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This assignment will critically evaluate and analyse the advantages and challenges children with autism face with inclusion and strategies, in their setting. It will look in depth on how early intervention can assist autistic children to develop and how legislations, policies and theories affect and are used in an early years setting, with consideration of autistic children. 
Many children are being diagnosed and affected by the Autistic Spectrum Disorder (ASD) globally and over 700,000 people in the UK alone are autistic, including adults (The National Autistic Society (NAS), no date). Autism is stated to be a neurological disorder which can affect people’s communication, behaviour, social interactions, and play and can cause sensory impairment (Autism Society, no date). Despite the number of people diagnosed with ASD, most of the public are unaware of the reason why. Autism speaks (no date) believes that ASD occurs during the development of a child’s brain in the womb. Due to factors such as harmful exposures in the pregnancy or lack of oxygen for the child whilst being delivered, these could prove to cause a disruption in a child’s brain, therefore triggering ASD. However, My Child With-out Limits (no date) states that ASD could be developed due to a faulty gene/genes or illnesses whilst the mother is pregnant, like rubella or any chemical imbalances. On the other hand, Whitehouse (2016) states that autism can develop due to many different factors.  However, there is no definite answer to the question, as research is continuously ongoing and developing, providing people with new ideas on the possibilities of children developing autism.  
Adams (1990) states that children with Additional Learning Needs (ALN), in the UK, have had support in education long before children in other parts of the world. Historic England (2018) supports this as it discusses how it was compulsory for children with ALN to attend school under The Education Act 1918, in England and Wales. The Education Act 1944 then strived for children with ALN to have an appropriate education that suited their level of need. However, Mason and Rieser (no date) state that 360,000 children in the 80s were diagnosed with various ALN, including autism, yet only 62,000 of those children received extra resources and support in their setting due to being statemented. This contradicts The Education Act 1981 as The National Archives (1981) states that all children who have an additional need must be supported by having educational provisions set in place for him/her. 
Although legislations were put in place to support children with ASD, not all parents would take the opportunity to go through the process of statementing their child, in the past. This could be due to the era of ALN being frowned upon by society which made parents fear their children being shunned (Tremblay, 2007). Munyi (2012) discusses the reason why social perception was negative towards ASD children, and extends the reason to lack of knowledge in the past. However, as more research has been produced since, and the Convention on the Rights of Persons with Disabilities (CPRD) was adopted in 2006. Children with ALN are given rights to enjoy education and to have equality (UNRIC, 2013). Through the support of the CPRD and other legislations, the Department for Education (2017) has seen a rise in the amount of ALN children being statemented or having an Education, Health and Care plan, this shows the difference in social perceptions in current day compared to the past. 
Dauncey (2016) states that children with ASD and other ALN receive the best education in mainstream schools rather than a ‘Special school’ as more children are being statemented and identified earlier on, therefore being given the appropriate support to develop with others, compared to the 80s. Koegel et al. (2014) similarly states that children in the 60s and 70s had poor outcomes due to the lack of intervention. This could be due to the lack of knowledge surrounding ASD as Munyi (2012) had stated. However, C4EO (2014) stresses the importance of early intervention, as it provides children and families an opportunity to tackle any risks and problems early on in order to prevent their problems from increasing. 
Bate (2017) states that early intervention is a public policy which covers children and families’ health, education, social and financial disadvantages. Early intervention programmes such as Flying start has proven to support children of all needs, as provisions are available for parents to take training to be more aware of their child’s needs and high levels of referrals for children to see professionals can be made, in order to intervene early and tackle any problems before they escalated (Feinstein, 2015). However, there are challenges in ensuring ASD children benefit from an intervention such as Flying Start, as it caters to families living in certain postcode areas, mainly disadvantaged areas. Therefore children with ASD living just outside of the postcode location may not have the free opportunity to early intervention and professionals to support them (Swansea Council, 2016). 
Although not all children can attend Flying start and receive intervention from a very young age, ASD children can receive support as soon as they start school. Staff can ensure they set up provisions ready for the child and ensure they are prepared to handle the integration of the child into the classroom (NAS, 2017). 
Yet, Children, Young People and Family Divisions (2013) research shows the development of children’s learning has risen due to available provisions and multi-agency links for parents and children, within the setting. Parents in the research state that those links to early intervention support has been good in supporting their children and family’s development. Flying start  especially, alongside school  work closely with multi- agencies such as speech and language and cognitive behavioural  therapists, as they work closely with the children and families in the setting which provides children with ASD a high chance of prevention from greater problems in the future as early intervention opportunities are used. By working closely with multi-agencies allows highly qualified professionals to intervene early (Bradshaw et al. 2014). This aspect of working with others falls under the Warnock report 1978, as it states that links to other professionals and education should be strengthened (Great Britain: National Archives, 1978). 
Flying start and schools links closely with Bronfenbrenner’s ecological system theory (Fabian and Dunlop, 2006). Learning Wales (2016) states that a child’s family will have a significant part in how society will influence their child. Through Flying start parents have access to training to ensure they are knowledgeable to intervene early on their child’s lives to make a difference. This in turn will support the child as they would be provided with care, appropriate to their needs (Welsh Government Social Research, 2013). Flying start and schools fall under Bronfenbrenner’s Microsystem, this ensures professionals have a direct link to the child and their families to support them through the first few years of life. Bronfenbrenner’s Macro system also links closely with Flying start as the government created the programme under a few agendas such as the Tackling Poverty agenda (Welsh Government, 2017). 
Autistic Spectrum Disorder Foundation (no date) states that early intervention makes a difference for a child with ASD, as it can teach the child social, emotional and physical skills from an early age and support parents in observing  and understanding how  best to support their child through the early stages of childhood. However, Charman (2014) argues that not many studies have been conducted in order to see the long term effects of early intervention, therefore not knowing whether or not early intervention makes a difference. On the other hand, Holmes (2009) believes that early intervention must provide intense therapy which is specialised and individual to the child. As constant consistency and wholeheartedness of the people involved in intervening early will support the child in their development to a positive outcome. 
Jordan and Jones (1999) states that an autistic child in a mainstream class has five stages before being statemented. Before going through all the stages, strategies are put into place to support the child to develop and for the school to meet their needs. These strategies would have been put together by the class teacher and the Additional Learning Needs Co-ordinator (ALNCO). NAS (2016) discusses how it takes 26 weeks for a child to be statemented, the statement would then ensure the child would receive the appropriate care for their individual needs and guidance on how staff can provide education and care to achieve the best positive outcomes. This is important for staff to follow as it is also part of the Education Act 1981: 
Teachers in the school are aware of the importance of identifying, and providing for, those registered pupils who have special educational needs.
(Great Britain, The National Archives, 1981).
However, not all autistic children can be statemented right away. Therefore schools can use an Individual Education Plan (IEP) for children who need additional support but are not statemented. An IEP will ensure all staff are aware of the strategies and the individual needs of the child and how best to achieve their objectives (Autism Education Trust, no date). On the other hand, schools and staff must ensure they follow the guidance of the SEN code of practice as it will support the school in ensuring they provide the correct provisions to the individual child (Department for Education and Skills, 2001). 
Ainscow et al. (2006) states that inclusion must be a whole school approach where it is vital for staff to recognise and value each diverse child and go against segregation and selection. It is important for schools to ensure they have strategies in place that allow ASD children to feel included and learn in a mixed relationship of different children. Wang (2009) expands on this by stating how ASD children can be self-sufficient when they are adults as experiencing mixed relationships will teach them to get along with a variety of people. Thomas and Vaughan (2004) states that the UK are advancing to inclusion as the years pass as legal documents such as the Disability Discrimination Act 1995-  2005, then turning into the Equality Act 2010 state the need for ALN children to be treated equally and prevent discrimination happening to those whom need additional support. Mohamed (2006) expands on this reason as children are believed to develop positively if they are provided with equal opportunities and if they are accepted for who they are. 
Unicef (2010) discusses 42 rights of the child, article 3 (best interest of the child) and article 23 (children with a disability) ensure children with ASD to live an equal life where support is provided by the government, in ensuring the children develop and get the most out of education. Gavalda and Qinyi (2012) states that by having trained staff with a good attitude will ensure ASD children are receiving the best education suited to their need, and strategies to support the child could be carried out effectively with the correct knowledge and outlook from staff. 
Bellini et al. (2007) states that children with ASD find it challenging to integrate and process information. Their social skills are very low, which can lead the child to poor emotional and social development. However social skills intervention can ensure the child to develop their skills and create meaningful relationships with their peers. White, Keonig and Scahill (2007) states that staff can provide social skills intervention for ASD children such as teaching them to maintain eye contact and supporting and modelling how to initiate interaction, also with the use of social stories can ensure the child understands what to expect in a social interaction. Supporting and modelling social skills interaction, links closely to Vygotsky’s theory of Zone of Proximal development and Scaffolding. Staff ensure they scaffold the child to support them in developing certain social skills that is individualised to the child (Verenikina, 2008). 
 Bellini (2009) states that social skills strategies can support the child in making and keeping friends, this is important for the child as it allows them to feel included and welcomed, which extends to the growth of their emotional and social development. However, Wang and Spillane (2009) states that teaching and modelling social skills strategies to ASD children can also be a challenge for staff as some children may not be interested in keeping social relationships. Also research supports that staff from a mainstream class may struggle to gain positive outcomes from the strategies due to lack of resources available and skills used in implementing the strategies. 
Lord et al. (2005) states that there are many different areas of development regarding a child with autism, therefore the interventions needed must be inclusive and carried out by highly trained staff. Darling-Hammond (2003) states that the rise of teachers and early years staff leaving their job has risen since the 90s, due to not being prepared enough to teach, however it is important in retaining good staff as it is stated to be vital for children to develop. This links to the study carried out by Wang and Spillane (2009) as some social strategies were not as effective due to skills used by staff. NHS (2015) discusses how autistic children find change very upsetting which can lead to breakdowns, by having a continuous change of staff may upset the child which may lead to extra interventions needed to support the child. Bonetti (2018) debates how new research shows that training courses for staff has risen in cost and the amount of highly trained staff left in the field is minimum. The research argues how many of the highly trained staff would be retiring within 15 years, which means early years staff may be less qualified in the future. Dillenburger (2016) states that children with autism are increasing, without the appropriate knowledge, observations and interventions will likely cause the child to become an adult who is very limited due to their ASD. Therefore, having qualified staff would ensure that early intervention is taking place, as they would be highly trained to notice where additional support is needed to prevent the child from becoming limited in the future.
Another strategy to support ASD children in integrating to a mainstream class could be a visual timeline, NHS (2015) stated above that autistic children find change very unsettling. However by putting a visual timeline in place will allow the child to understand what is going to happen throughout the day. NAS (2016) states that visual time lines can support children with ASD to overcome anxiety and frustration and to build on their understanding and independence. Hume (2008) discusses how by having a visual time line set in place can allow ASD children to be independent by not having constant adult prompting, rather they can see what needs to be done next and then move onto the next activity of the day. It can also prepare them mentally on what to expect in that week or day. However, although visual time lines can be a good strategy in providing structure and routine for ASD children, it can also be a challenge to implement. Johnson, Pfister and Vindrola-Padros (2012) state that the visual approach may not be suitable for all children as they are all different individuals. On the other hand Davies (2008) states that ASD children can fall into a routine very quickly, therefore being consistent with the strategy can be important as it may prevent behavioural difficulties and allow autistic children to be flexible, if they can view any changes rather than be surprised by a change in routine. NAS (2016) believes by having visual timelines in place can allow ASD children to feel included with their peers as it will make their day pass smoothly due to the informal support. As Hume (2008) discussed visual timelines may not require ASD children having adult support, therefore ensuring the child has freedom and independence like other children in the class whilst still supporting them inconspicuously. 
Makaton can also be a helpful strategy in building the bridge in communication for an ASD child, Sheehy and Duffy (2009) states that Makaton has been a very persistent and prominent approach to supporting children with severe ALN as it is a form of communication by using hand gestures that translate to simple vocabulary. However, although Makaton can encourage ASD children to speak and communicate, it also has a disadvantaged in being used. Communication Matters (2015) discusses how Makaton is a skill that must be learnt, therefore staff will have to undergo training in order to use Makaton to communicate. However, Coughlan (2017) adds that primary schools use 0.65% of their budget on training, opportunities for staff to go on training courses are very limited as schools are very tight with their budget. Yet, Let’s Talk Makaton (no date) states that Makaton is used often in mainstream schools, it allows children to communicate, learn and play with their teachers and peers. Humphrey (2008) states that ASD children are often bullied due to being ‘odd’ and having a lack of communication, Makaton could support ASD children in overcoming the communication barrier and having better relation with other children. However Bickford-Smith, Wijayatilake and Woods (2005) states that staff must have a basic knowledge on Makaton and how to use it and it will then be more effective as an intervention. Working closely with multi-agencies such as speech and language therapist can also assist staff in using Makaton signs in developing the children’s speech and to make communication for the children easier. Powell (1999) states that Makaton allows children and adults to have a meaningful conversation, if ASD children are provided with early intervention in speech and language, then Makaton from a young age could support the children in feeling included in a mainstream school as they could already know basic Makaton and their vocabulary would be larger than children who do not sign from a young age (Ford, 2006). However, teachers must be highly trained in Makaton to ensure the child continues to develop and is able to have a two way communication with a member of staff to gain a positive outcome (Bickford-Smith, Wijayatilake and Woods, 2005).
Evans et al. (1996) states that there are challenges that come with inclusion in a mainstream class, such as planning lessons that catered to all the children in the class, including ASD children. Lindsay et al. (2013) includes that managing the behaviour and understating a child with autism is also challenging in a mainstream class as the child may breakdown during a school trip or in the middle of a lesson.  However, NAS (2017) suggests with the support of resources provided in the current day such as visual cards and extra support for the child provided from the child’s statement, such as a one to one support staff, can ensure the child is being included and  having support ready to adapt to the child’s needs. Welsh Government (2013) states that under the Equality Act 2010 people with disabilities are defined by the medical model of disability which covers the limitations of one’s ability due to their disability. However, the Welsh Government (2013) states that the Social Model of Disability was adopted, in Wales. Therefore schools and society must ensure they remove barriers to provide equality to all, thus ensuring children with ASD have provisions put in place to support them in class. By following legislations such as The Equality Act 2010, Children and Families Act 2014 and The Special Educational Needs and Disability Regulations 2014, guarantees that children with ASD are having the support of the social model of disability as professionals and practitioners have a duty to intervene early on in the child’s life to confirm the child has a best start and outcome in life (Department for Education, 2015). 
As Lindsay et al. (2013) has stated, some children with autism may have breakdowns throughout the day, which can affect the class. Some may suggest a mainstream class is unsuitable for ASD children such as McGregor and Campbell (2001) as they discuss the lack of support and knowledge for teachers is low therefore, staff are unable to support ASD children effectively in a mainstream class. However National Council for Special Education (2016) states that integration from a specialised unit in the school to a mainstream class could be beneficial for the child every now and then, rather than being in a mainstream class full time. Due to the child not being able to effectively learn in the mainstream environment. The Warnock report suggests children to be integrated in mainstream classes as it will provide them with an equal opportunity (Great Britain: National Archives, 1978). However as the National Council for Special Education (2016) has stated not all ASD children can participate in a mainstream class due to difficulties in behaviour or sensory needs. Yet, excluding the child from activities could be a form of direct discrimination as NAS (2016) states as it goes against The Equality Act 2010, children must not be excluded instead staff must ensure to adapt activities to provide equal opportunities. 
Overall children with ASD have the support of legislations such as the Equality Act 2010, UNCRC and Children and Families Act 2014 (NAS, 2016). These legislations provide children with ALN to have equal opportunities in life and education, as it ensures provisions are set in place. As Koegel et al. (2014) has stated children in the 60s with ASD had poorer outcomes, with the legislations supporting children in the current day, and the provisions available for families and children. Children with ASD are having more opportunities to develop through interventions (Children, Young People and Family Divisions, 2013). Early intervention can be vital for children to tackle problems early on in their life, if done rightly (Feinstein, 2015). This then affects them later on in school as they would be able to cope better being integrated in a mainstream class, where staff can provide the child with strategies in order to continue to intervene, and allow the child to become self-sufficient and independent (Hume, 2008). 
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