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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Jane Masters


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Student Services


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Specialist 1:1 Support


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:    5             MONTHS:   6




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

[bookmark: _GoBack]As a Specialist Support Lecturer, the majority of my current teaching is carried out on a 1:1 basis with students who have a disability or a Specific Learning Difficulty (SpLD) (V1, V2). Each student will have specific barriers to learning to address meaning that each session is tailored to the individual. The diagnostic screening process provides clear details of the student’s learning strengths and weaknesses, which I use to plan and evaluate my teaching, following the DSQ Quality Assurance Guidelines (V3, K5, K6). A dyslexic student with processing difficulties, for example, will find that having extra discussion of new subject content helps them to process, assimilate and retain new information (Adult Dyslexia Cognitive Processing Checklist, 2014)(K1). This is factored into the session plan. These discussions will involve prompting the student to articulate and utilise their learning.  I will also challenge and stretch their learning by using open questioning to establish whether or not information has been retained and is utilised by the student (Estyn, 2017). This process then means that students have the confidence to continue with their work and to achieve their qualifications(K2,K3). 

Many students with SpLD have had poor previous educational experiences and so to have a place at university represents one barrier that they have overcome. When they are on the course without reasonable adjustment these poor experiences might repeat.  The Specialist Support that is individual and focused on their learning style will counter this. I design varied sessions so that students are researching, note taking and presenting information to me. Learning activities have explicit outcomes and use metacognition to help students understand the learning processes. Students with SpLD often have difficulty acquiring, recalling and retaining information and so teaching needs to focus on modelling these processes. 

Students have to make presentations. Implicitly, this requires PowerPoint which can be difficult for dyslexic students. My knowledge of dyslexia and course requirements means that I was confident in encouraging the student to explore alternatives to PowerPoint (K4). In order to ensure that there was not a difficulty with the assessment criteria I was aware that it would be best practice for there to be liaison with the academic. I could have done this myself, however, in order to achieve a more holistic learning outcome, I encouraged the student to liaise with their academic for an alternative.  The student is able to view ideas as images and so designed a physical poster that had appropriate objects attached to it to create a stimulus for the different points in the presentation.  Text was also included and pictures were placed near to the text to act as prompts to help articulate the written information. The student was able to articulate their knowledge and present it in far greater depth than had it been through text on a PowerPoint. The student said, ‘I found this a lot easier to access, it made it more interesting and enjoyable. It was nice the course allowed this alternative approach and it still fitted with what the course wanted.’ (K5, K6)

Students need to understand the progress that they have made in order to become independent (Zimmerman, 2002).  To start each year, students set out specific areas of work that they want to focus on.  In order for this process to be effective, I decided to ensure that this is student led, working on the principle that greater autonomy and commitment lead to better engagement and retention (HEA, 2019; University of Bradford, 2016). A student may set themselves the goal of improving the structure of their academic writing.  Under my guidance, this broad goal will be broken down into smaller steps so that the stages for achievement are explicit and measurable or SMART (University of Bradford, 2016). At sentence level, grammar patterns such as the correct use of ‘was/were’ will be used.  At paragraph level, the use of clear topic introductory sentences will be developed.  In order to organise and develop the argument within the essay, techniques such as mind mapping using the student’s Assistive Technology (AT) will be used (Matchware, 2019) (K4, V3).

Levels and modes of interaction vary.  A first year student with dyspraxia will find it useful to spend time establishing, clarifying and practising organisational routines (BDA, 2019).  Initially, these will be established by myself in dialogue with the student.  The student will then be encouraged to repeat these routines but with reduced levels of input from myself. The aim is to develop student autonomy. Metacognition (K3) supports this process and so I will model the processes (Vygotsky, 1934) that I am using to undertake a particular aspect of learning so that the student is able to see that and then replicate it themselves first with scaffolding (Bruner, 1960) and then individually.  
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Dyslexia Guild (2018) CPD Resources: Adult Dyslexia Cognitive Processing Checklist, 2014
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here
The outsider may easily interpret a one to one specialist support session as simply a cosy chat between a student and academic (Burwell and Kelly, 2013).  This interpretation fails to acknowledge the teaching and learning that is taking place and the complex interpersonal dynamics that are being used (K3).  Many students who access support do so because of dyslexia and for many of these students their past experience of education has been a negative one (DFES, 2004) (V1). Teaching in this context, therefore, has to be purposeful, encouraging and unintimidating (K2).  One aspect of dyslexia that presents challenges for HE students is the processing of substantial, complex information.  Adult learners have developed their own strategies for learning information but these often need to be bolstered due to the pressures of the independent learning used in HE (V2).  I teach students to explore the content of the work that they have covered in lectures by discussing their work, questioning them over areas of uncertainty and encouraging them to make connections between different aspects of knowledge by drawing mind maps or using the Assistive Technology (AT) packages (K4).  I scaffold this process by initially making notes of what they say, encouraging the use of diagrams and synthesising information (Griffiths, Kelly and McNicol, 2017) (V3).  At each stage, I am explicit in my teaching about the metacognitive processes that I am using and the ways in which the process can be repeated independently.  I highlight how this process will complement existing learning strategies that the student has developed so that the teaching is approached using a “strengths” model, focussing on ways that existing skills can be developed (Griffiths, Kelly and McNicol, 2017) (K2).
  
I use the above method to teach so that it complements work that enables the student to develop the structure of their assignments and to check their work. This also allows for a collaborative teaching approach (Burwell and Kelly, 2013) that creates a more effective learning environment (V3).  I work alongside the student, demonstrating different approaches to essay structure. For example, in order to develop confidence I will, for example, use voice recording software (K4) so that students articulate the opening sentences of paragraphs and through the removal of the perceived barrier of writing come to see that they have clear understanding and choices over the way in which they express themselves.  With this multi-sensory approach, the student can develop several ideas at once and then select the one they feel is most appropriate.  It is a process that can then be repeated independently. The student said, ‘I find that my study is easier if I am off the computer. The mind maps are an easy way to record my thoughts and then filter them appropriately.’  (K5, K6)

Many students feel unable to check their own work because they do not properly understand the skills and processes involved.  I explicitly teach the students to read their work, encouraging them to use strategies such as the voice recordings to act as an initial level of checking the content and organisation to reading completed work back to themselves aloud.  I model using a slow, calm, evenly paced voice that enables them to process the information.  I highlight key areas of weakness in grammar and punctuation but aim that it is the student who through reflective practice (Rolfe, 2001; Gibbs, 1988; Kolb, 1984) notices them first and clarifies it with me.  I facilitate learning at this point, allowing the student to learn from their mistakes and develop strategies to improve (Craft, 2005). This again builds student autonomy and the sense that they are working from a position of ability rather than disability (K3). 

During this process, I am also highlighting to the student how these are skills that they can transfer in to the work place (HEFCW, 2016). This specific reference to employability is motivational for students as it means that they are able to see a purpose to their work (V4).  A student with ADHD found the prospect of an Individual Project (Literature Review) an insurmountable task.  However, once it became linked to their future professional aim to be a Counsellor the student was able to focus on the research and achieve.  I worked with the student to uncover the areas of study that were of personal interest and that could also be related to a professional context.  It meant that research had a purpose beyond simply gaining a mark and was used by the student when they went to interview for a Counselling role. 
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Goals are set at the start of the term by the students for the support sessions.  This creates an opportunity to explicitly discuss the meta cognitive processes involved in learning and to help the student engage and become autonomous (HEA, 2014).  I have found that this process in itself highlights areas where a student may need extra support and input because goal setting requires clear understanding of the subject matter, the tasks and the assessment process (Kingsbury, 2015 cited in Fry et al, 2015).  It means that a student must understand the ‘language’ of the academic world and the particular discipline that they are studying (HEA, 2014).  The goal setting process therefore enables me to assess the student’s learning and understanding. 

As my role is specialist support, I am not involved in summative assessment, however, I frequently conduct formative assessment and use that to teach students how to research and structure their work.  From student feedback, one key area that needs to be taught in one to one sessions is referencing.  Students often need help to understand that it is not a formality but an integral part of the academic process at undergraduate and postgraduate level.  This means that concepts such as independent research and plagiarism need to be explored. Many students moving straight from school to university find it difficult to research independently and to understand that it is this research that forms their own academic work (HEA, 2014).  During support sessions, I use the library reference guides to teach the appropriate structure and check its application. I have developed practise referencing tasks so that the students are assessed and receive immediate feedback about how they have developed.  The immediacy and personal detail of the feedback means that it is more effective (Irons, 2007) (V3) and the students’ grades improve as they apply appropriate referencing conventions to their work.

The students that I meet with do not fit a ‘traditional’ student profile and meet many of the widening access criteria (V2).  This means that independent research is often a new skill for the students. I will use a student’s current academic task as a ‘live’ example, e.g. researching the effectiveness of learning through play when analysing independent learning in children.  Initially, I will model the process of finding key words, using the library catalogue, scanning for key words and skim reading journals. The student then does this themselves whilst I am alongside them to answer any queries and to develop confidence.  This means that I can give feedback as the student is working and ensure that they develop the correct process (K5).  The ways in which students’ marks improve from prior to having support to after a year demonstrate that this process is effective and has a beneficial learning impact. For example, for a Counselling student this has meant their marks progressing from a 2(i) to a 1st. (K5, K6)

Academic staff provide students with detailed feedback on their assignments, however, not all students access this fully.  Many students that I support lack confidence, have difficulty with anxiety, find written information especially difficult to access and do not retain information (Bloxham, 2015; cited in Fry et al, 2015). Consequently, I have an innovative approach to feedback by reading it to my students so that they are able to focus on it without facing underlying fears of text (K2). We refer to the submitted work and highlight areas for development, exploring ways in which they could be changed and improved.  This creates a non-threatening and non- competitive environment without fear of comparison (V1) where the student is able to act as their own assessor (Kandiko Howson, 2015; cited in Fry et al, 2015).  One student has commented, ‘The support throughout has been critical as it has validated my thought processes and supported me so that I can achieve in my studies’ (K5, K6). Alongside this, I will often raise essential ‘who, what, where, why, when’ questions, which encourage the student to interrogate their own work and ideas. Two students, who have gone on to postgraduate study, comment that they can hear these questions being raised as they re-read their work at home independently.  

In contrast to many jobs, my aim is to become unnecessary because the student has learnt how to meet the demands of HE and no longer needs my support.    The student needs to be able to move forward or feedforward (Hounsell, cited in Fry et al, 2015) rather than to be trapped in a repetitive cycle.  I facilitate this by teaching the students to set goals based upon the information they get from the summative assessment provided by academics.  I encourage the students to ‘translate’ this information into language that is their own so that I am able to monitor their understanding and the goal is relevant and understood.


Reference List:
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
  
In order to comply with the DSA recommendations, the majority of my teaching has to take place one to one, in a confidential setting.  As a result, this puts specific requirements on the physical teaching environment.   The space has to enable teaching and learning whilst maintaining confidentiality, ensuring that vulnerable students are protected and creating “equality of opportunity” as set out in the QAA Quality Code and UWTSD Academic Handbook. (K6).  Through a site visit to the new UWTSD SA1 campus, I was able to have significant input to the Learning Support teaching rooms in the IQ Building.  The spaces need to be sound proofed in order to maintain confidentiality whilst also having windows out on to the Learning Support corridor to ensure safeguarding measures are utilised.  The original design did not allow for staff and student movement.  Through my input, the rooms were enlarged so that staff and students could have space to stand up and present ideas to each other using a whiteboard, creating a less static and more adaptable space. Over the last year, these rooms have been used and appreciated by staff and students.  

Prior to this, I also gave feedback to the team developing new learning environments in Townhill, ready for use in SA1.  The move towards larger, general teaching spaces that would encourage group work and presentations meant that rooms moved away from traditional lecture theatres.  This change in layout did not take into account the acoustics and inadvertently impacted students with hearing impairments and those with dyslexia.  My feedback highlighted the need for better acoustic planning which was applied to the SA1 room design, some of which now also have induction hearing loops fitted. 

In order to work with a student on a one to one basis it is vital that the environment is safe and secure mentally as well as physically.  This means that the relationship between myself and the student has to be based on mutual trust.  Initially, this is established through the review process which sets goals for the forthcoming term. This is then built upon by paying careful attention to what the student says both verbally and through their body language. The communication skills involved in this process are in large part built upon my practice as a secondary school teacher. I have to listen to the student to ensure that the support meets their individual needs. Student feedback to my line manager and to myself, in the end of term reviews, indicates that this is appreciated and students request to work with me for successive years rather than change to another colleague (K5). 

Sometimes the enclosed working space of the Learning Support rooms are inappropriate because of the task that needs to be done or because of the student’s needs.  I need to judge when it is appropriate to move to a different environment.  An example of this is when students are beginning to develop a project proposal for their Independent Project or Dissertation.  This requires the student to choose a research area and then ‘funnel’ it down into a manageable question.  I will arrange to use a larger seminar or lecture room so that there are several whiteboards available. These serve several purposes.  There is space to ‘explode’ the ideas and topics to draw out key words and topics.  The whiteboards make it easy to physically see connections and also unnecessary topics that can be discounted from the process. The whiteboard notes are also not permanent and so the student does not feel ‘tied’ to them and so is able to keep or disregard notes quickly.  Equally, the notes can be photographed easily so that a record can be kept.  The change in learning environment and the extra space has enabled many students to achieve high marks in key assignments.  A student said, ‘I use the white board at home now so that I can wipe off ideas as I go along to structure work.’

For some of my students there are physical disabilities that make traditional teaching and learning environments difficult to access.  For a student who had chronic back pain we moved to a larger space so that we can stand and discuss ideas without encroaching on each other’s personal space.  I have used Skype to teach a student whose disability meant that they were unable to travel away from home when their condition flared up. From my secondary school teaching experience (K1), I am aware that PGCE students require significant support while on placement. In one example, I reviewed work using digital tools and discussed it over the telephone for a student on teaching placement in the Rhondda Valley.  This flexibility in the teaching environment has meant that many students have been retained and have achieved success.  








	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Self-reflective practice is a consistent part of my professional practice that was established as a school teacher (V4) and continues in HE.  It is difficult to have knowledge of every circumstance that enables a student to access Specialist support.  Therefore, I have developed good professional relationships with colleagues to widen my teaching practice and to share knowledge through informal conversations, emails and termly meetings. This is how I have specifically improved my knowledge and skills in using the AT, following DSA QAG processes (K6) and SpLD such as ADHD and Autism.  I now initiate the use of AT in support sessions so that students grow in confidence and are more likely to use the AT independently.  

I have many Autistic students and I had little experience of working with Autistic adults.  The online training with the National Autism Society has meant that I have a better understanding of Autism and the ways in which I can adjust my teaching to help Autistic students access their courses.  A student with anxiety that is linked to Autism is currently achieving high assignment grades because the support sessions are able to address minor anxieties before they spiral out.  The university has taken steps to increase the level of understanding about mental health across all staff and so I took the opportunity to attend the two day First Aid for Mental Health course (V4).  The course has given me the skills and knowledge to be more aware of the signs and triggers for poor mental health and to put in place strategies with students that maintain good mental health.  I am now able to be specific with students about their own ‘trigger’ situations so that they are supported and able to engage with their academic studies. 

In the majority of cases the role of Specialist Support is funded by the Disabled Student Allowance from Student Finance Wales.  As such, there are colleagues across HEIs doing similar roles and so events such as the SAIL Conference run by Swansea University are an opportunity to share good practice on a wider scale.  As a result of attending these conferences I have gained a better understanding of the inclusivity, diversity and access as institutionally significant.  I have begun to see how many of the adjustments that I make on a one to one basis could have benefit across cohorts.  For example, access to lecture notes in advance improves teaching and learning for all students not just those with Specialist Support (K3, V2).  

I have found that my 18 years of experience as an English teacher, WJEC examiner, Literacy Coordinator and Gypsy and Traveller Liaison Officer in a comprehensive school has given me a clear and in depth knowledge of teaching and learning (K1, V4). However, there was still a need to adapt that knowledge and experience to the HE setting.  In the early stages of my current role, I spent time as a note taker for students.  This meant that I was able to reflect on and adapt my teaching to an appropriate level.  I became familiar with the teaching practices of the Faculty I was supporting (K5) and able to understand the context in which my students are working. 

To meet the statutory requirements set by the DSA (K6) I have been accepted in to the Dyslexia Guild as an Associate Member. I access their resources and CPD to improve my understanding of Dyslexia so that my teaching is able to meet the learning needs of my students.  I am undertaking a Level 5 Dyslexia Specialist qualification that will in due course transfer to Masters level (K1).  The Masters level work will inform my teaching practice and ensure that I have experience of working at an appropriate level for HE. This means that I have transferred my school teaching experience to the new setting.  

Over the last four years I have learnt BSL and have passed iBSL levels 1, 2 and 3.  I intend to take Level 4 iBSL so that it can be used alongside my teaching qualifications to work one to one with Deaf students. 

Visual stress or Irlens is a condition that impacts many students, especially those with Dyslexia. I have been trained to be an Irlen Screener on behalf of UWTSD so that I can understand more about the condition and provide information to students appropriately.  I am now proactive in ensuring that the level of light in a teaching room is appropriate for the student and that coloured screen filters, paper and overlays are used. 
   












SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Val Harding

	Job Title
	Learning Support Coordinator

	Faculty/Centre/School/Department
	Student Services

	Email address
	valerie.harding@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice? 





	Second Referee:


	Name
	Ruth Groff

	Job Title
	Programme Director

	Faculty/Centre/School/Department
	Counselling, Yr Athrofa

	Email address
	Ruth.Groff@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?
















SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	Dai Rogers

	Job Title
	Director of Student Services

	Faculty/Centre/School/Department
	

	Email address
	Dai.rogers@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:___________________________________Date:____________________________
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