Assessment can be categorised into two parts: formative assessment and summative assessment. Summative assessments are known as ‘assessment of learning (AOL)’, while formative assessments are known as ‘assessment for learning (AFL)’. Hayes (2008, p.284) defines summative as being those assessments that ‘take place at the end of a definable period of time such as the end of a day, half term, year or at the conclusion of a Key Stage. Thus confirming a teacher’s opinion of a child’s progression and achievement. In contrast, formative assessments (AFL) are ongoing and take place every day in the classroom. 
Black and Wiliam (1998) were the first to create the phrase AfL; the purpose of AfL was to improve children’s standards. They made four key recommendations: pupils need more time to think and answer questions, teachers should make constructive comments instead of merely giving a grade, children should be encouraged to assess each other and should be involved in designing their own assessments.  The word ‘for’ in assessment for learning is crucial as its’ main aim is to help a child with their next steps to reach their learning goals by providing useful feedback. The WAG (2010) states that it is critical ‘that AFL techniques are used throughout learning. Assessment should not be ‘end loaded’ but should be frequent and is more effective when ‘chunked’.’ The aim is to close the gap between the child’s current position and where they need to be in terms of future achievement. 
AFL includes the following elements: sharing criteria with learners so that they know how to proceed with their learning, quality of questions/talk, use and quality of feedback and peer and self-assessment. There are a range of AFL strategies that can be used to help children to progress to their next steps, each strategy comes under one of the AFL elements. 
[bookmark: _Hlk532552995]Teaching a good lesson is essential in terms of ensuring children’s learning. However, this is only part of it as learning is not just regarding how a lesson is taught, it is AFL that ensures that effective learning has taken place. Rather than ‘teaching and learning’ and assessment being seen as separate things, the new style assessment involves a combination of the two. Davies (2006) argues how delivering a good lesson is only 50% of teaching. The best teachers monitor children’s work regularly feeding back how that individual child can progress to their next learning steps. In order to progress, children should be given targets. An average teacher would simply mark a child’s work whereas a ‘great’ teacher would suggest areas of improvement. An Ofsted report (2005) supports this by stating that good teachers ‘are skilled at providing well-focused feedback and setting clear and precise targets for improvement. They use assessment information effectively to inform planning and teaching.’
It could be argued that AFL is more beneficial than AOL as children can receive regular feedback of their next steps. While standardized testing can sometimes put children in the same ‘box’, AFL allows teachers to focus on individuals. Using AFL is effective as it lets teachers see the child’s level and whether they understand the material that is being taught. Lessons can then be adjusted according to fit children’s needs. It helps both individuals and whole classes. 
Hattie (2012), discusses the importance of visible learning. For visible learning to take place, the class teacher needs to be an activator and evaluator. Hattie (2012) states ‘it is essential for teachers to provide direction and redirection in terms of the content being understood and thus make the most of the power of feedback.’ He emphasises the importance for teachers of inducing children’s learning so that they want to learn, teachers can then form a judgement of where that specific child is at in terms of their learning in order to feedback the next steps. Hattie also highlights the importance of building on student’s surface knowledge, deep knowledge and understanding and conceptual understanding, which can be achieved by using a range of learning strategies. 
Regarding personal implementation with a range of AFL strategies on professional teaching experience (PTE) the author chose the think-pair-share strategy to reflect on as this strategy best suited the class. On PTE, this was used mostly in the introductions and plenaries of the lesson. It involved the children being asked a question, thinking individually about their answer and discussing with a partner. These ideas would then be fed back to the whole class. While discussing, the children would write their ideas onto a mini-whiteboard. When feeding back, the children would either be chosen at random using the Dojo randomiser or would hold up their whiteboards. 
Constructivists would support this strategy as it focusses on active learning rather than passive, teacher-led lessons. Children learn by doing. In order to understand something, children need to create their own concepts. By asking challenging questions, they are encouraged to think by themselves and in pairs. They then create their own concept and make sense of the question in ways that they can relate to real life situations. However, behaviourists dispute this as it focuses on the belief that children need positive reinforcement in order to incentivise their learning. Children are not challenged but are set tasks which are achievable. If children do not feel successful then they will give up. Dweck describes this as having a fixed mindset. She proposes a theory of ‘mindset’ which distinguishes between two kinds of mindset: fixed and growth. Fixed mindset is when an individual believes than intelligence and traits cannot be developed and that they are ‘set in stone.’ These individuals do not want to use feedback to reach their targets. A growth mindset is seen as being more favourable. This is when the individual takes the given learning opportunities and is interested in feedback and uses it to help them progress in learning. 
Think-pair-share is a part of the questioning element of AFL. For many teachers, asking questions is an everyday task in assessing children’s understanding. Kyriacou (2007) quotes Kerry(2002) who states that ‘questioning skills are also central to the repertoire of effective teaching.’  There are two type of questions; open and closed. Open questions can be used in discussions and do not have specific correct answers, whereas closed questions only have one correct answer. A positive to the strategy is its’ versatility. Both question types may be used depending on the taught subject. E.g. perhaps when teaching maths more closed questions would be asked. A PSE lesson could include more open questions where pupils are given opportunity to expand and discuss their answers. It is vital to ask questions that have a purpose, they should link to the lesson’s learning objective. With this strategy, pupils give answers to different question types and can explain their answers to their partner, which, in turn reinforces their learning. The author found that it was important to ask questions related to the learning objective. Bloom (1986) claimed that not all questions are on the same level. He noted that there are six levels of question: knowledge, comprehension, application, analysis, synthesis and evaluation. As you progress through the levels, higher order thinking skills are developed. Questions can be asked according to ability. E.g. when starting a topic, questions regarding knowledge and comprehension may be used. When progressing through lessons and topics, questions regarding analysis, synthesis and evaluation may be used. Bloom’s Taxonomy can also be used as a means of differentiation. Children who are confident with a concept may be asked questions that promote higher order thinking skills while the less confident pupils may be asked questions lower in the taxonomy.
On PTE, the author found that the ‘think-pair-share’ strategy was beneficial due to its ability to determine class understanding. After being asked a question, given thinking time and discussing with, the children would either be asked to hold up their whiteboards or would be randomly selected to share with the class what they, as a pair had discussed or thought was the answer. Black and Wiliam (1998) state that ‘teachers need to know about their pupils’ progress and difficulties with learning so that they can adapt their own work to meet learners’ needs.’ Children’s needs are often unpredictable. The author found that sometimes when teaching a lesson, it was either pitched ‘too difficult’ or ‘not difficult enough.’ By seeing children’s answers, the lesson could be adjusted to make sure that all pupils’ were moving forward with their learning and making progress. However, the author found that with this strategy, it was difficult to see each child’s needs as while working in pairs a child may rely on their partner’s answer.
It is important to note that not all pupils are equal in terms of having the confidence to answer a question in front of their classmates, often out of fear of answering a question incorrectly. The author felt that when the class was discussing thoughts with their partners the pressure was taken off individuals but they also keep their attentiveness as they were unaware who was going to be chosen to share their ideas with the class.  Hayes (2008, 274) noted that ‘children working in pairs accomplish more if together.’ The author noted that pair work allowed children to share their own ideas but while also listening to the ideas of another pupil. It is important to note that different pupils excel in different areas. Certain pupils may lack confidence in certain aspects of the work while another pupil may excel. By listening to their partner during the discussion, the author could see that that ‘gap’ in children’s understanding was often filled and the problem was solved. This can be supported by social constructivist Vygotsky who created the theory called the ‘Zone of Proximal Development.’  Vygotsky believed that cognitive development is attained through social interactions. Pound (2005, 40) states that Vygotsky had described his theory as ‘the gap between what a child can do alone and what they can do with the help of someone more skilled or experienced, this could be an adult or another child.’ Kozulin et al. (2003) also discuss how Vygotsky intended for the term ‘Zone of Proximal Development’ to be regarding how interacting with another child can help to solve a given problem. 
[bookmark: _GoBack] The author found that pair work increased the majority of the class children’s engagement. When no AFL strategy was used in a lesson, many of the pupils were not paying attention. Pair work allowed the children to become involved in their own learning rather than simply listening to something being explained. As the children were aware that the author was going to ask a few pupils to share their answers, they became more attentive and involved because they knew they would need to prepare an answer. However, a negative of this AFL approach was that even though pair discussion was encouraged, not every pupil was as engaged as they should have been. The author found some pupils relied on their partner’s answers instead of putting forward their own suggestions. Even though thinking time was given before pair discussions, the author found that it was impossible to know whether pupil’s were thinking on their own. Certain pupils were passive in which they accepted their partners response without thinking or challenging themselves. Even though pair work has its’ benefits, it is also important to use AFL strategies that encourage individual thinking. 
Overall, the author felt that AFL is essential in primary school teaching. Sadler (2013) states ‘The task of teachers is not to coach students through the production of responses by offering ongoing judgements about quality together with advice on how to improve them. It is to teach students how to judge quality and modify their own work.’ It allows children to progress with their learning by using teacher feedback but also working individually. Overall, the author felt that ‘think-pair-share’ was an effective AFL strategy that could be used throughout the whole school where the positives outweighed the negatives. It allows children to work in pairs which encourages the sharing of ideas and allows them to gain an insight into how other children think. They can use this to help improve their own. The strategy gives teachers an insight to children’s understanding so that they can modify and give feedback on the ongoing lesson. The author felt that the strategy also improved the engagement of most of the class. However, limitations of this strategy included that even though most of the class’s engagement levels improved, the author found it difficult to know if every child was involved and thinking individually. In partner work, one child may be dominant in terms of discussion whilst the other may be passive and not volunteer their own thoughts. This strategy could also be adapted for use in the foundation phase. The author suggests that small groups could be used instead of pair work and could be monitored by teaching assistants and class teachers to avoid children going off topic and keep the discussion focussed. No whiteboards would be involved to avoid children getting distracted, groups can then share their ideas with the class. 


