
	
	

	Session Plan – Key Stage 2

	Name of trainee: 
	                          
	Session ref:
	

	
	

	Year group:
	Y3
	No. of learners:
	24
	ALN: 
	

	Additional Adults: 
	1

	Learning objective(s): To increase oracy, reading and writing through learning about the rainforest.  
	Success criteria:
Teamwork 
Independent research from internet and books
Asking questions
Role play
Peer Assessment



	Links to previous learning: 

	Curriculum coverage (range, skills)
[bookmark: _GoBack]Literacy and Numeracy Framework, Geography, Assessment for Learning


	Literacy(LNF)
Using different vocabulary linked to the rainforest. 
Improving oracy skills and terminology in speech.

	Numeracy (LNF)
Statistics on animal fact cards.


	DCF
Use of Ipads.
Books.
	Thinking
Group work.
Independent research.
	ESDGC

	YCC


	Key vocabulary(English/Welsh):
Jaguar, Spider Monkey, Poison Dart Frog, Toucan, Forest Floor, Understory, Canopy, Emergent Layer




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	10 minutes
	Introduction
	

	
	As the students enter the classroom rainforest noises will be playing accompanied by the success criteria and learning objectives being on the board.
In partners, the students will have a timer and an information card relating to the forest in front of them. The students will flip the timer over and read the information card. When the timer stops they will have to relay as much of the information they can remember to their partner.
	

	
	
	Encourages oracy skills

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	40 minutes
	Main activities
Activity 1
	

	
	Tables are split into groups of six, each table will have a set of vocabulary cards of rainforest animals and terms for the children to look at and start discussions.
Ipads are on the tables for children to do further independent research as a team.

Activity 2 
Each group will be given an animal that they will be asked to make a fact card for. 
HA – will have resources to independently find information they need to complete the fact card.
MA – will have some titles that they will have to find out the correct information to insert.
LA – will have information given to them that they can use to cut and stick onto the fact card.

Activity 3
The groups will swap fact cards and will peer mark assess each others work.
The groups will be given guidelines to show what they are looking for in the work.


	

	
	
	Developing thinking skills

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 minutes
	Plenary
	

	
	Role play and hot seat activity 
Students can volunteer someone from each group to roleplay an animal from one of the facts cards they have researched for. The class can then play a hot seat activity and ask questions to find out more information or ask if there was anything they did not understand.
	

	
	
	

	
	
	

	
	
	Reflecting on what the lesson has taught

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

























Resource 
Spider Monkey

Jaguar








Toucan
Poison Dart Frog






Understory
Forest Floor








Emergent Layer

Canopy












[image: Spider Monkey, Ape, Monkey, Wildlife]
Animal Name: 
What layer in the rainforest do they live in:
Age range:
Colour:
Diet:
How long do they sleep:
Nocturnal:
Predators:







[image: Jaguar, Big Cat, Carnivore, Feline, Resting, Portrait]
Animal Name: 
What layer in the rainforest do they live in:
Age range:
Colour:
Diet:
How long do they sleep:
Nocturnal:
Predators:


















[image: Poison, Dart, Frog, Amphibians]

Animal Name: 
What layer in the rainforest do they live in:
Age range:
Colour:
Diet:
How long do they sleep:
Nocturnal:
Predators:






[image: Bird, Parrot, Toucan, Exotic, Tropical]

Animal Name: 
What layer in the rainforest do they live in:
Age range:
Colour:
Diet:
How long do they sleep:
Nocturnal:
Predators:
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Justification 

This lesson has been structured to increase oracy, reading and writing through learning new vocabulary and information about the rainforest or animals that live in the rainforest. The annotation of the lesson plan will focus on The Literacy and Numeracy Framework whilst using an Assessment for Learning approach. The children will be sat in groups of six assigned to different tables in the classroom, each table will be a different ability group. As the children enter the classroom there will be rainforest sounds playing to engage them in this lessons subject, the success criteria and learning objectives will be on the board and they will all have groups that they will then sit in where they will find information cards on the table. 
The students will turn to their partner and have to read the information on the fact cards whilst being timed, followed by relaying as much of the information to their partner as they can. This activity encourages improvement in the confidence of oracy and playing games like this can help the child concentrate and promote enthusiasm to learn and improve oracy skills whilst having fun (Cave, 2009). In the Welsh Government Literacy and Numeracy Guidelines there is a strong focus on improving oracy through strength in reading and writing. Activities like these build on language skills without putting too much pressure on the student as it is a quick, fun game with a partner that they feel comfortable learning with and can continue to develop thinking skills and reflecting (Welsh Government, 2008). Promoting the use of thinking skills at the beginning of the lesson can start of discussions about the topics between pupils and start cognitive thought before the lesson starts. Thinking skills are important for cognitive development in key stage two and help the learner to be a more critical and independent thinker. When discussions are started by pupils naturally it can promote interest in the topic as pupils will start to think independently. This can lead to better quality of work, higher attainment and better test scores in education (Wallace, 2009).
The main activities for each group will follow with observing rainforest vocabulary cards, followed by being given an animal to create a fact card for and then peer assessing the different cards. These activities about the rainforest can teach pupils about geography but also cross curricular link to the Literacy and Numeracy framework, especially oracy, reading and writing skills. The first activity expands on vocabulary by teaching the students words they may not be familiar with and linking them to a picture makes it more memorable and exciting to learn (Horner and Ryf, 2007). Learning the new vocabulary will benefit them in the next activity in the lesson plan and help understand meaning of words whilst taking part in research.
Following with the second activity that includes the pupils making fact cards for different animals in the rainforest that is encouraging learning non-fiction, report and formal writing with engaging in more exciting stimulus. Humanities subjects like geography can usually be taught from an enquiry based and problem-solving approach which is appropriate for group work. Working in groups can have many benefits to a pupil such as self-management to their own leaning and encouraging thinking for themselves (Hoodless et al, 2009). As well as encouraging independent learning, group work develops social skills and speaking and listening skills. When group work is successful pupils will learn when they should talk, and when they should listen. Which enhances social skills and improves confrontation in a successful way. Groups can often be set in mixed ability categories, which is relevant to this lesson plan where all pupils will be at similar levels. Thich means that individuals can gain new skills from each other and enhance learning by scaffolding peers (Dawes, 2008). Furthermore, group work can also support Vygotskys theory of the Zone of Proximal Development. When children work in a group together they can scaffold each other’s learning, if a child is un-sure of something a peer that knows the answer can step in and help educate on this subject (Daniels and Hedgegaard, 2011). 
Finally, pupils will be asked to swap fact cards and peer assess each other’s work, this way pupils are scaffolding each other to improve on their own learning and literacy and numeracy skills. This teaching method can be a chance for pupils to mark peers work and give constructive criticism for future improvement, followed by reflection on their own work from feedback of other pupils (Konings et al, 2018). The success criteria and the learning objectives will have been on the board for the whole lesson so these will be familiar with pupils, additionally the teacher will have handed out instructions for the pupils to follow whilst assessing the other groups work, whilst reviewing their peers work it can also be a chance to gain vocabulary and writing skills that they did not use in their own work. Estyn reports that peer assessment can have a positive change on the classroom environment, it can create a friendly ethos that supports all pupils and encourages self-learning between peers. Whilst promoting confidence and independence in students learning it can improve on writing, reading and oracy skills as well (Estyn, 2018). 
The plenary of the lesson plan has come from a rich task perspective. Each group will pick someone to take part in a hot seat challenge. The pupil will use their fact card and will take part in role play of the animal they have researched. This pupil will then sit in the front of the class, and their peers can then ask them questions about the animal they are pretending to be. This activity benefits reflection of the lesson and additionally, gives the pupils another opportunity to ask questions to support their understanding of the subject. This activity can clarify pupils understanding of the topic and can show the teacher where they are currently at with their learning, as the pupil will have to expand on answers and dig deeper into the animal they are portraying. The hot seat challenge asks pupils to focus on what they have learnt, analyse information that they have researched and form an opinion about the subject (Teach Hub, 2020). Setting a rich task activity at the end of the lesson benefits all pupils in the class and offers a learning opportunity for every different ability in the classroom at the same time. Introducing the role play into the rich task can supports pupils to expand on imagination and thinking skills, these factors can encourage pupils to use their creativity to pretend they are actually in the rainforest and impersonate the animal (Pigot, 2011). 
In this lesson plan there is a strong focus of Assessment for Learning (ASL) this is where the pupil can find out what level of learning they are, what level they need to be at and the path which will lead them to the correct level. This teaching method has been encouraged by the Welsh Government so that pupils can independently think and build skills that will make the individual more employable in the future (Welsh Government, 2010). Once this method is put it to practise it involves the pupil in their own learning cycle and aims to concentrate on questioning and feedback during lessons. ASL aims to make sure questions are open and that pupils have at least thirty seconds to respond with an answer, giving the pupil time to independently think. This links to the introduction of this lesson plan as reading the information and then relaying it to their partner, it is giving the pupils a chance to think independently and ask open questions that will relate to the remainder of the lesson. Additionally, another link can be made from the peer assessment in the lesson plan as it has a more positive affect on improving learning. Butler stated that when teachers mark their pupils work the constructive criticism will usually be overlooked when the grade is not high however, when the pupils mark each other’s work and are given time read through the feedback it can make a positive influence in their work (Black et al, 2003).
It is important to consider the Digital Competency Framework (DCF) when planning a lesson, each group has a different rainforest animal to independently research using ipads and books. The DCF states that in Year Three pupils are able to search the internet safely and recognise suitable websites or media to use for research. Whilst using this alongside the appropriate success criteria for the use of this digital task students can use the correct media to search for relevant information and skim read to select what is appropriate to their task. During this activity the DCF can help improve literacy skills such as skimming, collecting data and analysing information (Hwb, 2020). In this lesson plan there is a strong focus on using an ipad to do research and pupils must understand this framework in order to carry out the work nonetheless, it is important that all pupils understand how to use modern technology to be more employable in the future. Donaldson’s new curriculum has a strong focus on digital competency, it is important that students are able to use technology in order to make them more employable in the future. The new curriculum focuses on seven different areas that include; expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy and science and technology. The Welsh Government aim to release the new curriculum in 2022, this will make a significant change to the national curriculum as there is higher focus on a cross curricular approach. The aim of the new curriculum is that all learners be successful and more employable in the future by developing life skills in education (Welsh Government, 2019).
In contrast, Donaldson produced a new curriculum for Scotland in 2010 and teachers are still struggling to learn how to teach the new aspect of the curriculum. As the curriculum has moved away from the more traditional subjects’ teachers can find it hard to adjust to the change and modernisation of subjects being taught. Sufficient training has not been implemented at all schools and foundation phase and primary teachers have found the transition easier than secondary school teachers. Additionally, there have been concerns about the pupils that are being used to trial the curriculum and are being called ‘guinea pigs’ (Forgarty, 2012). Donaldson has based the curriculum he has produced for The Welsh Government on similarities from the Scottish curriculum, teachers in Wales concerns are similar and there will have to be additional funds for training teachers to the appropriate level for the new curriculum. It has been suggested that The Welsh Government will have to introduce a new tax to implement funds for the new curriculum (BBC, 2019).
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