2000) The Researcher’s Toolkit: The Complete Guide to Practitioner Research. London: Routledge. 


Page 2

