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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	For a blog style, more subheadings are helpful.
	Even though this assignment is not in a blog format, I have still tried to structure my work more efficiently with the use of more subheadings to allow for an easier read.

	Target 2
	In blog writing, add a bit more of a personal touch to the introduction and the conclusion.
	Although this assignment is more formal and academic, I have still worked on this target by ensuring that my writing remains engaging, reflective, and purposeful.







A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

Introduction
The purpose of this assignment is to critically evaluate the development and impact of a strategic target outlined in the School Improvement Plan (SIP). The school will be referred to as School X within this assignment to maintain confidentiality and adhere to ethical guidelines, which ensures that no identifying information is shared, in line with British Educational Research Association (BERA) (2024). There will be a specific focus on the improvement of children’s numeracy skills, a key priority for the whole school (Welsh Government, 2022). According to Welsh Government (2023a) numeracy is a vital aspect of children’s academic success and future opportunities. In addition, this target directly aligns with Welsh Government’s national priorities, such as the Curriculum for Wales, which emphasises math and numeracy as a cross-curricular skill essential for lifelong learning (Welsh Government, 2023). 

School X is a relatively large primary school in South Wales catering to a diverse socio-economic community. The school identifies 18.9% of children who are eligible for free school meals (FSM), which highlights the need for targeted interventions in bridging the attainment gap in numeracy (Welsh Government, 2024). School X has identified that children’s numeracy fluency and confidence require development, especially in reasoning and problem solving. As part of the SIP, there are strategies currently being implemented to address this, including teacher-led interventions, differentiated learning strategies and family engagement initiatives (Zhou, 2024).

To begin, this assignment will critically examine the rationale behind the target chosen within School X’s context. Following this, it will evaluate the key actions taken, assess the impact on children's learning and reflect upon evidence-based improvements. Lastly, the recommendations for future practice will be considered, to ensure sustainable numeracy progress.
Literature review
According to Schildkamp (2019), school improvement planning is a strategic and collaborative process that allows the school to identify priorities for improvement, create targets, implement interventions and measure progress over time. Welsh Government (2022b) suggests that this is a crucial process for ensuring continuous school improvement and boosting educational standards. This process is evidence based, ensuring that schools address children’s needs, inspection frameworks and government priorities (Estyn, 2022). 

The Welsh Government (2022b) places emphasis on the importance of schools conducting a self-evaluation and strategic planning in improving the educational outcomes of their children. According to guidance from Welsh Government (2022b), the SIP process has several stages. School X started off by assessing their current performance using their own data, including pupil attainment and teacher assessments. In addition to this, the recommendations from Estyn and a ‘Book Look’ carried out last year by an Education Development Officer (EDO), from Neath Port Talbot council, influenced the targets (Welsh Government, 2022c). During the ‘Book Look’ the EDO reviewed the children’s work across a variety of subjects and found that there was limited evidence of numeracy being applied in cross-curricular contexts. Also, opportunities for pupils to use and apply math and numeracy creatively or practically were not consistently evident. Another area for improvement identified was that differentiation and feedback, particularly in the upper years (Year five and six), required more refinement to challenge more able learners and support those requiring additional scaffolding (Hutauruk, 2024). 

This external evaluation provided a clear framework for improvement and guided School X to define clear, measurable targets that align with the Welsh Government (2023) priorities of embedding numeracy into all aspects of learning and closing the attainment gap in this area. Following this, the school can develop an action plan, detailing the interventions, resources and staff responsibilities required to address the target (Welsh Government, 2022b). According to Bernhardt (2017), once interventions and strategies are implemented the school can track the impact of the interventions, using assessment data, feedback from children, staff and parents and lesson observations. 

According to Welsh Government (2022b), in Wales the SIP process is guided by national education policies aimed at improving teaching standards and reducing inequalities. Some of the key policies that inform the SIP process include the Welsh Government (2023) national mission, which emphasises schools taking responsibility for their own evaluation, development and professional learning. Another is The Welsh Government’s Tackling Poverty Action Plan, which recognises that numeracy attainment is often lower in socio-economically disadvantaged areas (Welsh Government, 2024). Campbell (2021) suggests that schools are encouraged to implement equity focussed strategies, including targeted interventions and family engagement initiatives to close the attainment gap. By ensuring the SIP aligns with these national priorities helps to contribute to broader educational improvements across all of Wales (Welsh Government, 2022b).

According to Piper et al. (2018), focusing on improving numeracy across the school can pose many challenges, especially in socio-economically disadvantaged communities, where the attainment gaps in numeracy can emerge early. Axford et al. (2019) considers parents role in their child’s numeracy development crucial, however, many lack the confidence or resources to fully support their child’s learning at home. Access to educational materials or structured numeracy support can be limited, this is particularly relevant for those in low-income households (Jay, Rose and Simmons, 2018).

According to the Welsh Government’s Family and Community Engagement (FaCE) framework, schools could offer family learning interventions to bridge the gap between school and home (Welsh Government, 2015). School X currently offer family learning opportunities to help support the parents, providing them with the skills, confidence and resources needed to support their child’s learning at home (School X, 2025). This aligns with research by Niklas, Cohrssen and Tayler (2016), which encourages children and parents to develop skills together, improving children’s educational outcomes, whilst enhancing parental confidence (Bernabini et al., 2020). In addition, research by Goodall (2017) found that parental engagement can have a greater impact on children’s numeracy attainment than household income, solidifying the importance of school-led family learning interventions. 


Whilst the Curriculum for Wales encourages real-world, problem-solving numeracy, steering away from traditional, rigid teaching methods, some concerns have been raised regarding resource availability and teacher preparedness (Estyn, 2023). It is reported by Campbell et al. (2020) that teacher confidence in ensuring that numeracy is embedded across the curriculum without a clear, structured framework remains variable. Collie and Martin (2017) report that some schools are successfully embedding numeracy across the curriculum, however, others are struggling with the practical implementation. This can lead to inconsistencies in progression between year groups and schools (Welsh Government, 2023a).

Furlong et al. (2021) suggests there is a gap between policy intentions and classroom realities. The National Strategy for Educational Research and Enquiry (NSERE) encourage evidence-based numeracy teaching, however, time constraints mean teachers lack the time or training to fully engage with educational research effectively (Welsh Government, 2021; Golding, 2024). This leads to a disconnect between policy expectations and practical classroom application (Furlong et al., 2021). This is especially evident in schools with a higher level of socio-economic disadvantage, where limited resources or teacher workload can affect the ability to implement strategies effectively (Sinnema, Nieveen and Priestley, 2020). 

According to Taylor, Rhys and Waldron (2018), whilst current research provides a considerable amount of evidence for effective numeracy strategies, there are contradictions in teaching approaches and parental engagement. In addition, Coffey and Sharpe (2023) suggests that gaps remain in the studies of long-term impact, implementation consistency and how numeracy is applied across the curriculum. 

Developing an Action Point
The target to improve children’s numeracy skills across the school directly aligns with the schools’ broader goals of preparing their pupils for lifelong learning (Welsh Government, 2023). According to Welsh Government (2023a), by enhancing numeracy skills, children, regardless of their background, can succeed. This goal aligns with the broader mission of promoting inclusion and equity withing the school community (Roberts and King, 2021). In addition, this target support’s the schools overarching goals of academic success, equity and holistic development, which directly links with the Welsh Government’s mission of fostering a positive and effective learning environment (Welsh Government, 2023). 

As part of a book look, conducted by the EDO, it was identified that numeracy was not consistently embedded across the curriculum, meaning that pupil progress varied across different year groups. As a result, the senior leadership team (SLT) prioritised improving numeracy skills and opportunities for cross-curricular application. With many schools still trying to implement the Curriculum for Wales effectively within their schools, incorporating more opportunities for numeracy to be applied across the AoLE’s is something that still requires further development (Sibieta, 2024). School X use White Rose Maths (WRM) across the school, which is a widely used approach to teaching maths, designed in small, logical steps encouraging children to develop a strong conceptual understanding, reducing gaps within their learning and boosting their confidence in numeracy (Oliver, 2024).

Although school X use WRM as a structure for teachers to follow when teaching numeracy, SLT decided to shift away from the reliance on worksheets, focussing more on problem solving and reasoning (Coffey and Sharpe, 2023). WRM is now to be used as a tool to aid in the children’s learning, however, teachers should adapt the content when appropriate to support the needs of their learners (Dole and Geiger, 2020). Within the SIP, there was particular focus on introducing effective teaching using a carousel approach. Although this approach is commonly seen in foundation learning classes, this approach was recognised to have several benefits, leading to the decision to make this a whole-school approach (Welsh Government, 2023a). Research by Donovan and Alibali (2021) suggests that carousel teaching allows for more one-to-one support from the teacher. Having a teacher-led station aligns with Vygotsky’s Zone of Proximal Development theory, by providing the children with targeted support and scaffolding, ensuring the teacher can focus on specific concepts or skills, before they move onto independent learning (Margolis, 2020). The children are grouped based on ability, this allows for the children to rotate through targeted activities based on their ability, ensuring appropriate support and challenge (Haylock, 2024). According to Margolis (2020), when children receive more one-to-one time with a teacher, this can support their ability to talk about math more whilst using the WRM sentence stems in their learning, thus deepening their understanding further. To ensure that the targeted strategies are addressed efficiently, Day, Sammons and Gorgen (2020) consider it vital that staff have regular meetings to discuss how they are using the carousel approach in their classes and share further areas for development. In addition, SLT ensure that all staff have a clear understanding of the strategy and are accountable for their performance. Following this, teachers will be asked to monitor and reflect on their progress during the mid-term reviews (Mathew, Mathew and Peechattu, 2017). 

Before introducing the carousel approach, some staff had the opportunity to observe the approach being delivered in other schools within the borough to learn and share best practices (Pollard and Wyse, 2023). Following the introduction of this approach, informal lesson observations took place by SLT to see how each teacher was implementing this within their classroom. This provided valuable insight into how this approach works for different year groups, and different ability levels (O’Leary, 2020). This target is to be reviewed every three months, with an update report on strengths and areas for improvement. Pollard and Wyse (2023) suggest that doing this will allow teachers to highlight effective teaching practices and provide them with the opportunity to collaborate and learn from each other, embedding successful teaching strategies across the school. Similarly, doing this also helps the staff identify teaching methods that require further development (Estyn, 2022). 

Whilst addressing the strategic target through a carousel approach is an effective way to enhance differentiation and engagement, DeLuca et al. (2018) suggests there may be limitations. According to Youmans, Coombs and Colgan (2018), teachers may have different levels of knowledge and confidence when delivering numeracy lessons, particularly when adapting WRM content, leading to inconsistencies in explanations at the teacher-input station. There may also be inconsistencies in teachers questioning and feedback, as a result this can impact how children develop reasoning and problem-solving skills (Dole and Geiger, 2020). To address these challenges, Faulkner et al. (2019) suggests that CPD training on the carousel approach and effective numeracy teaching should be offered to all staff to ensure they feel confident in their delivery. Furthermore, Welsh Government (2022) suggests that teachers could develop shared planning resources and lesson structures to promote consistency across the school. This is supported by the Welsh Government’s National Professional Learning Entitlement, which recognises the importance of continuous teacher training to ensure effective numeracy teaching and embedding equity across the school (Welsh Government, 2022a).

Another possible challenge according to Galton and Simon (2023) is how the staff can track progress and measure the impact across the school. With teachers implementing the carousel in their own way, it may be difficult to measure whether the target is being met consistently across the school (Galton and Simon, 2023). Whilst the children’s progress may appear stronger in some classes than others, this could prove more difficult to evaluate the overall impact of the strategy (Darling-Hammond, 2017). Furthermore, if teachers’ assessment approaches differ, comparing the data between classes may not provide an accurate whole-school picture (Pollard and Wyse, 2023). However, Hargreaves (2021) suggests conducting peer review and lesson observations could ensure that carousel teaching is being used effectively and consistently across different classrooms. In addition, introducing standardised assessment framework to track the children’s numeracy progress could prove beneficial, whist also holding regular pupil progress meetings to analyse the findings, allowing for staff to identify where further support is required (Welsh Government, 2023a).

Ensuring the carousel approach is used consistently across the school to address the target requires clear expectations, teacher training and shared planning (Estyn, 2022). In addition, school X should continue to monitor the effectiveness of this strategy regularly, ensuring that each child has the best chance of improving their numeracy skills (Welsh Government, 2023a).

Reflection and Evaluation
As part of my placement, I contributed to the school’s strategic target of improving children’s numeracy skills through a carousel approach. This strategy was introduced into the school as I began practice there, meaning it was not just new for the teachers, but the children also. 
The level of engagement from the children when taking part in the carousel activities had increased compared to the whole class teaching, which was one of the positives. Using differentiated activities meant that all children were supported and appropriately challenged, particularly through problem-solving activities at the independent station. This was done through many ways, including a treasure hunt. Research conducted by Boaler et al. (2021) supports this approach, suggesting that active engagement benefits the development of children’s mathematical reasoning skills. In addition, formative assessment at the teacher input station allowed for immediate feedback, ensuring misconceptions were addressed promptly (DeLuca et al., 2018).

Despite the successes, some challenges arose as previously mentioned in the paper, however, this highlighted further the importance of ongoing CPD to support the staff which Golding (2017) suggests is key in ensuring effective numeracy teaching. In addition, time constraints meant that some teacher input activities were sometimes rushed, limiting deeper discussions. Szabo et al. (2020) suggests that teachers could refine the structure of the activities to provide more time for reasoning tasks, which can strengthen their problem-solving skills as a result. Furthermore, allowing for structured formative assessment at the end of each session could provide clearer insight into pupil progression (DeLuca et al., 2018). 

Overall, my use of the carousel approach did support the schools target by improving differentiation and pupil engagement, however, further refinement and continuous evaluation is recommended to enhance the long-term impact (Maier et al., 2017).

Conclusion
To conclude, school X’s approach to identify areas for improvement and address their SIP target of improving the numeracy skills of their pupils has been evaluated. Having reflected on practice and research placed emphasis on the importance of structured planning, CPD, and continuous evaluation and reflection to achieve meaningful school development (Pollard and Wyse, 2023). This placement has deepened my understanding of how school-wide initiatives can influence classroom practice (Welsh Government, 2023). The importance of using data to inform teaching has been highlighted as well as adapting strategies to meet the learners needs whilst also trying to maintain consistency across year groups. Following this experience, I will continue to seek CPD opportunities and apply these insights to improve my numeracy teaching. In addition, I will continue to engage in reflective practice evidence-based teaching.
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