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	Targets
	What I have done in this assignment…

	Target One
	Search for further critical engagement with a wider range of literature. 
	I utilised sources outside the module reading list, being critical as I did so. 

	Target Two
	Try not to make assumptions when presenting data. 
	I have made a greater effort to ensure my judgements are derived from available evidence. 

	Target Three
	Avoid being too descriptive. 
	I have attempted to identify and critically analyse the main themes, rather than describing them in great detail. 



Design, conduct and critically evaluate a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.

Research Context:
In 2017, the Welsh Government introduced the Cymraeg 2050 strategy (Welsh Government, 2017a), declaring their ambition to achieve one million Welsh speakers by 2050. However, achieving this target has been described as ‘almost impossible’ by the Plaid Cymru Member of the Senedd (Haines, 2024, para 1). This conclusion arose after the chief executive of the National Centre for Learning Welsh expressed to the Senedd’s Culture Committee that budget cuts have restricted the capacity to offer Welsh courses, despite the high demand (Haines, 2024). The Welsh Government's (2023b) latest census in 2023 estimated that there were around 889,700 Welsh speakers, showing promising progress toward the goal of reaching a million Welsh speakers by 2050. However, given the concerning budget cuts in the Welsh language sector and insufficient funding for schools in Wales (Morris, 2023), there is uncertainty about whether the census figures will continue to rise sufficiently to meet the target.
As a student teacher passionate about the Welsh language, I conducted a research project whilst on placement in a mainstream primary English-medium school (My Local School, 2023), in order to explore the attitudes held by the children in my Year 2 class. I aimed to discover methods to encourage greater use of Welsh among the pupils using their feedback, to support the Welsh Government’s 2050 target. As outlined by the BERA (2018) ethical guidelines, I will refer to my placement school as School A to preserve their confidentiality. 
In my placement class at School A (2024), there are thirty-one pupils, most of whom have English as their first language, except for one pupil whose first language is Romanian. Consequently, all pupils are instructed in learning Welsh as a second language. Notably, the class teacher also serves as School A's (2024) Welsh language coordinator, suggesting that this class may exhibit a stronger Welsh language presence compared to other Year 2 classes within the school. This aspect will be considered when evaluating the data on pupil engagement with Welsh resources in their learning environment. 
In their most recent Estyn (2019) report, School A’s main recommendation was to improve their pupil’s Welsh language skills. Now, four years after this recommendation was issued, it will be intriguing to see if increased efforts to promote Welsh language usage will result in pupils developing a stronger positive attitude towards using Welsh. Therefore, the research question is “What are the attitudes held by Year 2 pupils towards the Welsh language, in the context of classroom engagement?”.
Literature Review:
The literature review is structured around two primary themes: first, examining the relationship between attitudes towards the Welsh language and its acquisition as a second language, and second, exploring classroom engagement strategies to promote the development of the Welsh language.
In 1997, the citizens of Wales voted in favour of the devolution referendum, resulting in the creation of the National Assembly for Wales (Welsh Government, 2013). This advancement resulted in the official status of the Welsh language and the appointment of a Welsh Language Commissioner tasked with promoting the use of Welsh across Wales (Welsh Language (Wales) Measure, 2011). In 2017, the Welsh Government announced their ambition to increase the number of Welsh speakers to one million by 2050 (Welsh Government, 2017a). The government recognised this as a challenging yet essential endeavour to ensure the vitality of the language for future generations, as it is integral to Welsh identity and the nation of Wales (Welsh Government, 2017a). The latest census results indicate that around 896,300 people over the age of three can speak Welsh, reflecting a gradual increase from the 731,000 Welsh speakers reported in the 2011 census (Welsh Government, 2023b). Between 2001 and 2007, there was a slight decline in Welsh speakers. However, overall, the data shows a positive trend with fluctuations over the years, aligning with the goal of reaching one million Welsh speakers by 2050 (Welsh Government, 2023b).
The 2050 target for increasing the number of Welsh speakers and supporting the ongoing growth of Welsh language use appears to be at risk due to recent budget cuts in Wales. Significant reductions, amounting to nearly £75 million, have been made to the education and Welsh language revenue budgets (Welsh Government, 2023a). These budgetary changes raise concerns about their potential long-term effects on Welsh language acquisition (Tes, 2023), as they are likely to impact education quality, teacher-student ratios, and access to essential resources — all crucial elements for fostering Welsh language proficiency in school settings. Furthermore, the reduced funding has already resulted in insufficient support for meeting the demand for Welsh language learning, with reduced capacity for Welsh courses and training events (Haines, 2024). Given the current circumstances, it is challenging to conduct a thorough analysis of whether the education and Welsh language sectors will adequately support Welsh language acquisition amidst these budget cuts.
The education sector is now tasked with a greater responsibility to promote Welsh language usage among students following the financial cuts (Tes, 2023) in support of the Cymraeg 2050 strategy. However, this task is challenging, due to budget reductions and the negative perceptions of the language held by some individuals. In Wales, it is compulsory for pupils to learn Welsh from age 3 to 16 as it is part of their curriculum (Estyn, 2021). However, there are varying opinions on this matter, as evidenced by a poll where nearly a third of participants expressed the view that Welsh should not be compulsory in English-medium schools (Sheldrick, 2015). It is important to note that this poll sample only included 1151 participants and therefore is not a fair representation of the Welsh population (Sheldrick, 2015). Conversely, Graham Donaldson (2015), a notable advocate, supports the notion of Welsh being compulsory up to the age of sixteen, with an emphasis on teaching practical Welsh language skills beneficial in social and workplace contexts.
Research indicates that negative perceptions of a language can significantly hinder its acquisition. For example, learners' motivation is a crucial factor in language learning, but negative attitudes towards a language can reduce motivation and the effort exerted by learners (Ding, 2022), impacting the speed of acquisition (Snyder, 2007). This negative perception exemplifies the concept of a self-fulfilling prophecy (Chandrasegaran, 2018), where learners who believe a language is too challenging or lacks personal benefit may unconsciously align their actions with these beliefs, creating barriers to language acquisition. Consequently, schools are now prioritising the creation of a vibrant language ecosystem to cultivate a positive Welsh language culture (Tes, 2023). Providing consistent exposure to a positive outlook on the Welsh language is essential for enhancing pupils' self-motivation, effort, and overall language acquisition (Ding, 2022).
According to a recent report by Estyn (2023), some English-medium schools in Wales exhibit an inconsistent approach to teaching Welsh. This variability in teaching quality could contribute to negative perceptions among some individuals. Consequently, there is a growing call for schools to adopt consistent classroom engagement strategies when teaching Welsh to support their pupils’ acquisition of the language (Estyn, 2023). Research has shown that active participation and engagement significantly enhance the second language learning process by providing more opportunities for skill practice, increasing motivation, and fostering interest in language acquisition (Zare and Derakhshan, 2024). In primary settings, classroom engagement often includes interactive activities such as role-play, games, and group work, promoting meaningful communication and real-life language application. These activities also facilitate formative feedback, allowing pupils to engage with and improve upon feedback in the moment.
Furthermore, consistent use of classroom engagement strategies and exposure to the Welsh language can improve pupils’ memory and retention of the language as the Forgetting Curve model demonstrates that frequent revisiting of information increases the likelihood of embedding it in long-term memory (Murre and Dros, 2015). However, recent budget cuts may present challenges for classroom engagement in Welsh lessons by limiting funding for resources essential for effective engagement (Department of Education, 2022). Resource constraints can hinder the implementation of certain engagement strategies, potentially reducing the effectiveness of lessons (Department of Education, 2022). Additionally, it is important to consider pupil voice (Demetriou and Kyriakides, 2012) as some pupils may express preferences for different learning methods that better suit their needs than current classroom engagement strategies. Thus, flexibility is key to addressing diverse learning preferences while ensuring effective language acquisition outcomes. Despite the array of arguments, the overarching perspective is that classroom engagement is highly beneficial when acquiring a second language (Estyn, 2023) and ultimately supporting the Cymraeg 2050 strategy. 


Explanation of Case Study:
This research project adopts a case study approach to explore and understand behavioural conditions from the participants' perspective, using both quantitative and qualitative methods. This allows for an in-depth examination of a specific group of participants within a real-world context (Cohen, Manion and Morrison, 2007), facilitating a comprehensive exploration of the research question. Case studies involve the exploration and analysis of a limited number of research methods, primarily focussing on investigating the relationships and trends shown in the research data (BERA, 2011). This approach is suitable for the research project as it aims to identify the relationship between the participant's perspective of the Welsh language and their classroom engagement during Welsh sessions.
Case studies offer various strengths and limitations. However, for this research project, a case study was the preferred approach because it involves examining data within its context. This method allows for a genuine reflection of participants' classroom engagement through direct observation and analysis in their natural learning environment (Cohen, Manion and Morrison, 2007). Consequently, the data obtained provides a more authentic depiction of the participants in this setting, as opposed to an experiment where variables would need manipulation to control the learning environment and target specific research outcomes (Zainal, 2007). Using a case study approach to observe and experience participants within their real-life environment allows for the complexities of genuine situations that cannot be replicated in experiments (Zainal, 2007). This invaluable real-life presence illuminates both external and internal factors that can influence one's representation in the study. In the context of this research project, it provides the opportunity to recognise that participants' classroom engagement may be influenced by factors beyond their attitude towards the Welsh language. These factors could include inaccessible resources, or personal and emotional well-being that may overshadow their intention to engage fully with Welsh content as expected. A case study approach considers the holistic perspective of the participant, recognising its potential to yield unexpected data and insights (Cohen, Manion and Morrison, 2007).
One significant criticism of case studies is that researchers' biases can influence the direction of findings and conclusions drawn from them (Yin, 1984). Upon reflecting on this criticism, I acknowledge the potential impact of my own bias in this study. I was aware that my placement class teacher served as School A’s Welsh coordinator, which led me to consider how this role might influence the class's attitudes and engagement with the Welsh language. Consequently, I tailored the research question to explore this aspect further. However, despite the presence of the Welsh coordinator, I remain curious to uncover the pupils' opinions of the Welsh language and determine if there is a clear relationship between their attitudes and classroom engagement levels.
Larger sample sizes are known to increase the reliability of results (Cohen, Manion and Morrison, 2007). However, the case study comprises only thirty-one participants, representing every pupil in the placement class of School A. Despite the relatively small size, this sample is considered useful and adequate within the current context. The research aims to explore ways of improving attitudes and engagement levels toward the Welsh language among these specific participants. It is important to acknowledge that this sample may not be broadly representative (Yin, 1984) and could be invalid for other classes due to various factors, such as participants' ages, previous Welsh language exposure, and first language acquisition, among other factors. Therefore, the need for a larger sample size is recognised to obtain a more comprehensive representation of this age group (Cohen, Manion and Morrison, 2007). However, for the specific class involved in this study, the sample is deemed valid and appropriate.
Participants were selected using simple random sampling (Cohen, Manion and Morrison, 2007), where each participant was assigned a number and then randomly chosen using a number generator. This method ensured that all participants had an equal chance of selection, regardless of age, gender, or intellectual ability (BERA, 2011). While there was no guarantee that the sample would perfectly represent the placement class, it resulted in a diverse sample with participants of both genders, varying abilities, and representing the ages typically found in Year 2 classes (six and seven years old). 
Research Methods: 
This research project was structured as an exploratory case study (Priya, 2020) with the objective of investigating the potential relationship between students' attitudes toward the Welsh language and their engagement during Welsh language sessions. By adopting this exploratory approach, the study aimed to highlight pupil voice to shape the future direction of Welsh lessons, and to enhance both second language acquisition and attitudes towards Welsh among pupils. To ensure comprehensive data collection and enhance data reliability (BERA, 2011), this research project employed three research methods encompassing both quantitative and qualitative approaches. Firstly, a quantitative observation was conducted, followed by five qualitative interviews, and finally, questionnaires that incorporated quantitative and qualitative questions. 
After gaining consent and assent from all thirty-one participants, the observations began. Every day, the participants were timetabled for a fifteen-minute ‘Helpwr Heddiw’ session where Welsh language words and phrases were reinforced, as well as introducing new concepts (School A, 2024). I conducted structured observations during these sessions daily, adhering to the criteria outlined in Appendix One. These observations were non-participant in nature to avoid influencing the pupils’ natural routines, attitudes and behaviours (Laurier, 2016), although the participants were aware of my presence in the room given my role as their student teacher. 
Since I was unable to record the entire class during the observations, it posed a challenge to individually monitor each participant. Instead, I focused on observing their pre-established groups within the class, which provided a visual and practical way to assess engagement levels by looking at the four distinct tables (School A, 2024). Subsequently, I tallied each group's engagement levels on the observation form, noting verbal and non-verbal engagement, use of the Welsh language, and utilisation of supporting resources. I acknowledge that this grouping method may reduce the validity of the results. For instance, one group's high engagement score might be driven by a single engaged pupil, while another group's lower tally could be representative of a whole collective involvement. This variation will impact the conclusions drawn from the data. 
Fortunately, conducting daily observations considered the holistic nature of the participants (Bruce, Louis and McCall, 2014). This approach recognised potential fluctuations in engagement due to participants' specific needs or well-being needing to be unexpectedly addressed, as well as potential absences. Consequently, this provided a more balanced representation compared to relying solely on a single observation (Cohen, Manion and Morrison, 2007).
Conducting observations helped to address the research question by using specific criteria to identify participant engagement in the lesson and their self-motivation to remain engaged with the Welsh content. This approach allowed me to observe participants in their natural environment (Cohen, Manion and Morrison, 2007), which would have been challenging to replicate in an experimental setting. Additionally, it was the least intrusive method as it aligned with the student's normal class routine.
However, the Hawthorne effect (Oswald, Sherratt and Smith, 2014) suggests that participants may have adjusted their engagement levels during these sessions to please me as the observer, by displaying what they believed I wanted to see. Furthermore, my interpretation of their engagement levels could have been influenced by my own unconscious biases (Dee and Gershenson, 2017). Therefore, implementing criteria similar to the Leuven Scale (MacRae and Jones, 2020) could have been beneficial in this project to provide a more standardised and objective assessment of participant engagement.
For the questionnaires, I developed ten questions, outlined in Appendix Two, to capture participants' perspectives on the Welsh language in the classroom. The questions were primarily designed as dichotomous questions for ease of response (Holbrook, Krosnick, Moore and Tourangeau, 2007), although some were expanded into closed-ended questions where necessary. The final question was an open-ended question intended to provide participants the opportunity to describe their experience of learning Welsh, thus far.  
I created the questionnaire using Mentimeter, a quick and interactive platform that allows participants to respond to questions and immediately generates data. The Mentimeter questionnaire was distributed to a simple random sample of participants selected through a random number generator (Cohen, Manion and Morrison, 2007). Due to time constraints, only sixteen participants were included in the sample, which represented over half of the participants. During the questionnaire session, to avoid influencing the participants (Bruce, Louis and McCall, 2014), I aimed to maintain a minimal presence, by only engaging with the participants when providing instructions on how to use Mentimeter and when reading the questions and answers aloud to ensure accessibility for all, without their literacy abilities potentially posing as a barrier. 
This method proved beneficial for the research question by providing valuable pupil voice as data, which is highly advantageous as it allows for direct insights from the participants (Demetriou and Kyriakides, 2012). Additionally, it enabled the collection of larger amounts of information quickly (Patten, 2016). However, the validity of the results is uncertain due to the inability to confirm the truthfulness of respondents’ answers (Cohen, Manion and Morrison, 2007), particularly when using Mentimeter. It became evident that participants were changing their initial responses after seeing their peers' responses displayed on the board, which led them to adjust their own answers to align with their peers. In hindsight, I should have either delayed displaying the final responses until everyone had answered or avoided displaying responses altogether to prevent any influence on participants' responses.
Anticipating that the questionnaire would not fully capture participants’ opinions on the Welsh language, I conducted interviews to provide them with the opportunity to elaborate on their answers. I conducted semi-structured interviews (Ruslin et al. 2022) consisting of six questions, as detailed in Appendix Three. I adopted a qualitative approach by allowing participants to delve into tangents when elaborating, rather than strictly adhering to the scripted questions (Priya, 2020). This approach enabled them to speak in detail and depth, resembling a natural conversation. However, this method is time-consuming and can often result in information that is challenging to analyse comprehensively (Alshenqeeti, 2014).
Using a random number generator again, I selected five participants to represent the class through simple random sampling (Cohen, Manion and Morrison, 2007). I used a voice recorder to capture the data from the five interviews, which helped me maintain a more active presence during the interviews and foster a natural conversation that could reflect the participants' pupil voice (Alshenqeeti, 2014).
Similar to the questionnaire responses, it is difficult to ascertain the validity of the interview results due to potential issues with participants' truthfulness or imperfect recall (Danby, Ewing and Thorpe, 2011). Additionally, conducting the interviews as their student teacher may introduce bias, potentially influencing participants' responses toward a more positive view of the Welsh language to please me (Dee and Gershenson, 2017).
Ethical Considerations:
Prior to conducting the research, an ethics form was completed, as shown in Appendix Five. It adhered to the BERA (2018) ethical guidelines and their five principles, with a particular focus on the responsibilities to participants. Subsequently, a consent form (see Appendix Four) along with supporting information about the research project (BERA, 2018) was sent to the parents and legal guardians of the Year 2 pupils at School A. Following this, I offered verbal explanations to address any queries and clarify their child’s contributions to the research project. Fortunately, all parents provided consent, and their consent forms were securely kept in a locked file cabinet accessible only to me. Verbal assent was also obtained from each pupil after an age-appropriate discussion about the research project, explaining their right to withdraw at any point (BERA, 2018). I regularly reminded participants of this right, especially before conducting any research methods.
For the interviews, I used the voice recorder on my password-protected phone to capture the data, which was later transcribed and analysed on my password-protected laptop. The data collected from Mentimeter and the observation forms were also stored securely on my laptop. All data was maintained in a password-protected folder to ensure security (BERA, 2018), and participants, parents, and legal guardians were informed of their right to request access to the raw data concerning them. Throughout the project, and as outlined in the consent form (see Appendix Four), I communicated to participants, parents, and legal guardians that all data would be permanently destroyed after the release of the research project results (BERA, 2018).
The research project focuses on the Welsh language and is not classified as a sensitive issue that may cause harm to participants (BERA, 2018). However, participants may experience discomfort if they are unable to fully articulate their opinions or experiences. Therefore, I made significant efforts to reassure participants that there would be no judgment regarding the quality or quantity of their responses or their participation in the study.
Data Presentation and Analysis Methods: 
To reach a conclusion based on the datasets and address the research question, the data must identify the participant's attitudes toward Welsh, raise concern if engagement levels appear lacking and explore strategies to enhance classroom engagement during Welsh sessions. 
After observing the Helpwr Heddiw sessions, I collected five observation forms marked with tallies for analysis. Fortunately, the observation criteria naturally categorised the data, making it easy to discern the frequency of each engagement task. This reveals engagement frequency per group but does not detail the quality of engagement critical to this research. Thus, breaking down the form's categories into subcategories like high, medium, and low engagement would have greatly benefitted the research (MacRae and Jones, 2020). Clarifying the criteria for each engagement level would have enabled the creation of a frequency distribution chart for a clear data summary (MacRae and Jones, 2020). Nonetheless, I can draw conclusions from this dataset, as the form's layout facilitated quick scanning to identify groups with higher engagement levels and more confidence in using Welsh.
Using Mentimeter for the questionnaires facilitated the rapid transformation of the data into bar charts, which greatly accelerated analysis, particularly with the use of dichotomous questions (Holbrook, Krosnick, Moore and Tourangeau, 2007). The resulting bar charts were straightforward to interpret, highlighting patterns and correlations that might not have been as evident in raw data (Coe et al., 2021). On the final Mentimeter slide, a word cloud was chosen to display the variety and frequency of adjectives used by participants to describe their opinions of learning Welsh. This approach swiftly revealed common sentiments about Welsh within the dataset (Lee, 2020). However, the word cloud format has limitations — it lacks the context behind the words and does not allow participants to elaborate on their opinions (Lee, 2020), which could have been advantageous for the research data.
I transcribed the audio recordings of the interviews to facilitate analysis (Cohen, Manion and Morrison, 2007). Subsequently, I employed a content analysis method to categorise the content into themes (Coe et al., 2021), which offered valuable insights into pupil voice. However, I recognise the importance of acknowledging researcher positionality (Berger, 2015), as my interpretations of the data may not fully align with its true meaning.
While each of the three methods has its limitations, employing all three in a single research project enhances the validity, reliability, and credibility of the data (Zainal, 2007). However, as a reflective practitioner, I acknowledge the impossibility of entirely eliminating bias (Yin, 1984). Ultimately, conducting this research project with the participants who view me as an authoritative figure since I am their student teacher, may have implications for the trustworthiness and reliability of the results (Berger, 2015).
Analysis of Results and Discussion:
Overall, the observation forms indicated that Group One exhibited the highest engagement during the Welsh sessions as they had higher frequency scores across the four categories. However, I observed that this group's table was positioned closest to the Welsh display boards, which may have contributed to their increased participation by providing readily accessible vocabulary.
Additionally, I observed that Group Four had a higher frequency of engagement, but it was evident that only three out of the seven pupils were notably engaged in the lessons. Therefore, the data does not provide a fair representation of the group’s overall ability and confidence in the Welsh language. Although these findings do highlight the benefits of having Welsh display boards near students' working areas for language acquisition, as evidenced by studies (Guo, McTigue, and Matthews, 2020).
The questionnaires revealed that all participants expressed enjoyment in learning Welsh (see Appendix Two) and an interest in attending the school's Welsh club if not already doing so, indicating a positive attitude towards the Welsh language among the Year 2 pupils. 
Regarding the structure of Helpwr Heddiw sessions, 62.5% of participants liked the current format, while 31.25% desired longer sessions and 6.25% preferred shorter sessions. Given the majority preference and considering research suggesting that this age group's attention span ranges from twelve to twenty minutes (Shakibaie, 2021), I believe the current Helpwr Heddiw sessions are sufficiently engaging to sustain motivation and attention.
However, responses were mixed regarding the presence of Welsh displays in the classroom to support Welsh learning. Despite their teacher, the Welsh language coordinator, having a range of Welsh display boards, the varied responses raise questions about their accessibility. It is possible that some students struggle with Welsh reading skills, making the vocabulary on display difficult to access (Guo, McTigue and Matthews, 2020). Conversely, participants may perceive the displays as lacking in depth or challenge for their language acquisition (Welsh Government, 2017a), prompting a desire for more displays to enhance their learning.
Based on content analysis (Coe et al., 2021), a prominent theme emerged from the interview data indicating that students thoroughly enjoy learning how to express themselves in Welsh to communicate with teachers and peers. Many expressed that this boosted their confidence in conversing in Welsh. Focusing more on conversational Welsh aligns with Donaldson's curriculum design (2015) and could help maintain positive perceptions among students. By incorporating student feedback into Welsh sessions, students are likely to feel more motivated and engaged (Demetriou and Kyriakides, 2012).
Additionally, participants highlighted a desire to learn vocabulary related to daily routines, such as describing meals, school activities, and daily tasks. They expressed a preference for learning through games, songs, and writing tasks, which are recognised as effective methods for second language acquisition (Kelendonu and Katermba, 2023). These approaches validate children's knowledge (Kelendonu and Katermba, 2023) and contribute to building their confidence in using Welsh. Participants also suggested that frequent exposure to the Welsh language, especially through teachers' use of incidental Welsh, would enhance student engagement, which has been proven in research (Ding, 2022). Therefore, I intend to increase my use of incidental Welsh in the classroom to promote language immersion and reinforce learning.
Conclusion and Recommendations:
To conclude, this research project aimed to answer “What are the attitudes held by Year 2 pupils towards the Welsh language, in the context of classroom engagement?” using observations, questionnaires and interviews with Year 2 participants. 
The three methods helped in answering the research question as the observations attempted to display their engagement levels, the questionnaires presented the participant's attitudes towards Welsh and the interviews suggested how to improve upon pupil engagement levels during Helpwr Heddiw sessions. From the data, I can now answer that the Year 2 pupils enjoy learning Welsh, and the current Helpwr Heddiw sessions are effective in their delivery and structure. However, revisions to Welsh classroom displays are needed to cater to pupil interests and ensure greater accessibility for all.
Upon reflection, I believe the right methods were chosen to address the research question but their execution impacted the reliability of the data. While the findings may be partly generalisable, a limitation of the case study is that the methods and data will not directly apply to other contexts and would require adaptation to suit different practical learning environments and learner needs (Cohen, Manion and Morrison, 2007).
 In light of the research project, I will read and apply literature on creating accessible and informative display boards that align with my future learning environments for the benefit of all learners (Guo, McTigue, and Matthews, 2020). This effort will contribute to the development of my ‘wider reading and research findings’ QTS stand (Welsh Government, 2017b). Currently, the research has supported the development of the ‘learning outcomes and well-being’ QTS strand (Welsh Government, 2017b) as I have made notable efforts to discover how to enhance the Welsh sessions for a more enriching learning experience that supports all pupil’s learning outcomes. 
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Appendix Three: Interview Questions

1) Do you like learning Welsh? Why? Why not?

2) Do you think there are any benefits to learning Welsh? Why? Why not?

3) What have you enjoyed the most about learning Welsh so far in Year 2?

4) What would you like to learn in Welsh? A certain theme, topic, interest?

5) How can Welsh sessions become more enjoyable and interesting for you? Do you prefer learning in a certain way – through games, songs, videos, writing, reading, speaking?

6) Can you suggest a way to encourage pupils to use (more) Welsh in school?


Appendix Four: Consent Form

Dear Parent / Guardian, 
My name is Joanna Bonney and I am studying for a Primary PGCE qualification at University of Wales Trinity Saint David. I am currently a student teacher at [School A] and am teaching in your child’s class.
As part of my university module, I must conduct a research project within my placement school. I would like to invite your child to participate in my research project. The title of the project is ‘What are the attitudes held by Year 2 pupils towards the Welsh language, in the context of classroom engagement?’. The aim of this project is to identify the pupil’s honest opinions of the Welsh language and to discover how pupils best prefer learning the language. Through your child’s participation, I hope to ascertain the greatest methods for encouraging student engagement in learning the Welsh language.

Through a mixture of observations, questionnaires and interviews, I will be able to draw a valid conclusion. All data will be recorded and stored on my password-protected university laptop. All names will be kept strictly confidential. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage, along with any data being permanently deleted and removed from the research project. Your child will also be asked to give their assent before the beginning of the study. 

After careful and precise analysis of the data obtained from the observations, questionnaires and interviews, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE degree. Once I have analysed the data and the assignment has been marked, all of the data will be destroyed. 
If you are happy for your child to participate in this research project, please fill in the consent form on the back of this letter. I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience.

Yours sincerely, 
Joanna Bonney								16th April 2024
	Consent Form
Research Question: What are the attitudes held by Year 2 pupils towards the Welsh language, in the context of classroom engagement?

	
Name of Researcher: Joanna Bonney

Please initial box:

	1. I confirm that I have read and understand the information letter dated 16th April 2024 for the above study. 
	

	
	

	2. I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.
	

	
	

	3. I understand that my child can choose to withdraw at any time, without giving a reason.
	

	
	

	4. I understand that the information given by my child will be used in a university assignment.
	

	
	

	5. I understand that my child’s name will not appear at any time.
	

	
	

	6. I agree for my child to take part in the above study.
	

	
	
	
	
	


	Child’s name
	
	Parent Signature
	
	Date


When completed, please return this consent to Joanna Bonney by the 22nd of April.
Thank you.


Appendix Five: Ethics Approval Form
APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Joanna Bonney

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Yr Athrofa


	4
	Campus:
	SA1 Swansea Waterfront Campus and Innovation Centre


	5
	E-mail address:
	2300724@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	



	
	For students:

	7
	Student Number:
	2300724

	8
	Programme of Study:
	PGCE Primary

	9
	Director of Studies/Supervisor:
	Stephen Hadley. Sonny Singh.





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (Stephen Hadley)

	☒	14/03/24



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☐
	2
	UWTSD Research Data Management Policy
	☐

	3
	Ethical Guidelines for Educational Research, fourth edition (2018)
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What are the attitudes held by Year 2 pupils towards the Welsh language, in the context of classroom engagement?

	2
	Proposed start date:
	14/03/24
	Proposed end date:
	31/07/24

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
The purpose of the research activity is to discover the attitudes held by Year 2 pupils towards the Welsh language. 

	4
	Research Question
What are the attitudes held by Year 2 pupils towards the Welsh language, in the context of classroom engagement?

	5
	Aims of Research Activity
This research activity aims to examine the perspectives of Year 2 pupils towards the Welsh language with consideration to their engagement within the classroom. Despite the Welsh Government's ambitious target of achieving one million Welsh speakers by 2050, there has been a concerning rise in negative attitudes surrounding the Welsh language in the media. Therefore, I aim to determine whether this prevailing opinion extends to the Year 2 setting as well. 

	6
	Objectives of Research Activity
I will carry out interviews, questionnaires and observations to gain an understanding of the learner’s existing attitudes and experiences regarding the Welsh language, including their level of engagement and motivation for learning. I will explore the motivators and barriers that impact learners' engagement with the Welsh language within the classroom setting, considering factors such as teaching methods, curriculum design, and peer interactions.
I will conduct interviews, administer questionnaires, and make observations to comprehend the learners' current attitudes and experiences concerning the Welsh language, encompassing their level of engagement. I will investigate the factors influencing learners' engagement with Welsh within the classroom, taking into account elements like teacher involvement and the learning environment influence.

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	For this project, I will employ a blend of quantitative and qualitative methods. I will observe a Year 2 classroom, noting the pupil's engagement and participation in Welsh language learning. Additionally, I will conduct semi-structured interviews with a simple random sample of pupils, using open-ended questions to encourage exploration as they express their personal views of their Welsh language development. Alongside this, all pupils will respond to a paper questionnaire following the Likert Scale concerning the research question. Data from observations and questionnaires will be manually recorded, while interviews will be audio-recorded. The observation data will be analysed in reference to The Leuven Scale, whereas the interviews and questionnaires will be analysed to identify any trends and similarities between pupil opinion as well as any unexpected results. Consent will be obtained from adult participants and parents/legal guardians on behalf of their child, with verbal assent sought from pupils. Participants will have the option to withdraw at any point.

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	A primary school in South Wales.

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 
	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☒
	☐

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	This research project centres on gaining an understanding of the attitudes of Year 2 pupils towards the Welsh language. The goal is to gain insights into how to make learning Welsh more captivating and engaging. By doing so, I aim to contribute to the idea of a vibrant and flourishing Welsh language.



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☐

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	There will be a maximum of 31 participants in total. 30 pupils during the observation and questionnaires and 5 pupil participants during the interviews. There will be one staff participant in a separate interview. 

	11
	Who will the participants be?

	Participants will be pupils from a Year 2 primary class in South Wales and their class teacher. 

	12
	How will you identify the participants?
	I will use the pupils in a Year 2 class who have provided assent to this research project. Once the participants have been identified, their parents/legal guardians will be contacted providing information on the research project and asking for consent. All pupils who have been given consent from their legal guardians and have provided assent will be involved in the observations and questionnaires. For the interviews, a simple random sample of 5 pupils will be selected. 




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
1) Physical or psychological harm.
2) Emotional distress.
3) Potential for discomfort and disagreement.
4) Disturbance to relationships with staff.
5) Risk that participants may feel coerced into giving positive or biased responses.


	How you will mitigate the risk to participants:
1) I will adhere to child protection and safeguarding regulations. I will ensure the informed consent and assent processes are robust and thorough e.g. clarity regarding the purposes, benefits and risks of taking part in the research, ensuring that young people fully understand their own position in relation to the research, and their right to withdraw from it at any time. I will establish positive communication with parents and any gatekeepers of provision that the young people attend. Work collaboratively with them in promoting an understanding of the research purposes, and the rights of the young people participating in it, and those that chose not to do so. I will ensure that interviews are conducted on a one-to-one basis in a safe and private space, in which participants can express themselves freely without fear of recrimination from staff or peers. I will ensure robust procedures for maintaining the confidentiality and anonymity of all participants in the research. I will avoid revealing any stigmatising information regarding any of the participants, ensuring that their participation remains confidential. I will ensure procedures for data storage are in accordance with university procedures and ethical guidelines.
2) I will ensure access to appropriate support should this become evident and reconsider/revise the approach being taken. I will work with gatekeepers in clarifying the availability of support services for those participating in the research. I will work collaboratively with gatekeepers in exploring any issues that may arise in the interviews which may be a cause of distress to each of the young people taking part in the research. I will be clear with the young people regarding the conduct of the interviews, the area to be covered, and their rights to stop the interview or withdraw from it at any time. Consult with staff, parents/guardians, to gain an understanding of the personal circumstances of the young people participating in the research in order to ensure that the interviews are conducted in a sensitive way, and that the interview subject matter does not cause distress. I will ensure, as fully as possible, that participants understand the nature of the research, its purposes, and possible implications in order to avoid misunderstandings and manage expectations. Ensure regular follow-up communication with participants in order to reaffirm consent and to update them on the progress of the research.
3) To avoid discomfort and disagreement during the focus group discussion, I will develop a discussion guide which will define the parameters and scope of the questions being discussed. Participants will be given a participant information sheet intended to remind them of the following: Context and background to the research; Purpose of the discussion; Research questions; Informed Consent; Specific questions/statements to be addressed; Use of the data gathered in the discussion; Closure and briefing on the use of the information and data gathered in the discussion. I will moderate the discussion, providing reminders throughout as to the purpose of the discussion so as to ensure professional decorum is maintained in line with UWTSD codes of conduct. During the discussion about the project content, if group members begin to be critical in a way that exposes participants to any degree of risk to the reputation of individuals or UWTSD, I will remind group members of their obligations with regard to professional conduct.
4) I will ensure clarity with all young people and staff/gatekeepers regarding the aims and focus of the research. I will minimise disturbance of day-to-day activities within the provision due to the research project. I will ensure the confidentiality and anonymity of those participating in the research at all times. I will ensure appropriate and secure storage of data. I will reassure participants that the information that they provide will not be disclosed without their consent. I will ensure interviews are conducted in a suitably confidential environment. I will work with gatekeepers to promote an understanding of the nature of the research, and to gain assurances that the young people’s participation in it is fully supported and will not result in recrimination by staff or peers.
5) Prior to the group interview, participants will be provided with a participant information sheet with which informed consent will be sought. To avoid the risk of participants feeling coerced, a debrief and synopsised transcript of the discussion will be available to participants following the discussion.

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
1) Allegations while conducting interviews.
2) Accusations of fabrication or falsification of data.
3) Concerns of coercion.
4) Participants may wish to withdraw.
5) A possible conflict of interests between the researcher and participants.
6) A confidentiality breach due to data being released accidentally
7) Risks relating to the possibility of unexpected negative emotions of the interviewees.


	How you will mitigate the risk to the investigator:
1) I will ensure access to a suitable space that secures the confidentiality of the participant contributions, whilst also being visible to other colleagues.
2) I will clarify with participants regarding access to transcripts of interviews or field notes. I will ensure debriefing with participants to include recapping on and clarifying where necessary the contributions that they have made. I will work with gatekeepers to promote a comprehensive understanding of the nature of the research project.
3) It will be made explicit that participants are free to disengage and that in that event, this will not impact on assessment or outcomes of their programme of study.
4) In the case of withdrawal from the student group, discussions would be conducted with the remaining participants and new participants will be recruited, if necessary, who will be fully briefed, and whose informed consent will be sought. For the case of a withdrawal from the staff group, a nominee will be sought in the relevant department/specialism.
5) Where there is a potential conflict of interest between the researcher and the participants, for example, the researcher may be involved in some aspect of the assessment of participants' work, the researcher will not assess that participant’s work.
6) The research will be stored on the UWTSD cloud and any recordings, data or transcript will be password protected in electronic folders on UWTSD systems and subject to university protocols. However, GDPR statements will be included in any participant information and consent and the researcher has completed training on GDPR and will ensure that all records are kept in secure cloud locations as a precaution and not on any hard drive.
7) I will be cautious about the places to have interviews and choose quiet and public places. The participants will be assured that all of their personal data is securely stored in a safe place such as using password-protected software. All the related laws and regulations should be carefully studied before the research activities to avoid unintentional misconduct that arouses suspicion and antagonism from authorities.

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
1) Reputational damage.

	How you will mitigate the risk to the University:
1) I will ensure adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice. I will ensure compliance with data storage regulations, university guidelines and security procedures. I will ensure that research methodology is robust and that methods are appropriate. I will adhere to the UWTSD code of conduct (and also the EWC code of conduct if you are a teacher). I will establish clarity regarding procedures on reporting disclosures in field work settings. I will work with partners to promote a comprehensive understanding regarding the nature of the research in order to avoid misunderstandings and manage expectations.

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
1) Use of paper Travel - carbon footprint

	How you will mitigate the risk to environment:
1) This research activity will mostly use electronic systems reducing the need for bleached paper and need for travel.



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001071593958



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	On request, I will be able to share headline findings from my research to my participants. 


	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Adult participants will receive a paper form containing information about the research project, as well as be provided with a verbal explanation to address any queries. Written consent will be obtained at the start of the project and participants will have the right to withdraw at any stage. In addition, children will provide verbal assent following age-appropriate discussions about the research project. Parents/legal guardians will give full consent after receiving the project information. Children will be reminded of their verbal withdrawal right throughout the project.

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	Appropriate BERA (2018) and EWC guidelines will be followed. All participants will remain anonymous, and confidentiality will be a high priority. No personal data will be collected. As such, the School, staff and pupils' names will not be identifiable and will instead be referred to as ‘School A’, ‘Pupil A’, ‘Teacher A’ and so on.



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☒
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	Throughout the interviews, I will use my phone to capture audio recordings of the pupils and their class teacher as they articulate their opinions. Once the data has been analysed and becomes unnecessary all evidence will be securely deleted. These files will be exclusively available to me and will be stored on my password-protected phone.

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	




	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:
Audio recordings of the interviews will be stored on my personal phone, but will later be destroyed when no longer needed for analysis. 
	☒
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data will be kept in my password-protected personal computer. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password-protected folder. If any cloud storage is needed, the University Office 365 system will be used, which will be encrypted and the data in the cloud will be anonymised. The data will be stored until receipt of the project result and then deleted. Participants will have the right to ask to see what data is held relating to them and these data will be deleted immediately if the participant requests this, in which case the data will not be used in the project. The interview audio recordings will be recorded and stored on my password-protected phone, where they will then be permanently deleted once analysed. I will ensure procedures for data storage are in accordance with university procedures and ethical guidelines.



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☒
	☐

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☒
	☐

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	Each participant’s electronic consent form and data from interviews, class observation and questionnaire will be stored in a secure place in a password-protected personal computer or the University Office 365 system which will be encrypted. All personal identification information will be removed or anonymised during transcription. Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving the feedback and mark for this piece of work, the signed informed consent forms will be destroyed and audio-recording data will be deleted.

	22
	List all who will have access to the data generated by the research activity:

	
	Only the researcher will have access to the raw data, such as the interview notes. No raw data will be shared. Participant anonymity will be prioritised at all points. Only the findings will be shared with the participants, upon request, and the UWTSD examiners of this research project. 

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	The researcher. 

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Each participant’s electronic consent form and data from interviews, class observation and questionnaire will be stored in a secure place in a password-protected personal computer or the University Office 365 system which will be encrypted. All personal identification information will be removed or anonymised during transcription. Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving the feedback and mark for this piece of work, the signed informed consent forms will be destroyed and audio-recording data will be deleted.

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	This does not contribute to the repository.

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Joanna Bonney
	Date:
14/03/24



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Sonny Singh
	Date:

21/03/24

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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Appendix  T wo: Questionnaire (with resu lts)        D o you e njoy learning the Welsh   language?      Do you attend Welsh club?      Do you use Welsh outside of school with family or friends?      Do you think it ’ s important to use Welsh outside of the  classroom?        Should  H elp wr  H eddiw   sessions be longer?        Do you think there are enough Welsh displays around the  classroom to help you learn Welsh?        Do you think there are enough Welsh displays around school to  help you  learn   W elsh?      Should we have more special Welsh days in school?        Would you like to learn more about Welsh traditions and  culture?      In your honest opinion what are three words you  would use to  describe learning Welsh in school?    
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Appendix  One :  Observation  Form   (w ith criteria)       Criteria:   Frequency of verbal participation:      Asking and/or answering relevant questions about Welsh.      Contributing to verbal discussions on the Welsh topic.   Frequency of non - verbal  participation:   -   Hands up to ask and/or answer a relevant question about Welsh, but does  not get picked to share their thought.    -   Display of engaged body language (nodding in response instead of verbally  responding, engaged eye contact with those  speaking about Welsh, etc).   Frequency of using classroom Welsh resources:   -   Getting up to gather Welsh resources to support their learning.   -   Identifying and using the Welsh displays on the walls to support their  learning.    Frequency of using  the Welsh language :   -   Asking and/or answering questions in Welsh.   -   Writing Welsh words and phrases (1 = word, 2 = phrase).   -   Saing Welsh words or phrases (1 = word, 2 = phrase).    

Lesson:  _____________  Group One   Present: __ / 8  Group Two   Present: __ / 8  Group Three   Present: __ / 8  Group Four   Present: __ / 7  

Frequency of verbal  participation.      

Frequency of non - verbal participation.      

Frequency of using  classroom Welsh  resources.      

Frequency of using the  Welsh language.      


