	
	
	



A Guidance Handbook for Early Years keyworkers during childhood transitions




 “You cannot make people learn. You can only provide the right conditions for learning to happen.” 
~ Vince Gowmon
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Introduction
This handbook will focus on how keyworkers in early years setting can understand and support young children's learning and development during transitions. It will emphasise the importance of effective communication between the keyworker and the child in order for the child to feel comfortable and valued when going through these transitions.
A transition can be defined by Oxford dictionary (2018) as the process of changing from one state to another. Many transitions are experienced throughout childhood, particularly from birth to five years old, and through to adulthood. A transition a child faces could be as simple as transitioning from nursery to reception, yet it is important that they are carried out effectively as transitions are significant to an early year's child’s emotional wellbeing and development. All children will react differently when faced with these transitions, some with confidence or apprehension, and too many adjustments can mean it is likely to have some long-lasting effects if the importance of continuity and coherence is not well understood. It is important how the first transitions are carried out/handled, this is because they have the ability to have a large impact on the child’s capacity to handle change in both short and long term. These first transitions are shaped by social structures and involve parents/carers as well as early years practitioners. In order for the transition children face from home to pre-school to be successful, the preparation for this should begin early. (Daly, Byers, Taylor, 2009). Therefore, it is important that all these significant people in a child’s life can understand that transitions can be stressful for children and that their ability to help the children to cope with this momentous experience in their childhood will help their future resilience to change.
In order for a smooth transition and a positive outcome for the child, effective communication and socialisation between both practitioner/parents and child throughout the transition process is key to success, as there could be both negative or positive effects on the child's development during this process. This can involve physical, emotional, personal or psychological development. Therefore, it is crucial that the transitions are done as smoothly as possible for the child to feel settled into their new environment as they leave their ‘comfort zone.’
Bronfenbrenner (1979) identified that those children who experienced a smooth, positive transition from home into a pre-school setting, are more likely to make successful transitions in the future. He also emphasised that the outcome of the child and their ability to become a successful learner depended on the environment that the child would develop and transition into.  The child will have a better chance to grow, learn and develop when these relationships and environments are more nurturing as well as encouraging. Bronfenbrenner states that listening and responding to young children as they prepare and experience a transition, can help them to make meaning change. 

Bronfenbrenner’s Bioecological Model of the Human Development represents a way of understanding children’s development and experiences. It focuses on how a person's development is affected by everything in their surrounding environment and illustrates the complexity and range of transitions that a child may encounter on a daily basis. 
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(Source: Bronfenbrenner model, Pinterest. 2016)

How to use this guidance handbook
Children thrive when they feel a sense of a secure, loving relationship by the key people in a child’s life. This tends to be the parent and the early years practitioner, who allow the children to feel safe and cared for. This guidance handbook is precisely designed for these keyworkers who are working with children age 2- 4 years where they would be in pre-school settings. This handbook should be used by the keyworker as a guide to enhance their knowledge of the importance of effective communication for children’s development during these transitions.
The aim for this guidance handbook is to facilitate smooth transitions for young children from nursey to reception as well as from reception to year 1, being the foundation phase at primary school. Throughout this handbook it will cover your role as the adult as well as the needs of the child. Sigmund Freud states “children develop confidence in themselves and their abilities because of their interactions with the world”. This supports that practitioners must ensure the transition is a gradual process focusing on the child's well-being, this can be done by using a holistic approach. This is an approach to learning that focuses on the importance of emotional, psychological and physical well-being of young children throughout early childhood. Therefore, this handbook will ensure that keyworkers understand that getting transitions right is crucial for all children and should not be seen as an event but as a process that includes children, practitioners and children together. 
By using this guidance, keyworkers should be able to understand how to support a smooth transition by planning and preparing for improved transitions for children between different provisions. The keyworker should be able to form a good relationship with the child’s parent/carer and respect the parents as partners throughout the transition, as well as understand that it can be a time of worry for them as well their child. Successful transitions are dependent on the commitment from all keyworkers involved and positive relationships between the parent and practitioner are significantly important for the child as they construct a platform for secure development and effective communication systems. (Patel,2000)

The role of the adult
Early years practitioners are a significant person in young children's lives during their transition stage, so it is up to them as well as the parents/carers to work together to ensure the child is fully supported. The practitioner and parent can make sure the child’s needs are met appropriately by planning ahead. The needs of each child need to be identified and tailored to each individual in order to encourage independence for the child to settle into their surroundings. This can be done by effective communication between the practitioner and the parents;
· Ask parents for information about their own child, preferably including their sleeping, feeding and changing routines. This allows the practitioner to plan for any individual needs. 
· Invite parents to stay with the child as they adjust to the new environment.
· On a daily basis, review with parents how the child is settling in.  A settling-in diary can also be used to track progress.
The practitioner will support the child when they move onto the next step, such as transitioning from reception to year 1. For this to be a smooth transition the practitioner needs to be flexible with their approach and it must be specific to the needs of each individual child. However, they also need to be cautious of the individual's family needs as the family should also be supported throughout this transition as it is a stressful time for them too. This can be a successful transition for all by using the key worker approach. This is where a reciprocal relationship is formed between the practitioner, the child and the family. It allows the child to feel confident to form further relationships as they have felt a sense of security. (Oxford Brookes University, 2020). Bowlby believes that young children become attached to their mother figure and that children need a strong base allowing them to socially develop. His work focused on the fact it is important for the practitioner and child to form a strong bond so the child feels a sense of comfort when parted with their parent, as children tend to feel a sense of loss during this transition (Daly, Byers, Taylor, 2004) 
This process should firstly begin with a home visit from the practitioner where information about the child can be gathered in a home environment. This allows the family to ask any questions as well as being the initial building block of their relationship. Bronfenbrenner supports this as he believed that during the child’s early years, it is important that parents and practitioners have a comfortable partnership between home to pre-school or nursery to primary school, as this creates a less stressful transition for both the parent and the child. (Bronfenbrenner, 2015). It also gives the practitioner the opportunity to gather background information such as any additional needs, disabilities or development concerns that would need to be taken into account. In addition to this, the child visiting the nursery/pre-school setting, will massively help the child to settle in as it allows them to become more familiar with their new surroundings and new people (staff). Once the child has settled in, it is up to the keyworkers to sustain their commitment to the child's transition by:
•  Ensure processes and procedures are supportive and inclusive
• Effective communication between practitioner, parents and the child
•  Making sure parents are involved and supported
•  Have welcoming and non-stigmatising environments
•  To value both child and family
•  To carry on supporting the child whilst transitioning onto to their next stage. For example, providing visits to pre-school when transitioning from nursery to reception. 
These processes carried out effectively by all keyworkers coming together will provide a successful transition. This will have a positive outcome on the child in the long term as children learn most effectively when interacting with others. Education can be known as process of living, not preparation for future living. This is because teachers do not just cover a topic criteria but how to live in a society. (John Devey, 1859). Therefore, it is in their best interest of the child for the transitions they face to be effective, whereas if a transition is poor this can traumatise a child into thinking all transitions in the future will again be traumatic.

The needs of the child
Positive relationships are central to a child’s development and construct a platform for secure development. A strong, comfortable bond with a practitioner will help the young child settle in and feel more comfortable when going through transitions. Penny Tassoni states that a bond is like an emotional safety net and it is essential that it is strong enough to catch the child in the absence of their parents or carers. When children have this bond with a practitioner, they will naturally feel more secure and relaxed resulting in them more likely to enjoy being in the pre-school setting. However, every child should be included and cared for to support their development despite their culture, disability, gender, ethnicity, family background or ability. Vygotsky states that the world is shaped by our families, communities, socioeconomic status, education and culture. Vygotsky’s zone of proximal development can be defined as the range of abilities that an individual can perform with assistance but cannot yet perform independently. It is the distance between the child’s actual development level as determined by independent problem solving and the level of potential development as determined through problem solving under the practitioner's guidance. As the child becomes more competent, the practitioner gradually stops supporting the child until they can carry out the skill by themselves. Vygotsky suggests that the keyworkers in a child’s influence their perspectives and values and are actively engaging within their learning environments and continuously analysing the reactions of others and their responses. Young children are able to communicate their feelings initially through sounds, gestures, actions, and later through speech. Vogler et al, 2008 emphasises that when a child is developing their communication and social skills, it is vital for keyworkers to react appropriately to their feelings with actions such as a hug or as simple as eye contact, to enhance the neural connections in their brain. These interactions shape brain architecture as the brain of an infant develops through experiences. 
Both learning and culture are depended on the other: individuals are constantly determining what is acceptable in society, and the environment is continuously confirming what would be considered appropriate behaviour. Vygotsky states that it is the combination of cultural influences and genetics that create one’s personality.
The United Nations Convention states that every child has a right to play. Encouraging physical well-being in children is central to enhancing learning and this is why ‘play’ is a very important part of a child’s transition process. Play between both child and keyworker can have a positive impact on their relationship as well as their learning and development. Research suggests that children’s experiences can be enhanced through play when keyworkers actively support the child. Froebel supports this as he believes the natural growth of children is through action and play.
Abraham Maslow hierarchy of needs triangle shows the needs of the child and what are needed for the child to move onto the next stage, practitioners are always encouraged to support this. 
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Maslow’s hierarchy of needs (1943)
(Source: Inspiredtrait.com, 2018)

Maslow’s hierarchy of needs states that self-actualization has the greatest intensity. This is the realisation of one's potentialities and a drive to present in everyone. Self-actualization is achieved through struggle which leads to useful results, whereas physiological needs are the basic needs that everyone has. 

Partnerships
As a keyworker it is vital that parents and carers are involved on their child's transition processes. It is important that they are informed and updated on a daily basis as quite often it appears that it is more problematic for parents during the transition to pre-school than it is for the child. This can lead to a lot of parental anxiety which will have a negative impact on the child. A big role whilst being an early year's practitioner is ensuring that the parents understand the importance of projecting a positive attitude to help the child enjoy the transition without creating more worry for them. The practitioner can involve the parents in many ways. The main one being communication. This is a major factor in how parent partnerships can support positive transitions for their child. An effective way of doing this is by talking to parents, encouraging them to ask any questions they may have and sending emails. Whilst communicating with parents, the practitioner needs to be able to be flexible and mindful of adapting to different languages or specific learning needs. (Pacey, 2018). Another strategy would be having respect for the parents. When a partnership is respectful, it can lead to an open dialogue which is more supportive of positive transitions. This can include inviting the parents into school to discuss how you can work together for a positive outcome. 
As a keyworker, it is your role to recognise that not only children are unique, but so are their parents. In this approach there is no “one size fits all” so it is very important to consider the individual needs that both children and parents may have. Some parents may need more reassurance than others, where as some parents may have already experienced these transitions with their older children and have no concerns. Therefore, this is why communication and respect are vital factors in achieving a smooth transition. 

Interventions
Bandura’s social learning theory suggests that all people learn from one another via imitation, modelling and observation. Bandura (1977) states “learning would be exceedingly laborious, not to mention hazardous, if people had to rely solely on the effects of their own actions to inform them what to do”. There are 4 steps to his theory including attention, retention, reproduction and motivation. It encompasses memory, motivation and attention meaning that his social learning theory covers both behavioural and cognitive frameworks. Bandura’s theory is related to Vygotsky’s as they both focus on the central role of social learning. However, Bandura’s moves beyond behavioral theories, which suggest that all behaviours are learned through cognitive theories and conditioning, which take into account psychological influences such as attention and memory. His theory involved a social element where it argued that people can learn new information and behaviours by observing others. For example, Bandura demonstrated that children learn and imitate behaviours they have observed from other people.  Bandura’s studies included children observing an adult performing violently towards a Bobo doll. When the children were later allowed to play in a room with the Bobo doll, this resulted in them imitating the aggressive behaviour they had previously observed. 
However, not all observed behaviours are effectively learned. Factors involving both the learner and the model can play a role in whether social learning is successful. This theory can be applied to a child’s transition from reception to year 1 through these 4 steps:
• Attention – In order for a child to learn, they need to be paying attention. This could be in regards to paying attention to their new setting and surroundings in their new class room. 
• Retention – The ability to store information. This could be them remembering their new class room and feeling more comfortable during the transition due to recalling being there before. 
• Reproduction – Where the child would perform the behaviour they have observed. This would be the child smoothly settling into their new routine. 
• Motivation – For observational learning to be successful, the child would have to be motivated to imitate the behaviour they have observed. This could be achieved through the practitioner rewarding the child with a sticker, therefore motivating the child throughout the transition process. 

Proposed outcomes
The proposed outcome for this guidance handbook is to ensure that both children and parents are both fully supported throughout all transition stages, to facilitate a smooth transition for the child whilst transitioning from nursery to reception or reception to year 1 and to ensure that the child has settled comfortably into their new class setting.   Every child is individual and unique, whilst developing at their own rates and all adapt differently to challenges and transitions. John Locke supports this by stating that the child’s mind is like a blank slate and that teaching should begin in the early years. He emphasises that a child’s learning should be enjoyable. A proposed outcome for this would be that the child is able to learn and develop through play, whilst having a strong connection with their key workers. These quality relationships between the child and the practitioner are particularly important not only for the child to feel settled, but allowing the key worker to use the “sustained shared thinking” process. Activities within this process reflect the child’s desire to develop and learn, resulting in the child continuing wanting to learn as they grow older. 

Reference list

Bronfenbrenner. Model of human development.  at:http://experience.jumpfoundation.org/bronfenbrenner-biological-model-of-human-development/

Discover Wildlife: How does a caterpillar turn into a butterfly 
https://www.discoverwildlife.com/animal-facts/insects-invertebrates/how-does-a-caterpillar-turn-into-a-butterfly/

Early years matters (2018)  http://earlyyeasmatters.co.uk/index.php/transitions/

Early years matters (2018) Positive Relationships.  http://www.earlyyearsmatters.co.uk/eyfs/positive-relationships/transitions/

Early years matters (2018) Transitions.  https://www.teachearlyyears.com/a-unique-child/view/supporting-transitions-in-the-early-years/ (Accessed:25/11/2018).

Maslow’s hierarchy of needs (image)
https://www.quora.com/What-is-Abraham-Maslows-hierarchy-of-needs 

McLeod, S. A. (2016, February 05). Bandura - social learning theory. Simply Psychology.
https://www.simplypsychology.org/bandura.html

Nursery World. (2018) Supporting transitions: Effective partnerships between families, carers and practitioners
https://www.nurseryworld.co.uk/knowledge-bank/article/supporting-transitions-effective-partnership-working-between-families-carers-and-practitioners 

Open University. (2017) Childrens transitions
https://www.open.edu/openlearncreate/mod/oucontent/view.php?id=79794&section=3

Oxford Brookes University. (2020) The key person approach 
https://www.brookes.ac.uk/nursery/policies/the-keyperson-approach/

Pacey.org (2018) Partnership with parents. 
 https://www.pacey.org.uk/working-in-childcare/spotlight-on/partnerships-with-parents/

Pinterest. (2016) Bronfenbrenner model of human development
https://www.pinterest.co.uk/pin/304063412319600898/

VeryWellMind. How social learning theories work
https://www.verywellmind.com/social-learning-theory-2795074
 







	
	1
	



image3.png
MASLOW'S HIERARCHY OF NEEDS
5 Achievingone's ull potentia
> Feelingof Accomplishment
> Intimate Rlationships, Frends
Safety —— Soarty

Physiological > Food, Water, Rest




image2.png
MACROSYSTEM

Broad /, laws, & customs. CHRONOSYSTEM
ofons's clltre sibcie {emangesin per
arsocscas

sm
uucnosvs\'sm

el ":z;:;"
i . o ok
o,
b f o
0 / =5

_ Doclrsffce_




image.png




