Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Part 1

Cross-curricular learning

· What did you do and why?
When on placement, our topic was Space, and I delivered a Humanities lesson on an advert for a holiday to space. After much consideration when planning, thinking hard about what way I wanted this lesson to go in, it became a cross curricular lesson. This included Humanities, Literacy, Numeracy and Expressive Arts.
This lesson was Humanities as it included prior knowledge about space and the planets, and saw the pupils using a range of space books to search for facts all about the planets. This then also ties in Literacy with reading skills, as well as the writing up the plan for their adverts and scripts. I also linked Literacy into this lesson with including the learning of persuasive writing, covering the use of adjectives and persuasive language. 
Numeracy was then also included in this lesson by the pupils adding into their adverts a price for the holiday, how far away the planets may be and how long the holiday would be for. This all then allowed the opportunity to use their maths knowledge.
Expressive arts was then embedded in this lesson as pupils were given freedom of equipment and stationary to write and draw on their plans as they desired. It also lead to the pupils performing and recording their adverts covering many elements of the curriculum.
When planning this lesson, I planned for two additional adults to be involved. I assigned groups to these adults and made them aware of what they would be doing with their group. This lesson was also used for a Year 2 class, where the teacher used my planning and resources to complete. 

· What have you learned?
Adequate subject knowledge was needed for many elements of this lesson. In regards to the topic space, I was not confident in this area. After not touching on this subject since being in school myself, it was most definitely something I needed to teach myself before delivering to the class. To do so, I spent time at home watching videos and reading about the planets, learning the names and the order of them. This helped me in this lesson as when pupils were asking for certain information, I had the subject knowledge to answer without needing to search myself.
Having knowledge of the subject teaching is very important, however many theorists have made opposing viewpoints. Burton and Brundrett (2005) identified that although subject specific knowledge provides direction, it is in fact the pedagogic knowledge that will strive vision and development. This is a valid point and is something to be considered.
Subject knowledge was also needed for the literacy element of this lesson with the persuasive writing. Although feeling relatively confident with this, I wanted to ensure I taught this with complete accuracy. To do so I conversed with teachers on how this has previously been taught in this school, so that my teaching aligned with the schools usual teaching style. I then researched all persuasive writing techniques for the age group I was teaching and worked out how to best deliver this to them.

From planning and completing this lesson, I have learnt that adding additional AOLE's into a particular lesson to make it cross-curricular is not as difficult as I previously predetermined. When planning, I did not originally plan to embed four AOLE's, however throughout the planning process I found more and more opportunities to do so. These opportunities complimented my lesson and overall made it a much better and tied together lesson. None of these AOLE's were forced into the lesson and it has taught me to remember this when planning in the future. It is important not to force things into a lesson that may not fit or quite make sense.
This lesson was very successful, with all pupils remaining on task throughout the lesson and enjoying themselves whilst learning and completing the task exceptionally. 
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Literacy
· What did you do and why?
Whilst on PTE3, in regards to literacy sessions, I took over the read-write-inc (RWI) teaching and learning. This involved learning all the letter sounds, moving on to sounds such as 'sh', 'th', 'ch and 'ng' and then sounds that do not sound out such as 'the' and 'want'. All these elements of RWI were covered over the space of three weeks. 
To start these sessions, as a class we would go over each sound using flash cards and repeat after me. I used repetition as a technique here which I believed helped the class become familiar with the sounds. Once this was mastered by the class, the flash cards would be held up for the class to sound themselves, with no adult help. Once the whole class was confident shouting out the sounds to match the cards, I began to call on pupils to answer independently to check complete understanding. I did this as certain pupils are very reliant on other pupils to answer quickly for them to then copy, resulting in them struggling when it comes to their independent work. We then looked at spelling words with these sounds using 'fred fingers', words included being 'dog', 'pan' and 'hen'. Then, when ready to move on, sounds such as 'sh' were then introduced and taught before learning the words that do not sound out as they would be expected.
Every pupil in this class learnt these elements at a different pace. The class was split into three groups; red being higher, blue being middle and yellow being lower. When leaving PTE3, yellow group were still practising the sounds and spelling out the three letter words. Blue group were beginning to cover all sounds such as 'sh', specifically were moving onto the sound 'ng'. Red group had covered all sounds and were continuing to practice these before moving on. 
These lessons were completed every day with similar structure and each group had a teacher that moved around with them. These lessons were completed as almost a carousel. For example, one lesson yellow would be outside, blue would be completing activities and red would be working independently. The next lesson would then have red outside, yellow completing activities and blue working independently. This allowed a great structure and routine to be made in class and ensured that RWI was covered every day without pupils having the same lesson continuously.
· What have you learned?
This topic area needed a lot of subject knowledge. Previous to this placement, I had not taught any read-write-inc sessions before, so this at first was a little daunting. I wanted to make sure I taught this to the class accurately and for the best outcomes. To improve my subject knowledge, I spent much time with the teachers going over previously work completed on this subject area, as well as familiarising myself with the structure of RWI. I also watched my class teacher deliver a lesson on this before taking over these lessons myself in order to view how this teaching is to be delivered in this particular class, allowing me to work in alignment with the school/class’ technique. I also made packs relating to each group based on ability, with resources in to aid the teaching staff. By doing so had a great impact on the teaching of these lessons and improved my subject knowledge largely as I was preparing activities I was not necessarily teaching. This proves that pedagogy subject knowledge is important to make a lesson successful.  Pedagogy is the ability to select and use suitable teaching strategies and an understanding of how children learn, to be familiar with major concepts and how they can be taught (Newton and Newton, 2002; Dean, 2003; Burton and Brundrett, 2005; Wellcome Trust 2015).
From planning and delivering lessons, I have learnt that it is acceptable for pupils to learn at their own pace. Not one pupil is the same as the other, and whilst should be pushed to reach their potential, should not be rushed or compared to another pupil. I have also learnt that a routine worked incredibly well in this classroom. Pupils knew their groups, their assigned teacher and what activities they would be doing that session. The technique of repetition when using the flashcards also worked extremely well and is a technique I believe is useful to continue using throughout my teaching experiences. 
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Numeracy
· What did you do and why?
Throughout my time on PTE3, I took over the sole teaching of numeracy. In this time, we covered basic multiplication, repeated addition and problem solving, with a lesson every day. Numeracy has always been a topic I have not personally enjoyed and struggled with throughout my own education, resulting in a great lack in confidence when delivering lessons as opposed to lessons I am confident with. To take over a whole subject area in numeracy was a great push for me and gave me many benefits.
The way these lessons were delivered were in similar structure to the literacy lessons. The class were split into three groups, based on mathematical ability, each with an assigned teacher. These then worked in almost a carousel, with each group on a different area each day. For example, yellow would be on repeated addition, blue on multiplication and red on problem solving. The next day red would be on problem solving, yellow on multiplication and blue on repeated addition. 
· What did you learn?
The subject knowledge needed for this area is large. Although I was familiar with multiplication and repeated addition, the teaching techniques I was not, especially regarding the age group I was working with. From my own relationship with numeracy in education, I found multiplication difficult when younger and did not grasp it as easily as others did around me. Due to this, I wanted to make sure I not only taught this topic area with complete accuracy, but in the simplest way possible whilst having the best outcomes. To do so, I researched different techniques for explaining and delivering lessons on these areas and found a range of techniques and activities to use with the class rather than using one technique which not every pupil might understand. I gathered all techniques and used in the introduction to these lessons, which had a great outcome. This had a great impact on my subject knowledge. 
By doing this, it meant that pupils were not doing the same exact focus everyday which they would likely soon get tired of, but allowed for a routine whilst keeping on top of the subject area and meeting the needs of the curriculum. I believe that splitting the class into groups and working as a carousel throughout the week was very beneficial to this class. It allowed pupils to work with others at their level and meant the teachers for each group could evaluate where their group was and push them to reach their full potential, avoiding pushing anyone too far where the work becomes too difficult. The different focus each day also meant that pupils were still covering the same topic on the whole, but were not doing the same work every day.
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Four Purposes
· What did you do and why?
Throughout my professional learning experiences, it has been a goal of mine to promote the Four Purposes to my best ability. During PTE3, I made this a large focus when planning and delivering lessons. To promote the four purposes, first and foremost, I would decide on one to focus on for a particular lesson. I would then plan my lesson around the focus of this purpose, making sure to meet the needs of the curriculum. Focusing solely on a Humanities lesson, I chose the purpose 'ethical, informed citizens' and based this on learning about the Gower beaches. This purpose was achieved as pupils covered historical contexts and looked closely at Wales and its communities and landscapes and done so with different perspectives.  
· What did you learn?
By using a Four Purpose as the sole focus when lesson planning, and then planning around this, it ensured that I met one of the purposes in my lesson, whereas sometimes this could be missed. It allowed me to plan in a different way as to normal. My usual planning technique would consist of looking at the curriculum first or having an idea for a lesson first then imbedding the curriculum links before thinking about what purpose(s) this lesson would be meeting. By planning in this new way, it made sure a purpose would be met. Moving forward, I will aim to plan much more lessons in this way to ensure I meet the needs of the Four Purposes in each lesson I deliver. This change in practise will benefit my teaching greatly.
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· What did you do and why?
The Four Purpose are moving towards becoming the heart of the new curriculum. This first and foremost makes them incredibly important.  On PTE3, I tried hard to embed these purposes or at least one into my lesson planning. 
Looking at the purpose 'enterprising, creative contributors', I completed a lesson focusing on and achieving this. This lesson was expressive arts, more specifically mask making.
The pupil’s topic was Space, and in this included the planets, rockets, robots, aliens, astronauts and more. For an expressive arts lesson we decided to look at mask making. The pupils were given full independence to be as creative as they wanted. This meant they could choose what type of mask they wanted to make, what size and shape, as long as it linked with the theme space. Before completing this lesson, I asked pupils what resources they would like for this lesson, answers included glitter, paint, paper, felt tips and sequins. I then prepared all these resources ready for this lesson. 
· What have you learned?
This incredibly creative lesson allowed pupils to use their imaginations and create a piece of work completely individual to them. This then resulted in 'enterprising, creative contributors' being achieved.
By allowing pupils to decide how creative they wanted to be, giving them the freedom to do whatever they wished, this gave them a sense of responsibility and trust. Pupils responded very well to this. This is something I will do more in the future, as it prepares pupils for moving on throughout the school where they will be faced with much more responsibility.
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Progression in learning
· What did you do and why?
During PTE3, an aim of mine was to aid progression in learning for all pupils. This is something that is very important. 
Focusing on the AOLE Mathematics and Numeracy, more specifically the lower ability group (yellow), the learning outcome was to complete the two times table and move on to five. Included in this learning was repeated addition and problem solving which worked hand in hand with multiplication.  
The yellow group seemingly struggled with the concept of repeated addition when not assisted by a teacher and although could complete some sums including the two times table, this was not consistent. To aid progression, I made a plan to use with these students including a range of different activities and songs to help remember the two times tables.
The first strategy was a rhyme accompanied by hand clapping and clicking which helped pupils remember the pattern of the times table. When this was mastered, the group moved on to looking at the two times table as addition sums, using real life objects such as hoops and teddy bears.  When doing do, we still used our rhyming technique to assist. The pupils understood and followed this well. To progress further, we then touched upon sums without the use of objects, but remembering to use our rhyme to help. Although this took some time and did not click straight away, pupils in the yellow group soon saw the patterns of multiplication and how sums are just like using objects. We then began completing a math quiz, once a day, with a timer on the board. The aim of this was to see how many questions the pupils could answer in five minutes. From observation, pupils in the yellow group were using this rhyme in their head and using their fingers to help with these sums, proving that this strategy worked for them. By the end, pupils were confident with their two times tables and were familiar with multiplication strategies.
· What have you learned?
The main thing I have learnt from this is that patience is key. The yellow group were lower ability, so it was important to remember it would likely take them longer to grasp their times tables than others in the class. I believe it would have been an easy option to teach the whole class at the same speed and move on as a whole, however this would have left the yellow group struggling and with no progression. By taking time to work at a slower pace with this group, and simplifying and finding new techniques to teach the subject area, this benefited the group massively and resulted in them reaching the level expected of them.
I have also learnt that progression in learning is important yet different to every individual pupil. I have learnt that one pupil make progress extremely quickly, understanding the work by the first lesson and being ready to move on in their progression to the next steps, however another pupil may need a weeks’ worth of this topic to progress further. 
Overall, this has taught me that progression in learning is specific to each individual.
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· What did you do and why?
For this, I focused on one pupil in particular. For the purpose of this, I will use the term Pupil X to refer to said pupil.
Pupil X was working in group blue, the middle ability group, however from observation I noticed this pupil falling behind peers in numeracy lessons working more at the level of yellow group (lower). Pupil X seemed to be easily distracted and on occasion acting silly and not completing the work. When marking the work Pupil X was producing, it was clear that they were not understanding the work or possibly not trying very hard. The level of their work was suggesting this pupil might need to move down a group, however I was not convinced this was the case.
One particular maths lesson, I decided to sit with Pupil X to work through the work together. At the beginning this pupil was getting many questions wrong and it was clear was not using mathematical techniques previously taught. I took some time to go over these techniques with Pupil X, slowly and simply, before applying them to the work she was completing. At first I assisted but soon let the pupil work the questions out independently where they began using the techniques completely on their own and got all questions correct. I then left Pupil X to complete the work independently, however observing from a distance, and I saw this pupil using the techniques by themselves and remaining engaged and on task for the rest of the lesson.
· What have you learned?
It did not take much time for the pupil to begin progressing in learning. From close observation, I learnt that this pupil was distracted and not pushing themselves to the best of their ability, however with a small nudge they began to progress.
From this I have also learnt that taking a small amount of time to focus with one pupil can result in a large impact. If I had left this pupil continue with being distracted and ignored the low marks, this pupils progression in learning would have come to a halt. However, by making the decision to work with this pupil separately for a short amount of time, this had a positive impact on them. 
· Professional standards
Pedagogy:
Advancing learning
· Progression in learning
Refining teaching…towards sustained highly effective practice
· Managing the learning environment
· Recording and reporting
Influencing Learners
· Challenge and expectations
· Listening to learners
· Sustained effort and resilience in learners
Innovation:
· Evaluating the impact of changes in practice
Collaboration:
· Supporting and developing others
· Enabling improvement

Part 2
The specific aspect of my practice to develop in order to support learner progression is Cross-Curricular responsibilities, more specifically, planning and teaching lessons appropriately with cross-curricular themes. I have chosen this area first and foremost as I believe it is an area I can largely improve on and in doing so will benefit my teaching capabilities. 
Firstly, I aim to have complete understanding of what the term cross-curricular means. It can be defined as “a conscious effort to apply knowledge, principles, and/or values to more than one academic discipline simultaneously” (Heidi Hayes 2010). Cross-curricular teaching allows for learning through interconnected topics, this meaning including more than one topic area in a learning experience. The more links made between certain subjects, the more likely information will be retained and pupils can make connections which will give more relevance to what they are learning. 
An aspect of cross curricular learning is ‘making cognitive connections, within subjects and between subjects’ (Piaget 1977, Cockburn and Haylock 2008, Rose 2009). Throughout education, primary through to secondary school, a question is commonly asked by students; ‘when will I ever need to know this?’ Cross-curricular teaching in essence answers this question, as it connects more than one subject or topic to another, deepening and broadening the learning. It allows for connections to be made between different areas of learning, giving more reason behind its importance to learn. This approach, for example, allows mathematical knowledge to be applied to science, which can then be applied to possibly a literacy write up or an art project. It takes away from the standard curriculum and moves to a much more collaborative approach.
Another benefit from cross-curricular teaching is that it can result in the engagement and enjoyment from every individual pupil. It is understandable that pupils will have a subject they are fond of, and one they particularly do no enjoy. A cross-curricular lesson avoids pupils dreading a lesson as it may be their worst subject, as it takes away from that sole focus on one area of learning. As an example, a pupil that hates numeracy lessons may engage much more if conjoined with their favourite subject expressive art. This will have a positive impact on this pupil and result in higher attainment and engagement. Barnes (2015) supports this, highlighting that cross-curricular methods sustain interest and are an effective way to build motivation. However, it is important to examine both positives and negatives to any subject matter. A clear drawback to cross-curricular teaching is planning time. Teachers are incredibly busy, with endless amounts of planning and preparation, resource making, marking and many more responsibilities, it is extremely difficult to spend a great deal of time planning for cross-curricular lessons. These lessons will take more planning and preparation than others, time in which is not necessarily always available. This must be considered.
Another limitation apparent is that cross-curricular teaching is simply not easy. On occasion, teachers will find when planning that opportunities for a cross-curricular lesson naturally appear, however, frequently it is a challenge to do and to plan the most effective way to deliver the lesson. Cross-curricular lessons can also take away from the main learning goal. This point is supported by Jarvis (2009) who states that one subject can take over and is a loss to the object subject(s) involved. 
Correspondingly, what must be considered is that not all lessons must or should be cross-curricular. With the benefits of cross-curricular teaching in mind, it is easy to fall into the idea that all lessons must be planned this way to be effective, whereas this is not the case. On occasion, cross-curricular lessons can distract from the main topic of learning and change the desired learning outcome. 
A prominent advantage of cross-curricular teaching is that it helps promote the Four Purposes, something that is very important in the upcoming changes in curriculum. By teaching cross-curricular, all four of the purposes can be met in just one lesson, which is seemingly a challenge when a lesson is just on one AOLE. Donaldson’s Four Purposes (2015) are extremely important in education and are becoming the core of all teaching. 
Reflecting on part one of this assignment, I included a cross-curricular learning experience I completed when on PTE3. I found that this was one of the most successful lessons I have planned and delivered, and therefore is the area I would like to improve due to its positive outcomes. An element I believe that will have a large impact on this is planning and preparation. In regards to this, I believe that if I plan appropriately, then including cross-curricular themes in my lessons will be much easier. I can do this by allowing myself more planning time, and by also becoming more familiar with the curriculum in order to find appropriate links to then plan cross-curricular lessons. An outcome of planning cross-curricular lessons is that it will cover more elements of the curriculum than one, as well as it allowing a more imaginative and beneficial lesson. 
From deep research and findings, cross-curricular teaching has many benefits. I believe that one of these is supporting learner progression and that this will benefit my teaching greatly. By teaching with a cross-curricular approach, linking learning and AOLE’s together, progression of learning will increase. A way in which this approach can support learner progression is that it more often than not gives lessons a large element of fun. I believe that when a lesson is both fun and educational, these are where the biggest outcomes come from and where pupils learn the most as they are more engaged with the lesson.
A way forward to develop my teaching I believe would be to allow pupils to participate with planning, with the result to be a cross-curricular lesson. For instance, informing pupils of what we need to learn and discussing what other elements could be covered relating. This will result in many benefits, firstly ideas for cross-curricular lessons, but also it will give the pupils a sense of responsibility and they will be leading their own learning. This then ties in with the curriculum, as well as meeting QTS standards and improving the progression of learning for pupils.

Conclusion
To conclude, I strongly believe that an improvement in cross-curricular learning will aid my professional development. Although holding drawbacks, on the whole I believe cross-curricular lessons have great outcomes and produce some great teaching. I also believe that a personal improvement in this area will benefit my teaching a great deal.
Reflecting on this assignment, many other factors have come to my attention in regards to what I would like to improve on professionally. One of these being promoting the Four Purposes in every aspect of my teaching. From being placed in a pioneer school for PTE3, this has helped me understand the importance of the Four Purposes and how they will be situated in the new curriculum. However, I aim to improve further on this and work towards the Four Purposes being the core of my planning and teaching.
I have also learnt the value of subject knowledge. Although this is something I have always been aware of as being an important area of teaching, this assignment has familiarised myself with this and reminded me of its importance. This is an area I wish to continue improving in. I believe this area will go hand in hand with improving my pedagogy and all round teaching style.
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