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Action Points:
1) Refer to the UWTSD Harvard Referencing Handbook when referencing.

The impact that dyslexia can have on learning and achievement for children and young people in schools. 
Dyslexia comes under the umbrella term specific learning difficulties (SpLD) there are other common SpLD such as, dyspraxia, dysgraphia, dyscalculia and attention deficit hyperactivity disorder (ADHD). They can range from mild to severe, by which, no individual difficulties will be the same. According to the NHS (2018) they have estimated around one in ten people suffer from some form of dyslexia. The British Dyslexic Association (2018) equates this to 10% of the population, 7.3 million. Globally the figure is between 5-10%, equalling 700 million. This assignment will describe and evaluate the impact that dyslexia can have on children and young people on learning and achievement. Bentham (2011) suggests the sorts of challenges that a child with dyslexia may encounter, for example, late speech, confusion between similar sounds, words moving on a page and over-sensitivity to light, difficulties in learning days of the week, difficulty blending letter sounds and having unusual spellings. The author will also reflect upon her own experiences with dyslexia, and look at interventions and support offered throughout the educational  system as well as in the author’s setting, referred to as school A.          
As early as the 19th century, Dr. Broca and Dr. Wernicke  stated that individuals who had difficulties with language processing, had damage to certain parts of the left hemisphere, suggesting that language lives in the left side of the brain (Letzter, 2017). According to Pietrangelo (2019) the theory that individuals can be either left or right brained, came from the research of Roger W. Sperry, a Nobel Prize winner in the 1960s. He revealed that the left side of the brain is connected to facts and logical thinking, and the right side is connected to imagination and arts, suggesting the brain is similar to a dominant hand. Burgess (2018) suggests that although there are two hemispheres to your brain, the theory that one side is more dominant, is not supported by medical research. However, there are different characteristics between the two, such can be observed when participating in different activities, this will determine which hemisphere you use. According to Lyon et al. (2003) the French neurologist, Dejerine (1891) also stated that the left side of the brain is critical for reading. Leading the research at this point into the neurobiological origins of dyslexia. Labelled as ‘neurodiversity’, the neurobiological differences that relate to cognitive behaviours (Bates, 2019).
Despite the various definitions of dyslexia, Lyon et al. (2003) suggests that dyslexia in individuals can have characteristic problems such as: difficulties with word recognition, poor spelling and weak decoding abilities. This replaced a (1994) earlier definition, which simply stated, ‘difficulties in decoding single words’ (Lyon et al., 2003, p.2). According to Shaywitz, (1998) dyslexia in individuals bears no reflection on their intelligence, motivation or education. Their research is likened to Dr. Broca and Dr. Wernicke, similarly, indicating that dyslexia may be brought on by a deficit in the language system, the way in which sound and speech is processed. Understandably, this can be one of the main learning differences that dyslexic individuals endure, poor decoding abilities of new and unfamiliar words, spelling difficulties and understanding comprehension. According to Laderl and Moll (2010) the co-occurrence rate of having more than one learning difference is high. Comorbidity rates with dyslexia are between 11-70% with dyscalculia. Between 20-50% with ADHD and between 9-29% with anxiety disorders. Although these finding show a large range, it shows the prevalence rates are on the higher side, indicating it is more likely to have more than one learning difference. Therefore, in a learning environment educationists may also notice that children with dyslexia also struggle with coordination, organisational skills, numeracy or experience high levels of anxiety (Shaywitz, 1998).
Bates (2019) suggested that the term ‘neurodiversity’ was introduced in the 1990s by Judy Singer. She wanted to challenge people’s perceptions and break down barriers that a neurological condition should not be viewed as a negative but a positive to learning. To see the uniqueness and the individuality that children can offer and viewed in terms of their strength not their weakness. Waterfield (2015) stated that dyslexia in children can have strengths in creative thinking, have excellent spatial awareness and be artistic. In addition, they are able to excel in careers such as: engineering, architecture and graphic design.
Although, having dyslexia as a child can have a big impact on how they navigate through their educational studies, often experiencing many struggles and failures. ‘Language is important as it communicates how an individual is valued and perceived by society’ (Bentham, 2011, p105). Sequentially, a child may come to the viewpoint that they are of low intelligence and lose any determination they may have had to succeed. A child experiencing these feelings alone may become withdrawn and suffer from feelings of helplessness and anxiety (Elliott 2020). The Rose report (2009) states that the long-term effect of having dyslexia going undetected, can be children may experience feelings of humiliation when reading or writing is involved, similar, to the authors feelings of progressing through the educational system without a diagnosis. The author encountered high levels of stress and anxiety, when reading or writing was required, and avoidance of these situations became the author’s primary goal. She experienced great confusion as to why she contended with so many difficulties with literacy. The Rose report (2009) continue to suggest that children with dyslexia are unlikely to read for pleasure and could also be subjected to ridicule or bullying from peers. Reading and writing are seen as some of the basics in life, without these they could really hinder a child’s qualification gains and life chances.
Bates (2019) suggests that applying Singer’s theory in the classroom, you consider the child, not the difference. They are just as able; it is the educationalists’ responsibility to discover the best ways in supporting children with a learning difference. The National Literacy and Numeracy Framework (LNF) (2013) applied in the classroom, whereby, literacy is split into three parts, oracy, reading and writing. Each literacy part is to be integrated into different subjects, the cross-curriculum allows for different approaches and multi-sensory techniques to be used, for example, auditory, visual and Kinaesthetic, ideal strategies to help children overcome learning difficulties in literacy. Macblain (2014) suggests the more creative the better, using lots of multi-sensory resources which helps to develop strategies for a child’s working memory and speed processing. Additionally, encouraging development of cursive writing, which also works on their kinaesthetic memory. Bentham (2011) suggests that dyslexic children may experience difficulties with their phonological awareness, they are unable to remember the sound that relates with a letter. School A supports’ literacy with the programme Read, Write, Inc (RWI) whereby, children are first taught letter sounds and decoding abilities. Children are assessed regularly, only when progression has been made will they move on to the next (RWI) group. This enables children that might otherwise fall behind additional time to master skills of each group before moving on. As children move into KS2 they may continue with an intervention support called Fresh Start, by which children continue to receive support to develop accurate reading and writing skills. School A  has individual education plans (IEPs) in place to ensure the progression of children with  learning differences, in order for them to achieve their full potential.  In a learning environment a diagnosis of dyslexia will allow for extra support being offered, such as, assistance technology, text to speech recognition, extra time in exams, help with assignment writing, note-taking and proofreading (Waterfield, 2015). 
Mentioned previously, the struggles that dyslexic children may encounter in a learning environment  may cause high anxiety or stress. According to Macblain (2014) ways in which can help to reduce anxiety in children is through  taking small steps, trying to avoid big failures. Understanding that there is no quick fix, while working on an encouraging approach to their learning. Nalavany et al., (2011) suggests the long-term effects on adults suffering with dyslexia can be on their emotional health and self-esteem. Suggesting that adults that have not received the correct support while at school can suffer from extremely low self-esteem and be linked to feelings of low intelligence.
Many adults with dyslexia describe their early years school experiences as ‘traumatic’      recollections of feeling different, stupid, lazy, inferior and ashamed are often rooted in these distressing school experiences and can leave emotional scars through adulthood (Nalavany et al., 2011, Online).
According to Elliott (2020) when an individual gets a diagnosis of dyslexia it goes someway   to refute those negative assumptions held by others, regards to them being of a low intellect  or lazy. Although, Bentham (2011) would argue that the word diagnosis conveys that an individual has a type of illness which creates the belief that dyslexia can be cured. 
 It is clear that living with dyslexia cannot be cured and it does not disappear after childhood. In fact, it can have deep far-reaching effects, and those negative experiences had in childhood can live with you for life (Nalavany et al., 2011). ‘The path to achievement is usually a lot harder and may require far greater (usually unseen) effort and a distinct set of skills’ (SOAS, 2021, Online). According to Pitt and Soni (2017) dyslexia is often misunderstood due to the hidden nature of the differences. However, achieving academic success is not impossible, with the help of early identification, supportive families and having adequate learning resources, it can be achieved. The author’s experience of being diagnosed later in life, can be a positive step forward, offering an explanation to an individual’s difficulties, improving self-esteem and achieving later academic success. Living with a learning difference should not be viewed as a negative, each child will have a unique skill set, and with help and support now on offer, it can boost children’s confidence and determination to succeed.  
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