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Section 1
There are many types of play that are important for children in different ways, such as rough and tumble play, social play, deep play, and fantasy play. Play is especially valuable to children's learning when it becomes challenging and tests the child’s abilities. Play is an important part of children’s learning as it helps children to learn to take risks, use their imagination and to solve problems. It can be based indoors or outdoors with different materials such as boxes, sticks, leaves, wooden blocks and dressing up clothes. This will allow children to use a lot more imagination in their play as the possibilities are unlimited as to what the items could be. 
“The world of pretend play is one in which children can be free to express themselves, their ideas, their emotions, and their fantastic visions of themselves, of other people, and of the world.” (Russ)

Holistic play is essential in a child’s learning because it helps to promote the importance of physical, emotional, and psychological well-being of children. Outdoor play is as important for children’s development as it is for their holistic development. Kerich (2015) 

Emotional-behavioural benefits of play:
· Lessens fear, anxiety, stress, and irritability 
· Advances emotional flexibility and honesty
· Play can heal emotional pain

Physical benefits of play:
· Enhances a range of motion, agility, coordination, balance, flexibility, and fine/gross motor exploration
· Positive emotions increase the efficiency of immune, endocrine, and cardiovascular systems
                                                                   Goldstein (2012)
Psychological benefits of play: 
· Control over the child’s own activity
· The child can set themselves appropriate challenges
· Regulates the child’s behaviour

                                                                   Whitbread et al (2017)


  Self-directed play is a crucial part of a child’s development. When children are in a self-directed play they are the ones who say what is to happen in the game they are playing and how it will play out. It can help with children’s social and cognitive development. Self-directed play encourages self-confidence, independence, stimulates imagination, teaches problem solving and it also allows children to learn at their own pace. Adults can encourage self-directed play by supplying items to increase the imagination of the children.
Tina Bruce (2016) states 
Play transforms children because it helps them to function beyond the here and now. They can become involved in more abstract thinking about the past, using the past, and into imagining the future, or alternative ways of doing things. It helps them to problem solve, and to experiment. It helps them to work out what they think and feel. (Bruce, 2016)
 Children should be allowed to take the lead of the game and given time to think about how things can work differently. An adult should only step in to help the child when the child has asked for help from the adult. It can be extremely rewarding for the adult to see what the child can complete by themselves, without an adult stepping in to take over. If children are finding it a little hard to get the game going an adult may feel the need to intervene and set a game for the children to do. Instead of stepping in they could ask the children questions to help get their imagination going. Self- directed play is all about making children feel free to be able to explore with their ideas and thoughts and to see what the outcome will be, there is no right or wrong answer in self-directed play. Children can get irritated or can end up disagreeing with another child about what is happening in the game. When this happens, the children should be left to work out their differences themselves and come up with ideas or thoughts together.

Through observing and becoming part of a child’s play, we discover an individual child’s personal play style and tune in to what we, as practitioners, can do to help that child develop the dispositions that support active learning through play. (Bruce,2005)
My childhood play took me to extremes, and all of them, I now understand, were a fun way to test the social realities into which one is born. Surely this is a most important evolutionary function of play—finding out what is fun and fair or not fair on the field of life. (Jaak Pankseep, 1943-2017)


Section 2 
There are many forms of risky play in early years settings such as climbing, balancing on objects, and running these are just a small number of situations that may carry some risk. Risky play can be defined as thrilling and challenging forms of play where there is risk of physical injury (Kleppe et al. 2017; Little and Wyver 2008; Sandseter 2007).
Risks, especially for young children, are often perceived negatively and considered something to be avoided at all costs. However, emerging research suggests that this is not the case and that a reasonable amount of risk taking in children’s play can promote positive health and developmental outcomes (Brussoni et al. 2012; Sandseter and Kennair 2011; Tremblay et al. 2015). 
Research suggests that risky play may increase physical activity, improve mental health and well-being, promote the development of risk-assessment skills, resiliency, self-regulation, emotional expression, self-esteem, improve motor skills, and decrease conflict sensitivity (Brussoni et al. 2015; Harper 2017; Harper et al. 2019; Little and Sweller 2015; Sandseter 2010; Sandseter and Kennair 2011; Tremblay et al. 2015; Wyver et al. 2010). A growing evidence-base supports the assertion that children should have the opportunity to engage in risky play.
The Early Years Foundation Stage (2014) states that: ‘Providers must ensure that they take all reasonable steps to ensure staff and children in their care are not exposed to risks and must be able to demonstrate how they are managing risks.’ Deep play is play that allows children to encounter risk or more dangerous experiences such as climbing trees, walking on walls. It allows them to overcome fears. From a child’s view, deep play could be very scary as certain obstacles will need a lot of confidence to do, such as riding a bike, using tools and obstacle courses. To an adult, it may seem like a small obstacle as these things are what most children will learn or have already learned. 
Section 3 
In the foundation phase children aged three to seven years are monitored by practitioners to help ensure that the children are developing to the correct curriculum. Early age assessments can happen to children under the age of three which can help to detect if there is a delay in the child’s development or a possibility of additional learning needs, which allows the practitioner and parents to get the correct help needed to further the child’s educational development. The foundation phase profile is used in a different number of settings such as: nurseries, playgroup s, childcare settings, and schools, this ensures that when a child moves to a new setting the practitioners will have the correct assessments of the child and will be able to see where the child is developmentally. Practitioner’s observations are to monitor a child’s personal and social development, well-being, cultural diversities, language, literacy and communication skills, mathematical development, and physical development. To ensure that the practitioners are assessing the children correctly there is a National Literacy and Numeracy framework which allows the practitioners to view each milestone on the chart, which is explained, so the practitioners can help and guide children to reach the correct developmental stages of the chart. (Foundation Phase, 2021)
When a child starts a new setting there can be struggles, when doing an assessment, the child’s needs are to be considered. The skill ladders are an important part of monitoring a child’s achievements from childcare settings up to school, it also allows the practitioner to know where the child is at in their developmental level of learning and can progress up from there. To be able to progress upwards and achieve the correct help in development the practitioner would need to compare to the skill ladders and choose several skills from each four areas of learning where the child needs the most help. This can also help the practitioner to find out which way a child prefers to work and what interests the child may have. When carrying out a baseline assessment the practitioner will need to follow steps to ensure the correct skills are being met for the child, which is review, plan, do, assess, review, and plan. Since September 2013, the National Literacy and Numeracy Framework (LNF) was made to be a statutory curriculum requirement. The National Literacy and Numeracy Framework has helped practitioners to raise children’s literacy and numeracy skills by identifying which child may benefit from having additional support, help children with their own self-assessment, and inform discussions with parents/guardians and the child/children. (Foundation phase Profile Handbook, 2007, pg. 5-10)
In the foundation phase there are certain goals set to improve children’s standards of success, to make learning a fun which initiates a positive response from children wanting to learn, helps children to have a better chance of having greater opportunities in later life, and they could become more helpful in the local communities.(Maynard et al, 2008) The Foundation Phase has a holistic approach to children’s development as teachers need to take the child’s experiences into consideration to where they are with learning and previous experiences instead of assuming the child is at the age-appropriate learning. (Wag, 2008)
In the early assessment of the Foundation Phase supported by the Welsh Assembly Government during the pilot stage of applications, Siraj-Blatchford et al (2005) emphasised the pedagogical practice of the practitioner in the Foundation Phase as challenging. 
‘Further support was needed to develop and maintain play-based and experimental pedagogies giving sufficient emphasis to activities that involve adult guided play, learning and interaction with appropriate challenge’ (Siraj-Blatchford et al, 2005) Aasen and Waters disputed at the time that without time and support to understand, adjust and suitable such theoretical and practical changes practitioners are left with little choice but to sustain an alternative position in their own pedagogical training that reflects developmental methods in the previous curriculum.
Section 4
An important principle within early years education is that play is necessary for learning and development (Hirsh-Pasek et al. 2009). As A Result, play has been seen as essential to the education of young children and is firmly inserted within many preschool curricula (e.g., Pramling Samuelsson, Sheridan, and Williams 2006). The important place of play within these curricula suggests an established belief in its developmental and educative potential. To increase this possibility, it is important to understand, in detail the connection between play and learning. It is mainly important to understand this because there are strong reasons to believe adult occurrence should allow playful learning European Early Childhood Education Research Journal 269 (Rogers and Evans 2008), but recent practical evidence suggests that under some circumstances adult presence may hinder playful learning (McInnes et al. 2010; Whitebread et al. 2007). Early childhood assessment is a tool used to gather and deliver teachers and parents with vital information about a child’s development and growth. Childhood assessment is a method of gathering information about a child, examining the information, and using the information to prepare educational events that are at level where the child can understand and is capable to learn from. Assessment is a serious part of a high-level early childhood system. When practitioners do an assessment, they observe a child to get information about what they know and can do. Observing and recording a child’s work and accomplishment over the way of a year allows the practitioner to collect a record of the child’s growth and development. With this information, practitioners can start to plan suitable curriculum and useful personalised education for each child. (Recourses for Learning 2021). When observing children as they explore, play, and learn, practitioners can make sure that a child’s development is where they need to be either in the environment and resources are interesting their development, and what forthcoming support the child will need to advance new interests, skills, and knowledge.

Observation is also an extensive development: constant monitoring and evaluating recorded observations to make sure children are at the expected stage of development.  If there is a problem observation immediately recognizes the area or areas the child is struggling with, so the practitioner will be able to focus on these issues and guarantee the child is getting appropriate support needed (Azilotraining 2021). It is the obligation of all practitioners to take note of important information about all the children's learning as it is produced. Children have different relations with various adults, and, through observation, each adult will bring a different perspective to the assessment procedure for an individual child. If one practitioner, for instance, the keyworker, ever observed a child, the information gathered would be limited to their point of view. Therefore, it is important to be working in a society of shared regard for the roles that co-workers make. sometimes one member of staff could be charged with a detailed observational effort but, over the course of time, there should be influences from a range of practitioners. information assembled only in the setting will not recommend a full picture of the child's play and learning. Parents' and carers' understanding of their child must be incorporated in the assessment. The more adults surrounded in the child's world that participate constructively to the process, the greater the understanding will be. (Infant Toddler Resource Guide, 2021). 
‘Educators and parents should observe children at play because it will help you better understand the strengths and needs of each individual child. We unconsciously and consciously observe our surroundings on a daily basis; the people around us, our own actions and the environment we are surrounded by’. (Alexandra Louis, 2018)
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