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[bookmark: _Hlk22148945]Introduction
[bookmark: _Hlk22148925]The purpose of this report is to highlight that critical incidents can allow us to reflect and evaluate on our practice so that next steps can be identified, and learning can be improved upon. It uses four observation sheets and four reflections (see appendices 1234 for observations & 5678 for ARC), to record and analyse different critical incidents that have been observed within the classroom, however, only one of these incidents is the focus of this report, (appendix X). According to Tripp (2012), our practice must be influenced by reflection, and critical incidents are one way of reflecting on our practice to interpret and to make judgements so that we can improve. Shapira-Lishchinsky (2010, p.649) emphasises that critical incidents are not always big events, but instead are everyday incidents that can occur in any school, and that they are important to focus on. Joshi (2018, p.82) supports this by stating that context is important for deciding whether an incident is a problem or not, and whether it then becomes a critical incident. 
Bassot (2016, p.1) also states that to be reflective we must ‘question our approaches and assumptions at a greater level and must consider and engage with our feelings’, which is something that can be seen in the ARC forms (Appendices xxx) where feelings are considered first before analysis, reflection and evaluation. 


Observation
School & Class context
For the purpose of this assignment, the school discussed throughout this report will be referred to as school YX, and pupils as ‘pupil X or B’, to ensure the school and the pupils’ rights to privacy, confidentiality and anonymity, in accordance with the BERA guidelines (BERA, 2018, p.21). School YX is a yellow rated school located under the Swansea local authority with a budget of £3828 per pupil (Mylocalschool.wales.gov.uk, 2018). Statistics reveal that there are 292 pupils attending school YX, with an attendance rate of 93.5%. There are 33% of the pupils receiving free school meals (Mylocalschool.wales.gov.uk, 2018) data discloses that the free school meals percentage is higher than a proportion of other Swansea schools due to the location of the school. Estyn, (2018, p.1) explains how this is ‘well above the average for Wales’ and it is known as a deprived area, where it is ranked 37th of 148th as the most deprived area in Swansea (YX Ward Profile, 2019). The school has 9 classes including morning and afternoon nursery classes and four mixed year classes. There is a specialist teaching facility based within the school, that supports the learning of eight pupils with a range of learning difficulties and 54% of the school pupils have additional learning needs, (A report on YX Primary School, 2018).  Estyn’s report (2018), summarised the school as a nurturing, caring and inclusive learning environment, producing a strong ethos through sharing its vision and values with the whole school and wider community. Pupils showed high levels of engagement during their learning experiences and the school demonstrated commendable efforts in supporting vulnerable families and carers. The report concluded that school YX performed successfully in its last inspection (this was scored using a four-point judgement scale), receiving four ‘goods’ and one ‘excellent’ throughout the inspection areas (A report on YX Primary School, 2018, p.2).


Methodology

It has been recognised that qualitative research explores behaviours, emotions, beliefs, attitudes and opinions of individuals through methods of data collection such as observations, one to one interviews and focus groups. Whereas, quantitative research involves using methods such as large-scale surveys and questionnaires to generate statistics and data (Dawson, 2009, p.14). Researchers choose research methodology by comparing the pros and cons to consider which one is best fit for the purpose of their study. Kumar (2005, p.17), refers to this process of stages as ‘the research journey’. However, Dawson (2009, p.5), suggests that researchers look at the ‘5Ws’ (what? Why? Who? Where? When?) to decide on the best methodology.  
Although observation methods can be qualitative or quantitative within their approach, the observations conducted within this study were through a qualitative approach: with the advantages of being unstructured in the nature of inquiry; through note-taking; with no pre-determined objectives or hypotheses, which is said to minimize observer bias, (Dudovskiy, 2019; Pellegrini, 1996). 
However, Kumar (2005) stresses if a researcher is biased there is no way to verify the observations, and the question then arises if the observations are valid and reliable, (Perakyla, 2016). Another disadvantage to using observational methods of data collection is that individuals are conscious that they are being observed. This could affect their actions or behaviour in a positive or negative manner; therefore, they may not reflect their ‘normal’ behaviours. This is also known as the ‘Hawthorne Effect’, where observation introduces distortion, because of this, researchers should take into consideration of certain variables that have unaccountable outcomes (Merret, 2007). 

This observation was carried out as part of a case study, focusing on a critical incident of an individual learner (see appendix 1). One advantage of case studies within research is that you are observing the effects of incidents in real-life contexts (Cohen, Manion and Morrison, 2011). Through case studies, researchers can observe in real, authentic situations ie, children playing in a classroom setting. Researchers can then evaluate incidents through descriptions of what has happened live in that moment, taking account thoughts and feelings, portraying narrative and embedding the complexity of social truths (Cohen, Manion and Morrison, 2011).Yin (2009, p.18) refers to this as ‘holism’. 
It is possible to critically examine why and how these incidents have occurred through establishing the cause and effects of the case. (Cohen, Manion and Morrison, 2011).  However, Nisbett and Watt, (1984) explain this can have a negative impact on the research, as information can be interpreted by the researchers, through displaying judgement. Therefore, Nisbett and Watt, (1984) have identified areas where case studies can become ‘unsystematic’ and ‘illustrative’, thus, underpinning areas to avoid. One area being that researchers should avoid stressing more evident features of the case study, for example picking out the most remarkable aspects as this will misrepresent the whole case. Kumar (2005) agrees that when highlighting, researchers could become unethically bias if deliberately attempting to hide or over-emphasize events within the study. Action research is a feature of a case study where research is undertaken by the need to act to solve an issue or problem (Kumar, 2005). A case study is referred to as a process of studying the instance action, (Adelman et al, cited by, Cohen et al , 2011, p. 292). Moreover, insights gained from case-studies are essential for individual, staff and institutional development. Action research is seen as beneficial to educational practice, (Kumar, 2005). Sagor (2000) approves of this, stating how action research supports educators becoming more effective teachers through enhancing the development of their students. Additionally, action research is most effective because it is relevant to the participants, for example, educators will reflect to identify a topic around the students’ learning. Therefore, when new research is applied to practice, the new understanding can positively affect the learning environment, (Lambert, 2012). 








The incident was recorded in the morning straight after assembly. In order to understand the ethos and culture of the classroom it is advised that readers engage in the observation sheet placed within appendix 1. The children observed will be referred to as ‘Girl X’ and ‘Girl B’. The children were sitting on the carpet for an introduction to a mathematic lesson. Girl X was sent straight to an area labelled the ‘calm down area’ because she had said hurtful words to Girl B on the carpet. There was no verbal warning prior to this, and the girl was sent straight there, “X go and sit in the calm down area and think about what you have said to B”. Girl B was upset, the teacher comforted her and carried on with questioning the children about coins. Girl X was popping in and out of the calm down area distracting some of the other pupils, the teacher had her back towards her and was unable to see her. After five minutes Girl X was called back to the carpet after missing most of the lesson introduction. Girl X did not have an opportunity to discuss with the teacher after the reflection time. The teacher did not provide feedback regarding the behaviour of Girl X and Girl X did not comfort or apologise to GirlB.                                                                                                                                     
   In accordance with the curriculum for Wales, the critical incident appears to apply directly to two of the four purposes (Welsh Government, 2015). Professor Donaldson specifies that the four purposes are at the heart of the curriculum, stating that all children in Wales will become ‘healthy confident individuals’, ‘ambitious capable learners,’ ‘enterprising, creative contributors,’ and ‘ethically informed citizens’ that are prepared with the skills to work in an everchanging, technological society (Welsh Government, 2015, p.8). In correlation to the critical incident, it could be argued that ‘Girl X’ has yet to become a healthy and confident individual that is ready to live a valued life in today’s society (Welsh Government, 2015, p.8), due to her finding it difficult to form a positive relationship with her classmate (Girl B), displaying a lack of respect by name calling and by speaking unkindly towards her. Thus, validating the statement that Girl X has yet to ‘form positive relationships based upon trust and mutual respect’ (Welsh Government, 2015, p.8). Also, the ‘what matters’ statement in health and well-being (gov.wales, 2017) exclaims that the health and well-being AoLE will support learners in understanding how maintaining healthy relationships is important for a healthy mind and body, in addition to this, through cherishing relationships this allows learners feel a sense of belonging and inclusion. 
 On this occasion, ‘Girl X’ was oblivious to the fact that ‘Girl B’ was upset and was unable to show empathy or compassion towards her. According to Bethune, (2018, p.116) empathy can be identified as the ability to imagine, think and sense other people’s emotional experience, also indicating that children should be given time to reflect on their hurtful behaviour to increase their empathy and prosocial behaviour skills. Although ‘Girl X’ had been given time to reflect on how her actions affected  ‘B’,  ‘X’ did not demonstrate empathy or kindness towards ‘B’ during or after the incident. Therefore, it could be insinuated that ‘X’ was incapable (in this situation), of understanding and considering the impact of her choices and actions. Thus, displaying difficulty in becoming an ethical and informed citizen (Welsh Government, 2015, p.8). 


This literature review will examine the critical incident through two areas of research, through looking at the underlying cause of undesirable behaviour There will be references to the strategies that could possibly reduce misbehaviour throughout.   Firstly, when analysing the critical incident in question, it is important to acknowledge the root cause of the unfavourable behaviour of ‘Girl X’. Without reviewing this, it is highly doubtful that a successful behaviour strategy could be embedded (Practical approaches to behaviour management in the classroom, 2012).  Secondly, this literature review will touch upon effective behaviour management strategies, to reducing undesirable behaviour and achieving a positive learning environment. 
 
This will be accomplished through examining different models in understanding child behaviour, focusing on the behavioural model which involves behaviour being modified through two types of conditioning; classical and operant. Through this model behaviourists encourage the use of rewards and consequences to reinforce behaviour (Aubrey and Riley, 2016). Whereas a cognitive model would understand the thinking process linked to how individuals behave, introducing parts of the brain that controls an individual's response to certain situations (fight or flight). (Practical approaches to behaviour management in the classroom, 2012).  On the other hand, a humanistic approach, would consider ‘meaning’ as the purpose of behaviour in light of personal experiences, (Glassman and Hadad, 2008). 
 
 
 
When reviewing the behavioural model, it is essential to acknowledge the term ‘behaviourism’. According to Gallard and Garden, (2011) Behaviourism is simply explained as the environment being the cause of one’s behaviours, furthermore, it is how a stimulus determines the way people act (Glassman and Hadad, 2008). Some behaviourists believed individuals are born with a blank slate, this is also known as ‘tabula rasa’, (Locke, 1693, cited by Gray and Macblain, 2015), therefore, insinuating that learners are considered passive and behaviours are only altered as a response to the environmental stimuli (David, 2007). Bandura, (1977) disagreed with this notion and indicated in his theory of reciprocal determinism that behaviour could also alter the environment. ‘The world and a person’s behaviour cause each other’ (Gallard and Garden, p. 138). This is evident in the case of the critical incident because ‘Girl X’ was behaving unacceptably, it resulted in negative attention from the teacher and other pupils, therefore, the teacher was forced to alter the environment by moving ‘Girl X’ to the calm down area. Behaviourists believed behaviours could be adjusted through conditioning. Watson, (1928 cited by Gray and Mcblain, 2015, p. 61) in his theory of classical conditioning (taken from the findings of Pavlov), stated that thoughts and feelings do not inform the behaviours of individuals as the responses to stimuli are primitive and reflexive. Therefore, classical conditioning relates to the study of learning behaviours in relation to reflex responses, this was evident in Pavlov’s (1902) work, with the salivating dogs creating connections between the bell and the food.  (Glassman, 2008). However, Skinner, (1976) believed that operant reinforcement is the result of human behaviour, it is known as the science of behaviour (Bigge, 1982,p.110). Skinner implied that through operant conditioning that behaviours could be changed and strengthened through positive and negative reinforcement, (Aubrey, and Riley, p.63). Operant conditioning could be used within the classroom to modify behaviours, Skinner stresses that positive reinforcement should be used over negative reinforcement to produce effective learning, therefore, a successful behaviour management strategy would use rewards and praise consistently to promote positive behaviour (practical approaches to behaviour management in the classroom, 2012).
According to Cremin, and Arthur, (2014 p. 72) behaviourist theories of learning are present within behaviour management strategies in the classroom,( reward charts, star of the week certificate, dojo points) due to good behaviour involving a reward, thus, explaining how children are more likely to repeat positive behaviour. In Thorndike’s theory of ‘law and effect’ it was proposed that responses that lead to satisfying outcomes will be repeated and responses that lead to unpleasant outcomes will not (Glassman and Hadad, 2008, p.102). 
 Additionally, teachers are encouraged to ignore undesirable behaviour of children, then behaviour should gradually decrease and not be repeated. On the other hand, this is not always the case, if a misbehaviour is encountered with a negative response, then this attention may be viewed as a reward (Cremin, and Arthur, p. 72). For example, the teacher immediately removed ‘X’ from the carpet and said sternly “go and think about what you have said to ‘B’”, ‘X’ could potentially see this as getting attention from the teacher, the negative behaviour would then be repeated. One behaviour management strategy to overcome this would be to tactically ignore the unwanted behaviour, (Behaviour matters, 2017). However, Bennett, (2018) implies that ignoring misbehaviours could lead to disobedience from the rest of the class, due to children believing that the teacher is approving this type of behaviour.   
 One criticism of the behaviourist theories is that most of the studies were on the experimentation of animals which is ignoring the complexity of the human body and mind (Aubrey, and Riley, p.66). Glassman, (2008,p.104) goes further when stating how behaviourists ignore thoughts and feelings as it is difficult to study ‘inner mental states’. Furthermore, the behaviourist theory does not look at the development of the ‘whole child’. A humanistic approach to behaviour would disagree with the notion of giving consequences when stating how children who experience failure and rejection produce instabilities, it is also indicated how children cannot flourish if they encounter negative experiences. (John Holt, cited in a lesson?) Consequently, the negative experience of a consequence could be detrimental to an individual’s well-being. It is explained within Maslow’s ‘Hierarchy of Needs’ that when a home or school environment does not meet the biological, physiological and safety needs of a child, this will be reflected in her behaviour. ‘vulnerable children are likely to have a low tolerance level’ if they do become stressed they cannot regulate their emotions/behaviour, resulting in anger, aggression and unpredictable behaviour’ (Colverd and Hodgkin, 2011, p.8). It could be argued that from the teachers point of view, ‘X’ has a poor understanding of others, cannot build friendships, has a need for attention or demonstrates disruptive behaviour (p.11) However Girl X could be feeling frightened and angry and could feel a sense of not belonging. Then in this situation going to the calm down area could be argued as negatively affecting the child’s well-being (Colverd and Hodgkin, 2011, p.11). In addition to this Maslow, (1968) states how other factors can affect behaviour, such as poverty and physical/mental abuse, therefore, if a child is more vulnerable, they are unable to self-regulate and are unable to move passed the stages as their safety needs are not being met, thus resulting in disengagement from learning. Howard et al, (2017, p.45) agrees when stating how environmental risk factors can generate negative behaviours, resulting in challenges for teachers. Although implementing behaviour management strategies could be challenging, educators also need to consider the well-being of the children.  This can be done through using restorative practice questions, to address the cause of harmful behaviour, repairing the harm, as it is said that punishing the ‘wrong doer’ can cause harm (Thorsborne and Vingrad, 2008,p.12) (seen in appendix 9). 

  
 
 
   

 
 


















Reflection / Evaluation & Next steps 
Thomas and Lewis (2016), suggest that reflective practice is an ongoing process where practitioners have the capacity to critically analyse and reveal emotional insight to a situation. Neaum (2010, p.126), explains reflection is a way of teachers actively deliberating what they do within their learning, considering how they do it best, to come to a better understanding of their pupil’s learning, thus, developing their metacognition skills and provision.  Additionally, Neaum (2010), claims reflective practice is an ongoing cycle, not a one-off event.  According to the new professional standards in Wales, teachers must secure the greatest outcomes of their learners by continuously developing teaching practices, to influence learners and advance the learning that takes place. Furthermore, for teachers to demonstrate how reflection can positively impact on professional learning and the development of pedagogy, it is essential that teachers broaden and widen their knowledge and skills (Professional Standards for Teaching and Leadership, 2017). The benefits to reflective practice are highlighted, one of which as broadening the teacher’s perspectives of the learners’ individual needs and learning styles, the learning then becomes more personalised (Cambridge-community.org.uk, 2019).  Additionally, the quality and standards of teaching and learning will increase by the teacher revisiting the aspects that did not go well, then adapting this, to make necessary improvements to developing the learning. Having said this, one challenge to reflection is knowing what to reflect on and question whether this is purposeful for the learning (Thomas, and Lewis, 2016, p.163).  It is highlighted by Neaum (2010), that the cyclical process of reflective practice is clear in other models such as Gibbs and Kolb.  However, in this case, I used the ‘Assisted Reflective Conclusion Model (shown in appendix 4( to evaluate and reflect upon the critical incident. The incident was analysed through four steps and a series of questions of the ARC (step 1- feelings at the time of event, step 2- what I remember, step 3- evaluate, step 4- next steps and actions). When reviewing stage four, I considered possible solutions to the disappointing elements of the incident, and I highlighted possible strategies I could use within my own teaching practice. When analysing the incident, I believe that the teacher was pro-active by removing ‘X’ to prevent further conflict. My teaching practices would model this approach by following Powell’s, (2009) ‘five pro-active strategies for positive behaviour management’. One of the five strategies consist of creating classroom rules. I would create classroom rules with the children and consistently reinforce them, so the children know of the expectations. Muijs, and Reynolds, (2011, p. 107) agree with this strategy, stating that the most effective teachers are the ones that spend time specifying and actively teaching children the classroom rules. I would also consider using warning behaviour cards, a yellow card accompanied with a verbal warning and a red card would entail the child moving away from other children to have time to reflect on her actions. However, after the reflection process, I would ensure that there is a feedback discussion through employing a restorative practice approach by means of applying restorative questions (see appendix 9)to address the impact of hurtful behaviour (Thorsbourne, and Vinegrad, 2008).  
The ARC model has allowed me to reflect on how I would have dealt with the incident in order to cause less disruption to the learning process, thus informing my future teaching practice. Alternatively, I would contemplate using Kolb’s (1984) learning cycle, which similarly to the ARC, follows four stages to reflection (Cambridge-community.org.uk, 2019). Firstly, I would express my feelings of the concrete experience (the critical incident). Secondly, through the reflective observation stage I would view aspects that were disappointing and parts that went well. For example, it could be argued that the disappointing elements were that the class was disrupted, children lost engagement, and the learning had to be stopped because of the behaviour of ‘X’. Thirdly, through the abstract conceptualizing stage I could consider the key concepts that should be addressed to further the next steps in learning. Lastly, within the active experimentation stage I should make links between theory and practice to adjust my teaching to hopefully enhance the learning and overall provision (Thomas, and Lewis, 2016). Having said this, it could be argued that Schon’s model (1987) is regarded as a simpler model to follow, where there are only three parts to reflective practice. Part one explains how teachers reflect without thinking (knowing in action), part two considers reflecting on the spot (whilst observing/teaching) (reflection in action). Lastly, part three discusses the process of reflection after the event (Thomas, and Lewis, 2016). All of the above models have common features in defining how to guide professionals through the reflective process, Thomas, and Lewis (2016) highlight the advantage to using reflective models as a structure to steer thoughts, and to promote discussion and debate. 



[bookmark: _GoBack] 


In conclusion, this report has allowed me to analyse a specific critical incident in detail by firstly, observing the classroom environment, then choosing an incident to evaluate from a critical point, before reflecting on this incident and deciding next steps. In the future I will ensure that I review and follow the five new teaching standards in Wales, also the reflection process will become a persistent part of my teaching practice and I will continue to do this regularly in order to improve as a teacher, and develop the outcomes of learners. This is something I can achieve during my PGCE year by asking to observe lessons often, as well as reflecting on my own lessons. I will also keep a reflect journal on my placement, which I will refer to when discussing improvements with my mentor.  I can then self -assess, set personal targets for growth and continuous progression. 
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Appendices

Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26-09-19 9:00am


	Lesson details:  
· Year 1 and 2. 
·  Mixed class. 
· 23 pupils in the classroom, 6 of the children were year 2 pupils. 
· The year 2 pupils are of mixed ability and are all boys. 
· The group focus tasks are taught in ability/attainment level groups, except for the year 2 pupils. 
· There was one child with ALN and had a set behaviour plan. 




	Classroom culture
(Are the students focused on learning?)

The children were very energetic after morning song time in assembly. The children sat on the carpet and the teacher used a clapping strategy (if you can hear me clap once….)  to get the attention of the class. 
The teacher asked if everyone was demonstrating the appropriate behaviour- reinforcing carpet rules and asked if the children were ready to learn. (Sitting up straight) (no silly noises).
The teacher used a range of incidental Welsh (‘bore da, eisteddwch ar y carped’. The teacher asked the children about ‘lliwiau’ and the children were responding in Welsh. 
One boy was looking at the floor and had to sit directly in front of the teacher. A girl next to her also. 
Most of the children were engaged within the lesson introduction.
After 10 minutes, the children were getting restless on the carpet.




	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
· The lesson begins with a recap, the teacher asks about the previous day’s work on money/coins. (Activating prior knowledge) 
· The teacher uses open ended questions ‘can you tell me about yesterday’s work on coins’….
· The children explain how they learnt about coins and their value, 5p is smaller amount than 10p. Two 5ps make 10p. 5 lots of pennies are the same as 5 pence.
· The teacher would use phrase like ‘who can tell me which coin is the smallest amount you could have?’ 
· The children role played going to the shop with plastic coins to aid learning about money. If child X went to the shop with 20p and child B went to the shop with two 10ps would they both be able to buy the doughnut costing 20 p? If child x went to the shop with 5 lots of pennies and child B had 5 pence would they have the same amount of money to spend in the shop? 

· Some children are asked to come out to the front and play a game on the interactive white board based on coins- which coin is the most amount of money? (2p, 1p, 5p, 20p, 10p)
A toy is 50p give the exact money to buy the toy using coins. 

· Children went off the carpet- 2 groups had a work sheet (based on coins) to complete with teacher and TA. The rest of the children had challenges and activities set out in the other areas around the classroom. (mild, hot, spicy – differentiated) 

The teacher did not state the learning objectives verbally and they were not visible to the children on the carpet, however, the children demonstrated understanding through the discussion on the carpet and questioning answer time. The teacher gave verbal feedback at the time. Children gained an understanding of coins through the active experience of role playing with the money. 

The learning objectives were written down on the work sheet given in the group focus tasks. The teacher used manipulatives and learning aids (money+ white board) to support the children with the task. 
LO – ADDING MONEY UP TO £1
LO Year 1- Adding money up to 50p 
 





	Direction
(Are the students clear about what they are doing and how to do it well?)

Within the group focus task I checked for understanding and some of the year 2 group understood the task. A child had shown me how he counted the money and how he worked out the answer. 
In the year 1 group the children were using their white boards mostly to help with working out the answers. 


	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

Not all children were on task or engaging within the lesson. 3 boys were jumping/ running on the sofa not engaged in the challenge areas. 1 girl was playing with the teachers’ timer bell. There was no extension work for the children who completed their task, they were allowed to choose an activity in an area of their choice once finished. 

The challenge areas were linked to the topic of space. They were accessible, with a range of resources linked to the topic, the children had chosen what activities they would like in these areas.  (Pupil voice)


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?

· Before- APK – teacher activates prior knowledge by questioning children about what they had previously learned about coins. “Who can tell me what we learnt about yesterday?” “Who can tell me which coin is the biggest amount?” “Which coin is round?” 

·  During- The teacher uses questioning, to see if they understand the mathematical money questions on the work sheet. The teacher and children are collaborating as a group, counting the money together and writing their answers on a white board. The teacher also asked a child to demonstrate how he had come to finding out the answer. The child used the coins to show the other children in the group. The teacher stopped the task mid-way through to check understanding (mini plenary) and gave verbal feedback throughout, giving praise and support to the children. The teacher asked the children to self-assess their work by colouring in a smiley face chart in green, yellow or red pencil to assess whether they understood the work (similar to the traffic light system). The teacher used written feedback ‘thinking bubbles’ in their books to encourage the children to go back and try again. For example, one child had difficulty forming some of the numbers, the teacher then highlighted this in the think bubble and encouraged the child to practise number formation. 
   
·    After- The teacher gathered the children back on the carpet for a discussion (plenary). The teacher randomly picked out children and asked them questions about money and coins. “Boy C can you tell me what coins can make 20p”. The teacher used thumbs up and thumbs down to assess children's understanding of the task. They then played a coin game on the interactive white board to support what they have just learned. 


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

1. It was Carpet time, the teacher introduced the lesson- one boy was looking at the floor with a jumper on his head, not listening or engaging. The teacher ignored this behaviour.

2.  One girl was sent to the calm down area because she said hurtful words to another child who was sitting next to her on the carpet. The teacher did not give a verbal warning or a second chance, the girl was sent straight there. ‘X go and sit in the calm down area to think about what you have said to girl B’. Girl B was upset, the teacher comforted her and carried on with questioning the children on the carpet about money/coins. Girl X was popping in and out of the calm down area distracting some of the other pupils, the teacher faced her back towards her, unable to see her. After 5 minutes girl X was called back to the carpet after missing most of the lesson introduction. Girl X did not have an opportunity to discuss with the teacher after the ‘thinking/reflection time’ in the calm down area. There was no teacher/pupil feedback. 

    3.    3 boys were jumping and playing ‘pile on’ on the sofa in the classroom. They        were not engaged in the enhanced/ continuous provision activities or challenge areas set around the classroom. The teacher and TA were engaged in focus group tasks and did not notice the behaviour for a little while. The teacher then shouted at the boys, ‘I do not remember jumping being a challenge in the classroom, that has made me sad! Go to the calm down area to think about what you have done!’ After some time, the teacher then called the boys back to her one by one for a discussion about their behaviour. 












Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 25-09-19
Time: 1.15pm

	Lesson details:  
· Year 5. 
· 29 pupils in the classroom.
· TA- Had taken 1 group of pupils out for intervention in the afternoon (for support with numeracy and literacy). 
· 1 child has been diagnosed with ADHD.





	Classroom culture
(Are the students focused on learning?)

· The teacher stood at the front of the class and used a clapping routine to get the attention of the children. 
· The children demonstrated they were ready to learn by crossing their arms on their desks and sitting up straight. 
· The teacher had taken the register, everyone was sitting quietly. The children had answered in Welsh. (‘Yma’ ‘prynhawn da’).  

	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 
· The aim of the lesson was written on the white board, it was visible to all the children. The aim was also announced by the teacher. ‘The aim of the lesson is to use skitch to generate adjectives to describe tornados. 
· The teacher also went through the success criteria, which was then put on the interactive white board for the children to see.
The success criteria promoted the children to use correct spelling for their adjectives and use WOW words in their poster.
There was a clear instruction and purpose to the lesson, all the children knew what they needed to do. The children worked in pairs on the Ipads to gather adjectives for their poem next week.  









	Direction
(Are the students clear about what they are doing and how to do it well?)
students challenged?)
· The teacher demonstrated how to use the skitch app on the interactive white board. 
· He asked the children what his next steps should be when using the app.
 

· The teacher questioned the children on what adjectives would be suitable.




	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

· All students were challenged to use similes, alliteration and metaphors to extend their adjectives into sentences (once they had finished their work).
· The children worked in mixed- ability pairs, to collaborate ideas and support each other.  


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?

· Before- APK – The teacher asked about what the children had already learned about volcanos and tornados. The teacher uses WAGOLL to demonstrate what work he would like the children to produce. Whilst doing this, the teacher asked the children what he needed to do next. He questioned them ‘how can I copy this image onto skitch?’ 

·  During- The teacher went around the classroom giving verbal feedback to the children, saying how they could extend that adjective into a short sentence. The teacher praised their good work. The children had opportunities to collaborate with their partners, through ‘think pair share’. The teacher chose a pair to screen mirror their device to the interactive white board to reveal their work. The other children of the class could peer assess their work and give advice on how to improve.  
   
·    After- Within the plenary the teacher played a questioning game. He threw a teddy around the class to ask the children questions, this was to assess their understanding of the work they had just completed. 


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

1. Once the teacher threw a teddy to one child, he moved on to another because the child did not have enough time to answer the question. The teacher said he would come back to him for an answer, but he did not follow up with this. 

2.  One boy interrupted the teacher and shouted across the classroom. The teacher said, ‘do you think now is the time to shout out?’ ‘Put your hand up to answer.’ The same child shouted out again within the lesson, the teacher then said, ‘now make a good choice, what can you do to get my attention?’ 

    











Appendix 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26-09-19
Time: 1.15pm

	Lesson details:  
· 20 children in the class.
· Mixed class of reception/ year 1 children.
· 4 reception children, 16 year 1 children. 
· 1 TA.
· 1 ALN
· 1 speech and language.
· 1 child with hearing difficulties.





	Classroom culture
(Are the students focused on learning?)

·  The classroom environment was very calm, the children listened well on the carpet. 
· Secret stars as a behavior management strategy. 
· The teacher used a lot of incidental Welsh (‘prynhawn da plant’, mae X in absennol achos mae X yn dost). 

	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 
· Although there were no learning objectives written on the board, the teacher gave clear instructions to the children on the carpet about what they were going to do.
· The teacher used counting routines on the carpet and played number formation games.
· The teacher used dice, with the work sheet so that children could count the spots on the dice and match the spots on the sheet.  
· The learning objectives were present on the work sheet. 
LO – Roll the die, count the spots, and write the number underneath. 
     
· Enhanced provision- outdoor challenge- ‘can you write numbers in the foam’ to promote letter formation. 










	Direction
(Are the students clear about what they are doing and how to do it well?)
students challenged?)
All children were engaged and clear about the work sheet task. One child had more support from the teacher due to having additional learning needs. 



	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

· The work sheets were differentiated by group. 2 groups had to roll one die, and another group was challenged to roll 2 dice. The higher ability group had to then form numbers up to 12. 
· The teacher used ‘think bubbles’ to then allow the children to go back to the numbers that they needed to improve on. 

	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?


· Before- (APK) activating prior knowledge – The teacher asked the children what they did yesterday with number work. And questioned the children with some mathematic sums and counting routines. The teacher explained to the children the LO of doing number work with a die. The teacher uses palm card games on the carpet to reinforce number recognition. Through questioning the teacher allowed the children to describe the number that they had seen, ‘does it have a curve?’ ‘is it straight?’ 

·  During- The teacher set a task on how many times a die would land on a number. The LO is clear on the work sheet. The teacher used a highlighter to aid children with their number formation, then challenged them to correct their ‘mistake’. The teacher gave verbal feedback and praise to the children. The children worked in groups and were able to collaborate. 
   
·    After- The children were questioned on what they had learned that day and used thumbs up and thumbs down to question their understanding. The children had opportunities to practice their number formation on the interactive white board to see if there was any improvement from the formation of numbers on the task sheet. The teacher demonstrated a number 4 that was facing the wrong way to see if the children would notice. The teacher chose children at random to come and change the numbers to face the correct way.


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

1. ‘I hope my secret stars are sitting smartly’. All the children sit up straight with their legs and arms crossed, with a finger to their lips. 


2. One child kept saying letters instead of numbers when playing ‘guess the number’. The child did not understand that this was a different game that he previously played with letters. The teacher had to stop the game to reiterate the rules of the game until the child understood. 





      

    











Appendix 4

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 23-09-19
Time: 9.00am

	Lesson details:  

· 20 children in the class
· Mixed class of reception.
· 4 reception children, 16 year 1 children. 
· 1 TA.
· 1 ALN
· 1 speech and language.
· 1 child with hearing difficulties.





	Classroom culture
(Are the students focused on learning?)

·  The classroom environment was very calm, the children listened well on the carpet. 
· ‘Secret star’ as a behaviour management strategy. 
· The teacher used a lot of incidental Welsh. (Had taken the register in Welsh)
· The children had just had circle time- sut wyt ti? 

	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 
· Although there were no learning objectives written on the board, the teacher gave clear instructions to the children on the carpet about what they were going to do.
· The teacher said, ‘today we are going to sort the animals into groups.’ ‘We know that some animals live on a farm, some animals are pets that live in houses.’
· LO- To sort using one criterion (for lower ability groups).
· LO- To sort using more than one criterion (for higher ability groups).

· The learning objectives were present on the work sheet. 

     
· One group was sorting toy animals using hoops on the carpet with the TA, the other group was cutting out animals using the work sheet on the table with the teacher.  











	Direction
(Are the students clear about what they are doing and how to do it well?)
students challenged?)
All children were engaged and clear about the work sheet task. One child had more support from the teacher due to having additional learning needs. The children knew they had to cut and stick the animals into the correct circle. 



	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)

· The teacher challenged the more able children to using more than one criterion.
·  The lesson task was accessible to all, the children with learning difficulties used the floor hoops instead of the work sheet. 

	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?


· Before- (APK) activating prior knowledge – The teacher asked the children what they did yesterday with their topic paws and claws. The teacher questioned the children on which animals could live in houses (pets) and which animals could live on a farm. 

·  During- The teacher explained again in smaller groups with what she would like the children to do. The children worked collaboratively on the carpet, and on the table discussing which animal could have gone in the hoops (pets or farm).  The teacher was encouraging the children, giving verbal and written feedback to aid their learning. 
   
·    After- The teacher called all the children back to the carpet (plenary) for an additional activity with sorting animals. The teacher challenged the children to think of animals from the zoo and animals from the forest, the children worked together. Using think pair share with their talk partners to aid discussion. 


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

3. ‘I hope my secret stars are sitting smartly’. All the children sit up straight with their legs and arms crossed, with a finger to their lips. 

4. One child had to stay in at playtime because he had hurt his arm. The child could choose a friend to stay in with him. The child he had chosen started to cry. The teacher immediately understood why he was crying (he did not want to stay in) and encouraged the child who was hurt to choose another friend. 







      

    











Appendix 5

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26-09-19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Girl X was sent straight to the calm down area because she said hurtful words to Girl B, who was sitting beside her on the carpet. Girl X did not have an opportunity to discuss her feelings with the teacher after the incident or after her time in the 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
· At first, I felt confused as to why the teacher did not give a verbal warning to Girl X for name calling.  
· I was also bewildered as to why the teacher did not move Girl X to a different part of the carpet away from Girl B, instead the teacher sent her straight to the calm down area.
· I felt sad for Girl B who was upset because Girl X was saying hurtful things towards her. I felt disappointed and felt as though I should have consoled her, but I was observing, and I wanted to see how the teacher dealt with the situation. The teacher comforted her for a minute by giving her a cuddle and asked if she was okay (“are you okay now ‘B’?” ) and then carried on with the lesson introduction. 
· I wondered how both parties must be feeling. I questioned whether Girl X was feeling lonely and excluded through being removed and whether Girl B was still feeling scared and upset after her small conversation with the teacher.
· I felt puzzled as to why the teacher was disregarding the behavior of Girl X (the teachers back was turned) when she was popping in and out of the calm down area , I wondered if the other children were fully engaged within the lesson if they were looking and fussing over what Girl X was doing. 
· When Girl X could return to the carpet, I felt a little sorry for her because she missed such a fun and informative introduction. I had reservations as to whether Girl X could complete the task after missing important information regarding the mathematics lesson. 

 




	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The teacher was delivering a mathematics introduction on the carpet and the children were learning about coins and money, the teacher began questioning the children to see where they were at in their learning by verifying what they have previously learned about coins. The children then had various opportunities to come out to the front to help the teacher. Either through demonstrating how they have acquired the answer or by role playing ‘going to the shop’. The teacher would say to the children, ‘C’ has two lots of 10pence and ‘A’ has four lots of 5 pence do they both have the same amount in total? If so, could they buy a banana for 20 pence? They all seemed to enjoy doing this, and this was demonstrating learning in a real-life context. The children were all engaged before the incident occurred. 

I felt a little disappointed that some of the children lost their engagement and enthusiasm to learning when they were distracted by the incident itself, they were asking ‘why is X going to the calm down area? Why is Girl B upset?’. They were also sidetracked by Girl X popping in and out of the calm down area when the teachers back was turned.  I was also saddened that Girl X missed out on the enjoyable learning experiences, that could have been the reason why she was popping in and out of the area, to see the teacher and children taking part in fun activities.   






	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	I would still have an area where children could calm down and reflect if they needed to, however, I would have put a warning system in place if you like, similar to red and yellow cards. Where if a child demonstrated undesirable behaviour they would receive a yellow card (a verbal warning), a red card would mean they would be sent to the calm down area. 

It could be argued that the cause of the most disappointing element was that Girl X did not have an opportunity to feedback her thoughts and feelings to the teacher straight after the incident occurred or after her time in the area. Obviously, it was not acceptable that  Girl X would treat her classmate in that way, but this could have been down to a number of reasons: Girl X could have had a bad morning at home; Girl X could have been annoyed and agitated  that she was sitting on the carpet straight after sitting in assembly for 20 minutes; Girl B could have said something to her first, and she retaliated. It could be disputed that this area then was not effective as a behavior management strategy, as the child did not have chance to discuss with her teacher why she did what she did. Or why she thought she was wrong, why she said what she said to Girl B, and whether she should apologise to her classmate. I believe that this would have been a chance for the teacher to reinforce classroom rules with Girl X and talk to her about making the right choices, giving her guidance in restoring relationships. Therefore, the cause, in my opinion being not enough communication after the incident.




	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
I believe the teacher was proactive by anticipating a further argument, the teacher also gave Girl X an opportunity to reflect on her actions, therefore, the calm down area was a potential strategy to managing behaviour.
However, as stated above, I would have given a verbal warning card to ‘ X’ so that she understood that another card would mean missing out on the activities. I would think about reinforcing classroom rules after the incident, for example, ‘do we say horrible words in our class? What are the rules?’  I would also consider using restorative practice questions to follow up with ‘ X’ after the incident, to ensure the reflection time in the calm down area was necessary for her understanding of how her actions had impacted ‘Girl B.’  
 Circle time could be another strategy, through allowing opportunities to talk about how actions can affect others.  




	Y profiad newydd / Transformed experience



Appendix 6

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26-09-19
Digwyddiad critigol (Ffocws)/Critical incident (focus): ‘Are my secret stars sitting smartly?’ All of a sudden, the children sat up straight, they crossed their legs and arms, and put their fingers to their lips. 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
· At first, I was astonished that something so simple could get all the children to sit up smartly.

· I was also confused as to how this behaviour strategy worked so well. 

· I questioned what was the secret star? Why are the children this eager to please the teacher? Was there a reward? 


· I felt initially felt positive towards this strategy of managing the behavior on the carpet.


 




	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The teacher was playing a number game with the children on the carpet. 
It was called ‘guess the number’. The teacher had a card with a number hidden within an a large A4 envelop. The teacher would pull the card up slightly, revealing only the top of the number, where the children had to see if they recognized the number. The children seemed to really enjoy this activity, they were all excited and engaged. 


The teachers used the secret star as a tool to positively re-engage the children, making sure they are not fussing, or talking when they should be listening, this did work well as the children did not know what child’s name was on the back of the star. This created a sense of inclusion and classroom identity as the teacher would say ‘are my secret stars listening?’ However, it was not evident until later on (when I asked the teacher about the rules of secret star) that the name on the star is only revealed if the child has been good all day. Therefore, this led me questioning whether this was fair on the children, a child’s name could never be called if they misbehaved on a regular basis. Or even if they had an unsettled day, they would not get the prize that follows being the secret star. This was a little disappointing to think that if a child’s name was not called out as the star at the end of the day, all the children would be upset because they could think it was their fault. However, the teacher did mention that the child’s name would then stay on the star until the next day, if they did not get to reveal the name the day before 
(because of unfavourable behaviour).  
.   






	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
I would keep the use of the ‘secret star’ as it positively motivated and engaged the children, all the children would behave even though they knew it was a chance it was not their name on the back of the star.  It was also effective as it created a sense of belonging in the classroom and created a class identity which is important for a positive and inclusive classroom culture.

I believe it was the upsetting nature of discovering that the children did not get to find  out the name on the star if an individual misbehaved, there was no prize at the end of the day because an individual of the group. It also came to my attention that if the name on the star carried on to the next day (because the child misbehaved the previous day) then the child would find out he was the one who misbehaved the day before and would feel ashamed on not getting the prize and feel sad about letting his classmates down. 





	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	




You could argue that the child should not get another chance the day after, so that it is fair for the other children. It also decreases the risk of everyone finding out what child misbehaved the day before, and that child would not feel ashamed or embarrassed about not receiving a prize. Therefore, I believe that the name should not carry on to the next day, if the child misbehaved then as a teacher I would announce that ‘the secret star did not get a prize today because…..(found it difficult to listen on the carpet), but there will be another chance next week and I am positive the secret star will  show good listening and get the prize. 

 
 



	Y profiad newydd / Transformed experience



Appendix 7

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26-09-19
Digwyddiad critigol (Ffocws)/Critical incident (focus): A child was thrown a teddy in a question and answer game. The child could not answer a question in time, the teacher said he would come back to him. 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
It is important to state that the children were all engaged within their learning and enjoying learning about volcanos up until one child could not answer the question in time.
· I felt sorry for the child who could not answer in time.


· I felt as though the game was unfair. Although the aim of the game was to throw a teddy to a person to quickly answer a question, there was only a few seconds to answer and the teacher would then move on to pick another person. 

                 
· I felt sad for the child who could not answer as his body language expressed shame/embarrassment (his head went down on the desk, he sighed and was clearly annoyed at himself). 

 




	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The children loved learning about volcanos and were actively engaged in the process by researching and creating a poster on the iPad. The teacher demonstrated excellent assessment for learning strategies by:

· showing good examples of work; 
· encouraging peer-assessment and collaboration;
· think pair share;
· the success criteria were visible on the white board;
· the teacher used open and closed questioning throughout his lesson.  

When playing the quick- fire questioning game, the child who could not answer in time was embarrassed in front of his peers. I was a little disappointed that the teacher said he would come back to him for an answer but then did not follow up with this.    






	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	

The use of assessment for learning strategies was astounding, and very effective for teaching and learning. The teacher could then assess where the children are at, and the children could gain from the feedback. I would consider using some of these strategies within my own teaching practices.  

It could be argued that the teacher did not allow enough waiting time between the questions and answers, thus being the cause of the embarrassment of the child who could not answer in time.  


	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
· In my opinion, I would allow more wait-time between questions and answers.
·  Carry out a mini plenary to follow up with the children before the game begins to make sure that he understood the work to then be able to answer the questions. 
· I would ensure that clear learning objectives are set.
·  The success criteria are understood, and it is appropriate for each child. 
· Ensure that the questions are also differentiated.









 
 



	Y profiad newydd / Transformed experience



Appendix 8

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 25-09-19
Digwyddiad critigol (Ffocws)/Critical incident (focus): A child interrupted the teacher and shouted across the classroom. ‘Do you think that now is the time to shout out?’ ‘Hands up!’ 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
· I felt a bit deflated for the child, as the child had a really good answer and could not wait to share this with his teacher. The teacher did not listen to his answer because he shouted out. 

However, if the teacher allowed shouting out for him then all the children would shout out, this could potentially disrupt the lesson.
· I felt as though the teacher could have gone back to the child for his answer, after he told him to put his hand up. 



                 

 




	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
All the children were excited to make their posters and eager to show the teacher and the rest of the class. The teacher demonstrated excellent assessment for learning strategies throughout the lesson, for example, the teacher used various questioning techniques including open and closed questioning. The children demonstrated an understanding of the work as they were all ready to answer his questions. 

The teacher had to raise his voice at one child for shouting his answer out across the classroom. This interrupted the flow of the lesson and disrupted other children. However, the teacher did remind the child of making good choices and reinforced an appropriate way to get his attention (by putting his hand up). 





	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	

I would use the questioning techniques as a strategy for assessment for learning as I feel this worked very well in assessing the children’s understanding.   
I believe the cause of the disruption was that the child could not follow the rule of hands up. 



	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	



The teacher could have possibly tried reminding the child of the classroom rule of hands up. However, if the shouting out continues, and the hands up rule is not working for one child, it is possible to try another way. 

I would consider using lollipop sticks or an online name generator to ensure that everyone will get an opportunity to share their answers. Therefore, the child maybe more aware that he does not need to shout out as the teacher is not picking the same children for answers. 
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