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Targets from previous assignment. 

	[bookmark: cysill]Targed/Target 1
	Extend your range of reading so that you are able to support viewpoints and arguments with further references to the literature. 

	Targed/Target 2
	Further explore and justify the choices that are made in schools and classrooms. For example, what does the literature say in support of STFs? Why does a particular Local Authority believe them to be 'the best' approach?


	Targed/Target 3
	Proof read your work carefully, and pay particular attention to your use of the comma.


	Targed/Target 4
	Proof read your work and use educational texts to model a more academic style of writing.

	Targed/Target 5
	Check your referencing technique as you should, for example, include page refs with direct quotes. 


















Good teaching and learning means employing a blend of approaches including direct teaching. 

Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 

Good teaching and learning ranges within and across Areas of Learning and Experience. 
(Donaldson 2015:68).


Consider the three pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle. 

This assignment will significantly outline three of Donaldson’s 12 pedagogical principles. The three principles will address my experiences while on placement at a local Primary School, and an understanding of strengths and areas of development for each principle will be analysed. To begin with, these three principles are paramount to the new Curriculum for Wales, Successful Futures. Created by Professor Graham Donaldson Successful Futures Curriculum will be implemented in schools across Wales by 2022. The Curriculum consists of four main purposes, which allow children to become: 

‘ambitious, capable learners, ready to learn throughout their lives, enterprising, creative contributors, ready to play a full part in life and work, ethical, informed citizens of Wales and the world and healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015).  

With this in mind, my first impressions of my placement, was that the school was on track to fully implement Successful Futures by 2022, which is only two years away. I formed this opinion because, from my experience of a meeting with all teachers, they were given advice and possibly lessons that they could teach their classes. Within this meeting, teachers worked collaboratively to ensure that their pupils were achieving the four key purposes. 

With this in mind, in order for children to reach the four purposes, teachers must plan effective lessons that cover the Six Areas of Learning and Experience (AoLE), which are: Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy, Science and Technology (Dauncey, 2015). All of these AoLE’s listed are seen as important as each other and Donaldson wants teachers to teach pupils and understand that ‘Learning will be a continuous experience, building progressively as children and young people grow and mature with a range of Achievement Outcomes’ Curriculum for Wales (Education through Regional Working, no date).  In my placement school, staff are beginning to plan lessons that incorporate all the AoLE’s by working alongside each other, to formulate ideas for lessons. However, from meetings with all staff, it is evident that some teachers do need additional support and advice to implement this new Curriculum.

However, with regards to the new Curriculum, teachers alongside Donaldson himself, agreed that the existing Foundation Phase Curriculum should stay. ‘The Foundation Phase is the statutory curriculum for all three to seven year olds in Wales….encourages children to be creative and imaginative, and makes learning more enjoyable and more effective’ Foundation Phase Framework (Welsh Government, 2015). From research and my own experiences in placement, this framework was established to provide all children with a variety of opportunities to learn through play, exploring the world around them. Every activity the children undertake, will ensure that they have the opportunity to achieve their overall learning outcomes (depending on their age). Moreover, similar to Successful Futures Curriculum, Foundation Phase framework adopts seven Learning Areas and these include: Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication skills, Mathematical Development, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development’ Foundation Phase (National Day Nurseries Association, 2019).  

This framework adheres to Children’s Rights and the importance of children understanding what their rights are, especially understanding that they all have ‘the right to relax, play and take part in a wide range of cultural and artistic activities’ Article 31 (UNICEF, no date). Within my placement school, staff, as well as children understand and adhere to legislation such as: UNCRC and the Children’s Act 2004, as they feel that this ensures that all children’s needs are met. For example: once a term on an inset day, the Head Teacher will hold sessions to refresh all staff on new and existing legislation. In class, children are taught Personal, Social Education (PSE) lessons, where they can discuss any concerns they have and how to tackle any issues that could arise. Furthermore, Children’s ‘Rights’ are displayed on the school walls and children are encouraged to discuss their ‘Rights’, as this promotes self-awareness.  As I am currently working with Reception class, staff have placed posters on the walls of every classroom and the school halls, to allow these younger children to understand that they have rights to important matters. Also, every Friday the whole school undergoes a ‘Super Star’ assembly, where children can express their views and feelings, as well as being reminded of the importance of knowing their rights and what they all entail. 

Figure 1: Images of the ‘Children’s Rights’ posters at my placement school. 
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(© Charlotte Turner, 2020). 

With regards to this, for this section of the assignment there will be a focus on two of the pedagogic principles: ‘Good teaching and learning means employing a blend of approaches including direct teaching’ and ‘Good teaching and learning ranges within and across Areas of Learning and Experience’ (Professor Graham Donaldson, 2015). According to Scott and Marshall, 2009, pedagogy defines as: ‘The science or art of teaching…the methods and principles that inform educational techniques, and make a distinction between the expressed pedagogy (which the teacher purports to use), and his or her observed pedagogy in practice.’ In simplistic terms, pedagogy addresses that teaching and learning both interlink and that the teacher is seen as the facilitator of learning and all lessons must support all individuals needs. Teachers must always reflect on their work and identify how and ways to improve their practice. For example, when on placement, I would often reflect on the effectiveness of my lesson, by completing an evaluation at the end of each plan. Within the evaluation, it would have evidence of what went well and what targets or techniques I could use in my next lesson. 

With this in mind, teachers can adhere to different techniques and strategies in order to ensure they are teaching effectively. The different techniques and strategies that can be used include; planning holistically at all times and ensuring all learners needs and learning styles are met. For example, in my placement it is evident that all children in the class are mixed ability and their needs will depend on whether pupils are exceeding expected outcomes or have not yet reached their expected outcomes. It is essential for the class teacher to differentiate activities to meet the needs of the learners within her class. For example: some learners in my placement can classify a range of coins up to 20p, whilst other learners are yet to recognise coins up to 10p. As a teacher, it is vital to extend activities for MAT (More Able and Talented) pupils and use scaffolding techniques to support other learners. 

With reference to one of the pedagogic principle - ‘Good teaching and learning means employing a blend of approaches including direct teaching’ (Professor Graham Donaldson, 2015), the Welsh Assembly Government (2008) elaborates that: ‘direct teaching of a new skill will be required through a planned activity with a small group… A directed activity might include demonstrations of new skills and clear expectations of information’.

In simplistic terms, direct teaching is an approach where teachers can support pupils through an activity by giving them suggestions or guiding them in a way to learn. It can be addressed that this pedagogic principle follows the work of Lev Vygotsky, as he expressed his view on the importance of role of the adult in supporting pupils learning. Vygotsky transformed his ideas into a theory naming it the Zone of Proximal Development (ZPD). Within this theory Vygotsky demonstrated: ‘the gap in which what the child can do alone and what they can do with the help of someone more skilled or experienced, who can be an adult or another child’ (Pound, 2005). For example, on placement MAT pupils or the Teaching Assistant, will scaffold lower ability pupils, by collaborating with them and helping to comprehend a simple concept such as: adding two 5p’s together to make 10p. 

However, when using scaffolding techniques, consideration should be taken that MAT pupils or even TA’s understand the importance of challenging the learner, who is understanding the concept and therefore, they must not answer the questions for them or complete work tasks. With this in mind, Donaldson’s Successful Future Curriculum states that it is essential to: ‘encourage children and young people to take responsibility for their own learning ‘ . This suggests that learners need to work independently, as well as collaboration to learn a new concept.

With regards to the pedagogic principle of: ‘Good teaching and learning ranges within and across Areas of Learning and Experience’, it is vital that teaching and learning is holistic, which suggests that when planning teachers consider ways to embrace the Areas of Learning and Experience. This would involve teachers delivering cross curricular activities to their pupils, which would allow pupils to apply: ‘the skills, knowledge and attitudes from different disciplines… experience, problem, question theme or idea’ (Barnes, 2011). 

Considering this, from working in the Foundation Phase in placement, it is evident that cross curricular activities are completed at all times, especially through the process of learning through play. For example, one area of the classroom, was for pupils to complete role play activities. Within this area, pupils had a shop, where they would take it in turns buying items and using the plastic money. The Foundation Phase Curriculum, 2015 states that: ‘Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development’ (Welsh Gov, 2015). 

From this and Children’s Rights (Article 31), it is essential for Foundation Phase teachers to plan cross curricular activities that involve learning through play. For example, at placement they adhere to Froebel’s approach, by allowing the Reception class every Monday to attend Forest School. At Forest School, pupils play and work in collaboration, to explore the natural world using their senses. This reinforces Froebel’s theory, as ‘he introduced the idea that children’s play is important for their development and learning and he made it central to early childhood education’ (Bruce, 2011). Froebel’s ideas evaluated on the importance of children learning through free play or self- directed play, as this is key to their learning. Similar to placement, Frobel addresses that children should be allowed to have autonomy and that it is perfectly fine to make mistakes. 

To disagree with Froebel, in some cases when pupils are completing a task, they will require a thorough explanation of a concept from an adult. As Squire, 2007 portrays that: ‘there are many times when the situation can be enhanced…and if a child is struggling to complete something or is experiencing difficulty then intervention might be appropriate’. I observed evidence of this on placement, as for one activity which involved the letter formations, I had to scaffold a pupil and guide them to complete different numbers. 

From working with pupils on placement, it is essential comprehend that all children are diverse and all obtain unique learning style to one another. It is paramount that when teaching pupils, teachers explore different ways in which they can enhance their pupils learning. For example, recently I completed a phonics session with Reception class, where they were all learning to sound and write ‘J’. To ensure I met the needs of all learners, we worked in collaboration and used the interactive whiteboard, to practicing writing ‘J’ together, and then to also sing songs that incorporated ‘J’ words in them. This lesson went extremely well, all pupils were engaged and understood the activity. For next time, the lesson could be completed outdoors, with chalk on the yard, as the pupils enjoyed working outside. 

From planning in placement, I have realised that it is essential to implement all Seven Learning Areas of the Curriculum, as this allows pupils to reach their expected outcomes. Referring to ‘Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest’. In placement they have a pupil voice approach, which enables pupils to plan alongside the class teacher and incorporate their interests into learning.  For example, for a PSD lesson, pupils discussed their views on the environment and what they can do to recycle. A pupil came up with an idea of creating colourful recycling bins for the community to use. The idea was really good, however the class teacher elaborated on the fact that this would have to be completed during summer months, because of the rainy weather. Subsequently, this approach follows the importance of incorporating Children’s Rights and adhere to Article 12 to ‘respect for the views of the child’ (UNICEF, no date). Ultimately this planning process refers to what the children want to learn and identifies ways they can achieve this. 

The image on the next page, demonstrates a mind map of ideas for outdoor lessons, that I completed with pupils in Reception whilst on placement. This session involved, myself working with the whole class of Reception and I asked them what they would like to learn for that particular week. My main objective was outdoor learning and wanted all pupils opinions on what they would like to learn. I believe that this strategy was successful, as it enabled me to comprehend pupils likes and dislikes and incorporate these ideas into my lessons. However, it was evident that the same pupils kept speaking and did not allow others to have their say. This could possibly be because of their age group or some pupils do not like speaking in front of the class. If I were to complete this again, I would call different ability groups up at a time to work and plan with me quietly. This allows all pupils to have a voice. 
Figure 2: Mind map of an outdoor lesson I planned with pupils on placement. 
[image: ](© Charlotte Turner, 2020)
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Figure 3: Pupil Voice display in the classroom on placement 

(© Charlotte Turner, 2020)










The new Curriculum for Wales highlights aspects of the Foundation Phase Curriculum, as both illustrate the importance of experiential learning and allowing pupils to have a voice in the classroom. Both demonstrate the importance of Piaget’s child-centred approach and placing all pupils at the forefront. Piaget’s theory evaluated that ‘teaching should be matched to the needs of individuals… children need to have control over their learning’ (Pound, 2011). This again reinforces the approach of pupils planning with their teacher and that allows children to feel part of their learning. However, to criticise pupil voice, Barnes, 2011 conveys that: ‘there are implications for both teacher education and opportunistic methods of teaching’. 

[bookmark: _GoBack]In placement, they recently had a cluster schools meeting, where teachers from two other schools worked in collaboration with the placement  school, to express their views on the new Curriculum. All schools discussed both their concerns and what they feel comfortable to embrace. For example, they firstly elaborated that they were worried that pupils were given too much freedom especially within the planning process. As previously conveyed, my placement school does embrace the pupil voice approach. However, I have personally seen the negative effect of pupil planning, especially within the younger classes, some pupils do not wish to complete mathematically or literacy activities at times and would much rather have time to play in the outdoor area. This could be portrayed as a negative of the new Curriculum, as it requires a more child-led approach to teaching, in Key Stage 2, there are more teacher-led activities, which would mean that more training is required before full implementation in 2022. 

To consider ideas of my own, in order to encourage all learners to engage in mathematical activities and literacy activities, I would firstly ensure that I plan lessons that cater for all individuals different learning styles. With this in mind, I must provide all activities that support pupils needs, from kinaesthetic, verbal, visual and auditory activities, as well as considering the pupils interests. I recently planned a Geography map lesson for Reception class, in which I used their interests (Toy Story 4), to help Woody get around the pupils school and find his friends. The activity was a success and the pupils enjoyed learning and developing their map and literacy skills.

Although, they did convey some positives to the new Curriculum and Key Stage Two teachers had even portrayed that the existing National Curriculum was completed outdated and required change. For example: the new Curriculum embraces the importance of the twenty first century and considered including technology, under digital competence as one of the vital cross curriculum activities. Having said that, some teachers argued that they were concerned that the influence of technology in the classroom would distract the pupils from learning and that this is something that will need to be immediately addressed. In a way, I agree with what some have addressed and do feel that the influence of technology could possibly affect pupil’s learning. For example, when working with Reception and Nursery pupils, I now understand the importance of using pencils and paper, as it not only allows them to write but builds both their fine and gross motor skills. Working on an IPad, pupils will not have the opportunity to develop physical skills and will not be able to write effectively. 

Finally, when addressing all three pedagogic principles discussed, despite all the evidence  and the huge investment by government to commission and incorporate Successful Futures into the whole school approach, there is no evidence to suggest that some teachers are fully ready to embrace the changes. A point in fact was the opposition by some teachers who considered technology in the classroom to have a disruptive influence.  This could subsequently be because some teachers face perceived barriers due to not fully understand how to successfully incorporate technology into their classroom. Another instance where problems were identified in incorporating Successful Futures was that,  it was identified whilst on placement that some pupils do not wish to complete mathematically or literacy activities and would rather play on the iPad. In turn, this could either be seen as a failing of Successful Futures or a failing to trust in the process or even a failing by the educators. I think that it is evident that some teachers will require additional support or training for the new Curriculum, to ensure that they fully understand how they can deal with their concerns. 

Overall I am of the opinion that Successful Futures is being implemented to the benefit of both staff and pupils and feel that it is essential to embrace these changes, with a more up to date curriculum. There are some reservations but ultimately I believe that there will be huge benefits.  Considering the problems that have been highlighted, namely the use of technology and the resistance by some pupils to complete maths and literacy work it has made me aware that these are areas that I perhaps need to focus on in future placements and to investigate whether these issues are faced by staff at other schools.  Indeed, it should be addressed on ways to discover whether these are perceived or actual barriers and how to remove these barriers, so the Curriculum can be fully implemented and embraced by all. 
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