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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
1. Introduction 
The purpose of this essay is to evaluate and reflect upon an observed critical incident from a teaching experience, to then identify the next teaching and learning steps needed to develop as an educator. A useful technique for self-reflection as an educator is the ‘critical incident analysis’, which is a pedagogical theory developed by Tripp (1993) (Mohammed, 2016). Tripp (1993, p. 8) describes a critical incident as ‘an interpretation of the significance of an event.’ It is therefore the interpretation that the observer makes and the value and meaning they attribute to the significant incident (Tripp, 1993). The incident at first is solely a typical event, which then can be developed further through critical reflection to enable deeper exploration by the educator to understand their feelings towards the incident, to then develop future considerations and actions for future practice. 
The beginning of the essay will highlight the role of critical reflection and its importance for developing the role of teaching as a profession, followed by a description of the school context that the observed critical incident took place in. The critical incident will then be described in close relation to the four purposes. A literature review will then be conducted to provide research and theories linked to the incident as well as different perspectives, to allow good critique to take place. Furthermore, a reflection and evaluation of the critical incident will be provided whilst considering the research discovered to inform a personal standpoint on how to develop and identify the necessary steps to take from this to inform personal practice and professional development. Lastly, a concise conclusion will be provided by addressing the overall approach taken during the assignment, whilst also linking this to the role of reflection and the new Professional Standards for Teaching and Leadership (Hwb, 2020c).
2. The role of critical reflection
Critical reflection has been acknowledged as one of the key competencies for good teaching practice and can enable teachers to make sense of what has been learnt (Roberts and Westville, 2008). Research also suggests that the process of reflection plays a substantial role in the learning process, as it provides a bridge between practical experience and theoretical conceptualisation, which has close links with Kolb’s (1984) theory of experiential learning, as an individual’s knowledge can only be developed through being a part of an experience, to then enable good critical reflection to occur (Kohonen, 2007; Jordi, 2011). 
It is important to understand that the role of a teacher develops after every experience and educators must be open to change and development. Armour et al. (2017) suggests that from a physical education perspective the continual professional development (CPD) of teachers is a crucial component of educational success, and this is no different for any other teacher, as education is continuously changing. Furthermore, the Teaching Council of Ireland (2011) supports this, as they suggest that teachers are life-long learners who are continuously developing their professional knowledge, understanding and capabilities throughout their careers.
Critical reflection and professional development are also important for educators, as the curricula and frameworks that teachers use to aid their practice are constantly under reform. Alsubaie (2016) states that for curriculum development to be effective, teachers must be involved in the development process. This is especially important for teachers within Wales, as currently there is substantial reform with the new curriculum for Wales being implemented in 2022. Thus, teachers must be actively engaged with the changes and must understand the four purposes of the curriculum and the school’s own values towards education. It is important for them to also reflect on their own personal practice and on what professional standards for teaching and leadership (see Appendix 1) they are aiming at daily to be a part of the learning process (Hwb, 2020c), to then ensure that continuous professional development can take place, which mirrors Dana’s (BrainyQuote, n.d.) statement that ‘who dares teach must never cease to learn’.
Although it is understood that critical reflection is a vital component of the development of a teacher’s practice, true reflection can only be achieved with a reflective model/framework, which assists the reflector through a series of reflective stages. The model used during the reflective process of the critical incident was Gibbs’ reflective cycle, about which research suggests that its focus is learning from experience by involving feeling, thoughts, and recommendations for future practice (Husebø, O’Regan and Nestel, 2015). As shown in Appendix 2, Gibbs (1988) divided his model of reflection into six separate stages (Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan). This model is recommended as one of the most beneficial models of reflection, as Adeani, Febriani, and Syafryadin (2020) highlighted within their study that many other researchers found that it allowed them to use each stage to develop an enriched understanding of the experience to then understand how to progress and develop for future practice, which was due to its more structured format, compared to other frameworks. For example, Kolb’s (1984) model of reflection involves less guidance with fewer steps (see Appendix 3), where some may get lost within the process of reflection. However, Gibbs’ (1988) model builds on Kolb’s (1984) cycle, and provides more detailed steps to really engage the reflector in the reflective process (Paterson and Chapman, 2013). 
3. Observation school and class context 
According to the British Educational Research Association’s (2018, p. 21) ethical guidelines document, ‘confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research’. Thus, there are several aspects to consider that contribute to ethics when carrying out an inquiry within education. It is important to ensure that within this study the school, staff and pupils observed will remain anonymous throughout, as this will protect the school and any members of the school from having any of their personal information being shared. As a result of this, all teachers and students involved within the observation will be referred to as teachers A and B and students A and B. 
The observed critical incident took place at a mixed-gender English medium primary school within the county of Swansea. The school’s Estyn (2018) report states that there are 481 pupils aged three to eleven enrolled in the school. This includes seventy-five part-time pupils within the nursery. The school currently has sixteen single-year classes, including two nursery classes. Approximately 21% of the pupils are entitled to free school meals, which, it is stated within the document, is above the average for Wales (19%). The school also identifies 31% of pupils with additional learning needs, which is again higher than the national average (21%). Additionally, the school is currently a pioneer school, working alongside the Welsh Government and other schools to proceed with developments in relation to professional learning (Estyn, 2018). 
4. Critical incident linked to Donaldson’s four purposes
The incident observed within the primary school was about the use of different behaviour management strategies that took place across two days: day one involved a year 6 class and day two involved a year 2 class. As shown in Appendix 4, the first observation took place just after the final break at 2:05 pm, when the class was expected to finish off the numeracy task on the worksheets provided by the teacher during the lesson prior to the break. However, there was clear disruption due to two individuals within the class, as the two students had brought their discussion in from their break and continued it in class. This then had a great effect on the noise level of the class, as others began to talk and were off task. As a solution to this, the teacher interrupted the class and told both Student A and Student B that if they did not stop talking and did not carry on with the task they had been asked to do, they would both have their break time reduced beginning with the following morning. The issue was then resolved, as the rest of the class continued in silence. 
As shown in Appendix 6, the second observation took place within a year 2 context just after the first break at 10:45 am. Then a small group were undertaking a numeracy task using Numicons and, just like in the first observation, one or two individuals were off task and were disrupting the rest of the group. However, the teacher took a completely different approach to dealing with the behaviour, introducing stars to reward the children for good behaviour. This had a great impact on the individuals off task, as they quickly realised that there were stars being given out for good behaviour and tried their very best to impress the teacher by staying focused on the task. It is important to highlight that this is the point at which the incident became critical, because although this incident resonated with the first, incentive was used to promote good behaviour instead of punishment to decrease behaviour, which allowed the teacher to also use a more constructivist approach to scaffold learning and to engage learners in the task using both direct and open questions to the group and allowing them to work collaboratively and help each other, which really engaged everyone in the task and allowed critical thinking to occur. 
As an educator it is imperative to act as a facilitator within the classroom to allow all pupils to be a part of the learning process and to enable them to gain the most from their education. This ties in well with one of Donaldson’s four purposes within the new curriculum for Wales, as they aim to support learners to become ‘ambitious, capable learners, ready to learn throughout their lives’ (Hwb, 2020a). The use of different behaviour management strategies and models allowed all children to become engaged with the tasks and ‘ready to learn’ after the break. Additionally, the incident linked well with many of the twelve pedagogical principles within the curriculum, especially through the use of a constructivist approach, as it allowed problem-solving, creativity and critical thinking to occur through the use of more student-centred teaching styles, and also by employing the assessment for learning (AfL) within practice, such as the use of questioning (Hwb, 2020b). 
5. Literature review
The University of Edinburgh (2021) states that the purpose of a literature review is to construct and demonstrate knowledge and understanding of prior academic literature available on a specific topic, whilst also including a critical evaluation on the material used. Continuing from the observed critical incident, the topic that will be explored in more depth will be the use of Skinner’s (1938) theory of operant conditioning, as both teachers used this within their practice but in different ways. Secondly, the use of a constructivist approach to manage behaviour and ultimately engage pupils with the lesson will be discussed as the teacher from the year two class used much more of a constructivist approach to scaffold learning and to keep pupils engaged. 
It was suggested that there was a significant number of teachers entering the profession claiming not to have had sufficient support in behaviour management (Bromfield, 2006). Further research also highlights that very little has changed, as Hepburn, Beamish and Alston-Knox (2021) states that teachers still currently feel underprepared to manage student behaviour effectively, and that access to ongoing training for behaviour management is limited. Additionally, Hepburn, Beamish and Alston-Knox (2021) discovered within their research that 42% of the teachers stated that they like to use a form of sanctioning within their practice to best manage behaviour within the classroom. This therefore links closely to the first observation made within the critical incident, as the year 6 teacher used sanctioning within practice to manage the two individuals’ behaviour during the lesson. However, the use of sanctions comes under Skinner’s (1938) behaviourist theory of operant conditioning, which is that ‘when a response occurs and is reinforced or punished, the probability that it will occur again in the presence of similar stimuli is increased or decreased’ (Penna, 2015, p. 83), which involves both positive/negative punishment or reinforcement. 
Cowley (2006) suggests that the use of sanctions within the classroom can offer the teacher a way of forcing the students to work within the boundaries set for them. However, Cowley (2006) then continues to highlight the ineffectiveness of the use of punishment when not following through with what one stated, that is that one would take away from them, and begins to question whether it is worth using sanctions in the first place. It may be more beneficial to focus on developing positive relationships with the students, as opposed to creating confrontation by imposing punishment frequently (Cowley, 2006). This opinion is shared by many researchers, as Aubrey and Riley (2020) suggests that many believe that Skinner’s (1938) work on animals should not be applied to human behaviour and advise that an appropriate balance of rewards and sanctions should be utilised to best manage behaviour. 
However, it is highly recommended that all teachers always look at what rewards can be used before even considering sanctions (Cowley, 2006; Aubrey and Riley, 2020), which was a method used by Teacher B in the year 2 class, as the teacher used stars as a source of positive reinforcement to increase good behaviour within the classroom. Thus, Skinner’s theory suggests that the likelihood of a child’s behaviour recurring can also be increased using rewards or reinforcements directly after their action (Keenan, Evans and Crowley, 2016). Although Skinner’s work on the use of rewards has been critiqued by many, as the rewarding of children can diminish the intrinsic motivation of students, such as pride and satisfaction (McLean 2009; Serin, 2018). Cameron and Pierce (2002) challenge this critique as they believe that for intrinsic motivation to occur there must be some sort of extrinsic reward, as the use of external rewards can be a good starting point for the students who are not enthusiastic about learning. The teacher within the critical incident used this method well, as they gave the pupils who were working hard and were actively involved a star to reinforce good behaviour. Then, once Students A and B realised this, they also wanted to impress the teacher by working hard on the task, which relates well to Cameron and Pierce’s (2002) point that there was need for extrinsic reward to allow intrinsic motivation to occur. 
A recent study undertaken by Bear et al. (2017) reveals the students’ perceptions of school climate and use of rewards and praise within the classroom. Their research suggests a strong positive relationship between students’ perceptions of the use of praise and rewards for good behaviour and their perceptions of the school climate, as the research shows that the students felt that more use of praise and rewards within the classroom resulted in a more positive school climate (Bear et al., 2017). This was also supported by Cowley (2006), as she conducted many interviews to understand the true opinions and perceptions that students hold of different types of teachers. One student within the study suggested that the ‘ideal teacher’ must appropriately use rewards for doing work to push and encourage good learning. It was also highlighted by most students that they feel that ‘decent and far more tangible rewards would be far more likely to make them behave’ (Cowley, 2006, p. 120). However, it is important to highlight that Cowley (2006) found that the use of rewards such as merits or stars became far less effective as the ages went up within the school, which suggests one reason that Teacher A felt that the use of negative punishment was more effective, as opposed to Teacher B’s use of positive reinforcement such as rewards or praise to influence good behaviour. 
Although the use of Skinner’s behaviourist theory of operant conditioning has been highlighted as a possible way to manage good behaviour within the classroom and to ensure pupil engagement, it is important to highlight that Teacher B used a more mixed approach to teaching, also using questioning to construct pupils’ understanding and engagement in the task and to scaffold the learning. Vygotsky, a well-known theorist within education, argued for a radical idea of learning, where children thought for themselves (Aubrey and Riley, 2020). Vygotsky’s ideas are heavily situated within social constructivism, which were adapted from Piaget’s work, where he states the importance of the system and process we employ to build knowledge from our understanding (MacBlain, 2014). Both Piaget and Vygotsky believed that learning only occurs through interactions with the environment and is necessary for children to construct knowledge by understanding the meaning of the experiences. Zain, Rasidi and Abidin (2012) suggests that there is a need for a more student-centred approach when teaching, as this has been considered to allow students to be at the focus of the learning process and allows the students to be more extrinsically motivated and develop important skills such as critical thinking and problem solving. 
One of Vygotsky’s major theories is the zone of proximal development (ZPD), where development within children occurs best when engaged in social behaviour, and the range of skill that can be developed from guidance, also known as the more knowledgeable other (MKO) (Fani and Ghaemi, 2011). Vygotsky put heavy emphasis on the importance of guidance not only from adults but also peers, as they might provide the ‘nudge’ through assistance in the ZPD. Thus, the pupil not engaged and having not understood the task fully was then pushed by the teacher using questioning and his peers, as the teacher asked for help from other students also. This suggests that the ZPD allowed the teacher to assess what the child could achieve with the benefit of being assisted by the MKO and enabled the teacher to manage the behaviour also through the use of this (Aubrey and Riley, 2020). 
However, Vygotsky’s theories have faced many critiques from other researchers, especially his notion of ZPD. Wood (2010) believes that the ZPD can hinder the understanding of what a child can do individually and what they can do with support. He suggests that it is difficult to really gauge whether the assistance can be differentiated to meet the needs of the child’s ZPD, resulting in the task going beyond or beneath the child’s true potential (Wood, 1998). Aubrey and Riley (2020) also suggests that a scaffolding approach to ensure pupil engagement and to manage behaviour within the classroom environment such as this can become somewhat one-sided on the part of the expert. However, further highlight is put on a more inclusive scaffolding approach designed by Rogoff (1990), who used the terms ‘guided participation’ or ‘apprenticeship’, which is heavily driven by development of the individual involved. 
6. Reflection/evaluation and next steps 
It is already understood that the reflective process has been acknowledged as one of the key parts of good teaching practice and enables teachers to develop an understanding of what has been learnt (Roberts and Westville, 2008). As stated in section two, the reflective model chosen to best reflect on the critical incident was Gibbs’ (1988) reflective cycle, for a more structured process, as each stage allowed me to develop an enriched understanding of the experience to then understand how to develop and progress after engagement with literature. This section will therefore be the opportunity to develop an understanding from research and of the incident further, to understand from a personal standpoint what can be used within my own future practice to manage students’ behaviour and engagement within the classroom environment.
The critical incident has therefore provided a clear understanding of different types of techniques that could possibly be used by me as a teacher to control and manage classroom behaviour. Initially it was thought that the use of negative punishment would not be an approach I would even consider within my own practice. However, through the critical analysis stage of Gibbs’ reflective process, observation, and really understanding the teacher’s reasoning behind their approach, it made sense to me, as it was a quick and easy method to use. As it is understood from research that in some situations the use of punishment and sanctions can create some issues within the classroom, it is imperative that I really consider what it is I am taking away from them, as I must always be prepared to follow through with it (Cowley, 2006). 
Many also suggest that prior to using methods such as negative punishment, teachers should really focus on building positive relationships within the classroom environment in the way that Teacher B did, for example, by introducing rewards as a method of managing behaviour. Much literature and many studies show the positive impact rewards can have on the climate of the classroom from a student’s perspective, such as the Bear et al. (2017) study highlighted in the literature review. However, there has also been critique by many researchers on the use of positive reinforcement within the classroom, as they suggest it can diminish the intrinsic motivation of students, such as pride and satisfaction. Thus, there are many considerations when deciding what method to use within my own practice, as both negative punishment and positive reinforcement have advantages and disadvantages. However, as a teacher, I will always push for a more positive environment and relationship with the learners, as the QTS standards shown in Appendix 1 suggest that good leaders ‘must develop positive relationships with learners’ (Hwb, 2020c), so, in order to achieve this within future practice, I feel that this is the most appropriate way. 
Additionally, the use of a constructivist approach has always been my philosophy to teaching, even prior to this experience, as I felt it gave the students the correct guidance to truly change their attitudes within the classroom environment and to become engaged with the tasks. From further research and self-development, I feel that the use of questioning and guidance is still a very appropriate method to ensure pupil engagement and to ultimately manage the students in a more discreet manner. I feel it is also important to add that the use of the MKO within situations such as these can help the child dramatically, especially if the MKO is a peer within the class, as students feel more relaxed with their peers as opposed to the teacher. However, as discovered within the literature review, some believe that the use of the ZPD and MKO can result in learning being lost for the student by over-relying on the individual with more knowledge. Therefore, moving forward as an aspiring teacher, I must facilitate and scaffold the learning correctly to ensure all students are involved in the learning process, which again is an important pedagogical standard within the professional standards, as I must allow the pupils to lead their own learning but must facilitate throughout. 
7. Conclusion
The process of critical reflection has now developed my own future practice and has allowed me to engage with Gibbs’ (1988) model of reflection and appreciate the support a model can give a developing educator within Wales. It has allowed me to break down the observed critical incident step by step to not only understand my own views, but to also engage with literature on the topic and area. It is now imperative that I continue to use reflective models as part of every reflective process and to be open to continuous professional development, as the role of the teacher is forever developing, especially within Wales. I need to take some time during the day or even the week to reflect in some way on the practices I am delivering to understand: What went well? What didn’t go so well? How I can change that for the next practice?
It is also vital for me to continuously reflect on the professional standards for teaching and leadership, as this will allow me to understand the importance of every observation made and how it reflects good teaching practice. Additionally, the use of the four purposes and the twelve pedagogical principles is a vital area of teaching within Wales to understand whether what I or any educator is doing is ultimately meeting the needs and values of the new curriculum. 
Finally, to come to a concise conclusion, I feel that this process has allowed me to understand and observe different styles of managing behaviour within a real-life context and has therefore enabled me to develop a better understanding of these approaches using literature. As a result of this, I will now consider the use of punishment and reinforcement within my practice but will aim for a more constructivist approach to allowing the students to become actively engaged in the learning process and ensure that I act as a facilitator throughout.


Reference List

Adeani, I. S., Febriani, R. B. and Syafryadin, S. (2020). Using Gibbs’ reflective cycle in making reflections of literary analysis. Indonesian EFL Journal, 6(2), pp. 139–148.
Alsubaie, M. A. (2016). Curriculum development: Teacher involvement in curriculum development. Journal of Education and Practice, 7(9), pp. 106–107.
Armour, K., Quennerstedt, M., Chambers, F. and Makopoulou, K. (2017). What is ‘effective’ CPD for contemporary physical education teachers? A Deweyan framework. Sport, Education and Society, 22(7), pp. 799–811.
Aubrey, K. and Riley, A. (2020). Understanding and using challenging educational theories. London: Sage.
Bear, G. G., Yang, C., Mantz, L. S. and Harris, A. B. (2017). School-wide practices associated with school climate in elementary, middle, and high schools. Teaching and Teacher Education, 63, pp. 372–383.
BrainyQuote (n.d.). John Cotton Dana quotes. [Accessed 5/10/21] Available at: https://www.brainyquote.com/quotes/john_cotton_dana_171144 
British Educational Research Association (2018). Ethical guidelines for educational research, fourth edition, London. [Accessed 7/10/21] Available at: https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-educational-research-2018 
Bromfield, C. (2006). PGCE secondary trainee teachers & effective behaviour management: An evaluation and commentary. Support for Learning, 21(4), pp. 188–193.
Cameron, J. and Pierce, W. D. (2002). Rewards and intrinsic motivation: Resolving the controversy. London: Bergin & Garvey. 
Cowley, S. (2006). Getting the buggers to behave. London: A&C Black. 
Estyn (2018). Pontyrddulais school report. [Accessed 7/10/21] Available at: https://www.estyn.gov.wales/system/files/2020-08/Pontarddulais%2520Primary%2520School.pdf  
Fani, T. and Ghaemi, F. (2011). Implications of Vygotsky's zone of proximal development (ZPD) in teacher education: ZPTD and self-scaffolding. Procedia-Social and Behavioral Sciences, 29, pp. 1549–1554.
Gibbs, G. (1988). Learning by doing: A guide to teaching and learning methods. Further Education Unit.

Hepburn, L., Beamish, W. and Alston-Knox, C. L. (2021). Classroom management practices commonly used by secondary school teachers: results from a Queensland survey. The Australian Educational Researcher, 48(3), pp. 485–505.
Husebø, S. E., O’Regan, S. and Nestel, D. (2015). Reflective practice and its role in simulation. Clinical Simulation in Nursing, 11(8), pp. 368–375.
Hwb (2020a). Developing a vision for curriculum design. [Accessed 12/10/21] Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes 
Hwb (2020b). Implementation and practical considerations. [Accessed 12/10/21] Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/implementation-and-practical-considerations
Hwb (2020c). Professional standards. [Accessed 12/10/21] Available at: https://hwb.gov.wales/professional-development/professional-standards#professional-standards-for-all-school-practitioners 
Jordi, R. (2011). Reframing the concept of reflection: Consciousness, experiential learning, and reflective learning practices. Adult Education Quarterly, 61(2), pp. 181−197.
Keenan, T., Evans, S. and Crowley, K. (2016). An introduction to child development. London: Sage.
Kohonen, V. (2007). Learning to learn through reflection–an experiential learning perspective. [Accessed 12/10/2021] Available at:
http://archive.ecml.at/mtp2/Elp_tt/Results/DM_layout/00_10/05/Supplementary%20text%20E.pdf
Kolb, D. (1984). Experiential learning as the science of learning and development. New Jersey: Prentice Hall.
MacBlain, S. (2014). How children learn. London: Sage.
McLean, A. (2009). Motivating every learner. London: Sage.
Mohammed, R. (2016). Critical incident analysis: Reflections of a teacher educator. Research in Teacher Education, 6(1), pp. 25–29.
Paterson, C. and Chapman, J. (2013). Enhancing skills of critical reflection to evidence learning in professional practice. Physical Therapy in Sport, 14(3), pp. 133–138.
Penna, C. (2015). Deviance: Theories on behaviours that defy social norms. Santa Barbara, CA: Praeger. 
Roberts, C. and Westville, I. N. (2008). Developing future leaders: The role of reflection in the classroom. Journal of Leadership Education, 7(1), pp. 116–130.
Rogoff, B. (1990). Apprenticeship in thinking: Cognitive development in social context. Oxford: Oxford University Press.
Serin, H. (2018). The use of extrinsic and intrinsic motivations to enhance student achievement in educational settings. International Journal of Social Sciences & Educational Studies, 5(1), pp. 191–194.
Skinner, B.F. (1938). The behaviour of organisms. London: D. Appleton-Century Company.
Teaching Council of Ireland (2011). Policy on the continuum of teacher education. Maynooth: Teaching Council of Ireland. 
The University of Edinburgh (2021). Literature review. [Accessed 13/10/21] Available at: https://www.ed.ac.uk/institute-academic-development/study-hub/learning-resources/literature-review 
Tripp, D. (1993). Critical incidents in teaching: developing professional judgement. London: Routledge.
Wood, D. (2010). How children think and learn, eTextbook. John Wiley & Sons.
Zain, S. F. H. S., Rasidi, F. E. M. and Abidin, I. I. Z. (2012). Student-centred learning in mathematics constructivism in the classroom. Journal of International Education Research (JIER), 8(4), pp. 319–328.



APPENDICES

	
	Appendix 1





	Standard Title
	TS Descriptor

	Pedagogy
	 
	Pedagogy - Refining Teaching

	
	Refining Teaching
	Managing the learning environment 
	The teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.

	
	
	Assessment 
	The range of purposes and practices for assessment is understood and articulated.

	
	
	Differentiation 
	The teacher demonstrates knowledge, understanding and
experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.

	
	
	Recording and reporting 
	The teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.

	
	
	Involving partners in learning 
	The importance of positive involvement of parents/carers and other partners is understood and opportunities are taken to observe and evaluate processes.

	
	 
	Pedagogy - Advancing Learnings

	
	Advancing Learning
	Four purposes for learners 
	The teacher demonstrates a knowledge and understanding of the needs of all learners in planning, preparation and teaching, ensuring that the four purposes are the drivers for learners’ experiences.

	
	
	Exploiting subject disciplines in areas of learning 
	The teacher demonstrates a knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and plans appropriately. 

	
	
	Blended learning experiences 
	The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner.

	
	
	Real life, authentic contexts 
	The teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice.

	
	
	Progression in learning 
	The teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.

	
	
	Cross-curricular themes 
	The teacher knows, understands and engages with the principles of curriculum design and innovation, with development of cross curricular themes relevant to areas of learning and justifies decisions.

	
	 
	Pedagogy - Influencing Learners

	
	Influencing Learners
	Challenge and expectations 
	The teacher provides appropriate levels of challenge and
expectations for the range of student abilities and characteristics, motivating learners to achieve.

	
	
	Listening to learners 
	The teacher demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.

	
	
	Learners leading learning 
	In planning and delivery, the teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning.

	
	
	Sustained effort and resilience in learners 
	The teacher promotes and secures learners’ self-motivation and self-direction in their learning.

	
	
	Reflection on learning 
	In planning, the teacher demonstrates awareness of the importance of encouraging learners’ reflection and evaluation around behaviours and outlooks for learning.

	
	
	Learning outcomes and well-being 
	The teacher raises awareness of how high-quality learning
experiences and performance outcomes lead to improved learning and a heightened sense of well-being.

	Collaboration
	Collaboration

	
	Seeking advice and support 
	The teacher actively seeks and engages with support from a range of formal and informal sources. This includes observation and team teaching, whilst demonstrating increasing levels of independence.

	
	Working with in-school colleagues 
	Organised and constructive work with a range of colleagues to enhance learners' experience is a consistent feature of the teacher's practice. Reflection on developing expertise is structured as a personal or a collaborative process, as appropriate.

	
	Supporting and developing others 
	The teacher develops high quality relationships with colleagues in order to have a positive impact on learners' experiences within the school.

	
	Enabling improvement 
	There are examples of improvement in outcomes following the teacher's seeking and adoption of advice.

	Professional Learning
	Professional Learning

	
	Wider reading and research findings 
	The teacher demonstrates increasingly confident understanding of the theories and research about assessment, pedagogy, child and adolescent development and learning relevant to planning and day-to-day practice.

	
	Professional networks and communities 
	The teacher has an informed understanding of the contribution of research, including small scale action research, to the development of practice.

	
	Continuing professional learning 
	The Professional Learning Passport influences the ongoing critical reflection and learning of the teacher and is developmental in prompting further professional growth.

	
	Welsh language skills 
	There is a commitment to incremental development of personal skills in the use of the Welsh language.

	Innovation
	Innovation

	
	Offering expertise 
	The teacher models an increasing repertoire of teaching techniques, as expertise emerges and flourishes, in order to inform and enhance the development of others.

	
	Developing new techniques 
	Research on cognitive, social, emotional and physical development has a positive impact on pedagogy. The teacher can demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice. 

	
	Evaluating the impact of changes in practice 
	The teacher actively seeks support and advice from colleagues in developing innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.

	Leadership
	Leadership

	
	Taking responsibility for self 
	The teacher demonstrates professional attitudes and behaviours, developing positive relationships with learners, parents/carers and colleagues which illustrate a personal commitment to the fundamental principles of equity and of maximising the potential of all learners.

	
	Exercising corporate responsibility 
	Contractual, pastoral, health and safety, legal and professional responsibilities are known and understood by the teacher.  

	
	Leading colleagues, projects and programmes 
	The teacher's understanding of, and commitment to, leading learning is demonstrated through collaborative experiences in school and other contexts.

	
	Supporting formal leadership roles 
	The teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the school's ethos and the successful fulfilment of the school's vision.
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Gibbs’ (1988) Reflective Cycle
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Kolb’s (1984) Reflective Model


Appendix 4

OBSERVATION/FIELD NOTES (Record 1)
	Date and time, year group: 22/09/21, 14:05, Year 6


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Within numeracy, after break. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

· Two Individuals were disrupting the class as they were both off task laughing and messing around.
· The teacher involved negative punishment as a behaviour management strategy (Skinner, DATE).
· Teacher comment: “Boys, if you don’t stop messing around now and do the task, I have asked you to do, then I will take both your breaks away from tomorrow morning”. 
· This resulted in both boys understanding that they had taken it too far, and then quickly turned back to their work and completed the task in silence.
· It was at the benefit to the rest of the class’s noise level as this decreased dramatically and all pupils focused on the task. 
· The use of this strategy gave the teacher complete control of the class as the individuals understood that they were in school and that the teacher was the only one that should be speaking. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Relates to the Behaviourist learning theory
· Where behaviour is thought to be best shaped through positive reinforcement or negative reinforcement. 
· Skinner’s () theory of operant conditioning used to increase or decrease behaviour 




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· It was directly after the last break, so it was clear that this made them more disruptive.
· There were also other distractions in the class, however just by doing this made the class noise level decrease.
· The teacher did state at the end of the day that one of the two find it easier to catch up to the task however the other finds it difficult as it is, so he is the one at the disadvantage. 
· He also stated that he will speak with them both tomorrow to ensure it doesn’t continue.



Appendix 5

OBSERVATION/FIELD NOTES (Record 2)
	Date and time, year group: 22/09/21, 10:30, Year 6


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Swimming Session 
· Split into two groups of ability 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

· One individual in the lower ability group was finding it difficult to control his arms whilst swimming. 
· Attempted it with just a foam stick but the teacher could see he was struggling to hold his arms ahead of him 
· So, the swimming teacher gave the individual two floats for each arm to help him keep control of them whilst swimming
·  This improved the individual’s confidence within the later tasks and allowed him to focus on his technique of swimming



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· This area links well with differentiation within education as the swimming teacher quickly adapted to meet the needs of the child.
· Has many links with Piaget’s work as he believed that for children to develop, they should be given tasks appropriate to their level or understanding. 
· Important to consider why he is so far behind within swimming
· Has he had the opportunity to do swimming outside of education? 
· Are there opportunities for children to have free swimming sessions outside of education? 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· The teacher was able to give some support to the child however due to the environment of 30 children they were restricted to the amount of time they could give.
· The young individual could have done with 1 to 1, to really grasp the session as he found it very challenging.







Appendix 6 

OBSERVATION/FIELD NOTES (Record 3)
	Date and time, year group: 23/09/21, 10:45, Year 1/2


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Numeracy Task 
· Counting to 20 
· Class divided into 3 ability groups doing different tasks 1. Numeracy 2. Literacy 3. Free Play



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

· I was observing the Numeracy task where there were 1 or two individuals losing attention very easily throughout the session
· The teacher realised this and used many different techniques to bring the learner back 
· One strategy that linked well with the first incident in ‘Record 1’ was the use of operant conditioning. 
· However instead of using negative punishment such as taking away their break, used positive reinforcement within the group to encourage good behaviour such as giving constant praise and stickers for the ones who were on task. 
· By introducing stickers, the two individuals quickly came back to the session and were focused as they wanted to impress the teacher themselves.
· It was clear that the teacher used both a behaviourist and constructivist approach as she used the operant conditioning but also used open questions to the group and allowed for guided discovery to increase child engagement. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Clearly links with Skinners operant conditioning theory 
· Links with the incident from the year 6 group as they are both behaviour management strategies used to keep the children engaged with the task. 
· However, both used in different ways and could be an opportunity to explore in more detail. 
· This could be considered a better strategy for the teacher with this age group as it is important to understand how a child within year 1 and 2 might react to negative punishment and could make the situation worse. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Again, a big opportunity to link with the first incident to allow for more depth and understanding on different strategies from different context. 
· Why did id work so well within this age group? 
· Can they be used across all ages within primary education?
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