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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	To be careful with the term ‘behaviour’ to not be just negative.
	When referring to behaviour management in this assignment I have recognised that the term covers a range of behaviours

	Targed/Target 2
	Reference correctly.
	I have been careful with my full reference list ensuring that they are formatted correctly in line with the UWTSD handbook. 
















How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base

As part of the continuous development and improvement of a school, it is mandatory that a School Improvement plan (SIP) is put together and progress is monitored on a yearly basis (Welsh Government, 2014). This assignment will look at the SIP for school X and focus on one strategic objective, examining some of the action points that the school is implementing and the theoretical background of these action points. The school that I attended for my professional teaching experience declined to provide the SIP so this assignment is based on school X – the lead school in the network. School X is a Christian faith secondary school based in an affluent area of Cardiff. The school has 1263 pupils, including 295 sixth formers and it is rated as a green school (reference omitted to ensure anonymity) which achieved a rating of ‘excellent’ in all areas of their Estyn inspection. The SIP of school X has 4 strategic objectives: teaching and learning, ethos and environment, staff opportunities and achievement and standards. This assignment focuses on the objective concerning achievement and standards. 
A SIP is developed as a 3-year plan and progress for each action point is assessed on a yearly basis. If data suggests that action points will be achieved early, the school can use this as evidence of their successful practice and implementation and this can be shared with stakeholders (Hanover Research, 2014). Guidance outlines that the aims of a SIP should be in line with the long-term vision of the school and the effects should be evident in the learning and results of the pupils (Welsh Government, 2014). The targets identified in the SIP documentation should be measurable and achievable by the school within the time frame. Stakeholders should be a part of each section of the development of the SIP as well as the progress and results but it should be acknowledged that early progress may be slow and aims should not be adjusted too soon into the process of SIP implementation as a result of this (Hanover Research, 2014). 
The objective focusing on standards and achievement was identified by school X in 2017 at the beginning of their 3-year plan. The results obtained by pupils at the school are already within the top results in Wales and the school is rated in the highest possible category by Estyn (reference omitted to ensure anonymity). Wales is currently in the process of implementing the new curriculum for Wales, based on the Successful Futures report (Donaldson, 2015). Whilst it will not be rolled out in schools until 2022, school X is aware of the impact this sudden change may have on its pupils, and has recognised that these standards need to be maintained and built upon throughout this time of change, helping pupils to adapt and grow as they are immersed in this new curriculum. School X has identified 5 main areas to focus upon in order to maintain their high standards: ensuring that school attendance rates will remain consistently high; pupils will be challenged to push themselves, whatever their level; the curriculum for key stage 3 will gradually be adapted to fit the new curriculum, in line with the needs of the pupils; the use of the Digital Competency Framework will be promoted in all lessons to build learning experiences and interventions or extra support will be offered to pupils who are in danger of reduced achievement. This assignment will focus in on how the school is implementing the objective to maintain standards through challenge, and the adaptation of the key stage 3 curriculum in line with the new Curriculum for Wales. 
Challenge is a large part of the ethos within school X and this aim is broken down into several action points. Firstly, pupils are all given individualised targets, so they know where they are aiming for but also the steps that they need to implement in order to get there. Using targets in the classroom can motivate pupils as they can see the next stage in their learning (Brophy, 2013) as well as acting as a behaviour management strategy, encouraging high quality behaviours for learning and classroom environments (Welsh Assembly Government, 2010). Targets are most effective if they are short-term as this offers a pupil a more immediate focus that they feel is achievable for them (Kerr and Nelson, 2002; Payne, 2015). It is important, however, that targets are appropriate for the pupil as targets that are too easy or difficult can have the reverse effect and demotivate the pupil (Duda and Nicholls, 1992). If the pupil struggles repeatedly to succeed in their target, they will feel that it is impossible and will give up. Similarly, a target that is too easy will be reached easily by the pupil without the need for effort. This leaves the pupil feeling that they do not need to put in effort to succeed, thus acting as a de-motivator (Payne, 2015).
The second action point outlined in the SIP by school X is that all pupils in key stage 4 should have a personalised achievement plan for their exams, including the possibility to enter pupils into exams early if this is achievable for the pupil. This will challenge the pupils to complete their exams earlier, leaving them free to push themselves to undertake further qualifications in the time remaining for the rest of the year. School X plans to carry this through to the end of year 11 when pupils work with staff to develop a progression route through to sixth form. Pupils will be challenged to reach their full potential as they move into their A levels or other further education and the school works with pupils to ensure that they aim high and strive to achieve. In developing these individualised progression routes collaboratively, staff ensure they have high expectations of the students and that pupils feel that they can live up to these expectations. This can be linked to Carol Dweck’s theory of growth mindset. If a pupil feels that they are of a low ability, they will not be motivated, and this will be reflected in their attainment levels (Dweck, 2015). Research has found that pupils who feel that they have the ability to develop academically (a growth mindset) often outperform peers who feel that their intelligence is limited or immovable (a fixed mindset). Furthermore, pupils who have a growth mindset have been shown to be better at coping with failures (Dweck, 2000; Boaler, 2013). Whilst Dweck’s theory has been supported by research, other studies found that interventions which aim to develop growth mindset in pupils do not lead to significance increases in attainment (Sisk et al., 2018). Despite these negative results of interventions, a stronger relationship has been found between mindset interventions and increased attainment in pupils who are classed as high risk or from lower socio-economic backgrounds (Sisk et al., 2018). 
In promoting high levels of challenge, school X is fulfilling Donaldson’s purpose of encouraging ambitious, capable learners (Donaldson, 2015) as they are encouraging pupils to believe in themselves and aim high in their learning. It also fulfils Donaldson’s view that good teaching offers high challenge targets to learners as outlined in his 12 pedagogical principles (Donaldson, 2015). Moreover, offering differentiated challenge levels to all pupils is a form of social justice as all pupils are being offered the same opportunities regardless of background. Studies have shown that children from deprived backgrounds often have lower attainment as they do not feel that they are able to move away from the constraints placed upon them from their environment (Parsons, 2016; Goodman & Greg, 2010). In offering the same opportunities to all pupils and pushing them to reach these targets, this ensures that all pupils are pushed to achieve whatever their background. Governmental documentation outlines that the action points in SIP’s could aim to reduce the poverty attainment gap (Welsh Government, 2014) so school X promoting this challenge in their SIP fulfils this governmental legislation. 
With the implementation of the new Curriculum for Wales imminent, many schools have begun planning how this new curriculum will look in their practice. Whilst this is a relatively simple adaptation for many primary schools, it is a big jump for many secondary schools. Donaldson’s vision incorporates areas of learning and experience (AoLE’s) instead of segregated subjects and encourages teaching across the areas, not just exclusively in one area (Donaldson, 2015). School X outline this in their SIP under an action point which aims to adapt the key stage 3 curriculum to match the new legislation, adapting to pupil needs. The implementation of this approach began last year through the use of an ‘enterprise day’. This was a project which lasted a full half term and targeted an entire year 7 cohort. The subject teachers came together to decide on an overarching ‘theme’ and decided on producing a smoothie to fundraise for the Special Olympics. Throughout the half term, each subject dedicated several lessons to teaching a skill that would help with this task e.g. budgeting, the nutritional value of fruit or research into the Special Olympics itself. The half term culminated in a project where pupils had to design and pitch their smoothie to a panel of industry experts. This cross-curricular, thematic approach allowed pupils to study the same topic areas across all of their lessons and apply the knowledge they learned to one task.  
It is important that any cross-curricular teaching is delivered in a fully contextual manor. Subjects should not be ‘shoehorned’ into other lessons if learning is to be maximised (Hickman & Kiss, 2010). School X’s ‘enterprise day’ ensures that the cross curricular learning is relevant and leading towards a meaningful task. Research supports that cross-curricular learning used this way increases learning for key skill areas (Soozandehfar and Adeli, 2016). Bloom’s taxonomy could explain the advantages of cross-curricular learning by outlining how it could help pupils develop higher-order thinking skills (Bloom, 1956). In his taxonomy, Bloom outlined an ‘application’ level in which he proposed that pupils should apply information that they have learned to new contexts to build these high-order skills (Anderson, 1994; Bloom, 1956). If this is to be assumed as correct, it can provide an explanation as to how cross-curricular teaching across the new curriculum can promote high-level autonomy. Consequently, this builds independent learners and fulfils one of Donaldson’s principles to encourage learners to take responsibility for their own learning (Adams, 2015; Donaldson, 2015). Despite research supporting the role of the taxonomy in teaching high-order skills (Soozandehfar and Adeli, 2016), it has been criticised by others. The hierarchical nature of the taxonomy suggests that each level is created from the thinking skills built on the level below, however there is no evidence to support that this is the case with Bloom’s taxonomy (Conklin 2005; Marzano 2001). A cross curricular style of learning can be argued to be the closest to reality, as pupils will need to apply their learning to a variety of everyday situations to consolidate their learning (Alleman & Brophy, 1991). Teaching in this style may prepare pupils for the future and for independent learning as they are used to applying knowledge this way (Kerry, 2010), helping to make them ambitious, capable learners (Donaldson, 2015).  
 As school X was my lead school as opposed to my placement school, I did not see the SIP implemented in practice. However, I have attended the school on bridging days and for an elective so I will base my analysis on the things I have seen as well as available statistics.  
In the SIP, school X identifies their target for maintaining high standards as continuing to achieve results which place them in the top 25% when compared with other schools in the area. As of 2019, 86% of year 11 pupils in school X achieved five or more GCSE’s at grade A*-C, which is well above the national average of 62.8%. Whilst a direct causal link cannot be established between levels of challenge and achievement, these high statistics suggest that the implementation of school X’s SIP appears to be successful in meeting the set-out targets. In pupil focus groups, carried out during electives, pupils reported levels of challenge within the school to be sufficient and said that they felt the teachers pushed them to be the best they could be. The use of ‘all, almost, some’ targets in the classroom provided pupils with an element of choice to select their target for the lesson. Offering pupils choice increases their motivation levels as they feel that they have an element of control over their learning (Marzano, Pickering and Pollock, 2010). Giving the pupils a locus of control will, in turn, boost intrinsic motivation, which is the internal drive to succeed (Payne, 2015). Therefore, by offering these differentiated targets in every lesson, school X is promoting Donaldson’s ambitious, capable learners as well as the pedagogical principle for learners to take responsibility for their own learning (Donaldson, 2015).  
The aim to bring in the new curriculum in a way that meets learners needs is not as easily measured by statistics. As the new curriculum is not fully implemented until 2022, the current pupils must still learn to the existing curriculum and work towards their GCSE’s. It is not yet clear if the GCSE’s and national tests will change for pupils under the new curriculum, but it is impossible to use any current statistics as a measure of its success. Whilst I did not see the implementation of the ‘enterprise day’, the member of staff who created it delivered a presentation and I spoke to some of the year 7 cohort who had taken part in the day this academic year. All pupils that I spoke to felt that the enterprise day had been really enjoyable and had left them with valuable skills that they could use in the workplace in later life. They reported that they wanted to engage in the lessons because they knew why they were learning and that they would apply it to a context outside of their lesson. Teachers also echoed this sentiment and felt that there was a marked increase in engagement from pupils in lessons which were linked to the enterprise day when compared with lessons which were not linked with the day. Whilst this day appears to have been successful in engaging pupils and giving them lifelong skills, it is questionable how practical this is on a wider scale. Whilst it can work in isolation, it is unlikely that this model could be used on a day to day basis. It is important that school X works on developing their daily curriculum further to prepare for the new curriculum, including developing AoLE’s and attempting to intertwine them in the delivery of lessons. 
This assignment has looked at the purpose and contents of a SIP and examined the implementation of several action points in the SIP developed by school X. Analysing a school improvement plan has helped me to think about how I, as a teacher, may help a school to meet its ongoing targets. As I develop professionally, I will ensure to read the SIP for any school I work in so I am aware of their aims and how they plan to implement these aims. Once I know the action points of the school, I will make effort to adapt my pedagogy in-line with these points and work to promote the positive changes of the school from within my classroom.
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