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Sustainability and Education for sustainable development and global citizenship should be implanted and supported by adults. 

What is Sustainability/ Education for sustainable development and global citizenship (ESDGC)?
Welsh Government (2017) and Tinney and Hirst (Eds) (2018) explains how education for sustainable development and global citizenship (ESDGC) applies to everyone and encourages learners at all levels of education to participate, and gives them the knowledge of how everyone effects sustainability. ESDGC give everyone the opportunities to look at what they contribute to sustainability, and how they can help and allow sustainability to be develop both for themselves and their local and wider community. ESDGC has been interwoven into mainstream education, and is embedded in many different areas within these educational settings. Practitioners across Wales should have the ability to deliver ESDGC throughout their setting. There are many different options  
ESDGC has seven different themes: 
· A natural environment 
· Waste and consumption 
· Climate change 
· Wealth and poverty 
· Identity and culture
· Choices and decisions
· Health
ESDGC is suitable for all ages of children, and there are many different programmes to help and support practitioners such as Global Learning Programme Wales (GLP-W). Global Learning Programme Wales (No Date) explains that GLP-W is a globally recognised as a part of learning that should be interwoven into every aspect of learning. It is aimed at key stage two and three. GLP-W aims to: 
· Help children to acknowledge their responsibility in ensuring the world is more sustainable.
· It aims to give children the ability to understand the concept of interdependence, development and globalisation
· It looks at supporting schools to promote an improved understanding of global poverty and what can be done to diminish this poverty. 
· It hopes to give teachers the support to look at different ways of teaching about the advancement of sustainability within their classrooms. 

There are two different forms of roles for settings to look at within in GLP-W. the type of role depends on the settings experience and confidence in global learning. All schools in Wales have the opportunity to part take in either a network or a lead school. A lead school has a range of knowledgeable persons too deliver the global learning. This give the setting the ability to really understand and look in-depth at their global learning within their own setting. Lead schools provide a core understanding for a network school, and gives leadership and support to help and develop other schools and their approach to global learning. The second role is network schools which is considered as the core aspect of GLP-W. It helps children to increase their understanding and knowledge of the international development of their responsibility to the global part of sustainability. 
Welsh Government (2008) emphasise that ESDGC looks at the world issues and how we can help take responsibility for the problem we may be causing to our world. These issues are major: 
· climate change
· trade
· resources 
· environmental depletion 
· human rights 
· conflict
· democracy
ESDGC is all about how we all work together with children, families and the communities to think about how we all treat our earth, no matter our age or where on earth we live. It is up to us to ensure we protect and educate children to give them the knowledge and power to safeguard and protect their future.  
Welsh Government (2017) explains Estyn in 2010 as part of a framework inspection developed a provision of ESDGC to include it in all sectors of education. This is to help share good practice and any weakness, as then they can be developed to support both practitioner and the children. Estyn (2010) continues to say that ESDGC should be infused within each setting in every area. Educators should have access to different ideas, resources and support to enable them to develop and implement ESDGC. Everyone around the children should encourage ESDGC, from their families and practitioners to their communities. ESDGC should be a recognised not just within the setting but as a local and global topic.  Estyn (2010) emphasises that ESDGC has a clear place within the sciences and geography, but should be made to collaborate within all topics. Estyn inspectors should look at: 
· activities to support children to improve their knowledge, understanding, skills and values towards ESDGC. 
· The settings acts and policies towards sustainability, such as energy use, waste, recycling and placing ESDGC into learning. 
· How the setting contributes to global citizenship and how they develop understanding of the wider countries and world. 

How ESDGC can be integrated within the curriculum and settings.  
Estyn (2010) emphasise that ESDGC is there to help to prepare children for life in a newer age than their parents. The Welsh Government recognise that ESDGC should not be treated as an addition aspect of learning, but a core aspect to every area of learning. ESDGC should help children to change their values and attitudes towards sustainability. The ethos of ESDGC should be implanted within setting and practitioner’s attitudes as an everyday matter, rather than something that is overlooked in everyday learning. Estyn (2013) continues to explain that the Welsh Government challenges setting to give opportunities for both practitioner’s and children to look at global issues, and how they can look at connections between themselves, their local communities, their nation and globally. 
Standard National Quality Professional Learning Program (2013) states that children today are the future generation. Therefor it is important for practitioners to educate them, and help them to understand the significance of protecting and looking after the environment and world around them. 

Carmarthen County Council (No Date) continues to explain ESDGC is learning that is experimental both indoors and outdoors. It should develop awareness of the environment and all aspects of it. From the diversity of cultures and the people that live within them, and how they are sustainable in supporting ESDGC. ESDGC should encourage and support children in gaining awareness of their world around them, even at a very early age as this is the best time. Halfpenny and Pettersen (2014) states how Piaget theory says that children are were actively creating their own knowledge and understanding of their environment. children have been activity involved in their own learning, and will only develop to their own abilities. He believed that children learn through ongoing development within the environment they are in. Children also learn through the interactions they have with others within the environment, this is both adults and peers. This interaction is essential for children as it allows them to develop and build upon ideas and perspectives that they may already have. Piaget believes that children create a mental representation within their minds and that as they learn, these representations develop and change with what the child is learning and the experience they are having.   
By using enhanced provision, it allows practitioners to improve, enhance and extend how children learn ESDGC across the curriculum. These are way that can help to enhance the learning environment to better the children knowledge. Different resources such as games, books and creative projects could be introduced to the learning. This allows ESDGC to become more interlinked to the curriculum. The introduction of resources should be looked at careful, as children need to have basic knowledge of ESDGC before they can be asked to look at it in an educational way. Resources must be adapted for children’s abilities, age and understanding of ESDGC, because if a child does not fully understand it may push them away from gaining any interest. Practitinors need to focus their task to promote, instruct and model children’s learning. It is important that children gain understanding, independence and become more confident learners. The focuses of the task depend on the setting and what they are studying or what aspect of ESDGC the children have expressed and interest in. Practitioners also need to look at the base of the framework and how this can be used to create, adapt and change ideas they may have. Practitioners need to look at the children’s ideas as well as their own, this is to ensure that the children have a say in what they are learning. As well as allowing them to gain their own interest in ESDGC. 

How is sustainability implemented within different countries?
New Zealand National Commission for UNESC (2013) explains that in 2015 they awarded the New Zealand centre for global studies (NZCGS) a sum of money to support project called Global citizenship in New Zealand. This money allowed the centre to found the development of programmes that allowed everyone including children to explore and educate themselves on the global citizenship of the world. The United Nations Educational, Scientific and Cultural Organization (UNESCO) helps to encourage global citizenship in education since 2014. They helped to make global citizenship one of the top three educational priorities. UNESCO global citizenship for education is all about caring, nurturing learning to respect everything around the globe. It aims to make children and families a sense of belonging with humanity. It wants to teacher learners how to become responsible and an active global citizen to the world. UNESCO aim to give learns the empowerment to gain an active role in global issues, and how they can become better global citizen and be more sustainable to the worlds. 

UNESCO (No date) explains that Global Citizenship Education (GCED) is for learners of every age range, whether it is younger children or adults. This work is in conjunction with Education 2030 agenda and framework for action. This agenda has set sustainability goals to ensure that all learners are given the opportunities too gain knowledge, skills and understanding to develop and promote sustainability throughout education. They aim to look at sustainable life styles, culture, diversity and many others and how they can link to sustainable development. They recognise that this approve needs to be prioritised and have relevance to education in order for the education for children to be effective to integrated into children learning. The method needs to be peaceful and promote an understanding to a more suitable world for the future generations. There is a greater emphasis on how children need to gain knowledge and understanding of sustainable for them to have the ability to adapt and change their attitude, skills, values and behaviour towards ESDGC. Without the information and understanding of suitable children are then not given the right tools to make their own decisions on how to better improve themselves, their families and the community around them, to protect their world. Children need to be able to make their own informed decision, and learn how they can play an active role in their local community, nationally and globally.   
Mobbs (No Date) supports that David Kolb theory is the belief that children learn through their experience and discovery of the world around them. This theory is called experiential learning, it comes from the intellectual theories of experiential learn work for Piget, Dewey and many others.  Experiential learning theory give a holistic approve to learning that is the model for development, which consists of how we learn naturally, grow and develop. Experiential learning emphasis the role that experience play in a child’s learning process. Kolb theory has a cycle of four, concrete experience, reflective observation, abstract conceptualisation, active experimentation.  Concrete experience this is learning from active involvement with others. Reflective observation is taking time out and stepping back form the task and reviewing what you have learnt, and discussing this with others. Abstract conceptualisation is looking at and making sense of events and how you interpreted them. Finally, active experimentation this is looking at how they can out what they have learnt into practice and how they can use this. By looking at the understanding and knowledge you have gained and how you could further this knowledge to improve understanding further.  

UNESCO (No date) continues to say that the UNESCO approach to GCED is determined by the 1974 recommendation that were looked at in consideration to education for global understanding and co-operations of the importance of educating children on sustainability.
UNESCO has four focus areas: 
· Global advocacy and policy dialogue- this is the UNESCO global forum, this is held every two years. It is a global event that looks at key issues of GCED policies and practice. This meeting aims to encourage decision making, and having expert opinions and innovative practitioners to find valuable practice on how to implement GCED. 
· Global measurement of progress- this is in relation from a target set to develop sustainable education goals. This also contributes to the learning outcome and support that the looking at global progress with give. 
· Peace and human right education- this is their approach to Global Citizenship Education and how they need to consider human rights and evaluation of peace educations. 
· Prevention of violent extremism through education-  this is looking at the United Nations Plan and how it can link to the Action to prevent violent extremism. The UNESCO looks too support and provide programmes that help children to form a resistance to violent extremist. They aim to provide internatinal platforms in which practitioners can disuses these matters and develop plans to prevent them. 
 
What organisations that support ESDGC within Wales? 
Keep Wales Tidy (no Date) explains how Eco-Schools is an international environmental education programme that was established by the Foundation for Environmental Education (FEE) in 1994. Eco-School is founded by the Welsh Government. Children are the main force behind Eco-schools. Eco-school requires an Eco-committee that is run by the children. This committee has role they must assess and follow. These are your settings environmental outcome, and then create an action plan on how you’re setting can move forward. 
Eco-schools have a plan of seven stages, these stages are: 
· Establishing an Eco-committee- this had to be pupil led, but can involve practitioners. The committee must meet regularly to discuss ideas 
· Preforming an environmental review- this consists of eight topics, in which all of these should be looked at. These are litter, energy, water, transport, setting grounds, healthy living and global citizenship. 
· Developing an action plan- every committee should develop an effective action plan. These should be age appropriate for the community. Staff should support the eco-committee in order for them to create an effective plan, and to ensure that the plan is integrated with ESDGC. 
· Monitoring and evaluating- this is ensuring that the action plan is fulfilled. Setting should use their action plan to create different activities for the setting to complete. 
· Informing and involving- this need who setting involvement. It is important the while whole setting is involved within the eco-school programme. The whole setting should have the ability to contribute and discuses ideas they may have about their environment and ESDGC. 
· Creating and Eco-code- this is done by the eco-committee. Once and eco-code had been developed the committee then must inform and display their main objective to the setting and local committee, so they can understand what they are looking to achieve. 
· Linking to the curriculum- practitioners thought out the setting, should allow the children to gain experiences and understanding of real life environmental issues. They should also show the children how these issues can be dealt with and are being dealt with in the world. This allows them to have a real understand of what is happening to their world. 
Once a setting has achieved these seven different stages they can are able to gain four awards. These awards have four different level: bronze, sliver, green flag and platinum. Two are self-assessed and two are externally assessed. 
Eco-Schools (No Date) explains that linking eco-school to the curriculum allows the whole setting to become involved within the programme. Eco-schools are intended to fit into the curriculum, their reward scheme allows everyone within the setting and community to get involved. It encouraged children to get involved in improving their school environment and it helps to encourages children to become better citizens for the future. This allows the children to develop their understanding and knowledge of sustainability and ESDGC. Children also look at topics such as topics including waste, litter, energy, water, transport, healthy living and global citizenship. Then they use these topic within the everyday activities and work, this then allows them to gain a greater knowledge and understanding of how these factors affect their world and how they can learn to improve them. Many eco-schools have incorporated the programme into their curriculum allows practitioners and children to engage together and to gain real life experiences.  
Eco-Schools (No Date) and Welsh Government (2008) suggest that eco-schools have produced a range of lessons that have been designed to specificity to support with the curriculum. The lessons inspire children to look at how they live, why they love where they live, and how they can protect their communities and world around them. Eco-schools can be interlinked into every aspect of learning, as it can be easily adapted. Eco-schools have many different activities and recourses that practitioner can use, these have been designed by both the eco-school programme and keep Britain tidy. Support the development of children (2010) explains Piaget developmental theory, suggests that children are active learning. They actively construct their knowledge as they learn to explore and understand the world. Piaget discovered that children gain their understanding and knowledge of the world around them from the adult’s arounds them. His theory looks at adaptation of cognitive development. This is the child creating an interaction with their environment. Piaget also believes in scaffolding, this is the adult supporting and adjusting that support for the child appropriately for them and their abilities. Scaffolding when used effectively within in learning can be an effective learning tool for children to fully learn and understand about ESDGC and how it effects their life.  

Eco-Schools Scotland (2011) explains how they have designed a range of ‘outcome maps’. These give an outline of early level outcome within the curriculum, these are developed through seven elements and ten topics. The topics are the same as the eco-schools. It is the practitioner’s decision on what sections they would like to use to create their plan. Each plan gives suggested ‘lead curricular areas’.  Support the development of children (2010) and Pons de Vall (2011) this links to Vygotsky’s theory of the zone of proximal development (ZPD). Vygotsky believes that children develop and learn with guidance, support and assistance from others around them. Children are required to engage through a one on one interaction, this then encourages their learning with this support. Vygotsky gives great significance on the role of families, practitioners, peers and other important people around them who will provide significant influence for them and their development. The people in a child’s life allow the children to be help, support and extend a child’s way of thinking and how they develop. Fani, et al (2011) emphasise that Vygotsky argues that practitioners do not completely understand children’s development, if they don’t know or understand the child’s developmental boundaries. These are determined by the kind of task the children the children are able to do with assistance with a practitioner.  

Conclusion 
In conclusion, according the research that has been undertakes it is clear that it is essential for children to learn and develop their knowledge and understanding of ESDCG and sustainability means. ESDGC and sustainability is essential to every aspect of life, for children and families to communities and globally. Without knowledge and understanding of these from a young age children will not learn to fully protect the world around them. Children should be encouraging, supported and given the opportunities to gain and understand of the world, no matter how in-depth it may be. As Kolb’s and Vygotsky say, children learn from the world around them, from everything form adult and peers to things they see in their environment. Hence why it is essential that as practitioners we all should take and interested in ESDGC and suitability, to enable us to also have the knowledge and understanding to provide accurate and essential information to children. there are many different ways that as practitioners we can help link ESDGC and sustainability to the curriculum and within setting. There are many different types of organisations that can support and assist the teaching of sustainability. Every organise had links with Government or another institution that provided activities and idea to help practitioner to support children learning. It is important that we teach the children of today how to protect and sustain the world we all live in for the future generations. 
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