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What I have done in this assignment...

	[bookmark: cysill]Targed/Target 1
	Suggest solutions for limitations
	I ensured providing a solution was a core focus in both my planning and draft essay. This approach ensured that I would not forget to mention a solution to the problems I found. By not forgetting to suggest solutions, I was able to dedicate more time to develop a deeper understanding and apply a critical mindset to my solutions.

Furthermore, I explored readings with the intention of finding solutions to different limitations. By having this direct focus, it allowed me to explore a range of different solutions which developed my understanding of different solutions towards different limitations. Having a deeper understanding meant that I could incorporate different solutions more often. 

	Targed/Target 2
	Maintain academic tone and references to literature throughout
	To maintain an academic tone, I continued to develop my understanding of what an academic tone is. I did this by pursing more academic readings where I would highlight key vocabulary.

Additionally, I received support from Study Skills sessions which helped me to improve my academic tone through showing me different examples of how my work could be more academic. 

	Targed/Target 3
	Look for further critical engagement with a wider range of literature. 
	To achieve this, I tried a new approach which focused on mind mapping different opinions around different topics or within pieces of literature. I did this because it would highlight to me whose opinions where missing. From this information I can improve on finding a wider range of literature because I have a better understanding of what literature is missing.

Furthermore, using the mind map approach also highlighted core features which improved my critical engagement with the literature because I was able to identify their main features and thus expand on why they are saying this or what the flaws are to their opinions. 
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Introduction  
Considering the New Additional learning needs bill announced in 2022, many schools across Wales have been working towards achieving the set goals outlined through their School Development Plan (SDP). According to the Welsh Government (2014) an SDP is “the school’s strategic plan for improvement. It sets out the actions a school will take to improve learner outcomes". This report will focus on a specific school which will not be named. The focus school is in a rural area of Wales with 118 pupils in total. From their 2023 Estyn report, 19.5% of their pupils are identified as having Additional learning needs (ALN) and 5.7% of their pupils speak English as an additional language. The 2023 report did not indicate the school's number of free meals but from their 2014 report, 2% of the school was on free school meals (Estyn, 2014).  The report will critically reflect on the actions and processes taken by the school to determine its SDP. As well as evaluating and analysing the way the school plans to achieve their third target, “Further implement the ALN Bill with a focus on quality universal provision” (Headteacher, 2023). 

Literature Review  
The Welsh Government (2022a) established a school development framework which ended the National categorisation and replaced it with a “robust self-evaluation system” as seen in Figure 1. The framework includes three main processes.  This framework is reliable because its purpose is to help schools make informed decisions about their current performance and future objectives. However, because the Welsh Government wants schools to apply this framework, they are less likely to acknowledge difficulties or challenges experienced when following the framework. On the other hand, the framework is written in detail which means challenges would more likely be acknowledged.
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Figure 1: School Improvement Framework (Welsh Government, 2022b) 

The first process involves schools using their evidence-based information to inform their “self-evaluation and process for improvement within their own context” (Welsh Government, 2022b). Ensuring the school context is at the center of its SDP is important because a generalised context for all schools would not recognise the unique problems experienced or support required by each school. However, if teachers do not collect enough evidence throughout the year, they cannot apply the process. As a result, over 45% of teachers based their self-evaluation on limited or no evidence-based information which can reduce the accuracy of their self–evaluation (Perry and Morris, 2023, p.87). 

To overcome these challenges, the second process of self-evaluation includes the whole school community such as governors, parents, and practitioners. Having a large volume of input improves the authenticity of an SDP because the school can use the consistency of results to highlight their target areas. The Welsh Government uses inspections to support schools’ self-evaluation which used to focus on the “quality of the report” but now embraces authentic evidence (Estyn, 2019). Even with these improvements negative impacts still exist.  For example, a “school which was considered unsatisfactory could suffer serious consequences, such as job losses” (Evans, 2023, p.2). This fear creates pressure on schools to emphasise their strengths. As a result, schools may focus on creating easier targets on their SDP, to emphasise their progress instead of taking on more authentic targets. 

To avoid this outcome the final process of the school improvement framework is accountability. The governing bodies will “take responsibility... for driving improvements in their schools” (Welsh Government, 2022b).  Teachers’ accountability will now be “enacted with the profession, rather than done to them” (Hutt and Lewis, 2021). As a result, accountability will become an everyday experience which will highlight the everyday progress the teacher creates. On the other hand, OECD highlights that this new expectation of accountability has confused stakeholders regarding their new role (OECD, 2020, p.110). This means that schools cannot produce effective improvement plans until further advice is given.   
  
The focus school’s SDP does not take on short- term goals, their third outcome was to “further implement the ALN bill with a focus on quality universal provision” (Headteacher, 2023). Pupils with ALN are defined as “he or she has a learning difficulty or disability which call for additional learning provision” (Welsh Government, 2021a). In 2022 the Welsh government created key changes for all ALN in their 2022 National Mission bill which stated that they were going to “build on our commitment to equity in education” (Welsh Government, 2022c). The Welsh Government wanted to reform the collaboration and support in areas experienced by an ALN learner. Promotion in collaboration has been considered a positive change with the 2018 ALN bill being described as “no longer fit for purpose”, because of its lack of collaboration between “government and health” (Senedd Cymru, 2021).  However, collaboration issues still exist with little information on “how to maintain interdisciplinary collaborative partnerships” (King, 2023, p.3). The National Mission commitment requires complex strategies to achieve equity in education.  Equity in education aims “to create a level playing field for all children by supporting those who need it most” (OCED, 2022). To achieve this, schools may use Teaching Assistants to provide “live differentiation” through their interaction with pupils to meet their pupil needs (Webster, 2022, p.54).  
 
To improve the quality of Universal provision there is a focus on person-centered and inclusive provision. Person centered provision ensures the “child is at the heart” of their learning environment (Norman, 2024).  For example, Norman (2024) would give her pupils building blocks in their provision, to give her pupils the freedom to “create whatever they wished”. Whereas Richards (2021, p.19) would send “All About Me” profiles home for each child. From the profiles she would represent her pupils in lessons based on their individual “beliefs and values” (Richards, 2021, p.19). Some pupils may find lessons centered on their traditions overwhelming. But through person centered provision, the pupil can choose when they are feeling safe to share which increases the chance for pupils to share personal experiences.    These strategies are reliable because their impact has been witnessed first-hand and supported by theoretical research. This means that in comparison these strategies have a large volume of evidence which increases the outcome's accuracy. However, sources like Richards (2021, p.19) work alone would not be reliable because it only depends on classroom evidence which could include teacher bias which may not be 100% honest.   

Action Point 
The focus school’s SDP states that the school has “implemented the requirements of ALN reform appropriately”, by using strategies such as one-page profiles and providing ALN training to staff (Headteacher, 2023). The focus school’s SDP states with “around half of support staff completing identified ALN training and most staff completing relevant ALN training”, the school is on track to complete its target (Headteacher, 2023). This progress was identified through a series of self-evaluations and whole school evaluations which measure the impact of their ALN training.  

The school began with teacher self-evaluations which helps schools to identify “areas of strength” and improvements (Welsh Government, 2014). Self- evaluations are completed through “analysing and synthesising findings from a range of activities” (Welsh Government, 2021b). From this information the school can effectively measure the impact of their ALN training because the process of self-evaluation considers both the “change and continuity” of the school (Ball, 2017, p.63). Being able to identify this difference is important because the school can identify specifically what change had an impact and what maintained a similar outcome. Self-evaluation according to Pitkanen (2022, p.74) should be a “method of creating learning and improving schools, but Ali and Falakh (2021) highlight that, “The main problem in self-evaluation is the difficulty in accessing data precisely and accurately”. Teachers are self-reflecting on work, results and lessons which could have happened up to nine months ago. This means they are likely to forget the reason for their success.  

The school has introduced a whole-school evaluation process to improve the accuracy of their evaluation. The whole evaluation includes the school “collaboratively” evaluating their previous priorities and “reflecting on the current situation” (Estyn, 2020). This helps improve the accuracy because more people can support, challenge, or suggest improvements which can contribute towards the accuracy of teacher's self-evaluation outcomes.  An identified good practice Primary school by Estyn (2018) introduced “equipment and time for teachers to film themselves working. They could identify their own strengths and areas for development” (Estyn, 2018). Being honest about their self-evaluation will improve the accuracy of the outcomes.   Estyn (2018) research is very reliable because the teachers are from a primary school like the focus school which means the teachers would have had similar working experiences and therefore can be compared. However, the research may be less reliable because it does not include data about how many teachers supported the new development and how many used it. To overcome this challenge, the data needs to be collected and displayed to measure the impact and effectiveness of the video strategy.  
  
Additionally, the focus school measured the impact of their pupils' one-page profiles used by staff. This progression result is based on a series of quantitative data and qualitative data which measures the quality and standard of the school meeting the ALN requirements. The focus school began with a comparative discussion. White, Meade, and Shake (2022) criticise the expectation for schools to be “forced into a collaboration” with so many people because “they have little shared background or goals”. However, to “be effective, policies and practices ...schools must be informed by and decided together with all stakeholders” (Quaglia, Fox, Lande, Young, 2020, p.180). To effectively embrace the validity of stakeholders the school uses surveys to collect data from them.  Using surveys as a method of collecting data is highly effective at measuring the impact of ALN strategies because the school can receive large quantities of data from their target audience.  For example, specific questions towards parents can be used such as does “the school support my child’s wider personal development?” (Greenwood Primary, 2022).  

However, to receive honest feedback a relationship with the parents based on four main areas “trust, understanding, knowledge and respect” was needed (Bishop, 2023). Honest feedback is essential because it challenges and highlights potential areas of dissatisfaction or areas that need attention.  Bishop (2023) teaching experience of 23 years makes his work reliable because as a teacher he would have been practicing self-evaluation and critical thinking. This means he can accurately reflect on the survey strategy.    
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Figure 2: Elements of Parent Partnership (Bishop, 2023)
 
Furthermore, the school uses data from Estyn  (2024b) inspection reports such as “samples of pupils work, discussions, observation of teaching .  Measuring data from the classroom improves their rates of accuracy because the data is based on authentic evidence which cannot be prepared or planned for. However, the data cannot capture the progress made in one year. As a result, Estyn inspections implemented “in-person discussions” which allows teachers to represent more personal progress seen in pupils' one-page profiles (Estyn, 2024a).  On the other hand, data from English schools still show that 59% of teachers disagreed that the English inspection bored, Ofsted improved their school (O’Brien, 2023). As well as headteachers feeling “intense pressure” with the inspection result leading to “increased workload” (Glazzard and Stones, 2020). The data from English schools is valid because in comparison to O’Brien’s (2023) general data, the research displays a similar view. A solution to these issues could be to reduce the number of targets schools receive after an inspection. This allows schools to still improve with a more positive attitude.   

Reflection
To achieve their target, the school introduced two strategies which according to their 2023 Estyn report had led them to implement “the requirements of the ALN reform appropriately” (Estyn, 2023). The school introduced more ALN training to staff from 2023. Training would take place on Wednesday after school or on inset days. These training days could include guest speakers or lessons from teachers who had completed online courses. Throughout the year staff have been involved in Speech Link, an online course which trains teachers to "identify and support children with developmental speech sound difficulties” (Speech Link,2024). Training staff through Speech Link across the school will support the achievement of their target because ALN training can provide foundational knowledge and resources which can be extended to or used in the classroom. 

Having this knowledge and ideas means teachers and teaching assistants are more capable at applying universal provision in their classrooms. For example, Speech Link Speech Link includes “23 planned and resourced speech interventions covering all common developmental speech errors” (Speech Link,2024). From these resources the staff can build on their knowledge developed and focus on specific developmental speech errors. The organisation SLT for kids provides specific training for pupils with Phonological delay which is “When a child learns to speak, they do not learn individual speech sounds but words as a whole” (SLT for kids, 2024). The capability of staff will impact the quality of the universal provision. The more capable a teacher or teaching assistant is at applying effective universal provision, the more likely the universal provision will be to meet the needs of pupils. Therefore, continuous professional development (CPD) training in education is significant because “CPD boosts teachers' confidence and motivation” which will impact their capability to meet the expectations of universal provision (Shipton, 2024).   

Following on from this development, the school introduced a one-page profile policy. Every class teacher would be responsible for completing and updating pupil profiles. These one-page profiles would include information about the pupils such as their likes and dislikes or “the best way to support” them (Welsh Government, 2014). At the end of each year, the one-page profiles will be handed over to the pupils next teacher. The profiles would also be shared with teaching assistants. As a result, these profiles can provide easily accessible and concise information for staff to improve their universal provision.  Those who work with the pupils can easily remind themselves of the pupils' needs and can be “responsive to individual needs” (Packer et al, 2021, p.32). Their 2023 Estyn report noted that “Staff use this information well to provide the support that pupils need”. This is significant because pupils' needs can impact their motivation to learn, which impacts their engagement and development to create a deeper understanding of the topic.  

 However, the needs of pupils with ALN will constantly be changing with improvements or new issues being developed. As a result, staff members could be using their time to support incorrect provision. One way to overcome this is to use feedback strategies such as traffic light cones. Each color represents a different level of understanding from what the pupils understand and don’t. This strategy enables “the teacher to intervene and give the students ... support” (Sparling, 2020). By doing this, the staff will receive relevant information, which means they can provide accurate support.   
 
Conclusion  
To conclude, this report has critically reflected on the actions and processes completed by the focus school to develop their targets, specifically “further implementation of the ALN bill” (Head teacher, 2023). From my critical reflection I have learnt how a school can evidence and justify their targets in their SDP. To justify their target, the school compared both its quantitative data (shareholder’s surveys) and qualitative data (self-evaluation outcomes and “inspection reports”) to produce large volumes of different types of evidence (Welsh Government, 2014). 

My understanding of how a school develops their target of an SDP will influence my future practice. In my future practice, I will be more mindful that the SDP represents the whole school targets, not my own teaching experience or targets. This means that when I complete an SDP process like self-evaluation, I will be more likely to consider my self-evaluation in the context of the whole school. 
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