During my short time in teaching, it is evident to me that there is a need for assessment. The reason for this is so that the teachers/assessors, are confident in the knowledge, skills, and abilities of those they are teaching. Without this, the students will not be able to understand the criteria, and therefore open themselves up for critical review in their careers. 
There are many forms of assessment in teaching such as peer, formative, summative, observational, criterion. We have chosen to follow the routes of formative, summative and criterion led assessments. We also use observational assessments through the week of their course to ensure that everyone is meeting the required standard.
Within the area of my teaching skills, students learn through a combination of cognitive, psychomotor and affective learning domains as well as demonstrating gross motor skills. The students must be able to demonstrate how to recognise and understand conflict and justify their actions through the national decision-making model. This sets the objectives of the course and ensures that all the students know what is expected of them.
Once they arrive at their operational safety training, they are informed that at the end of the week they will be assessed on the skills and knowledge they obtain during the course. The students are summative assessed through the week to ensure all the learning criteria is being met. This is explained by Rita Berry in her book assessment for learning ‘assessment is a deliberate and planned collection of the full range of information from the students that helps understand their knowledge skills and abilities’ (Berry 2008, p6). 
This demonstrates a criterion lead assessment that is clear for all to follow. The students know what is expected from them and the instructors know the criteria of each day/section. The advantage of this is everyone will learn at the same level and speed, as it will be easier to track the progress of the students against the curriculum. The disadvantage of this type of assessment is the results cannot be generalized beyond the specific course. I will explain why this an issue in what I teach later.
Definition of learning is ‘an approach to teaching and learning that creates feedback’ (Cambridge Assessment international education)
By running the course content in this way, we provide constant feedback to the students as a way of improving their performance through the week, letting them gain confidence and obtain a better understanding of what the expectations of frontline policing will be like, thus falling into the definition ‘assessment of learning’.
As explained above there are many different areas of assessment. All have positives and negatives, but when we consider assessment, we must use the one(s) that best suit our criteria. What I mean by this is that I would not be able to complete a diagnostic assessment for my course because the skills in which they develop cannot be pre assessed. However, we could utilise this form later in the course, especially with those students that are perceived to be struggling. This could also lead to peer assessment where the students learn from each other, this has a positive outlook on both students as they learn from each other.
Throughout the week the students are shown many techniques as well as informative PowerPoints that are guided by our governing body the college of policing. They are shown demonstrations of techniques they need to display. Whilst they are being shown these elements there are phrases/techniques which they must learn. These are explained by the trainers as a ‘need to know’ for the assessment. Essentially the students are ‘taught to test’ (Berry, p8) there is little to no room for experiential or peer learning. The reason for them having to know this is they will be required to pass a written assessment, as well as practical final assessment.
For example, the students must have the basic knowledge of the equipment they are using and given time to practice as explained by Kolb ‘learning is the process whereby knowledge is created through the transformation of experience’ (Kolb, 1984, simplypsychology). This however does not actually aid the student if the skill they learnt works in a conflict management situation and why it went wrong. This ensures that the students learn in a safe and warm environment, whereby their partner(s) are compliant. When you consider that part of the definition of learning, as explained above there would be positive feedback for the correct application of the technique, but not feedback as to whether this works for the student or not in a live environment.
They are used to a compliant partner resulting in not being able to think outside the box, in a physical confrontation. This is best explained as ‘quality of learning is best described by contrasting preferred forms of learning with inferior ones. It is not simply increasing the store of knowledge, taking in and retaining (or not) more and more information. It is about searching for meaning, developing, understanding and relating that understanding to the world around’ (Bowden 1990, D Willis 1993, P386).
Because we are regulated by our governing bodies, it has restricted the ways in which we deliver and ultimately train. (Saljo,1978) identified five qualitatively different concepts when asked the question ‘what do you actually mean by learning?’ Those 5 steps are ‘1: increasing one’s knowledge, 2: Learning as memorising and reproducing, 3: Learning as applying, 4: Learning as understanding, 5: Learning as changing as a person’ (D Willis 1993, p389).
On reflection we only take them so far. We never get to see a full understanding from the students, just what the criteria ask for. For example, the written exam demonstrates they understand the theory, as it covers the basics around legislation, national decision-making model as well as other in force learning aids.
Whereas the practical summative assessment focuses on the skill set and the students have some understanding of it, they do not fully appreciate their skill set. This is due to the way way the assessment is set out.
In my opinion this is the issue with the chosen assessment methods in which we run this course as it does not allow the students to be expressive with their actions and justification. This could be done better with a live scenario, followed by a review of their written exam. This way you can tie in use of force legislation with a teacher evaluation. I believe this would create a better understanding for both student and teacher. 
By running our assessments in this manner, it conflicts with the definition ‘for learning’ which is ‘to consider all opportunities there are to use assessment to improve teaching and learning’ (Cambridge Assessment international education). As we use both formative and summative assessments mainly through out, there are many advantages and disadvantages. For example, an advantage of a formative assessment would be to provide quick feedback and develop knowledge. The disadvantage is that it feels rushed. An advantage for a summative assessment is that it provides motivation for the students to learn, but it is not an accurate reflection when learning is considered, as it focuses on the output.
The best way of assessing the students’ knowledge and skills would be in a physical formative assessment, with a marked criterion. This way, as the trainer we can look at the students and assess several different things such as 
1. Are they able to perform under pressure?
2. Are they able to identify information that was given to them?
3. Are they able to transfer their skills and knowledge into a practical scenario?
This can be perceived as harsh to some students because some would thrive in this situation and others would struggle, this can also be argued for the written exam. However, without knowing where they have gone wrong how do they improve? ‘Getting the students to actively engage in the process of recognizing features of work and how they relate to criteria and standards is an important objective in itself’ (Tai et al,2018,p7, frontiers in education).
There are not enough formative assessments in my area of teaching and what formative assessments there are poor because of the criterion that is set against, it fails to truly get the message of safety across to the students.
For example, a student can demonstrate a perfect handcuffing technique as explained earlier. However, when a little pressure or environmental factor changes so does their approach and thought process. What may have started as a summative assessment, becomes a formative assessment as the trainer points out where they went wrong and what to do next time. However, this the subjective thought of the trainer and is not allowing the student to learn through fault.
This is better explained as ‘tell me, and I will forget. Show me, and I may remember. Involve me, and I will understand’ (Confucius, 450BC, thenews.com). For example, I would be able to explain what best practice would be, but that might not work for them. I could show them what I would do, but I am the trainer so I should know. Put them in front of a person(s) they don’t know, demonstrate the skill under pressure and allow them to learn and grow their skills ‘learners need insights from others; individuals are often too close to their own work to be able to properly consider its strengths or weaknesses’ (frontiers in education, p7).
This way learning can be done through peer learning and be told where to improve. They learn from experience rather than a summative assessment. Consider the 5 steps explained earlier. By allowing the students into the physical formative assessment they would then pass through each of the 5 steps, there for producing a better outcome, a better product and ultimately a safer officer. 
In summary the way we deliver conflict management as a course is heavily guided by criterion led summative assessments, this is better explained as ‘environments where summative tests have high visibility, teachers feel compelled to ‘teach to the test’, and students are encouraged to meet performance goals at the expense of learning goals’ (CERI:centre of educational research and innovation,p3). This does not allow the students to fully understand the message we are delivering. This is due to a few reasons in my opinion:
1: Not enough time with the students
2: Risk of injury 
3: Emphasis on theory learning as opposed to physical learning. 
4: Lack of proper formative assessments
For this I believe there is a mixture of governing body and teacher led issues. The teacher wants a positive outcome for the students, so it does not reflect negatively on the course they have/are delivering. 
As the course is delivered in a very classroom type approach research shows ‘students will adopt surface strategies and perceive learning as memorisation’ (Marton &Saljo 1984, D.Willis 1993, p397) there for they are not fully equipped product to go into front line policing. This is an example of my third opinion. What I mean by this is I could stand and deliver a PowerPoint that is entitled ‘what is conflict’ but this is a didactic learning tool. To truly understand what conflict is and to read human behaviour, better described as ‘predicting human behaviour is really about recognizing the play from a few lines of dialogue. It is about trusting that a character’s behaviour will be consistent with his perception of the situation’ (DeBecker p82). 
You are not able to determine this from a PowerPoint. You are only able to determine this through a controlled live environment, whereby there is a structured pass or fail criterion.
Reflecting on points one and two of the above, we have to have a structured approach to running this course. This is one of the reasons we don’t get ‘enough time’ with the students. As explained above there are elements that must be fully understood, as it forms part of their reasoning for their use of force. The issue with this is that because they are aware there is an exam/assessment at the end of the course, which focuses on the retention of knowledge, rather than demonstrating thinking skills. This detracts from part of the purpose of the course, which is to identify the threat in front of you and determine your response. 
This links in to the fourth part of my opinion in that you can only rationalise your actions when you are put into a situation that you are not able to control and because of the lack of time, lack of resourcing, this impacts on those possibilities for a physical/mental formative assessment. 
What I mean by mental and physical assessment is for the student to work out where and when would be the best time to apply a chosen technique. They would be able to justify what they had done at the end of a de-brief and positively and negatively reflect on their actions. Then be able to work out where they went wrong and what they would improve on next time. This would take them through the adult learning cycle and links in with their written exam.
‘Learning and teaching to tests is not only unhelpful to learning but can also place great pressure on the students’ (Berry,p8) 
Using the assessment methods such as criterion/formative/summative/observational is not wholly negative, as there are a lot of positives to take away from them. Especially in the environment of conflict management, as students want to know if they are doing well and want reassurance. It also gives those who are not so confident in their physical abilities to build on positive feedback throughout the course from both trainers and peers.
The way to improve this is to link the assessments together for a better understanding. Students will always learn in different ways, some theory based, some practical, other reflective and some pragmatists. To incorporate all those learning styles is a challenge. However, if we took a blended learning approach with a practical alongside theory and break it down further you would get a much more rounded course with better engagement of students and enthusiasm. This generates positive behaviours, which leads to positive actions, which can lead to a positive outcome and not just for the students but the teachers as well. 
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