Native vs. Non-native Speaker of English, a discussion of the literature from the perspective of non-native English teacher 


Introduction 
Moussu and Llurda (2008) highlight that a significant portion of ESL/EFL instructors worldwide are individuals who are not native speakers (NNSs) of English. This presents a dilemma for administrators of English-language programs, who are grappling with a scarcity of qualified native English-speaking teachers (NESTs) and an increasing number of nonnative English-speaking teachers (NNESTs) actively seeking employment opportunities. And according to Aljumah (2020), acquiring a second language presents a distinct challenge compared to learning one's first language. The fundamental difficulties do not stem from inherent complexities within the new language itself but rather from the ingrained habits formed by the individual's first language. This assertion suggests that the obstacles encountered in second language acquisition for non-native speakers are largely influenced by the learner's pre-existing linguistic framework. Furthermore, the differences between a learner's native language and the target language can serve as reliable indicators for anticipating errors throughout the acquisition process (Segalowitz, 2014). This notion indicates that the differences of primary language and secondary language determine that the native speaker of English differs from non-native speaker of English, not only in teaching practices, but also larger social contextual perceptions towards them. 

According to Kiczkowiak (2020), in English Language Teaching (ELT), being categorized as a 'native speaker' is frequently linked with individuals who are white and have Western appearances. For instance, Javier (2016, cited in Kiczwowiak, 2020) illustrates how a Canadian of Hong Kong individual of diverse backgrounds faces difficulties asserting their identities as being native speakers when target audiences of parents and students anticipate  of being native to possess traits associated with being Western in appearance in white skin color. This contributes to the implementation of English teacher hiring policies based on racial criteria, resulting in discrimination against 'native speakers' who do not fit the Western appearance stereotype. These issues are meaningful for the individuals engaged in English language instruction domain, especially for those deemed as those of non native. The present essay aims to explore the differences between native and non-native speaker of English, and extend the insights into the perceived differences on the position of non-native and native speakers as teachers. 

Differences between Native and Non-native Speaker of English
To characterize the differences between native and non-native speaker of English, one may find it useful to look at how scholars define them. Crystal (2003, cited in Mauko, 2014), offers a straightforward definition of a native speaker: An individual for whom a specific language is their mother tongue. This implies that a first language is acquired organically during early childhood, and provides the speaker with the most reliable linguistic intuitions, thus making their judgments about language usage trustworthy. Contrary to this perspective, Jiang (2007) argue that possessing intuitive understanding of grammaticality and linguistic acceptability, along with fluency and competence in communication, is insufficient. They emphasize the importance of being seen as a native language learner within the relevant language backgrounds. Kramsch further asserts that achieving "native competence" is unattainable for even the most proficient nonnative speakers, despite their efforts. Medgyes (1992) supports this view, proposing that nonnative speakers, although they may approach native-like proficiency, inevitably encounter a limit in their language development—a metaphorical "glass wall" or "plateau" where further progress is impeded. Other scholars (eg. Davies, 2004) emphasize the elements of making someone a native English speaker including (1) birth, or early childhood exposure to that language (2) long residence in that country and (3) education system via the target-language (English). This point of view supports that native English language speakers enjoy the very advantaged social cultural conditions of English language learning: their surroundings where people are mostly speaking English; their abundance of resources of message in English language; and the perceived naturalness in speaking English. 

Differently, "nonnative" speakers are defined as individuals who, alongside their first language, have consciously acquired an academically accepted form of English at some point in their lives (Park, 2012). It means that as compared to native English speakers, non-native English speakers may learn English in later time periods, less time, and less immersive learning experiences. Non-native English speakers may also demonstrate varying levels of proficiency in English, like grammar, pronunciation, oral expression, vocabulary, and so on (Park, 2012). Non-native English speakers thus are different from native English speakers from their English proficiency, the learning contexts, and English language learning history. From a larger social cultural perspective, non-native English speakers, due to the lack of immersive English cultural learning contexts, are often confronted with more obstacles while learning English. For example, Aneja (2016) explored the lack of sufficient cultural conditions to shape their English knowledge, including the grammar, the English speaking cultural norms. Non-native English speakers also feel difficult to get the enough resources to correct their English pronunciation in the oral expressive patterns (Levis, 2006). Many non-native English speakers thus feel more difficult, as compared with those native speakers, to obtain excellence in English learning, especially their oral speaking skills and English cultural understanding. 

Further, Albl-Mikasa (2009) argue that non-native English speakers often struggle with using the language accurately and appropriately, and their fluency typically falls short of native levels. This disparity becomes even more evident when comparing their English-language proficiency to that in their mother tongue. It's widely acknowledged that most individuals are more proficient in their first language, which suggests they can achieve their goals in relation to socially communication in a more direct way and they do not need spend much extra efforts (Kramsch, 1986). Nevertheless, it's essential to consider comparable variables when making the native/non-native distinction, like age, gender, education, culture, and race. For instance, non-native English-speaking instructors may be evaluated against their native counterparts rather than individuals with vastly different backgrounds, such as Scottish shepherds or Australian schoolchildren. In such comparisons, the superiority of native English teachers' language competence is hardly in doubt. Yet, many open-minded researchers tend to overlook these significant differences between natives and non-natives, emphasizing that other issues outweigh the question of whether a teacher's first language is English, a second language, or a foreign language.

Some studies also indicate that as compared with native English speakers, non-native English speakers may be more influenced by their mother tongue and the cultural norms of their mother land when acquiring English skills and knowledge. Like indicated in the study of Iragui (1996) exploring the different ways to send apologies to others, the findings reveal notable distinctions between individuals who are native English speakers and those who are not. Native English speakers tend to employ a greater number of alerters and locution-derived strategies compared to non-native speakers, whereas non-native participants exhibit a preference for syntactic downgraders in their requests, while American speakers favor intensifiers in apologies. The use of alerters and intensifiers by native speakers aligns with existing research on interlanguage pragmatics (Dendenne, 2014), which has consistently shown that native English speakers employ more politeness markers than non-native speakers, who often tend to be more direct. This inclination towards directness is further evidenced by the less frequent utilization of combinations of alerters and intensifiers by non-native speakers. The frequent use of syntactic downgraders in requests by learners is in line with previous findings and can be attributed to both the influence of mother land’s cultural characteristics as well as characteristics of learners' interlanguage (Adjemian, 1976; Aijmer, 2002). The diverse linguistic expressions employed by language learners correspond well with the varying sociopragmatic features of the situations (Aijmer, 2002). Thus, non-native English speakers may learn English as a second language with a more intertwined socicultural experience as compared to native English speakers. 

Therefore, it is thought that the differences between native and non-native speaker of English may shape the English learning inputs and outputs. From one side, due to the more advantageous positions and resources of native speaker of English, the non-native speaker of English may find it hard to obtain equal efficiency, proficiency, and effectiveness in English expression. From another perspective, non-native speaker of English, when taking the role of teachers, may perform differently from those of native speaker of English. Such perceived differences also shape how stakeholders perceive the differences from the aspect of the position of non-native speaker of English as compared to native speakers. Such differences in teaching practices, experiences, and outcomes will not only influence the end outputs but also the social attitudes towards non-native speakers as English teachers. 


Differences on the Position of the Non-native vs. Native Speaker of English teachers 
In the field of English language teaching (ELT), there are noticeable distinctions in teaching approaches between native and non-native English-speaking teachers, with many of these variances being language-related. For example, Arcaya (2020) designed a study exploring the different English language learning performance rating methods employed by native and non-native English teachers. The findings indicate that native English teachers tend to assign higher ratings to students compared to their non-native counterparts. This discrepancy appears to stem not only from differences in training but also from variations in the language acquisition processes. The implications of this research extend to anyone with an interest in teaching or learning English as a second or foreign language (Arcaya, 2020). Another observed differences in teaching between non-native and native English speakers is the proficiency of oral speaking capabilities. From students’ perspective, many feedback reported that as compared to native speakers, the non-native speakers/teachers may perform less “native” or “proficient” in pronouncing English words and sentences in a right correct manner (Moussu, 2006). This could stem from the real situation because of the distinctiveness of the learning contexts experienced by non-native English speakers and native English speakers. But from the other side, such could also be resulted from discrimination towards the non-native English speakers who may suffer from unequal treatments. 

Ben and Medgyes (2005) conducted an empirical study investigating the pros and cons of native English speaker as well as non-native English speaker as instructors. The findings indicate that the most common advantage attributed to non-native speaker (NNS) teachers pertains to their teaching and explanation of grammar. NNS teachers adopt a more structured approach to teaching grammar and are better equipped to address grammatical challenges. Due to their deep familiarity with the local educational context, NNS teachers are capable of offering more comprehensive exam preparation and are more adept at identifying instances of academic dishonesty (Ben and Medgyes, 2005). Being attuned to their learners' perspectives, they may facilitate language studying more productively. Moreover, they play a vital role in providing accurate equivalents of certain English words and enhancing translation skills using mother tongue (Ben and Medgyes, 2005). However, the shared native language also presents certain challenges. For example, NNS teachers may tend to use excessive mother tongue during lessons and occasionally digress into the English language patterns. A recurring criticism was directed at their poor pronunciation and outdated language usage, which showed the negative situation as suffered by non-native English teachers due to reasons like widespread racism and discrimination. 

In English Language Teaching (ELT), individuals characterized as 'native speakers' tend to be idealized as exemplary language exemplars and educators. Attributes such as higher proficiency, an intuitive grasp of the language, deep familiarity with the culture of target language, and accurate oral expressions are commonly cited as their merits (Ma, 2012). These studies implicitly suggest that all individuals categorized as 'native speakers' possess these qualities, regardless of their pedagogical training, thus establishing norms of truth and perpetuating the ideology (Ma, 2012). However, such kinds of definition towards native English speaker is contentious, and despite various attempts to define it at length, the concept remains elusive, particularly given the global spread of English and its status as an official language in numerous sovereign states (Sparks and Ganschow, 1991). Moreover, there exists no empirical data to support the notion that as a 'native speaker' inherently equates to being a superior language model or teacher. For instance, studies comparing the intelligibility of 'native' and 'non-native speakers' as perceived by listeners from diverse backgrounds have shown that 'native speakers' can actually be the least intelligible. Similarly, in classroom settings where other factors like teacher experience, skills, qualifications, and the duration of interaction with students, 'native speakers' do not demonstrate superior performance compared to 'non-native speakers'.(Ben and Medgyes, 2005).

Regarding native speaker (NS) teachers, as found by Ben and Medgyes (2005), learners expressed admiration for their proficiency in teaching conversation classes and serving as exemplary models for imitation. Additionally, NS teachers were noted for their effectiveness in encouraging students to engage in conversation. Many respondents emphasized that NS teachers are perceived as friendlier, and their classes are often characterized as more dynamic and vibrant compared to those taught by non-native speaker (NNS) colleagues (Ben and Medgyes, 2005). However, some lower-level learners found NS teachers challenging to comprehend, and they were not considered particularly strong in explaining grammar concepts. It is argued that without a shared native language, native speaker teachers may overlook unresolved issues (Norton, 1997). Furthermore, on a broader scale, NS teachers and their students often face communication barriers due to differences in cultural and linguistic backgrounds. But generally, from Ben and Medgyes’s (2005) findings, it can be known that the greatest advantage of native speakers as teachers, from the standpoint of students, is their oral pronunciation, and such perceived importance form the greatest unique value proposition for native English speakers. It will shape the unbalanced status between native and non-native speakers as teachers in education sector. 

According to the study by Levis et al. (2017), the students' strong emphasis on pronunciation may contribute to administrators perceiving a preference for native teachers and considering accent a significant factor in hiring decisions. This perception of students preferring a 'native' accent could also explain why Flynn and Gulikers (2001) identified 'accent' as the primary criterion in hiring non-native English-speaking teachers. Such phenomenon can be named as native speakerism. According to Kiczkowiak (2020), native speakerism is a theoretical concept with a basis on the idea that individuals labeled as being 'native speakers' have inherent linguistic, cultural, and pedagogical advantages over those labeled as those known as 'non-native speakers'. This theoretical lens infiltrates different perspectives of the English Language Teaching (ELT) field, impacting the career paths of teachers, fostering instances of discrimination, and influencing perceptions regarding which cultural and linguistic norms are preferred or suitable for incorporation into educational materials (Koczkowiak, 2020).

However, it's important to note that while some students prioritize teachers' pronunciation and accent, others do not share the same perspective, and it is not appropriate strategically to hire native speaker as English language teacher. Levis et al. (2017) explains that it could be a bad idea that some people have a prejudice about pronunciation, which means non-native speakers' pronunciation is a little different, so their teaching is not good. For a teacher, the more important is teachers’ knowledge, and inherent quality, rather than pronunciation. Even for some non-native speakers as teachers, they perform rather well because of the width of knowledge and very excellent responsibility as being a teacher (Koczkowiak, 2020). Such idea corresponds to the statements of Chun (2014) who conclude that it does not necessarily imply that non-native English-speaking teachers are inherently less effective. Medgyes (1992) argue that having a less-than-perfect command of English may even present hidden advantages. Both native and non-native teachers possess equal potential to excel as educators, although their pathways to success may differ (Medgyes, 1992). Therefore, differences between native and non-native speakers may influence how they learn English and the overall smoothness, but such does not perform as a determinant in influencing the final teaching outcomes or qualities of them in the real-world educational contexts. 

Conclusions 
In conclusion, the essay investigates into the disparities between individuals categorized as native and non-native English speakers, further expanding on the perceived distinctions in the roles of these two groups as educators. Native English language speakers benefit from highly favorable socio-cultural conditions conducive to English language acquisition: they are surrounded by predominantly English-speaking environments, have abundant access to English language resources, and possess a perceived naturalness in English language use. Conversely, "nonnative" speakers are described as individuals who, in addition to their first language, consciously acquire an academically accepted form of English at some stage in their lives. This implies that compared to native English speakers, non-native English speakers may undertake English learning experiences later in life, with less time and immersion involved. The differences between native and non-native English speakers can impact the inputs and outputs of English language learning. On one hand, owing to the more advantageous circumstances and resources available to native English speakers, non-native English speakers may struggle to achieve equivalent levels of efficiency, proficiency, and effectiveness in English expression. On the other hand, non-native English speakers, particularly when assuming teaching roles, may demonstrate distinct approaches compared to native speakers. Furthermore, discernible discrepancies exist in teaching methodologies between native and non-native English-speaking educators, many of which are language-oriented. While differences in language learning experiences may influence how native and non-native speakers acquire English, these disparities do not serve as definitive determinants of final teaching outcomes or qualities in real-world educational settings.
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