Over the years UK police forces have moved away from the conventional training methods they historically used and steered more towards higher education programmes (Shohel et al, 2020)
When Sir Robert Peel was appointed Home Secretary in 1822, he was the first to introduce the idea of professionalising law enforcement. The Metropolitan Police was formed by the Peels Metropolitan Police Act of 1829 as a full-time, professional, and centrally coordinated police force for greater London (National Archives, 2022) However, Cordner (2011) recognises that the intricacy of police work today and the evolving nature of policing have become central themes in the discussions surrounding police studies.  
Numerous studies have been undertaken, questioning the requirement for higher education within the Police Service. The distinctive responsibilities of a police officer including making decisions independently and exerting their authority whilst employing their discretionary powers, may be directly impacted by an officers education and training (MacVean & Cox, 2012) However, one author suggests that there has been little comparative research into the introduction and impact of police educational practices and questions whether police officers are shaped by their police education when entering their profession, however it maybe dependant on the sort of person who is recruited into the service (Bjorgo & Damen, 2020)
UK Police education has developed into an accredited academic programme to bring about a positive impact on UK police service (Del Barrio, 2009). Paterson (2011) suggests that higher education is thought to be essential for the professional growth of all professions since it promotes critical thinking and reflective practise.
It is recognised that Police departments in other European nations, including Denmark, Norway, and Sweden, have similarly looked for a link between education and professional training, and supports this point of view (Kyvik, 2009) Moreover, these nations have the longest initial police training programmes in compared to other nations and view police education as higher education (Kyvik, 2009).
[bookmark: _Hlk116324205]Many police professionals recognise the need for theoretical reflection during police training and this is due to the ever-changing police role (Bjorgo, T & Damen, M, 2020) Wood (2018), however, raises concerns about the paucity of data supporting the claim that the PEQF results in a good, reflexive police officer. 
Wood & Tong (2009) argue that there is serious concern surrounding professionalising police initial training which has raised tensions amongst police officers. Furthermore, Telep (2010) suggests that the timing of a policing degree during the officers probationary period has brought about a negative attitude of newly appointed officers. One author explores that police recruits may be impacted by the delivery of higher educational training, when the lecturers themselves were not professionally placed to deliver the curriculum (White & Heslop, 2012) 
Many continue to question whether a degree aids the performance and behaviour of a police officer. According to research, officers with a higher education demonstrate greater oral and written communication skills, are more intelligent and have a professional mindset (Carlan and Byxbe, 2000) According to American research, college-educated police officers experience less disciplinary problems than their non-educated counterparts (Aamodt, 2004) 
 Kleinig (1996) suggests that effective policing is based on sound decision-making whilst working under pressure and it is the ability of officers to think critically and make wise decisions. This view is supported by the College of Policing (2021) who recognise the importance of building a professional workforce by providing the right skills, knowledge, and behaviours to effectively police an ever-changing society. 
Through incorporated learning and assessment possibilities, the PEQF offers an opportunity to enhance policing through reflective practice (College of Policing, 2021) and one author reveals that a reflective practitioner is someone engaged in professional practice, (Simmons,1979) however this brings into question whether the police service can be identified as a profession. 
It is important to note that whilst police work has not been traditionally recognised as a profession, Huber (1977) the author does acknowledge that a modern profession must have formal training of knowledge and practice and have a strong service orientation. According to Ashenhurst (1959), who examines the relationship between the police and the profession, persons who work in a profession must be educated, trained, and able to use their knowledge in a professional capacity.
It can be further recognised that a profession must also have a code of ethics and a professional culture. (Huber, 1977) This point of view would imply that the Police Service is a profession, yet it has recently been questioned as to whether the UK Police Service has a professional culture. Police Foundation, (2017) state ‘Policing cultures are almost universally condemned as being sites of, among other things, masculine hegemony, prejudice, discrimination and exclusion’ However, Kleinig, (2003) argues that police officers are members of a governing body and are subject to self-regulation and professionalism and according to Lumsden, (2017) police professionalisation is linked to government changes, education and recruitment and policing principles. 
Neyroud (2011) advocated for the need for a professional police force to be overseen by a professional authority. These suggestions were accepted, and the Police Education Qualification Framework was developed with the help of the College of Policing (PEQF).  The PEQF is “is a professional training framework for police officers and staff. It’s based on a modern curriculum of dynamic operational training, underpinned by sound theoretical education” (College of Policing, 2020).
The close collaboration between police and academia mirrors other professions within the UK for example nursing, manufacturing, and banking. (Home Office, 2015) 
In previous years, becoming a police officer required a certain level of education. (Neyroud, 2011) However, all police recruits must now possess or obtain a degree-based certification to become police officers. The College of Policing has designed and regulated three entry points into policing.  An advanced apprenticeship programme, where upon the recruit will graduate with a bachelor’s degree (PCDA), a degree holder entry programme (DHEP) and a pre-join undergraduate degree in professional policing. The level of theory, operational and practical skills will be the same for all pathways.
The Policing Vision 2025 and 2030 has set the objectives of the PEQF, which hopes to provide an improved service to the public. The vision highlighted the need for consistency, accreditation in defined roles and that roles require specific knowledge supported by qualifications. (College of Policing, 2020) By enabling policing to become a graduate profession, which some have said would be a dramatic reform of the police service, the PEQF has been created to promote the policing vision (Watkinson-Miley, 2022) 
Currently four in ten police recruits entering the police service already have a postgraduate qualification (Dodd, 2016) and many officers believe that a higher education will benefit their career (Rydberg et al, 2012) 
The PCDA programme is particularly important because it is anticipated to become the most popular entry point into the police service (Wood, 2018) Historically the curriculum for police training had been dictatorial and provided limited learning for a probationer officer and did not develop the skills and knowledge needed for policing (Wood & Tong, 2009) 
According to Rogers and Smith (2018), the College of Policing has become a crucial player in the growth of ties between the police and academic institutions. According to Lumsden and Goode (2017), the police force has evolved into a learning organisation that is more receptive to outside study. As a result of the PEQF's implementation, it is now possible for the police to evaluate their professional practise and knowledge, which has helped the police officer integrate themselves into the core of the curriculum.
A substantial advancement in police education and training is provided through the PEQF and it prioritises postsecondary education over all other forms of education within the police organisation. (Wood, 2020) The police service must embrace, support, and empower their officers as reflective practitioners for the PEQF to achieve its full potential. 
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