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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR ASSOCIATE FELLOW


SECTION ONE:

	NAME
	
Barry John


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
FACE


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Senior Instructor/technician



	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Workshop Technician

	
LENGTH OF SERVICE AT UWTSD

	
YEARS: 10         MONTHS:  11




	
APPLICATION FOR ASSOCIATE FELLOW

In your application for recognition as an Associate Fellow of the Higher Education Academy (HEA), you are required to demonstrate how your continuing professional development allows you to meet the requirements for Descriptor 1, Associate Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

In order to meet the requirements of Descriptor 1, you must address at least two of the Areas of Activity, together with relevant areas of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and understanding of at least K1 and K2 and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application


· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working, the nature of the subject, discipline or profession in which you teach, and the expectations of THE University.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate in your chosen Areas of Activity how you have successfully engaged, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.
























SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the two Areas of Activity that you choose, you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet at least K1 and K2 of Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice as well as successful engagement in relation to teaching, learning and assessment and appropriate related professional practices.


































	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Address the following:

1. The main ways in which you design and plan learning activities and/or programmes of study (Approx 100 words)
2. The reasons for your choice of subject material, activities and techniques and the particular learning technologies included in your plan
3. How your choices facilitate your students’ learning in general and within their subject area
4. At least one of the other Dimensions of Practice, for example, Which elements of Core Knowledge did you utilise and why? Which Professional Values were particularly relevant and why?

	Write your evidence here



























	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Address the Following:

1. The main ways in which you teach and/or support learners (Approx 100 words)
2. The activities or techniques you use and why
3. How you came to use them and why you think they were successful in supporting student learning. Give reasons for your choice of activities and techniques and how they relate to developing the learners’ understanding of the subject.
4. The elements of Core Knowledge you utilise, how and why.
5. Which Professional Values were particularly relevant and why.

	Write your evidence here

I initially began my engineering career at Swansea Tycoch college, where I studied for three years as an automotive technician. I was subsequently selected to begin an apprenticeship scheme for a local Mazda franchise dealership, during which time I also continued my studies on a part time basis. After completing my apprenticeship and academic qualification, I was offered a position within a franchise dealership as workshop foreman where I spent five years managing a new dealership in addition to being responsible for the training of new technicians and apprentices (K1). 
In 2007, I started employment at the University of Wales Trinity Saint David, formerly known as Swansea Institute of HE as an instructor/technician for automotive and diagnostics department. Here I support the teaching of cohorts that range from foundation year through to level six in subjects such Automotive, motorsport and motorcycle engineering in addition to providing technical workshop support for group and major projects.
Setting up these workshop sessions takes time to prepare using dedicated equipment and workshop tool facilities (K4). This ensures that the students are competent in using a vast array of engineering techniques that are both necessary for them to complete their studies, in addition to being essential skills for future employment within the industrial engineering sector (K2, V4). This impacts upon the students by allowing them to experience the practical elements of Engineering, and how these correlate to the theoretical concepts covered within the taught components of the module. The content of the sessions covers the majority of automotive aspects and the student cohort often exhibits a variation in skills, which range from highly skilled practical students to those with little or no experience in this area. It is well understood that student engagement and attainment has a direct correlation to the suitability of the activities presented to them within the teaching sessions (Subban, 2006) (V3) and in light of this, I always design my activities based on the abilities and experiences of the class before me, ensuring that they each student succeeds, yet is challenged and pushed to reach their academic potential. I have found that this makes the students feel confident and at ease as they gain knowledge and familiarity with their surroundings.
To gauge the students’ knowledge in the automotive areas, I perform an initial formative assessment prior to teaching the module with the aim of accurately developing the differentiated exercises discussed previously. 
I pre-select groups with a range of experiences and abilities, which facilitates group dynamics and improves their team working skills (K2, V2). This has the added benefit of allowing students to learn from each other. Reports from our students suggest that this is extremely useful as often it appears that having concepts explained by a peer who has recently understood the concept themselves can be very beneficial and proactive in the learning experience. 
During the workshop sessions the students’ abilities are monitored to carry out the given tasks & jobs that are differentiated according to their individual learning needs and preferred learning styles (Black, 2005)  (K3, K4, V1, V3). These are then rotated so all students cover all required tasks and hence meet all learning outcomes. Whilst monitoring the group’s progress, questions and assessment/measurement of components are given. This promotes the students to think about what they are disassembling/reassembling in more depth and assists them in gaining an understanding that in some occasions goes beyond the written specification. All groups will be constantly monitored to ensure they are not falling behind and if I observe students that appear to be struggling with the content then they will be given help to catch up via additional support sessions, again making the students feel as though the course is differentiated to them as individuals.. Upon completion of the workshop sessions, students engage in a general technical discussion regarding the workshop tasks, their group success and extra-curricular activities that were employed. This also enables the teaching team the opportunity to reflect upon the success of the pedagogical practices used in addition to identification of areas of improvement for future cohorts. (K5, K6, V4).


Subban, P. (2006). Differentiated Instruction: A Research Basis. International Education Journal, 935-947

Black, P. &. (1998). Assessment and Classroom Learning . Assessment in Education, 5, 7-71.







	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Address the following:

1. The main types of formative and/or summative assessment that you use with learners, whether formal or informal (Approx 100 words)
2. How and why you choose the particular approaches and methods you employ, insofar as this was your own decision
3. How you ensure your assessments are valid indicators of what you want your students to learn, that your marking is reliable and the standards you set are appropriate
4. How you give feedback to learners
5. How you ensure that the feedback you give learners helps them to improve their understanding of the subject or their performance and development as learners
6. Which elements of Core Knowledge you utilised, how and why
7. Which Professional Values you applied, how and why






	Write your evidence here




















	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Address the following:

1. The main types of educational environment in which you work and/or what kinds of support and guidance you give to your learners, whether formal or informal (Approx 100 words)
2. How you have contributed to making the learning environment more effective for learners
3. The ways you have contributed to supporting and guiding your learners
4. Why you chose those particular strategies and how well they worked
5. Which elements of Core Knowledge you used, how and why
6. Which Professional Values you applied, how and why



	
As the senior instructor & technician for the automotive/diagnostic department, I cover all classes and sessions held in the workshop including level four modules: Powertrain technology, Applications in engineering, Engine control systems and Vehicle technology. Furthermore, I am also involved with supporting level five modules namely, Diagnostics ABS and Turbo sessions with the addition of  Major/group projects and Motorcycle Rolling road projects which are at level six (K1).
Within the timetabled classes, a formal approach is taken with students which promotes an excellent teaching environment but maintains good communication between instructor and student throughout the semesters. This benefits the students on a number of facets. It facilitates the development of excellent professional relationships so that students feel confident to approach staff members for additional help or to raise any concerns and additionally, I become aware of their individual needs and preferred learning styles (K2, K3). Moreover, the good relationship between myself and the students promotes discussions about the content of the module and hence I am able to formatively assess the students’ progress, (Black, 2005) (V3) highlighting any areas of improvement that they may need to address and where to seek the appropriate support. From the students’ perspective, this constant feedback on their performance instils a theme of striving to achieve with the ability to take ownership of their learning while also having the opportunity to feedback to teaching staff any additions to the teaching methodology which they would consider to be useful (K4, K5, K6, V1). 
For projects and extra-curricular sessions, a more informal open door policy is used where the student can freely discuss any assignment issues, project pathways or problems that may arise during the planning and carrying out of the student run exercises (Astin, 1999). This benefits students who may have other responsibilities outside of the University such as family or work commitments, and so offers the students a sensitive and sympathetic approach by being flexible to accommodate their individual needs (V1, V2). During the workshop sessions, we often view technical data documentation or online documents to clarify values or measurements taken during the sessions and compare these to real life analysis. This benefits the students by equipping them with appropriate and necessary skills which will allow them to not only succeed within the classroom but also in industrial realms after they graduate (V4). 
My contacts with external companies often try to link their industrial work with student projects to create an excellent opportunity for student and company relations which often leads to knowledge being shared and potential employment being gained. Recently, several prototype Toyota gearboxes were assembled in the workshop by myself and students, these students currently now work in Japan (V4). Additionally, since we require a constant supply of units to disassemble for practical purposes, forging good industrial links is essential to supply demand in the workshops. Further to this, both myself and students often contact companies, or have links to the automotive industry where they access equipment/parts which can be used during the sessions. These links bear many positive characteristics for the students’ professional progression as many continue their studies beyond normal hours by including themselves in a student lead, technician backed project. These activities again benefit the students by enhance their knowledge in that area and often the result in post graduate studies or employment.


Black, P. &. (1998). Assessment and Classroom Learning . Assessment in Education, 5, 7-71.

Astin, A. W. (1999). Student Involvement: A Developmental Theory. Journal of College Student Development, 518-529






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Address the following:

1. Your main strategies for updating and developing your capability as a teacher/supporter of learning (Approx 100 words). Refer here to any activities you have undertaken to update yourself on aspects of teaching and learning, for example, staff development activities or conferences on learning and teaching or participation in projects to develop learning methods.
2. How you used the outcomes from the above CPD strategies to improve the student learning experience and your won working practice
3. Which elements of Core Knowledge you utilised, how and why
4. Which Professional Values you applied, how and why

	Write your evidence here

















SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to comment directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.




Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Mr Graham Howe

	Job Title
	Head of School

	Faculty/Centre/School/Department
	FACE/Engineering

	Email address
	Graham.howe@uwtsd.ac.uk

	Line manager







	Second Referee:


	Name
	Dr Gregory Owen

	Job Title
	Senior Lecturer / Teaching and Learning Champion

	Faculty/Centre/School/Department
	FACE / Engineering

	Email address
	Gregory.owen@uwtsd.ac.uk

	Teaching and Learning Champion / Lead on Teaching and Learning Group in the School of Engineering
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