Within this essay, the writer will discuss how a number of key theorists have impacted the cognitive development and learning experiences within literacy. The essay will aim to explore the importance of their contrasting viewpoints, linking them to modern settings, practices and the policies in place to support the learning of literacy.  Following on from the theoretical influence, the writer will provide a reflective commentary based on an earlier completed reading session following the Gibbs reflective cycle.

With significant impact to the teaching and learning of literacy, this essay will provide view points from theorists Noam Chomsky, an American professor with a PhD in linguistics with many controversial theories based upon human linguistic capacity. (Biography, 2024) Jean Piaget, a Swiss psychologist, a pioneer in child psychology who reframed the outlook on intellectual development in the 20th century. (Kurt, 2023) And B.F Skinner, an American professor of psychology who refined behaviourism and the effect of operant conditioning. (The Editors of Encyclopaedia Britannica, 2024)

Firstly, in line with Piagets theory of cognitive development, the learners participating in the story were of ages 5 and 6 and therefore within his pre operational stage. Piaget suggested that learners at this point would be most intuitive, realising that they are acquiring a vast amount of knowledge, however, still developing an understanding that not everyone thinks the same way. The story links well into this as we ask the pupils how the character may be feeling and receive a variety of answers and reasons, allowing for the pupils to listen and take on board others feelings to develop an empathetic understanding. (Sprouts, 2018) On the other hand, Skinner advocated strongly for the development of scaffolding. A technique used widely in modern teaching which is evident in storytelling. The reader telling the story but allowing pupils to finish off sentences or respond to questions throughout the book, allows the pupils to show understanding whilst listening, giving them full access to the book, participating in active learning, even though many would be unable to read it themselves. (Jeung and Kellogg, 2019) In contradiction, Chomsky believed children are born with the ability to develop language without any teaching. (Chomsky, 1968) His theory although controversial, could be linked to the widely used modern teaching techniques, where pupils are asked to explore and develop their learning independently, allowing more room for creative thinking and an expression of language. Many would argue this would be limited for learners who are not exposed to a wide variety of vocabulary, scaffolded by elders around them. 
In 2013, the Welsh Government implemented literacy as part of their statutory framework. Within their statement of declaration, they explained that their aim was to set national expectations for the development of literacy which would improve standards across Wales. (Welsh Government, 2013) Further to this initial framework, in 2022 it was a further requirement of all schools in wales to implement the Curriculum for Wales, including the Literacy and Numeracy framework which is at the centre of all teaching. The framework provides a clear teaching pathway and opportunity for all learners across Wales to develop literacy through stages, with and without support such as literacy catch up interventions. Between 1995 and 2010, The National Strategies explain the effectiveness of a national strategy and the impact these made on primary literacy. In National assessments in 1995, 49% of pupils attained a level 4 or above, in comparison to 2012 where the attainment rose to about 80%. This signifies a significant improvement in standards where a national strategy was implemented. Thus, forging a path for further development of strategies, frameworks and policies in the following years. (Welsh Government, 2013b)
Furthermore, new policies and strategies have been implemented to provide more equal opportunities for learning for all learners, regardless of their learning difficulties, home life situation, country of birth and all other barriers that may have initially impaired their ability to access literacy. The Department for Educaton (2023) demands that ‘proficiency in reading, writing and spoken language is vital for a pupils’ success’. Further to this, they add that should children be taught well, their disability, background or level of disadvantage should rarely impact their ability to learn. 
Barriers to learning can be both intrinsic, and extrinsic. Intrinsic barriers include those such as dyslexia, ADHD, autism or mental health issues, where as extrinsic barriers are those such as poverty, neglect or cultural barriers. Early and continued interventions and support are key to ensuring the learner can reach the expected level for their age. (Gawish, 2022) The Child Poverty Action Group exclaim that learners ‘growing up in poverty on average do less well in education.’ In addition, they claim that at times gaps can open up even before children start school and then continue to widen and persist there after. This process continues as they are therefore less likely to reach benchmark standards throughout the education process which later on can impact their job opportunities and opportunity for higher earnings. 
The key to avoiding such differences, lies with schools, teachers and most often the learning support assistants or teaching assistants. Local authorities and organisations will provide training opportunities and programmes which specifically target the intervention of literacy which are implemented within schools in whole class learning, small group sessions or even on a one to one basis. Some of these interventions include, ‘Writers for life’, ‘Early words together’ and ‘Catch up literacy’. (National Literacy Trust, 2024)
Finally, an example of the success of these programmes can be seen with Catch up literacy, who claim their programme is twice as effective as other individual literacy support and learners who participate in the programme for an average of seven months, achieved a reading age gain of around 19 months. In addition, as well as an improvement in their literacy, the individuals also become more confident and motivated, can work more independently and show a much more positive attitude to learning which can change their whole outlook within their education journey. (Catch up, 2024) 
To conclude, importantly, all involved in education in Wales should develop an awareness of the Welsh Government (2015) foundation phase framework which states, ‘Under the United Nations Convention on the Rights of the Child (UNCRC) and the Welsh Government’s overarching strategy document Rights to Action (2004), all children and young people must be provided with an education that develops their personality and talents to the full. The Education Act 2002 further strengthens schools’ duty to safeguard and promote the welfare of all children and young people. 



For part 2 of the essay, I will produce a reflective commentary following the Gibbs reflective cycle, with regard to my video reading session. The assignment required us prepare a video demonstrating how I would present a story to a group of children or young people including an introduction to a follow up activity. The Gibbs reflective cycle requires me to provide a description of what happened, express my feelings before, during and afterwards, evaluate the experience, analyse, conclude and produce action points for the future. (Main, 2023) 
For reference, my story was delivered to a group of 23, 5 to 7 year olds. Initially, I felt comfortable and well prepared for the reading session. Reading a story is an activity I provide on a weekly basis for the class, so I was confident they were ready to engage and were familiar with the activity. I chose a book I believed would allow them to engage the most whilst understanding the story, use empathy and develop an understanding of empathy for others thoughts and feelings. This coincides with Piagets’ theory, where they are moving near to the concrete operational stage, understanding their thoughts and feelings are unique, and can begin to put themselves in someone else’s position, understand their feelings and empathise with them. (Sprouts, 2018b) As we began the reading, knowing it was being filmed was slightly nervy, but as soon as I read the title, the feeling of nerves had gone and it felt like any other regular Friday afternoon. Upon conclusion of the story, I was relaxed and pleased with how it went. 
Throughout the reading, the pupils were almost fully engaged, responded to questions which showed understanding during and upon reflection at the end of the book. This showing me they had thought about their responses and listened attentively. There are strong theories which suggest asking questions for understanding is a key component to understanding attainment and can allow teachers to realise gaps in a learners understanding. (Yu, 2023) I was delighted with the pupils overall listening, responses and demonstration of understanding. However, I do believe this could have been more powerful and created a better learning opportunity if delivered to a small group of around 5-6 children. Gonzalez and Miller (2020), suggest that reading with a small group allows for a more intimate session, ensuring the learner can engage better and allow the teacher to gauge a better understanding form each learner. A handful of pupil clearly wanted to move from their space, come closer to the book and I and have a more hands on experience. In this whole class situation, I had to ask the pupils to return to their space on the carpet, somewhat squashing their excitement and engagement, again, this could have been enhanced in a small group scenario. Although delivering to a large group, a strength of mine I pride myself on is classroom management. Communicating effectively allowed me to ensure I was in control throughout, no pupils were disengaging or disrupting the story, and the only time they needed reminding to sit or listen was due to the excitement of engaging with the story. Listening back, I was pleased with my speed of delivery, tone of voice which hanged throughout, and volume of the voice I used which is extremely effective and important whilst story telling. I engaged with the group with eye contact, using the book as a visual aid, and pausing to allow pupils to finish off the sentences and patterns which were repeated in the book. (Ben, 2012)

Regretfully, with the time limited at 5 minutes, I was unable to provide the class with the follow up activity without over running by a couple of minutes. The plan for the activity was for the pupils to create their own door to a special place. This could be developed in their own way using a creative method of their choice, such as drawing, painting, using the iPad or making a physical door using materials. They also had the option to take a photo of their favourite door, which could have been in their house or sports club, which they could display to the class and explain their choice. The objective of the task was for pupils to be creative, whilst producing an idea that displayed their thoughts on a special place and to discuss and explain their feelings behind it. (Welsh Government, 2015)
In conclusion, I have found that story telling is an effective tool for engagement, discussion and questioning for understanding. It is a perfect opportunity for the whole class to sit and listen attentively to the story, share thoughts and engage with the teacher and peers. For a stand alone activity, to end the day and be used as a well-being opportunity, or as part of a topic, I believe story telling which a large class is greatly effective. However, in my opinion, as an activity with a specific follow up task I believe a small group of pupils to participate in the reading would allow for a more in depth and engaging session, where pupils can interact more and develop a more intimate feeling for the story. My experience with the group, their level of attainment and maturity allowed me to select an appropriate book with the correct level or literature, which presented opportunities for engagement which reflected in the pupils responses throughout. I believe the book was an appropriate and a good choice. In contradiction, with the engagement the book, it would have been better allow pupils to get closer to the book, point out words or images on the page, and touch or hold the book which this specific book required. In future, where I intend on setting a specific activity following on from a story, I would choose a shorter story or only read a part of the story and engage with a smaller group whilst doing so, allowing for more intimacy and discussion which would undoubtably enhance the follow up activity. 
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