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Creating a strategic direction for school improvement.
Module Code:
 
M6X01440
Developing the Health and Well-Being Area of Learning and Experiences under the New Curriculum for Wales.
 
)
Section A

The New Curriculum

The current educational system in Wales is one of change following a review of the current curriculum and assessment arrangements in Wales 2014 by Professor Graham Donaldson. The review came as a response to a request by the Welsh Government in regards to concerns about ‘perceived shortcomings’ with the current curriculum and assessment arrangements (Donaldson, 2015. P9). The most important being the low outcomes evidenced from Programme for International Student Assessment (PISA). 
Donaldson published his final report ‘Successful Futures’ in February 2015 and despite promoting some good features of the current curriculum, the report proposed a radical change in the current education system in Wales (Donaldson, 2015). 
Wales’ current education system is a skills-based curriculum for learners aged 3-19. The current curriculum for Wales (Welsh Government, 2008), is developed from the subject-centred National Curriculum which was introduced in 1988 and is divided into 2 parts.  Firstly, the Foundation Phase (FP) Framework for learners aged 3 to 7, introduced in 2008 (revised in 2015), which is delivered through seven areas of learning. The Foundation Phase is a framework based upon the balance of pupil led and adult led activities which ensure each child learns in a way in which supports their level of development.  Key Stages 2-4 (WG, 2008) provides a curriculum for learners between the ages of 7 and 16. It is taught through individual subjects and includes separate programmes of study for each subject.  Donaldson (2015) proposed that the KS2 model of discrete subjects can narrow experiences and hinder children’s learning; rather he suggests that it is rich learning, cross curricular experiences which are vital for successful learning. 
Since the introduction of the Foundation Phase Framework (2008) and National Curriculum there has been much pressure and concern surrounding low standards, particularly within Literacy and Numeracy. As a result of this, further statutory developments have been introduced; The Literacy and Numeracy Framework (LNF) and the Digital Competency Framework (DCF), with the aim of developing skills across all subjects. However, Donaldson (2015, p11) reports that the current curriculum has become ‘overloaded, complicated and outdated.’ 
Donaldson concluded that his research revealed the ‘best thing’ about education in Wales was reported as being ‘the Foundation Phase’ (Donaldson 2015, p15). Further, he discussed the lack of continuity at transition points, which as a school was a particular interest to us and will later be returned to. 
Donaldson’s ‘Successful Futures’ proposes a consistent, purpose based curriculum for learners aged 3-16 with knowledge, skills and rich learning experiences through six areas of learning (AoLEs):
· Expressive Arts
· Humanities
· Health and Well-being
· Science and Technology
· Mathematics and Numeracy
· Languages, Literacy and Communication
In addition, literacy, numeracy and digital competence are the three cross curricular responsibilities which will be taught within all 6 AoLEs. Donaldson’s work looked at what should a person’s time in school equip them with for future life leading the Welsh Government to adopt the four core purposes;
1. Ambitious, capable learners who are ready to learn throughout their lives.
2. Enterprising, creative contributors who are ready to play a full part in life and work.
3. Ethical, informed citizens who are ready to be citizens of Wales and the world. 
4. Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society. 
The New curriculum for Wales will provide a continuum of learning rather than the separation of schooling into stages as it is at present. The Welsh government have accepted the 68 recommendations made by Donaldson’s Successful Futures and thus, the New Curriculum of Wales is to replace the current National Curriculum for Wales (2008) and is due to become statutory for learners in Wales from Nursery to Year 7 in September 2022. 
However, the proposal of a new curriculum does not come without criticism. A concern raised by The Association of Directions in Wales (ADEW) and the Welsh Local Government Association is that the new curriculum is too vague, and offers little progressive structure of knowledge. The curriculum is suggested to be too ambitious and lack of clarity (Wightwick, 2017) and more recent reviews have alleged the AoLEs to be ‘too generic, poorly defined and weak on knowledge and skills development’ (Wightwick, 2019). Consequently, it is essential that schools are provided with a clear action plan to allow the curriculum to be implemented to its full potential. Further, it is vital schools are provided with more direction to ensure the development of learners’ skills and knowledge will be consistent and not vary between each teachers understanding of the curriculum (Edexec, 2019).  
School content
In line with BERA guidelines, I shall refer to the school as School A in order to ensure anonymity and privacy (BERA, 2018). School A is a primary school in Swansea East, in a ‘Communities First’ area. The area is one of numerous deprivation, with 73% of its children in the most deprived 30% areas of Wales. School A has 294 pupils on roll, 32% of which are entitled to free school meals and 54% are identified as having additional learning needs, included 6% in receipt of statements of educational needs. 
In September 2017 School A experienced the most change it had seen in several years. With the appointment of both a new Head Teacher and Deputy Head teacher the schools’ Senior Leadership team underwent complete change. This was a positive and exciting time for the school and allowed School A, a fresh start and the opportunity to develop a new vision in conjunction with the development of the new curriculum.  Following a successful first year under new leadership, and a very successful Estyn inspection; School A worked together to identify development targets in Autumn 2018 to continue moving forward and implementing the new curriculum:
1. ‘To raise standards and improve progress in the three skills of Literacy; Oracy, Reading and Writing’
2. ‘To improve attainment in Welsh 2nd Language’
3. ‘To further build upon the schools leadership capacity at all levels’
4. ‘To become a Relationships-Based school, centred around values, morals, positive behaviours and attitudes’
5. ‘To continue to innovate our assessment and curriculum, moving towards a ‘Successful schools’ model, with three cross curricular responsibilities, Four Core Purposes and Areas of Learning (AoLE)’
(School A, SDP, 2018 Unpublished) 

The last target, ‘to continue to innovate our assessment and curriculum’, began in Autumn 2017 when School A underwent a remodel of the curriculum leadership structure to introduce Area of Learning teams responsible for each of the new AoLEs. This was a success and gave everyone a sense of voice, responsibility and leadership, in line with SDP target 3. Recent research suggests that successful innovation needs to create a culture of enquiry that respects the voices of teachers and their professional knowledge (Zeichner 2002). With the introduction of AoLE into School A, we went one step further within our KS2 department and removed existing content filled schemes of work to allow more flexibility and pupil led planning, in order to mirror that of our Foundation Phase. In contents place, as a team, we mapped out skills from the current curriculum into the AoLE to track throughout the year, with the task given to AoLE team to review coverage termly. This move was praised by Esytn in School A’s most recent inspection in February 2018.  Estyn recognised the well established systems within the Foundation Phase, pupil led planning and engaging learning opportunities within the Foundation Phase. They praised the new way of working in the KS2 department which was allowing pupils similar opportunities to that of Foundation Phase children (Estyn, 2018) but as a team we still felt there were still inconsistencies between phases and the opportunity to strengthen transition from Year 2 to Year 3 continued to arise. The leadership team met with whole staff to discuss opportunities for stronger transition and utilise the strength of the Foundation Phase principles into KS2. From this, a change of staffing was proposed with myself as the current Year 1/ 2 teacher of 6 years moving to Year 3 to introduce Foundation Phase pedagogy into lower KS2 through the introduction of learning zones, independent challenges, focus and enhanced pupil led activities. During the discussion, we also agreed that having a more flawless transition would help reduce anxieties with pupils and some parents. A radical change in the planning and delivery and also the layout of Year 3 and 4 classes so that they would be more in line with Foundation Phase principles would help with the transition to the new curriculum as well as raise standards in Health and Well-Being along with the other AoLE and hopefully reduce the Year 2 –Year 3 dip seen yearly. 

Health and Well-being
The importance of the health and well-being of young people was highly considered during the development and implementation of the Foundation Phase with it not only being identified as one of the seven areas of learning, falling under ‘Personal and Social Development, Well-Being and Cultural Diversity’ (Welsh Government, 2015), it is one of the three core indicators for assessing pupils throughout the phase and attainment is reported to parents at the end of phase. Given such importance placed upon wellbeing in the FP Framework, there has been much research measuring the impact of which the Foundation Phase has on pupils’ wellbeing. It has been reported that the large amount of pupil voice that young children have in directing their own learning during this phase has a positive impact on their well-being (Waldron, et al 2015). Thus, this was the research we needed in School A to help drive our vision and develop this way of working into lower KS2 to help support our older learners well-being as the current National Curriculum differs in the way health and well-being is taught to learners aged 7-16. Currently, Health and Well-being is taught to learners aged 7-16 through Personal and Social Education (PSE) Framework (WG, 2008) in a holistic cross curricular manner whenever possible. Well-being forms just one of the five key themes of the PSE framework.  It is not recognised as a core subject and attainment is not reported. 
Banerjee et al (2016) in their report on promoting Emotional Health and Well-being in primary schools discussed how pastoral support has always been the class teachers role; however, in more recent years with the focus now centred on academic development and scores, the pastoral care has declined along with the well-being of the pupils. With increasing pressures placed on children, young peoples mental health has never been so well reported in the media; Cowburn and Blow (2017, p.4) reported that ‘90% of school leaders reported an increase in the number of students experiencing anxiety or stress over the last five years’ and their work suggests a relationship between well-being and academic achievement, thus it is no surprise that Donaldson (2015) gave is such importance in his review with the recommendation of it as its own AoLe from learners aged 3-16.  
Donaldson refers to the well-being of learners throughout his report and explains it is called ‘Successful Futures’ because of the importance of education in the well-being of each child in Wales. The Health and well-being AoLE includes concepts from various areas and subjects and at present, is split into five draft titles: 
1. Physical confidence and competence has considerable lifelong benefits to health and well-being or We experience the world through our body.
2. Life experiences impact on our feelings, thoughts and physical state.
3. Our decision making and subsequent actions impact on the quality of our lives and others. 
4. Our physical, social and cultural environments are connected to our health and well-being.
5. Relationships connect us with each other and the world.
As in conjunction with the other AoLEs, it will be measured in a series of progression steps at 3 year intervals. 
There has been much research into the links between poverty and academic attainment. Welsh Government, 2018, reported 92% of non-FSM pupils achieved end of Key Stage expectations in comparison to 77% of FSM; clearly demonstrating the importance of care and promoting well-being of our children. Pupils’ well-being at School A is a huge focus. Data shows that on entry into School A, pupils’ are below expected in their personal and social skills (Figure 1).
[image: ]
Figure 1 - Baseline Data, 2018, School X


School A is committed to raising standards in PSD and overall health and well-being of all its learners. School A has developed a ‘Nurture Group’ to support its most vulnerable learners and works with the community to help support parents and carers. This was recognised in School A’s most recent Esytn inspection (2018) rewarding the Care, Support and Guidance inspection area as ‘Excellent’; highlighting the school’s commitment to supporting the community and overall our learners.  Well-being at School A was recognised as ‘Good’; in particular Esytn reported learners to be ‘developing the ability to learn independently’ (Estyn, 2018 p.5) and this was recognised as a direct result of the provision system ‘Our Voice, Our Choice’ used in the Foundation Phase.  Children make good progress in the Foundation Phase through these opportunities, which overall contribute to the majority of pupils achieving expected in PSD by the end of their time in the Foundation Phase. As a school, we could not shy against our own data. Our own systems within the Foundation Phase were clearly working to help improve the well-being of the children in School A’s Foundation Phase and in line with research findings such as Cowburn and Blow (2017), in order for academic attainment to raise, the overall health and well-being of the pupils must be the focus. It was this along with Donaldson’s recommendation for Health and Well-being to be its own area of learning in the Curriculum for Wales 2022 that drove School A to create a 5 year plan to raise well-being throughout our school, in particular within our KS2 learners.  







School vision and Strategic Planning 
Strategic planning as it is known today has been influenced by systems and theories put forward by Peter Drucker, Edward Deming and Peter Senge for example and poor strategic planning can be disastrous (Billingham 2012). Strategic planning has been defined as ‘the process of setting goals, deciding on actions to achieve those goals and mobilizing the resources needed’ (Billingham 2012). In addition, Billingham, 2012 identifies three key factors in order to achieve a successful strategic plan within education; 1. Making sure everyone is on the same page, 2. Engaging the community during the initial stages and 3. Be a collaborative leader.
School A is a collaborative school. It shares aims and goal with staff and ensures all staff has a shared understanding. Senior leaders ensure they follow the three key factors identified by Billingham 2012 in order to execute a successful strategic plan by ensuring all staff, governors and school council are involved in the development of the SDP and during the evaluation process. The school created a five year plan in the lead up to the introduction of the new 2022 curriculum, which involved the views of the entire school community. From this, current subject coordinators were re structured and area of learning teams were established and began developing their own strategic plan to develop each AoLEs development and implementation needs. 
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Health and Well-Being: 5 Year Strategic Plan
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Improving pupil voice and creating independent working areas and challenge for seamless transition between phases and to promote independence.
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 trained teacher and 2 experienced 
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 to join lower KS2 team. 
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 Independent areas and challenges introduced in to Year 3 and 4 classrooms 
)
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Review of staffing structure.
)
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Independent challenges ‘quests’ introduced into upper KS2
)

 (
Continue to track and monitor standards and progression
)
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)
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Promote a Growth Mindset throughout the school. 
 
)
	 (
Remove setting groups for Literacy and Maths in KS2
.
)
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Whole staff training in Growth Mindset
)
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pupils
 attitudes in learning.
)

	 (
Introduce learning ‘super powers’ and characters to pupils.
)

 (
Introduce learning zones and children to choose their own level of differentiation ‘Crash/Bang/Boom etc
.
)
	 (
Introduce independent challenges in KS2 to mirror and develop Foundation Phase pedagogy. 
.
) (
Introduce characters into marking policy.
) 
	 (
Review and monitor and learning zones.
)

 (
Introduce independent challenges into UKS2
.
) (
Review and monitor independent challenges and areas in lower KS2.
)
	 (
Review and monitor independent challenges and areas in KS2
)


	 (
Become a relationships based school and have a ‘family ethos’ in the school and wider community.   
)
	 (
Develop new Nurture space and expand existing provision to cater for more children
)

	 (
Engage in timetables TAF
 
support
.
)
 (
Employ ‘Pastoral Support Assistant’
.
)

	 (
Open a ‘Stay & Play’ facility to engage families and welcome in and support
 
parents with pre-school aged
 
children.
)

	 (
 Develop an outdoor community project to develop the outdoors.
)

	 (
 
Renew new planning systems
.
)
 (
 Finalise curriculum model for statutory curriculum
 
September2022.
)




Rationale

Target: To Improve pupil voice and create independent working areas and challenge for seamless transition between phases and to promote independence.
Donaldson (2015, p.87) proposed that for schools which have developed good Foundation Phase provision ‘the new curriculum may not feel significantly different.’ Estyn 2018, praised School A’s Foundation Phase and the level of pupil voice and independence the children had and thus extending this approach into lower KS2 was believed to not only prepare the children and staff for the new curriculum, but improve the well-being of the children as the children will be engaged and motivated, two things in which Donaldson (2015) felt were important in order to achieve. 
Target: To promote a Growth Mindset throughout the school.  
Growth Mindset is a term derived from Dweck, 2006 who proposed that there are two mindsets in which individuals can adopt; ‘fixed mindset’ and a ‘growth mindset’.  An individual who is said to have a fixed mindset has a set capacity of knowledge and skills whereas individuals using a growth mindset are open to challenge and thus able to further their development.  An OECD Report (2013) suggests children learn better when they feel competent and believe in their own abilities, this is inline with Dweck 2006 growth mindset and was the evidence for School A to abolish setting and fixed differentiation; rather employ learning zones which the children choose. Robinson (2017) suggests that having a growth mindset culture in the classroom changes how pupils approach learning and thus leads them to achievement and success.  School A hopes that by following research and employing a classroom and school culture of growth mindset, attitudes to learning will improve, which consequently will improve experiences, standards and attainment.
Target: To become a relationships based school and have a ‘family ethos’ in the school and wider community.   
School A has been recognised by Estyn in their care, support and guidance to the community. Family is a core value to School A and the school continuously works to achieve positive supportive community relationships and providing the best support for the most vulnerable children.  Developing this further through ‘Stay and Play’ and outdoor projects will allow School A to reach more parents and provide a multi-agency approach to support more families. 
.
Section B
Action Plan: Target 1: To Improve pupil voice and create independent working areas and challenge for seamless transition between phases and to promote independence.
My action plan is based on Target 1; improving pupil voice and creating independent working areas and challenges in lower KS2.  As a school and in particular as a Foundation Phase team we have invested in training, time and resources to ensure consistency and effective provision within our Foundation Phase which was recognised by Estyn in our most recent inspection. Estyn (2018, p6) recognised our Foundation Phase as a strong aspect of teaching in learning in School A and teachers within this phase have a good understanding of how young children learn best.  Further, the well-being of our Foundation Phase children was clearly improved through such systems and thus supporting research such as Cowburn and Blow (2017) and Donaldson’s own recommendation of Health and Well-being an AoLE and the importance of pupil voice it was necessary to make changes in KS2. As a staff, we decided on staff restructure to help develop this style of pedagogy into lower KS2 which involved my movement into Year 3 with an experienced FP LSA also moving to join the lower KS2 team in September 2019. 













	Target: To Improve pupil voice and create independent working areas and challenge for seamless transition between phases and to promote independence.

	Target 
	Action
	Staff involved  
	Resources/Training costs 
	Success criteria 
	Monitoring & Evaluating 
(How? Who? When?)
	Timescales 

	Independent challenges and areas introduced into LKS2.
	JJ and SR to observe ‘Our Voice, Our Choice’ enhanced provision system in Foundation Phase (Y2) and to complete a learning walk in the Foundation Phase. 

Pupil well-being attitude questionnaires in lower KS2. 


Involving parents of transition changes through a Year 2 transition morning parents meeting. Current Y3 parents invited.  


SD and FJ staff re-structure to Year 3. Y3 and Year 3/4classroom to be set up with independent areas and children to create their own challenges as done previously in Year 2 based on their topic.

	JJ, SR, SD, FJ
FP staff




LKS2 staff
SD

SLT, SD and JJ 





SD and FJ (Year 3)
JJ and SR (Year 3- 4)




	Supply cover @ 120 per day x 1 





Questionnaires
1 x ADDs


1 x ADDs session to prepare 
1 x transition coffee morning 



£150 x 2 to set up lower KS2 classrooms. 
1 x ADDS session to share developments with wider school. 
SD & JJ to work together to ensure progression across year groups.
	All lower KS2 staff understands the rational and the system. 



Completion of questionnaires and analysis of data

Parents are involved, aware and support systems. 



Classrooms have independent provision areas which are progressive.  
Pupils can explain the system. 
Pupils independence is raised.
	Staff collaboration on what went well, what will work already and what needs adapting in lower KS2. 



SD report results and next steps. 

Parent feedback forms



Learning walks and talking to learners (SLT) 
	Summer 2019






Summer 2019



Summer 2019






Autumn 2019

	Independent challenges progress to UKS2
	Pupil well-being attitude questionnaires for LKS2 & UPKS2

	KS2 staff & SD
	2 x ADDS one to share and one to report findings 
	Questionnaires are completed and data is analysed. 
	SD to report on findings and identify the next steps.
	Spring 2019 

	
	Learning triads (1 UKS2 staff, 1 lower KS2 & 1 FP staff) including LSA triads of same structure. 



Trial challenges in UKS2





Whole school well-being questionnaires sent out 
	Whole staff




UPKS2 staff





Whole staff 
SD
	Supply cover @ 120 per day x 6 









none










Questionnaires 
2x ADDS
	All staff understand and share the vision, system and understand the pedagogy. 
Pupil voice and independence is paramount.

All pupils’ voice is heard and independence increased.
All pupils create and complete their own challenges (appropriate level guided by the teacher)

Questionnaires completed and data analysed
	ADDs session where staff collaborates on good practice, and what to adapt for UKS2. 






Leaning Walks including talking to learners (SLT)









SD to report on findings and next steps.
	Spring 2 -2019




Summer 1 -2019















Summer 2- 2019


	Pupil voice challenge system monitored.
	Learning walks to observe challenge systems.
	All staff
SLT



	Termly ADDS meeting.

	The system is observed as successful and pupil voice is paramount. 
	Learning Walks & talking to learners SLT & SD

	Autumn 2020 – ongoing termly 

	Standards are monitored.
	Standardisation of challenge work.
	All staff
	
	High standards are consistently seen.
Challenge is progressive.
	Whole school evidence of Independent challenge book created.
	Autumn 2020 – ongoing termly.



Challenge and Opportunities

Budget and Training
Funding is one of the biggest issues affecting schools in Wales.  Expenditure allocated by Local Authorities in Wales has decreased by 7.9% between 2010-11 and 2018-19 (Dauncey, 2018). As a result, schools have less money to invest in basic resources and training which provides challenge for the implementation of a new curriculum; thus careful auditing of staff and resources is essential in order to move forward as a school. Budget constraints could potentially impact the development of provision into lower KS2 due to resources, support and training needed. School A will use its own staff resources and expertise for training where appropriate. School A has previously invested in the development of its Foundation Phase and ensuring all staff has a strong understanding of the FP pedagogy through external training opportunities and their success  was supported by Estyn 2018. This allowed School A to be creative with their training and use this as an opportunity to share their expertise throughout the wider school. According to the ‘Our National Mission’ action plan (WG, 2017) the new curriculum refers to everyone as learners; including staff. Thus using this opportunity to up skill all staff through developing the understanding of this style of pedagogy in  KS2 staff and FP staff leading the training; supporting School A’s SDP Target 3 ‘‘To further build upon the schools leadership capacity at all levels.  Training will be done through the use of learning triads to observe theory in practice, ensure all staff are involved and develop professional dialogue.  
Spending cost must be efficient. The roll out system means providing training for a small number of staff at one time meaning School A has the opportunity to use internal supply cover to reduce costs. Further, it is essential that School A makes the most of INSET days, weekly ADDS sessions and twilight sessions for training opportunities to remove the cost of covering staff and allowing whole staff collaboration to develop a shared vision (Billingham, 2012).
	




Auditing
Qualitative data will be collected throughout the plan through the use of questionnaires to gather information on;  Pupils’ attitudes to learning,  staff well-being and attitudes towards the action plan and its proposed changes and finally, staffs’ understanding of the pedagogy it is developing into KS2.
In order to reduce workload on one member of staff; questionnaires will be completed within each class and results collated in one ADDS session allowing me the opportunity to analyse results quickly and report findings back to staff in relation to pupil and staff needs and priorities. The importance of delegation is recognised in the leadership standards (WG, 2013) stating it is important to have regard for both individual workload and the workload of others.
Motivating staff to achieve a shared vision. 
In order for this plan to be successful all staff must be on board, Billingham (2012). The implementation of this plan involves a whole new way of working and planning in KS2. Staff need to be given the support and time to understand the changes and feel involved in the process. It is vital that the lead of the action plan is a collaborative leader and sustains moral amongst staff to ensure the learning environment is a positive one (Billingham 2012).
The decision to have a rolling system of implementing change was made to ensure a seamless transition from Year 2 to Year 3. These children are already well trained in this way of working and those children placed into the mixed Year 3-4 class would not only support the Year 4 children, but also the staff. As these children move through the school, staff will be confident in the children’s ability to work in this way reducing the battle of constantly needing to ‘train the children’. Further, the rolling system will staff the time they need to receive training and support in order to fully understand the pedagogy and thus ensure its successful implementation. Zeichner (2002) highlighted the need for collaboration over a substantial period, at least a year to allow  teachers opportunities to collaborate in a safe and supported environment. More recently, Meirink et al (2010) have stressed the particular importance of an extended period of engagement during the initial stages of an enquiry to enable teachers to make sense of and align goals.
The rise in additional learning needs (20% in 5 years ERW, 2018) has also been a factor in the development of pupil voice and independence throughout the school. Creating independent challenges allows for small group focus working enabling teachers to work closely and tailor to individual learning needs. 
The decrease in budget has had a huge impact on School A; particularly within the KS2 department. KS2 classes have experienced the loss of individual class LSAs to one per 6 classes putting pressure on the class teacher to meet all needs. By developing pupils’ independence and resilience and creating opportunities for small group focus teaching, such pressures will be reduced during teaching time and enable all children to continue to progress. 
Another factor that must be taken into consideration when implementing this plan is the introduction of other new government policies such as the introduction of the new ALN system which goes live in September 2020 which will mean some cross over with the changing curriculum and School A’s first year of whole school completing independent challenges. Motivating staff will be important here in order to keep up the momentum of change and attitudes positive. 
Conclusion
The introduction of a new curriculum brings opportunities to change, develop and strengthen learning experiences for both children and teachers and ensure the well-being of all involved is at the heart of everything. Well-being is fundamental to a successful education.  School A’s strategic plan is to continue to enhance the learning experiences and well-being of our children.  The development of the Foundation Phase was very successful (Estyn, 2018) and the aim is to continue this success throughout the school, creating a school-wide system which promotes pupil voice and independence to raise well-being and consequently standards.  
As with the implementation of any new system, it is predicted that there will be challenges and issues at times but it is important that as leader of the action plan, I ensure staff work in collaboration and remain motivated to achieve our shared vision.  
Finally, the new professional leadership standards for teaching and leadership which have been in affect since 2018 will be used as a reference point for self-improvement to drive the plan and improve my leadership skills. An example of this is ‘Support growth in others’ and ‘Continue professional learning for all staff’ as in order to implement this plan I will support staff and tailor training to develop their pedagogy as needed. As well as supporting and leading staff, when initiating the Health and Well-being strategic plan it was essential for me to keep up to date with national developments and research surrounding government changes. This reading has supported my professional knowledge and development of the strategic plan and therefore helped to create the vision of School A and support staff in its successful implementation.  
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