Assignment 7004 
 
Aims, focus and purpose of the research (100 – 120)  
 
The aim of this research is to see the effect that extrinsic rewards have in engaging and motivating the children in their learning.  There are a variety of ways to reward children within their learning and many schools portray this in a range of ways.  The purpose of this project is to find out if rewarding the outcome of learning has a positive effect on the children’s motivation and creativity or would it just prove to lower the children’s self-esteem, thereby having a negative effect.  Points systems and stickers are a convenient and quick way to reward the positives in the classroom, my current placement use verbal feedback and a postcard sent home at the end of the week, with not a sticker in sight, making the focus of this research exciting to see how the children respond and if extrinsic rewards work better. 
 
Research context (briefly describe the setting context) (100 – 120) 
 
A goal of the research would be to see if by rewarding the children instantly with a sticker would change their engagement or attitude to learn.  Being on placement in a school where they don’t advocate the use of stickers led itself to the research question Do rewards increase engagement in a mixed ability setting during direct teaching? The premise would be to reward those during direct teaching who are attending the work set, completing it to the best of their ability and general engagement within the lesson.  With this being different from the school's procedure on rewarding it will be interesting to see the results that will be found. 
 
Short overview of relevant literature (concisely present current thinking from literature) (900) 
 
After looking further into this study by reading books, online material, government documents and journal articles, this showed that there were many theorists and researchers that agree with rewards and the value and impact they have, but then on the other hand, some theorists and researchers who were against rewards and showed the negative effects it can have on children and their learning.  It has been shown that many praise and rewards systems originated in and from behavioural psychology and have grown in a variety of ways (Hayes 2006).  There are two types of rewards that can be found intrinsic and extrinsic.  Intrinsic rewards and motivation refer to learning that is driven by internal rewards and that can stem from an action rather than a reward.  Extrinsic reward and motivations refer to learning and behaviour that is driven by external rewards such as stickers, being given as an incentive to engage in a specific activity. 
 
Through engaging in the research, we are looking at extrinsic rewards/motivation.  Using stickers will help and encourage a secure learning climate (Hayes 2006) and get the children engaged in topics, lessons and activities presented to them.  Through these rewards it will be shown if they will help or hinder the children’s learning.  Bruce (2011) felt that “adults can encourage children to do what adults want through giving rewards,” (p.52) showing links between the adult wanting maths formulas taught and punctuation in Literacy, but always questioning is this the way we want the children to learn.   In particular, she found that neither positive or negative reward systems can help children to reflect, analyse or think about their work or what they have achieved and why they want to do certain things (Bruce 2011), showing that the children need to want to do things for themselves, it needs to be up the them.  However, Arthur and Cremin (2010) raised a point that praise that is given to children should be warm and natural and appropriate to individual levels of development.  It should be varied and creative and the creativity for the research is through stickers.  It has been stated that reward systems should be fair and consistent and provide children with encouragement and motivation (Mansor, et, al. 2012) and that they need rewards to reinforce good, acceptable behaviour and to promote their self - esteem (Welsh government 2012). 
 
Many theorists believe that rules alone do not guarantee good and expected behaviour and that rewards and sanctions are needed to promote this (Arthur and Cremin, 2010).  It has also been suggested that rewards need to be something that the children want or aspire to if they are going to be effective (Welsh Government 2012), this will encourage the children to want to achieve and receive rewards as it is something that they want and maybe collect.  Further to this Ellis and Tod (2015) suggest that when a “reward is given we would expect positive feedback to accompany it,” (p.103) so, the children receive verbal feedback on their performance and understand why they are receiving the reward they now have.  These authors also found that the purpose of praise and rewards is to adopt the positive learning behaviours that are required and help them through their learning and classroom rules. 
 
This has links with Skinner’s operant conditioning theory that uses both positive and negative reinforcements, that will encourage the good and wanted behaviour that is required and expected around the classroom rather than the unwanted/bad behaviour (Mcleod, 2018). By allowing operant conditioning techniques into the classroom through stickers, ticks and stampers and presenting it in the planning, will encourage the children to repeat such satisfying work again and again (Mcleod, 2018).  This will nurture the children and aide them in their development as they will enjoy the rewards and link this with all their work and want to achieve. 
 
On the other hand, there has been some research that shows that rewards have a negative and damaging effect on the children and their learning.  It has been a hotly debated issue with researchers throughout the educational circle (Toney, 2011).  Linking with this Grille (2018) “felt that in the long run rewards were ineffective.”  He felt that on the surface the rewards were marvellous but deep down under the surface there are problems and disadvantages.  This could create a theme of changing potential disruptive and unengaged children to provide a temporary change in the learning environment, that maybe a great asset at first but then the children are doing the work and activities set for the wrong reason (Toney, 2011).  In addition to this, Grille (2018) feels that the rewards condition the children to seek approval from teachers and other peers instead of doing lessons and activities for themselves.  This could add pressure on the children as the more they are told how good they are, the more they may feel upset and withdrawn when they cannot live up to all the praise they are used to (Curwin, 2012). 
 
 
Explanation of your lesson study design (900) 
 
The methodology used is a lesson study, which is built on the belief that the best way to improve teaching and learning was to “get teachers together to study the processes of teaching and learning in classrooms and then devise ways to improve them” (Fernandes and Yashinda, 2004).  Lesson study is a form of action research and can have a positive effect on teaching and the classroom environment.  Action research helps teachers to become more effective about something they care most about within their classroom and teaching (Sagor, 2020) and provides a collaborative opportunity to do research with other colleagues (Arthur and Cremin, 2010).  Action research is a very disciplined way to conduct inquiries and is a great way to engage and assist in improving actions (Sagor, 2020).  This links with what Dudley (2011) states and that is that lesson studies consist of a cycle to complete the process of the research, starting with jointly planned sessions, taught and observed lessons and then analysing what has been observed and could be adapted or changed. 
The qualitative approach was employed in this study.  The purpose of this approach is to “understand, describe and explain beliefs, behaviours and meaning in context specific settings” (Will and Volker,2009, p.31).  Qualitative data and the researcher can use a variety of techniques and methods such as observation, interviewing and reflection, to gather information to help and advance this research (Cohen et al, 2007).  Throughout the interviews children’s ideas and suggestions are considered and noted as a vital part of data collection.  Children are now being acknowledged as competent and rights bearing social citizens whose voices are appearing increasingly more in social research (Bucknall, 2014).  The researcher will and should create conditions within the research that occur naturally and it is also important that a clear, detailed and in-depth description are provided within the research so that other readers can decide if the findings from one piece of research are widely applicable to another situation (Cohen et al, 2007). 
The methods of data collection that was used are non – participant observation, interviews and reflections.  The non - participant observations were collected using a simple chart to complete by the observer throughout the introduction, main session and then the plenary.  Notes were made next to the child’s letter throughout each session, regarding their engagement, interaction and reaction to the stickers when they received them (shown in appendix. ).  Observational notes were taken by using running records, where the observer acts like a video camera, recording all significant behaviours and interactions that may be happening.  It involves writing down everything that is happening in the environment and as much as possible.  Using the non – participant method the children can be aware of the observer but he/she has no direct role within the lesson and is just a spectator (Hammersley, 2014) and for some of the children in the class this can be a little distracting as they can want to know who the observer is and have a conversation with them.  Using this observation method helps us to use a variety of lenses through which the observer can tune in and understand the child’s development and engagement (Bruce, 2011) and this was perfect for what was wanted to be achieved. 
The next method of data collection used was interviewing the children.  The interviews were very structured working from pre-agreed and tightly adhered to a schedule of questions, (Flewitt, 2014) as the children are still young and we wanted to find specific information from the children.  The three focus children were of mixed ability, specifically one from higher, middle and lower attainment.  The questions were linked with information we wanted to receive from the children regarding our research questions focusing on rewards and created a more informal approach to investigate the children’s experiences and perceptions of the lesson (Flewitt, 2014).  We considered when interviewing the children that they needed to feel comfortable and secure, be in a natural and familiar environment and carrying them out in a group to help the children feel at ease (Cohen et al, 2011) 
The final method of data collection was the reflection stage that was carried out at the end of the observation and interview process, to sum up thoughts, feelings and necessary adjustments that need to be made.   These were used to reflect on the lesson and evaluate specific work to improve our own way of teaching and to improve professional learning.  Hansen (2011) stated that reflective practice always involves us as teachers questioning our own goals, values and assumptions and how these will guide our work as well as interrogating the way we have carried things out.  The Gibbs reflective model (1988) was followed to help reflect and think critically about our choices and actions that were carried out throughout the lesson (Larrivee, 2008) and the impact it would have on the children’s learning. 
 
Ethical considerations (100 – 150) 
In accordance with the Bera ethical guidelines (2018, p.21) “the confidentiality and anonymous treatment of participants’ data is considered the norm for the conduct of research.”  The name of schools, teachers and children will not be used, to keep in form to this.  The children and participants in the research have the right to privacy and I will always be making sure that I manage all data with confidentiality and anonymity in mind.  The information will be put through an ethical form and assessed and sent back, to make sure all ethical considerations are deemed appropriate and classified as able to complete, receiving ethical approval before starting the research. 
 
Lesson study 1 
The children were very active at the start of the lesson and extremely chatty, unable to sit nicely for the whiteboards and pens be to given out or listening to specific questions being asked.  The children gradually quietened down for the first question and started to work out the answer.  However, through the introduction child A was not concentrating and was rolling around the floor, (shown in appendix ) she was unaware that the other children were receiving stickers for their work and as soon as this was noticed she was straight up trying to answer questions to get a sticker.  Once child A had answered a question right and received her sticker, she was quite content with that and felt she didn’t want to try for another, going back to how she was at the start – pupils who are motivated by extrinsic factors complete the activities in order to receive and external reward.  As a result, they do not work out events on their own, but work only to receive a reward – which seems to be what was happening in this instance.  Child B was the opposite to child A and was working with his partner to complete the maths questions, using the whiteboard to show his methods of finding the answers.  He did however, question why they were receiving stickers (as this was not the normal procedure of the school) and once explained by the teacher carried on achieving more. Child B and C were very competitive when it came to receiving stickers for answering the questions right (shown in appendix  ) and both tried to get very close to the teacher to try and get a sticker first.  Throughout the main activities (shown in appendix. ) all three focused children were intermittingly focused on the main written activity of answering maths questions in their book.  They were more interested in receiving stickers and this activity did not allow that.  However, child B and C were the first to jump up and show other children from different groups their stickers and were very excited in explaining what they had to do to get them.  This distracted the children from their work again and were tried to keep on track when the teacher came over to support them.  When it was time to move activities, it became a different scenario that the children could now receive stickers again for winning the game and they became very engaged and interested and extremely competitive, so they could get another sticker. 
 
Throughout the interview (shown in appendix  ) the children seemed to have mixed ideas about receiving stickers.  The main census is that stickers were a great hit with the children and they thoroughly enjoyed getting them.  Child A and C were a lot more enthusiastic about them and wanted to receive more and more but, child B had more of an idea that he would do his work regardless of stickers saying “they don’t matter, I like taking part that’s all that matters”.  Child A and C were very excited during the interview and couldn’t stop talking about the stickers, with Child C stating “every time you come to school you now need to bring stickers.  Every time”.  
 
Through the reflection (shown in appendix  ) a variety of topics were discussed, firstly the children’s focus and engagement at the start of the lesson and then how that changed once the stickers were introduced.  It was amazing to see the difference that the children showed, going from very distracted and disruptive, to on task and engaged and working with confidence and what impact these rewards had on them.  These was immense confidence shown on this subject and theme the previous week, but when extended this week the children seemed to have forgotten how to apply dividing and multiplying, making the maths in the workbook not completed to the best of their ability.  Through reflection it was found that the games worked well and showed the children’s enjoyment, using the skills of division and multiplication and receiving stickers, which made them work collaboratively and persevere, until the challenge was complete. 
 
It was decided for the next lesson that a variety of changes could be made to compare the differences and see if this has a different impact on the children receiving extrinsic rewards.  The first change would be the use of stickers and use them for all activities and see if this made a difference to engagement compared to just one activity in the first lesson.  The second change would be the genders of the children, choosing more boys as focus children next time to see if this had a different impact on receiving stickers, as the girls were very enthusiastic this time around.  The third was to change the lesson subject and do a Literacy lesson instead to see if this promoted a difference in the children’s engagement and motivation and ideas about stickers being used. 
 
Lesson study 2 
The children were very quiet during the introduction, listening to the instructions for what is going to happen throughout the lesson and activities.  All the children were engaged and ready to learn, with one child extending her learning and suggesting to add to the activity, (shown in appendix  ) which is fantastic as she has used her initiative and extended her own and other pupils learning.  The introduction was short and sharp as the children were ready to listen straight away and had been given the activities they had to complete with their group.   
 
The main activities were split into two.  The first activity was a punctuation activity, getting the children to recognise and use different punctuation in sentences.  The children had to watch and interact with a power-point by answering questions first and then it moved into a practical activity for all children to join in with.  Child A sat and listened well but on occasions did daydream and didn’t watch all power-point slides.  When questions were being asked child A would answer well to receive a sticker.  Child A did prefer the practical side of the activity which was writing sentences they created on a whiteboard and tried to receive stickers for great work.  Differently to child A, child C was very engaged and watched all the power-point with enthusiasm.  Child C really enjoyed getting stickers and was up and waving hand to get herself seen by the teacher to get the next sticker.  Child C was constantly clarifying what was needed to be done throughout the session, checking she was understanding and doing exactly what was being asked.  However, child B was engaged and always answering questions but didn’t want any stickers when he had them offered to him.  This did not disengage him or distract him in any way, he was still participating and fighting for attention to answer the questions.  Both Child A and Child C were showing off their stickers when they had received them and enjoyed talking to their friends about them.  The second activity was a high frequency word game.  All three focused children enjoyed playing the games, taking it in turns and working collaboratively with their peers.  Child A and Child B were very competitive during the games, telling their peers how to play and both becoming disappointed if they didn’t win the game.  Child C was also competitive but was pleased when other children won the game. 
 
Throughout the interview (shown in appendix  ) Child A and Child C were very eager to talk about how they liked stickers and that they enjoyed receiving them.  The only downside for them was that the stickers weren’t sticky for very long and they just kept falling off, which put a dampener on achieving the stickers.  Child A did state they were jealous if another child received a sticker whereas Child C stated they were proud of each child.  Both A and C feel motivated by the stickers with one child saying it “definitely” made them work harder and another saying that they “made me work harder”.  In contrary to this, Child B did not feel that stickers had an impact on his learning and that rewards didn’t influence him as he was only doing what he was supposed to do (shown in appendix  ). Child B was extremely proud of his peers and talked about how pleased hr was when other children received their stickers and that during the lesson “everyone had fun”. 
 
Through the reflection it was discussed how the children were engaged and on task throughout both activities set, and we feel this was because stickers were available for both.  Showing that stickers had a more of a positive effect and kept the children on task for most of the time.  Through reflection is was shown that the children were proud of their stickers and wanted to show them off to everyone, as they were arranged nicely on their jumpers for all to see. Through reflection it was discussed that not all children liked receiving the stickers but that did not hinder their performance or engagement throughout the lesson.  Many reasons were discussed for why the child didn’t want the stickers, one being could be caused by negative peer pressure – which can cause boys to react against and be indifferent to work and reward systems (Estyn, 2008). 
 
 
Discussion of research findings in relation to relevant literature and research (400 – 500) 
 
Throughout the research it seemed that the stickers used for engagement and motivation worked well in both classes and had a positive effect on most of the children.  But the question that has been raised by many theorists and researchers is how long do these rewards work for?  For instance, Linsen (2011) stated that the more that rewards are used, the higher the demand falls for bigger and better prizes, showing evidence that if they enjoyed the stickers now would they expect to have ‘more expensive’ rewards as time goes by.  The children became even more engaged, focused and wanting to learn and answer questions when they became aware of the stickers, linking with what Firdaus (2015) says that rewards are a teaching tool that can be used to improve student’s motivation in what they are learning and in this instance had a positive impact for the children there and then. 
 
For a handful of children, the stickers had less of an effect on them with their attitude being that stickers were ok, but you have to/should want to learn all the time.  Arthur and Cremin (2010) found that the completion of the tasks by the children should be the reward and this is how some children felt within their learning.  This was a very grown up idea to have and can prove that extrinsic rewards may not be the most effective way of getting children to complete tasks and work.  This shows a link with Arthur and Cremins (2010) idea that throughout life it is important to be self - disciplined and think for yourself about how to behave, rather than having this controlled and being rewarded by others.  With Alfie Kohn (2018) relating rewards to be ineffective over the long run, whereas these children’s ideas towards learning will have an effect throughout their whole school life and not when there are rewards or not. 
 
I also found that there was a gender divide when interviewing the children.  Many of the boys stated that the stickers did not influence their learning, whereas the girls were enthusiastic and wanted stickers to be brought into their learning all the time.  This could be as Selton et al (2007) mentions that some boys might disassociate themselves from the stickers to strengthen their constructions of masculinity, seeing the stickers as either feminine or child like to them.  On the other hand, Skelton et al also shows that the children could be placing an emphasis on taking pride in their work and providing high expectations of responsibility and independence and the stickers were not going to engage or disengage them any differently. 
 
 
Conclusion (600 – 700) 
  
The finding of this lesson study showed that the stickers had a positive effect on both classes throughout their learning.  Renard (2017) states that through rewards children will raise participation and interest levels in their classroom tasks and learning, just as was shown in the research.  The children were extremely proud to show off their stickers to the other children in different groups and couldn’t wait to explain how they received them, showing that being successful can make you happy (Renard, 2017).  These finding and specific research did hinder and limit many thoughts as to how long rewards could be kept being used until they became less efficient and taking control of the lessons.  Many theorists believe that stickers and rewards seem to work in the short run, but they ultimately fail and do lasting harm, (Kohn, 2018) however, this research needs to be extended to see if this was the case for those focused six children.  To find out if this research can have a lasting effect, the lesson study method would have to be extended to carry out further observations and interviews over a longer period of time, creating a bigger sample size to compare results.  Dudley (2011) feels that at least three research lessons should be administered and from this more information could be obtained.  Having such a short time limited the results found and theorists and other researchers who say that extrinsic rewards have a damaging and ineffective effect (Kohn, 2018) could not be compared as it was over a short period and with different year groups.  This could move ideas and feelings forward as more data and results can be collected and compared to whether, in fact, extrinsic rewards were positive or negative, through the researchers own eyes rather than what they read. 
Another limitation may be that observations are a key skill to develop (Hansen, 2011) and the observer may not have carried out or accomplished many, making it hard to observe, take notes and decide what is important and what is not, possibly missing out on vital information.  This will also link to observers having a lack of experience and knowledge within the classroom they are observing in and they may misinterpret behaviour or engagement.  This could lead to mis information within the research. 
The interviews were carried out in small groups with the three focused children (Dudley, 2011) and this was a practical way as all children worked with each other and bounced off each other rather than making it tense and scary doing it individually. 
Through analysis of the data it became clear that the rewards were a massive success with most of the children and that extrinsic rewards helped and encourage children to participate in social and educational experiences (Hoffman et al, 2009).  It was surprising to see that a handful of children, more interestingly boys, did not feel stickers and rewards helped or hindered their learning and their main view was they should complete the work regardless. 
 
Recommendations (200 – 300) 
 
In future practice it is the researcher's intentions to re-evaluate and extend the research set out above for a longer period of time, to see what the effect of stickers truly is, in the long run.  This will give the researcher a solid and accurate view on rewards and the true extend to who is right about their effect on children and their learning. 
 
It will also be considered for the researcher to adopt and administer the school's policy on rewards, whether these be extrinsic or intrinsic and try and adapt these to the individual children in their class and think about their individual needs.  This allows opportunities to encourage and develop the children’s learning, as well as thinking about their self-esteem and confidence. 
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