Using a Welsh cultural artefact as a stimulus (a song, object, painting, photograph) create a resource that is suitable for teachers to use as an inspiration for children’s learning. Base your work on a specific (either 3-7years or 7-11years). Briefly justify your reasoning with references to theorists and relevant current research.
Introduction
I have chosen the Welsh harp as my cultural artefact to create a resource suitable for inspiring children’s learning for a number of reasons (appendix 2).  The harp is a national symbol of Wales that all children will recognise and can relate to.  Some children may have family members that can play the harp or may even have an interest in learning to play it themselves. I have built a number of lessons around the harp which are set in a Medieval castle that all children will be familiar with from history, film and storybooks. 
The Welsh harp is also called the triple harp and in comparison to the Irish Celtic harp is a more delicate instrument.  Its strings were once made from hair and later animal guts. There is a specific way of holding and playing the harp which is very different to the Irish harp. These differences suggest a short discussion on Celtic cultures and the making of musical instruments (Wales.com, 2017).
The use of the Welsh harp as a stimulus can prompt a wide variety and range of activities not only music and history but also physical education and design and technology.  It is an ideal subject for teaching across the curriculum and encouraging creativity and motivating and engaging students.
I have a great love and interest in music myself as I learned to play the mandolin at a young age and have attended ballet and modern dance lessons throughout my childhood.  Shulman identified teacher subject knowledge as an important trait when teaching children and I believe my experiences in performing arts particularly helpful in creating a teaching resource (Shulman, 1986).
Exposing children to music from a young age is regarded as a very worthy activity. Don Campbell’s book “The Mozart Effect” (1997) states that listening to Mozart from a young age will temporarily increase your brain’s ability to generate and conceptualize solutions to multi-step problems. Benefits to Heal the Body, Strengthen the Mind, and Unlock the Creative Spirit is also referred to in his book. Although controversy surrounds this theory there is considerable evidence that supports a relationship of sound and music to increasing human learning and abilities (Mozart-effect.com, 2017). Research has shown that children who attend music lessons show different brain development and improved memory over the course of a year, compared to those who do not receive music training. This research has been proven as musically trained children performed better in a memory test that is correlated with general intelligence skills such as literacy, verbal memory, visuospatial processing, mathematics and IQ (Trainor, 2006).
Karen O Connor in her book Music is the Key (2012) gives examples of how music based sound therapy helps children with learning difficulties. One story highlighted in the book shows us how one boy’s communication skills improved massively after receiving therapy. The Therapeutic Listening and the Listening Fitness programme dramatically affected the child’s neurology by impacting on the neuroplasticity of his brain and in doing so helped improve many skills he was lacking due to autism. Many speech and language therapists have now incorporated sound-based technologies into their work after witnessing the benefits (O' Connor, 2012).
In my opinion the benefits of promoting dance amongst children is not highlighted enough. “To dance is to move and childhood and movement are synonymous terms, for movement is one of the major characteristics and functions of life itself- without movement there is no life” (Bloomfield, 2013 p.45). Dance can aid the physical growth of children and help them develop intellectually, emotionally and socially. Dance lessons can help facilitate a child’s creativity when they are asked to compose or create their own dance. Children will be applying kinaesthetic intelligence since their dances will be based on neuromuscular responses in which they have successfully unified an idea and the structural expression (Bloomfield, 2013). When children are working in groups to create a dance this will help the improve coordination skills and allow them to think collectively and work harmoniously (Bloomfield, 2013). Learning traditional dances from their country will help children to experience its cultural and historical aspects in a more practical and stimulating way. This is a good example of experiential learning as children learn more by doing and taking part in a practical activity rather than sitting in a classroom and learning about it from a textbook. As a child that was not gifted at sports, I believe dance could be a better substitute for children who lack the skills for sport. Dance allows you to express yourself more creatively and does not limit you to the movements you can make. There is a wide range of dancing from ballet, modern, traditional etc to choose from so children are not limited in their choices and as each generation invent their own variations, dance is always a work in progress. 
“At key stage 2, the arts continue to have a powerful impact upon children’s personal, social and health education development, helping them to build confidence levels and providing opportunities to experience responsibility” (Bloomfield, 2013 p134). In the case of children being disappointed with their academic achievements especially in comparison to their peers, they can often find consolation in excelling in the area of the arts. The arts offer them an opportunity to express their thoughts about important issues that not only affect themselves but issues that concern the lives of other people in the world (Bloomfield, 2013). 
I have selected the theme Welsh Medieval Banquets using harp music to link my three lessons and to compliment the teaching of history especially the Age of Princes in the history curriculum. This is a perfect example of cross curricular learning as I have used the one artefact as a stimulus to inspire different lessons from a range of subjects that will all link to the one theme.  Cross-curricular teaching provides a great breadth of study and therefore can improve motivation and engagement (Kelly and Stead, 2013). In my opinion I believe it can help turn an uninteresting topic for children into one that excites them by incorporating it into subjects they enjoy. Using my lessons as an example, for some children it will be the creative dance lesson that will interest them, while for other children they may enjoy the lesson on medieval meals and others may enjoy the history content and again others might be fascinated by the music but hopefully it is broad enough to stimulate all.  Of course it must be noted that there are challenges in relation to promoting cross curricular teaching in schools. Unfortunately, it cannot be used in every lesson due to its inherent need for connection-making. An appropriate balance must be maintained between the subjects which contribute to the study, so having a clear rationale for including subjects in the theme or topic helps to maintain the main objective of the study (Kelly and Stead, 2013). It can also be argued that unless one uses measurable learning outcomes one cannot assess the learning and so it might be seen as an inefficient use of valuable limited resources such as teachers time, class time and investment in the required props and technology.



Lesson 1 
Introduction
The first lesson I have chosen to complete with the children is a music activity where the children will use a variety of skills and knowledge acquired in previous lessons. I begin the lesson by questioning the children’s own knowledge on the harp and its importance to their culture. I will explain to the children that during the Middle Ages at the Grand Banquets and feasts of the Kings, the people danced to music played on the harp.  The children will be shown a video of how the harp is played (appendix 3a). I will show the children images of the Welsh harp and compare it and contrast it to another example of Celtic harps the Irish harp (appendix 3d). I will ask the children if they can see any differences between the two harps and then we will discuss the differences. I will have a Welsh harp on display in the classroom and allow each table to come up and have the opportunity to touch and play the strings on the instrument. The children will listen to a variety of different songs played on the Welsh harp by different musicians such as Nansi Richards, Osian Ellis and Catrin Finch (appendix 3b). The children will then be asked to remember the elements of music they have learned such as pitch, tempo, rhythm, and to name the other elements (appendix 3c). Using think, pair, share, I will ask the children to first try to think of the elements by themselves, I will then ask them to share the elements they remember with the person sitting next to them and together they will write down all the elements they know on a mini whiteboard and finally I will choose different pairs to tell me an element they remembered and list it on the board. The children will note down the elements they have missed. I will play another piece of harp music for the children and ask them to listen carefully and list the correct description for each element in the piece, e.g. fast for tempo, high for pitch, on their mini whiteboards. I will then list the correct answers for each element on the whiteboard. 
Main Activity
The children will have previously been introduced to the app Garageband on the ipad (appendix 4b). For this lesson I will place the children in pairs randomly using the lollipop sticks and give each pair an ipad. I will ask each pair to choose either a piece of medieval music or a Welsh lullaby Dinogads Smock. The children will recreate this piece of music using Garageband to change the different elements of the tune to create it their own piece of music (appendix 4a). The children will also be able to add different instruments or add extra musical notes into the piece. The children will need to take note of all the changes they have made to the piece.
Conclusion
Coming close to the end the lesson, I will pick random pairs using the lollipop sticks to present to the class their new piece of music. After they have played their piece I will play the original piece of music and ask the children to spot the difference between the two pieces of music. The children will then guess what the differences are in their pairs and write them down on a mini whiteboard. I will turn this activity into a competition to see who can spot the most differences and name the changes correctly. Each piece of music will be saved onto a QR Code which I will print out and give to the children so that they can glue it into their copybooks and keep it.
Please refer to appendix 5 for evidence that the activities are linked to the curriculum. 

Lesson 2
Introduction
I will start the lesson by getting the children to do various stretches and body movements to warm up. I will explain to the children that they will be learning how to dance to music that was played at a Medieval Welsh Banquet. To begin I will put several different pictures of various dance movements on the floor (appendix 6a). The children will be put in the pairs they were in for lesson 1 and then put into groups of four with another pair. I will explain to the children that they need to try out the dance movement they see in the picture with their group. Each group will have the chance to try out every dance movement. I will play a piece of medieval music as the groups try the dance movements and pause it each time the groups rotate. 
Main Activity
For the main activity the children will be learning to dance a traditional Welsh dance from the Medieval era (appendix 6b). The song played during the dance will be played on the Welsh harp. The children will be organized into groups of four. Using one group as an example I will demonstrate the dance moves that can be seen in the dance. I will then observe the children practicing these dance movements first before moving on to the next dance movement. I will pick out different groups that are performing the dance movements very well and ask them to show the rest of the class. The dance will be taught in sections with the music for each particular section playing in the background. When the children have learned each movement they will then all be put together and the groups will try the full dance along with the music. 
The children will then be told that they will now change that dance to create their own. I will ask the children if they can remember any of the other dance movements they were shown in the pictures at the start of the lesson. The children who can remember will demonstrate the movements to the class. The children will be allowed to use the pictures as prompts as they create their own dance. 

Conclusion
To finish the lesson, I will ask different groups to perform their dance for the class. The other children will be asked to give two stars or two positive pieces of feedback for their dance. I have chosen not to include a wish because I do want any criticism to interfere and limit their imagination and creativity which are part of their individual talents and skills.
Please refer to appendix 7 for evidence that the activities are linked to the curriculum.

Lesson 3 
Introduction
I will begin the lesson by displaying a powerpoint presentation on the whiteboard of pictures of different meals that were eaten at banquets during the medieval era (appendix 8). I will then do think, pair, share for each picture and ask the children to guess what they think they meal is. The children will need to think about it by themselves first, share their idea with a partner and then I will choose random pairs to guess what are the contents and ingredients if the meals. For each meal I will ask the children their opinion on it and would they eat it. I will begin a discussion with the children on the differences between the meals they ate during this time and the meals we eat now. I will choose random children to answer my questions using the lollipop sticks.  I will share some information on the layout of a medieval banquet to the children, describing how many meals would be presented to the children, what would happen during the meal and various other facts. I will explain to the children that today they will be making their own medieval treat. 
Main Activity
Each table will be given a recipe and enough ingredients for everyone on the table. I will go through the recipe step by step and demonstrate each step to the children which they will follow (appendix 9). The children will need to listen to the instructions carefully and remain observant throughout this activity. Each child will be given a chance to participate in the making of the gingerbread by adding the ingredients, stirring the mixture and moulding the dough. Each child will be given their own individual piece of dough. The children will be given the choice of what colour they would like their gingerbread to be. I will give them the options of red, yellow, green or blue food colouring. The children will also get to choose what shape they would like to mould their gingerbread into. The gingerbread will need to be left to stand for 10 minutes and during this time I will place a timer on the interactive whiteboard and ask the children to tidy up their tables. 
Conclusion
To finish the lesson, I will allow the children to sample their piece of the gingerbread. The children will be reminded that they cannot eat all of the bread as they need to save it for their own banquet. To get the children’s opinion on the gingerbread, I will ask them to write a short review on the gingerbread, explaining why they liked it or disliked it, if they would make it again and how could the recipe be improved. 
Please refer to appendix 10 for evidence that the activities are linked to the curriculum.
To end this topic and celebrate the children’s work the class will host their own Medieval Welsh banquet in the classroom. The children will have an opportunity to use the skills they have learned in the three lessons.  I will encourage the children to come to the class dressed like the lords and ladies who attended these medieval banquets. The tables and chairs in the classroom will be moved in order to allow the children to have lots of space. The children will be able to dance, the dance they designed with their classmates to the music they created on garageband. The tables will be moved and put into positions as they would during a medieval banquet and the children will sit and enjoy the gingerbread they made. 

Conclusion
Through preparation and research, I have created learning opportunities around an artefact that incorporates Vygotsky and the constructivist theories whereby learning occurs when children are given learning aids which help build on their previous learning experiences and culture to move their learning on a step further and achieve intended learning creative outcomes (Lecture notes).
In the first lesson, I connected past music culture with contemporary music through the playing of medieval music by modern musicians. I found an instrument used in history and still in use in the present to connect past generations and culture with 21st century life. By allowing the children to alter the music composition and create their own piece of music. I gave an example of how music evolved through the ages. The main aim of teaching music is to help promote good listening skills (Grigg, 2015). In my music lesson I have asked the children to listen carefully and identify certain musical elements they can hear in the piece which will help develop their listening skills. 
I further complied with the theories by providing a software whereby the children could create their version of a piece of music without being limited by rules. 
In the second lesson, I provided the children with the dance movements so that they could learn the steps and then encourage them to create their own variation of the dance. This not only progressed their own learning but also demonstrated how dance steps and movements evolved down through the centuries. 
In the third lesson, design and technology, children were given a cultural lesson and then an opportunity to acquire a lifelong skill of making food.
All of my lessons conform with the aspirations of the curriculum cymraeg particularly in exploring the creative and expressive arts in Wales and in the broader Celtic tradition; traditional and contemporary literature, music, art, craft, dance and sport and using artefacts, and making comparisons between past and present, and developing and understanding of how these have changed over time (Developing the Curriculum Cymraeg, 2017). 
I have been careful to develop children’s knowledge by encouraging them to use the same skill in a different context- music, dance and design with historical and modern elements. With also the benefits of repetition to help insure information taught remains in the long term memory. 
In designing and creating a resource that will stimulate children’s learning from a cultural artefact I hope to help promote creativity in schools. Unfortunately, it is well known that creative subjects such as art and music are not given priority in schools. Teachers allocate more time to subjects such as maths and English that in the end there is no space for the creative subjects. In his talk “Do Schools Kill Creativity” Ken Robinson stated that when we are born we are all born with immense natural talents but by the time we have been through education many of us have lost touch with them (Robinson and Aronica, 2016). “Programmes of study on the arts within the primary school at key stages 1 and 2 when effectively taught and resourced permit all children to develop their own personal accomplishments in drama, dance, music and visual art at practical and critical levels, irrespective of background preparing them to move on with confidence at key stage 3 and the better challenges of the secondary school” (Bloomfield, 2013 p136). If schools only dwell on the traditional subjects such as English and Maths it will make school very difficult for those who do not excel in those subjects and those who are talented in other subjects will not be given a chance to explore them. Confidence and fulfilment are important aims of education. “Opportunities for self-actualisation (Maslow, 1943) or the development of self-efficacy (Bandura, 1994) seem rare for many children and often peripheral to school decisions. Neither liberation of the unique attributes of every child nor the notion of social intelligence (Gardner, 1993; Goleman, 2006) have been systematically addressed across UK schools” (BARNES, 2015 p.23). 
The humanistic school believes emotional factors and personal growth and development are the highest values. Schools are there to meet the needs of the individual and not the other way around. Learners should be allowed to pursue their own interests and talents in order to develop themselves as fully as possible in their own unique direction. Learners should be self-directed and all materials and methods should be customised to the learner. In the school system that accommodates a large numbers of children, it is unrealistic to customise lessons and learning aids to suit each individual learner but using the creative arts in a cross curricular approach offers an ideal opportunity to tailor lessons for children with different talents and interests (Lecture notes).
In conclusion outstanding teachers can build on their own learning and experiences using their imagination to create stimulating lessons around important cultural artefacts which one would hope would effortlessly and enjoyably transport children back in time to understand previous generations and also help them to relate to contemporary artists and encourage their own individual creativity and development and encourage lifelong learning and culturally aware which I hope I have done with my lessons on the Welsh harp. 
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