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Evaluate how adventurous activities contribute to the development of children’s physical literacy.
Intro
Within this essay I will be discussing two key points my first one being the concept of what physical literacy is and the five different stages there is in group development. And secondly the benefits of adventurous activities and outdoor learning. I will be using a varied opinion on these matters from many facilitators as well as giving my personal insight.

Understanding of the concept of physical literacy.
According to Sport Wales physical literacy is ‘the motivation, confidence, physical competence, knowledge and understanding’ this helps provides children with the movement to continue a lifelong participation in physical activity this can be generic sports or outdoor activities. By taking part in a sport helps children be more confident as well as being healthy individuals. If you look at the Sport Wales website, they give a great framework that helps primary schools consider how they structure their PE lessons and make sure all students develop their physical literacy. Developing a child’s physical literacy is the foundation of PE in the UK. As they say on their website ‘physical literacy is not a programme, rather it is an outcome of any PE lesson.’ Physical literacy can’t be taught it is developed through experiences and opportunities. High quality PE should contribute towards physical literacy 2 hours a week during PE. Physical activity is an element that is developed within physical literacy. Some definitions of physical literacy focus solely on developing physical capabilities such as fundamental movements skills such as motor development, running, speed. 

Sport Wales puts physical literacy in a great way ‘children need to learn physical literacy at a young age or they might not be able to discover what they are good at and might turn into couch potatoes they need to be inspired so they have an active healthy life where the children are happy’. This shows how important it is for children to experience this as they grow up. 

(Whitehead, M. 2016.) has stated that physical literacy is the motivation, confidence, physical competence, knowledge and understanding the value and take responsibility for engagement in physical activities for life. 

Within physical literacy there are five stages of group development, forming, storming, norming, performing and adjourning. This scheme of group development was published by Bruce Tuckman in 1965, all these stages are to all teams and doesn’t matter about the size, the goal they have in mind or the culture of the participants.

Firstly, is forming. This stage represents the start of the group coming together, during this time there will be lots of different personalities and personal opinions but the main agenda is to get familiar with everyone and their purpose. 

Secondly, is storming. This stage is where conflict will happen and competition is a high this is due to the groups understanding the task. You as a teacher can tell when someone has a big personality and is very in control, taking leadership role of the group and the less confident ones will take a step back but still have some input.

Thirdly, is norming. By this stage people have stopped conflicting and started to help each other if one is struggling this is where the real progress starts. This is when the term teamwork starts to get introduced. 

Fourthly, is performing. This is where the hard work leads towards achieving the goal that was set out in the forming stage. When everyone is at this point it becomes easier to work as a team and help improve each other’s skills. 

Lasting the fifth stage is adjourning. This is where each member of the team becomes independent from the group as they set themselves new goals or for their new team, people who like a routine find this stage hard because they don’t like change.

Awareness of the benefits of adventurous activities and outdoor learning.
Outdoor Adventurous Activities OAA consists of a varied range of activities drawn together by a common approach which often focuses on the process facilitated through the activity as well as the outcome. Rock climbing involves physical challenges which require strength, balance, agility and coordination in an inside or outside environment. The outcome of rock climbing would be to maintain endurance for these components to complete a climb. Where physical education departments have included water sports, in activities such as canoeing and kayaking, the opportunity to develop a wide range of physical competencies increases. Problem solving can underpin any adventurous activity, but as a specific activity it provides the opportunity to apply a number of important physical skills, it can link to climbing because you use the same skills base to participate in the activity. While the learning process succeeds the end product, OAA introduces and develops a wide range of specific skills which are unique, transferable and have a lifelong relevance.

Outdoor Adventurous Activities uses a wide range of environments to engage pupils in adventurous challenges. It encourages the physical exploration of urban, natural and constructed surroundings in school and remote settings. OAA is encouraging to development understanding of the environment as pupils are encouraged to interact with these environments in a meaningful way. While constructed environments such as a gym and climbing walls provide a controlled adventure setting. Participating in adventurous activities in an outdoor setting where there is a changing environment requires decision making and be able to risk asses efficiently, which should be an integral part of the learning experience.  This is demonstrated when planning a route during a climbing session where the students will need to consider distance to get to the climb, the time needed to get to the climb the climb its self and the time to get back, the terrain they will be walking on, to get to the climb hazards that may occur when walking and climbing, they will need to make sure they have a risk assessment done prior to the climb and make sure they are doing a dynamic risk assessment during the activity. All of this is part of the decision making processes.

Outdoor and Adventurous Activities uses a process approach to delivery, which inculcates an experiential educational philosophy, OAA is a natural way of ensuring that interaction can assume a noticeable position in terms of learning outcomes within the PE curriculum. It is recognised that social development can be a significant consequence of all activity areas (Laker, A. 2003). With OAA it is celebrated and promoted with great energy, but learning about interaction and the transferring of this development is considered to be an essential aspect of OAA. For example, Problem solving activities involve learning themes which include: trust, cooperation, team work and reflection, whilst planning as a group is key to any journey or when selecting a route to climb. Communication is a crucial aspect within most activities and often a discrete learning outcome of a problem solving approach to adventure. Reflection and reviewing is key when used in facilitation of experiential learning at the centre of many outdoor education programmes within the UK and the world. Planning has the potential to give participants the opportunity to confidently explore ideas both verbally and physically. The challenging activities induce emotional responses which can inspire students to communicate and express their feelings. This often becomes a central component of reviewing and reflection used as part of the OAA learning process. Kayakers and rock climbers both choreograph movement in creative and aesthetic ways to overcome physical challenges. With the launch of the “Learning outside the classroom manifesto” (2006) we are reminded of the importance of using the outdoor environment in a range of learning contexts. Aesthetic appreciation is developed through interpreting outdoor and adventurous environments. “Outdoor education creates opportunities for individuals to explore natural environments, to live and move in ways which are in harmony with that of the landscape and get close to and feel a part of a natural world which is complex, uncertain and demanding”. (McWilliams, A. 2004 Pg. 21)

Physical engagement through adventurous activities provides a development for healthy lifestyles. The activities are different, inspirational and have life-long potential here are some examples walking, canoeing, orienteering and climbing. OAA includes both a competitive and non-competitive element with a wide appeal. Many of the sporting organisations outside of school have infrastructures and a philosophy which are truly inclusive and provide openings for lifelong engagement which surpasses age, race and gender barriers. 

Conclusion
Physical literacy is important to children especially children in the schooling system need to experience this so they are able to be confident, motivated and encouraged in doing a sport they enjoy. OAA makes a significant contribution towards mental well-being through the development of self-esteem, self-worth and confidence. It provides “unique opportunities for students to experience physical, emotional and intellectual challenges positively. Such experiences at their most potent, can raise self-esteem and empower students to understand and value individual needs and capabilities whilst also taking responsibility for their own actions” (Humberstone, B 1993 pg. 237).
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