




For the purpose of this reflection, Gibbs’ reflective cycle will be used to help capture five elements of reflection; Description, feelings, Evaluation, Conclusion and Action Plan.

1.1: Description

This lesson was designed with two considerations in mind; Contemporary pedagogies and Cross-Cutting themes (A1, K2, K3, A4, A5). Contemporary pedagogies move away from the didactic teaching style which historically has been the primary method for teaching (Freitas and Ott, 2013). The demand for contemporary pedagogies based around andragogy has increased in recent years (Rowan, 2013) as the link to Bloom’s Taxonomy is further identified (Komives et al, 2011). Bloom’s Taxonomy suggests that we learn most from activities which promote evaluation, and we retain the least amount of information from simply knowledge driven activities (K3, V3, K6). Furthermore, Anderson et al (2001) argue that Bloom’s pyramid now requires revision to include creativity at the pinnacle of the pyramid. This consolidates the link between Bloom’s findings and the effectiveness of contemporary pedagogies as these principally encompass activity that promotes creativity and evaluation (Thomas, 2013).  Furthermore, evidence suggests that adult learners benefit even more from contemporary pedagogies than younger learners (K3, K2) as their minds are more mature and receptive to these approaches to learning (Knowles et al, 2014) (Macfarlane, 2013). There are a number of contemporary pedagogies within adult learning; Transformative Learning; (Mezirow, 1991) learners are encouraged to critically reflect on their beliefs and assumptions that will inevitable prompt new directions in their ‘worlds,’, Experiential Learning; the process of using experience to learn through it followed by an activity of reflection (Kolb, 2014), Flipped Learning; where the classroom environment is flipped so that the learners direct their learning, allowing for a more interactive learning environment (Higher Education Academy, 2015). This list is not exhaustive and represents a section of the contemporary pedagogies that are emerging within andragogy.
The contemporary pedagogy that was used within this lesson was Classroom Debate. Consideration was given to the level of students to ensure that Classroom debate was effective (K2). Davis et al (2016) surmise that in order to create an effective debate, the participants need to show characteristics such as confidence. The fact that the students participating in this class were Post-Graduate students and the element of experience during previous class room discussions, the decision to direct the teaching strategy to debate was a somewhat uncomplicated one. Students had shown good interactivity in classroom discussions before, albeit not in a debate format.   
As a Business and Management themed lesson, the topic of ‘Retention’ within the ‘Managing People’ context was used (K2). Learning objectives included exploration of employee engagement and motivation, critique of a variety of methods and identification of their effects on employees alongside the cross-cutting theme. The Cross-Cutting theme, or embedded enhancement theme, that was used in this lesson was equality and diversity (V1, V4). This theme was chosen as it is imperative in Business Management (Barak, 2013) and one of the current themes that requires consideration during employment thus encouraging life skills for the students (V4, K2). There was an additional Learning Objective which directly related to the additional activity that was prepared for the lesson. This additional activity was created as classroom debate timings can be unpredictable and reliant on student engagement and motivation and so it was important to have an additional activity in case the debate fell short (A1, A2, A4, K1). Consequently. this didn’t need to be utilised as participation in the debate was good and engagement was high. Interestingly, Jagger (2013) argues that debate is the instigator for motivation amongst students and in itself promotes engagement (A4). 
The lesson was designed to include an introduction which covered learning objectives, a short video on motivation and a Debate between two groups who had been given prompt cards following some time to prepare their arguments. In reflection, if time would have allowed, the students would have been given longer to gather their thoughts as this may have furthered the depth of debate.  
1.2: Feelings

Feelings for this Micro-Teach were generally positive ones. I already knew the students and identified that their level of participation in activities previously has been extensive. Nevertheless, even though their usual engagement is high, feelings of anxiousness remained. It is fair to say, however, that this uncertainty was around timings and the realisation that I had the somewhat difficult task of directing the debate (A2, A4, K2) into a meaningful one which adhered to the learning objectives. Having participated in a number of both structured and unstructured debates myself in the past, it is evident that debating often steers away from the original topic, taking on a new direction if not facilitated well. At first, deciding to design a classroom debate felt like handing over control to the students with a plague of thoughts which began to question my ability in classroom management. However, having gone back to the experience that I have already had in a classroom environment where a debate has been led, my confidence returned to a certain degree as these were managed well and the outcome was positive. 
Once the lesson started, I was confronted with IT issues which meant that my learning objectives couldn’t be used as a visual. Although this proved a problem with engaging the students in a visual aid for the Learning Objectives etc, I was happy to continue to deliver the lesson with the knowledge that the majority of it is activity based and so IT issues would not affect the basis of the learning. 
There were times within the debate that I felt that I needed to direct the discussion in a certain direction, in particular by encouraging the learners to consider the ethical and diverse implications of such methods of motivation (as this was my Cross-Cutting Theme). However, the overwhelming feeling that dominated the Micro-Teach was one of immense enjoyment as I facilitated a fantastic debate within which I witnessed heightened engagement from the learners. 

1.3: Evaluation

This lesson appeared enjoyable and well received by both myself and the learners which was echoed in both the level of participation during the lesson and the direct feedback received (A5, A4, K5, K6). The level of noise in the classroom was moderately high although there remained a good level of control and management over the discussion which encouraged all learners to have their chance to put their point across. Whitaker and Breaux (2014) describe this noise as structured noise where the classroom is buzzing from the level of enthusiasm in the debate/discussion. This is seen as a positive indication to the success of the lesson. Campbell and McMartin (2017) go further still, explaining that talk in the classroom is viewed as the most important element in the creation of vibrant classrooms which are the most effective platforms for learning (A4). 
This lesson set out to hit only three Learning Objectives which is predominantly down to the fact that the lesson was only a 45 Minute lesson. However, I believe that the Learning Objectives were relevant, clear and the lesson was designed well (A2) to achieve these objectives.
Throughout the classroom debate, it was important to try and encourage all learners to participate vocally (V1, V2, K3) as this added to the discussion and also provided an opportunity for me to assess their learning (K5). This, however, remains one of the main difficulties during classroom debates, and indeed throughout contemporary pedagogies. Equal classroom participation is a common theme that teachers strive to master and one which is of great importance (Mack, 2012). Evidently, there are a culmination of personalities and confidence within the classroom which contemporary pedagogies such as Group Work, Flipped Learning and so on, raise challenge to. This is true also to the experience of this lesson. There appeared to be one or two students who raised the most points in the debate. In any classroom situation, the fact that some learners do not participate as highly as others (whom may have increased confidence) does not mean that their views are any less valid. Nor does it mean that these learners, who would rather leave the main bulk of the discussion to a select few, have not understood the topic or hit the Learning Objectives. One way that this dilemma can be rectified is to ask all learners to write a reflection on the debate at the end of the discussion (Gallagher, 2015). As some learners prefer to write than talk aloud, this works in two ways; to give the learner a comfortable opportunity to offer their opinion on the debate and secondly to give the teacher a chance to assess understanding (K5, K3, A1, A2). This is something that I will take forward and implement in future lessons. 
The contemporary Pedagogy that I used (Group work and Classroom debate) proved to be effective in this instance in engaging the learners and achieving the aims and objectives of the lesson. This could, however, be accredited to the fact that adult learners in Post Compulsory Education learn in such a way that lends itself to these contemporary pedagogies. Merriam and Bierema, 2013) insist that adult learners, unlike younger learners, are influenced by the numerous factors within the world around them which has a direct affect on how they learn best. Not only are there influences on how they learn but also why they learn which are deemed as completely different to younger learners who are in compulsory education. This notion is supported by Palis and Quiros (2014) who argue that adult learners require more than a traditional lecture environment can offer and instead learn best when engaged in interactive lessons which can tune in to their previous knowledge and experience (K2, K3). This is true of this lesson which encouraged the learners to consider and use their previous experiences. This argument is further enhanced by the notion that Andragogic programmes have a greater need than pedagogical programmes to utilise an array of contemporary teaching strategies in order to engage and enhance learning in a Post Compulsory environment, supported by Wang (2014). Interestingly, Falasca (2011) considers the barriers that adult learners often face. Amongst these is the feelings of anxiousness and concern around not being able to succeed in a different learning environment which may actually have a negative effect on adult learners participating in a learning debate. The students that this lesson was designed for are, as previously mentioned, post-graduate students studying for the PCET programme with an aim to teach. This then may throw up some ambiguity around the level of anxiousness that would be experienced by these students as they have all had an element of experience in speaking in front of people. Going forward, it may be beneficial to ensure that the learners have a good amount of time to prepare and research before undertaking a classroom debate. This may help Post Compulsory learners come prepared both with research and considering anxiety levels. 
When evaluating the success of this lesson, the matter of the embedded enhancement/cross-cutting theme arises. The lesson plan included the cross-cutting theme of equality and diversity/ Management ethics as one of the Learning Objectives. However, I am concerned that this theme may have come across to learners as an add-on to the learning. On evaluation, this could be blamed on the lack of clarity that the learning objective offered (A1). The learning objective itself was rather vague in identifying what outcomes were desired for the cross-cutting theme and simply identified what the theme was without going into any detail. It is possible that by applying a more detailed clarification within the learning objectives, this may provide a stronger theme during the lesson. Following this Micro-Teach, feedback showed that the learners didn’t see the cross-cutting theme as an add-on and in fact didn’t identify it as an embedded theme at all. This can be seen as both positive and negative. On the one hand, the theme appeared to blend in and fit with the topic which is effective, whereas, on the other hand the learners didn’t identify it as a theme which could cause them to dis-regard the learning of this theme. In order to address this in future, I believe that having a clear set of Learning Objectives will help me direct the learning in a succinct and effective way incorporating the theme. 

1.4: Conclusion

Overall, this lesson was successful, and the feedback was very positive. The learners enjoyed the debate and felt engaged and enthused by it with feedback offered on how well it made them consider the theme of motivational methods. Although there aren’t any elements of the lesson that I would change in future, there are elements that I would add to the lesson to enhance it which are covered in the action points below. 
Experience that I have had within my own early education follows a more traditional teaching style with a didactic approach. In reflection, this may have been what I needed in my early education during Primary and Secondary school. However, I have been fortunate enough to have been taught for my undergraduate degree in a more Socratic approach which has used a variety of contemporary pedagogies, in particular the Flipped Learning Approach, Group Work and Debate. As an adult learner, these contemporary approaches gave me the room to critique, evaluate and innovate. This personal experience that I have had helps me as a teacher to recognise the benefit of contemporary pedagogies in an adult learning environment (V4, V3, A5) and instigates confidence in its effect on learners. I am aware, however, that as with any pedagogy, this interactive learning environment may not provoke such enthusiasm in all learners. Going forward, it is essential that I use my research and experience from each lesson to help enhance learning through contemporary pedagogies for all learners. In order to do this, I will ascertain their favoured learning styles by using the Honey and Mumford learning styles quiz (Honey and Mumford, 2000). By doing so, I can offer support to learners who find activities such as debates difficult and design effective post-lesson activities to assess understanding. 
In conclusion, I thoroughly enjoyed the experience of facilitating a classroom debate and although a little daunting at first, the lesson was well managed and timely. I am confident that in completion of the action plan below, the contemporary pedagogies that I will use in my future lessons will remain successful and will further enhance my adult learners’ engagement. 

1.5: Action Plan

· When facilitating a classroom debate in future lessons, ask the learners to reflect on their experience in order to give quieter learners an opportunity to offer their opinion and to assess the students learning. 
· Factor in a relevant amount of time for learners to prepare for a debate. This will include research and data to help with the debate and also to psychologically prepare themselves if they are out of their comfort zone when debating. 
· Make Learning Objectives for embedded enhancement theme clearer and more concise as to what the outcome should be. 
· Be clear about what pedagogies are being used during the lesson.
· Identify my students learning styles using Honey and Mumford quiz (Honey and Mumford, 2000).
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