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Children spend a large quantity of time in school, over 7,800 hours during their education years (Blow & Cowburn, 2017) which is why it is important for schools, not only to focus on their learning, but also on their wellbeing. One reason for this is because learning and wellbeing are very closely interlinked: children with mental health problems are less likely to do well at school. They are also more likely to be in trouble with the police, be involved with substance misuse and develop mental health problems as adults (Weare, 2010).
This assignment will first briefly look at some of the different roles in schools and local authorities and what they do to promote the wellbeing of their pupils. It will then look at some government plans, policies and strategies that can be or must be used to promote mental health and well-being in schools. 
There are different members of staff working in schools to ensure the wellbeing of their pupils. Most members of staff such as teachers, deputy heads and heads should provide pastoral care to pupils keeping an eye out for any problems and giving advice and support when needed.
Health professionals working in schools include school nurses and Primary mental health workers. With the collaboration of the CAMHS (Children and Adolescent Mental Health Services) school nurses in Huddersfield NHS Trust have conjured up a way of screening Year 9 pupil`s general and mental health by asking them to fill in a voluntary health questionnaire which is anonymous (only the school nurse can find out the names of the pupils) and attend an individual health interview with the nurse. If it comes out that the pupil is in trouble the nurse will provide counselling or refer them to an appropriate CAMHS.
Learning mentors and mentors provide one to one support to children who require special support while keeping in contact with their families. Learning support assistants give support to children with emotional and behavioural issues. The Special educational needs coordinator (SENCO) organizes support for pupils with special educational needs and mental health problems.
Home school link workers make communications between school and families easier. Personal advisers work one to one with pupils aged between thirteen and eighteen ensuring they are receiving appropriate support. Behavioural support staff help schools support children with special problems and develop whole school approaches (Department for Education and Employment, 2001). 
A very important document regarding children’s wellbeing is Every Child Matters (ECM), introduced by the Labour Government and published in 2003 as a green paper. It was followed by the Children Act 2004. Its aim was to make sure that all children’s services including schools, social workers and the police, worked together in a more effective way to increase the wellbeing of children and young people up to the age of 19, ensuring that every child had the support to be healthy, safe, achieve, make a positive contribution and be economically secure (Burton, Pavord & Williams, 2014). The Children Act 2004 states that all schools must aim to achieve the previous five points in their policies and improvement plans working together with other children’s services. Nurture groups are one of the many schemes that do this (Boxall, Nurture group network & Lucas, 2010). 
Nurture groups are present in more than 1500 schools across the UK. Run during curriculum hours by two member of staff nurture group practitioners, pupils affected by social, educational, behavioural and developmental difficulties engage in activities such as news sharing, emotional literacy and breakfast while also performing curriculum tasks. The Nurture group must consist of no more than twelve pupils. The hours in which pupils attend these groups varies depending on factors such as the needs of the child and their key stage. According to John Bowlby’s attachment theory children who have been neglected or abused in their early years of life are more likely to develop social, emotional and cognitive disorders. Nurture groups work by providing the nurturing experience that children may not have had in their early years and enabling them to form attachments with their practitioners and overcome their difficulties (The nurture group network, 2017).
In 2005 the SEAL (Social and Emotional Aspects of Learning) programme was developed to help children develop four important emotional and social skills: self-awareness, managing feelings, motivation, empathy and social skills. The programme aims to do this through lessons, small group interventions for children that need additional support and one to one interventions for children who need it (Burton et al, 2014).
Forest schools, introduced in the UK in 1995 by Bridgwater College in Somerset, after their visit to Denmark, are a very effective way to deliver the SEAL programme (Neenan & Knight, 2011). Forest school activities such as fire lighting, whittling…ect..will generally be new to pupils and will therefore offer them the opportunity to find motivation, to find out their strengths and weaknesses, that it is normal to fail, that perseverance leads to success and so on. Pupils can learn to manage their feelings by participating in Forest school activities. For example, lighting a fire requires patience and concentration, without it there is no food and warmth. Listening to a story around a fire is a very enjoyable and calm feeling which requires concentration, engagement and imagination (Eloquin & Hutchinson, 2011).
To go together with the SEAL programme the government developed the Targeted Mental Health in schools (TaMHS) project in 2007 which is aimed to support children aged five to thirteen suffering with or at risk of developing mental health issues. It is based on a multiagency way of working where local authority services, schools, primary care trusts, health trusts and voluntary organisations all work together to intervene early where mental health problems arise or are at risk of developing (Weare, K., 2010).  It focuses on three different areas: supporting and training teaching staff, supporting and giving information to parents and carers and working directly with children. A child can be referred by the school to the project and the targeted intervention worker will then talk to teachers, parents and child to work out the best strategy to solve the issue (North Staffs Mind, 2015).
Primary school A, who won the Silver TaMHS award, encourage children to express themselves through drawings and are encouraged to talk about their feelings. Teachers monitor changes in pupils’ behaviour and will then try and talk to both parents and child to see if there is anything that could have provoked the change. Government plans mean that all Schools in England will have to provide mental health support by 2022 ( BBC Look East (West), 2018). The schools (Mental Health and Wellbeing) Bill is slowly making its first steps through Parliament and it aims “to make provision for state-maintained schools to promote the mental health and well-being of their pupils alongside academic attainment” amending section 78 of the 2002 Education Act. 
The SEAL programme has been reported as an effective way to prevent bullying. In severe cases and over long periods of time bullying can have some devastating effects on a child or young person. It can cause low self-esteem, self-hatred, anxiety and depression (Burton et al, 2014).
The Education and Inspections Act 2006 states in section 89, that all schools must encourage good behaviour and prevent bullying in a behaviour policy which must be communicated to all staff, parents or guardians and pupils.
A primary school in Cumbria’s anti bullying policy states that the bullying victim should report the incident to another person may this be a schoolfriend, parent or member of staff. If a member of staff is informed about the bullying they should report it to a senior member of staff. The bullying victim will then be reassured that the bullying will be stopped, that it was not their fault, that they did the right thing by reporting the incident and that they should report any further incidents immediately, they will be encouraged to talk about their feelings and they will be included in decisions about how the incident should be solved, strategies for staying safe will be discussed with them.
The policy also lists intervention strategies for when the bullying occurs. These include: Circle time, Circle of friends, befriending (where one or more pupils are chosen by a member of staff to befriend the victim of the bullying), support groups and school watch (School B anti bullying policy, 2017).
A Circle of Friends is usually made up of a teacher and eight pupils from the same class and aims to support a child at risk of exclusion by meeting regularly. Case studies have shown that this method can have positive outcomes. One is the following: when five-year-old Emma found difficulty making friends in her class her teacher decided to set up a Circle of Friends which was then run by the school’s SENCO and lasted for four months. During this time Emma developed awareness of the effects of her own behaviour on others and the capacity to express her thoughts and feelings. She made friends which she played with in and outside of school. A positive change was also noted in other members of the group and in the group as a whole (Taylor, 2005).
Circle time is a weekly meeting where a class sits in a circle with their teacher for around thirty to forty-five minutes. The timing can of course vary and in some classes, it can be practised every day for a slightly shorter amount of time. In circle time children and teacher should signal if they have something to say and not interrupt one another, it is a good idea to have a `speaking object` to pass around the circle so there is no confusion on who’s turn it is to speak. They should also not name anyone in a negative way. This does not mean they shouldn’t bring up something that is worrying or disturbing them, it means that instead of for example saying, “Thomas hurt me today” saying “someone hurt me today”. The sitting in a circle part of circle time is important because it means everyone in the room is equal and can see everyone else and it encourages good eye contact (Mosley, 1996). 
Another scheme that is proving to be popular in promoting children’s wellbeing is Mindfulness, a form of meditation, practised in both independent and state schools and at both primary and secondary level (Walker, 2016). 
At an independent girls` school in London pupils meditate voluntarily on a daily basis. Children as young as four have a few minutes break between lessons where they sit upright with a straight spine and evenly balanced body in their chairs to allow the tensions to release. The pupils are asked to close their eyes to reduce distractions and concentrate on listening. This pause aims to let go of accumulated agitation, that could be caused by anxiety, distress or even elation or over excitement, which stops the child from paying attention. When pupils turn ten they are introduced to the mantra method of meditation where they withdraw attention from other mind images and let them go concentrating only on the sound of the mantra, which allows a state of inner peace. It also improves a child’s capacity to concentrate as they become more used to choosing the focus of their attention (Hyde, 2005).
Lastly, one thing that greatly affects our physical and mental wellbeing is a healthy diet. Scientific research, strongly backed up by evidence, shows that hunger affects thinking negatively. Therefore, hungry children are more likely to suffer from behavioural, emotional issues and perform poorly academically (School Food Plan, 2014). Food that has been treated with chemical additives, pesticides and agrochemicals damage the child’s developing brain that is still developing and affect their personality, learning and behaviour. They also make children more likely to develop illnesses like cancer and heart disease (Woodhouse, 2005).
The School food plan was published by the Department of Education in 2013 and it outlines seventeen actions that change what children eat in school and how they learn about food.
All state schools founded before September 2010 and all maintained schools founded before June 2014 must abide by the school food standards.  All state schools founded after June 2014 follow a revised set of standards. The legislation leaves out academies and free schools founded between September 2010 and June 2014. These are encouraged to voluntarily sign up to the new set of standards.
Pupils are entitled to free school meals (FSM) if their own parents are entitled to one or more of these benefits: income support, income-based jobseekers allowance, income related employment and support allowance, guarantee element of state pension credit, child tax credit, Support under part VI of the Immigration and Asylum Act 1999, universal credit and Working Tax Credit Run on (also it they work under 16 hours a week).
If the pupils parent(s) as well as being entitled to child tax credit are also entitled to working tax credit and their income is over £16,190, then the pupil is not eligible for FSM.
If the children themselves are entitled to income support or income-based jobseekers allowance, then they are also entitled to FSM.
Research by the Children’s Society showed that many children who were not eligible for FSM still do not eat a proper lunch and, in some cases, do not eat at all (School Food Plan, 2014).
Research in 2013 showed that around 11% of children eligible for FSM didn’t claim them. This could be because of lack of awareness of entitlement, stigmatisation (It is no coincidence that the eligible children who do not claim were mostly from less deprived areas, attending schools with a lower FSM rates and had parents with higher status occupations and qualifications) and difficulties with the claiming process. For this reason, a lot of schools now use an eligibility checking service which means less paperwork for the parents.
The Universal Infant Free School Meals policy (2014) established that all key stage 1 children in English state schools are entitled to a free school meal. It has been proven that this policy has made the number of children eating school meals (instead of eating an often unhealthy packed lunch or not eating at all) rise considerably, especially among those that were eligible but did not claim (Sellen, Huda, Gibson & Oliver, 2018).
There is also the problem of children arriving at school without having eaten a proper breakfast. Many schools have breakfast clubs where children can eat breakfast in the first hour of school. The charity Magic Breakfast helps run breakfast clubs in schools giving out a free breakfast to any child who wishes it (School food plan, 2014).
To conclude, there are many things that schools can do to promote the mental health and wellbeing of their pupils, but the reality is some schools are struggling to do so. Lack of funding, lack of importance given to wellbeing in legislation and Ofsted inspection framework all act as barriers towards promoting children’s mental health and wellbeing in schools. Teachers are under pressure to meet pupil’s academic targets and some say they don’t have the necessary support and skills to give the support their pupils need. 
 The topic mental health in schools is certainly now become a nationwide element of discussion, given that on average three children in every class suffer from a mental health issue. Unfortunately, statistics show that only one in four children suffering from a diagnosable mental health issue get the support they need, waiting lists are long and there is a high threshold to get access for care. CAMHS are under increasing pressure and a greater focus on prevention is needed (Blow & Cowburn, 2017). 
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