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Introduction


For the purpose of this paper, there is a need to analyse an aspect of a particular school’s development plan (School X, 2021),  and to include the basis of this action point and their tools for measuring such impact. In line with the BERA (2018) guidelines, there will be a role to keep the school in discussions name under anonymous identification. The school in discussion is a school under Swansea’s local authority, with an estimated pupil volume of 228 and pupils are of mixed gender and ethnicity. They have begun to incorporate many pathways for the implementation of the Curriculum for Wales (2020) and have begun including the ‘four purposes for learners’ (Welsh Government, 2020) within the core of all learning experiences for pupils. The school has departments which cater for nursery, infants and junior pupils, with a current pupil ratio of 17.4%. Out of the 228 pupils, the current estimated statistic for free school meals is around 27.6%. Overall attendance for 2021 showed pupil attendance rate at 95.3%, however for 2022 there is no current attendance statistics (Welsh Government, 2021a). In this paper there will be a focus on one action point as noted, and this aspect is described as a national priority. This action point is to implement a whole school approach to emotional and mental wellbeing and is classified as priority number 1 in the school’s development plan (see appendix 1). 

Literature Review 

In summary, a school development plan (SDP) is a strategic structure for improvement, bringing together the schools’ priorities. The main framework should contain clear strategies, including measures it will take to raise standards, and the resources dedicated to these. Finally, the SDP will contain the key outcomes and targets the school will hope to achieve after a given period (Department of Education, 2015). In a document issued by Welsh Government (2014), it includes the nature of such targets and propose that priorities should give way to raising the standards of education including literacy and numeracy and reducing the impact of poverty and educational attainment. They further place emphasis on staff development, to ensure they can support the targets and priorities in being met. Reed (2019) supports the notion of staff development as one of the schools’ priorities. He proposes that schools should share the direction of travel to staff, leaders and governors, providing clear understanding of what the priorities are, and working towards these without impeding distractions or new initiatives distracting the focus.  Broadhead et al., (1996) propose that schools are now propelled in to acknowledging their authority, in place of that of the local education authority (LEA), in decisions concerning all aspects of future development in the schools. They hold the understanding that schools should utilise the SDP as a framework for improving premises, resources and attainment levels for all pupils in the education system. 
  In considering the legality surrounding a SDP, The Education (School Development Plans) (Wales) Regulations 2014 Act, provides statutory guidance for schools to carry out enforcement of an SDP that mirrors the standards and regulations of the act. This act could be seen as the umbrella of criteria that a school can utilise, in ensuring their SDP is a goal orientated framework, seeking ways to excel pupils and their learning experiences within the school. In discussing goal orientated frameworks such as the SDP, it is important to recognise how schools carry out the identification of priorities and finally embed the improvements. In a guidance document issued by the Welsh Government (2021b) as a tool to support the new implementation of the Curriculum for Wales (2020), it proposes the following structure for creation of an effective SDP which should usually be carried out over a period of 3 years: 
· Schools carry out an honest and thorough self-evaluation, through enquiry-based analysis of evidence available. 
· Whole school community contribution to the planning process. Schools to then identify clear manageable improvement priorities as a consequence to the self-evaluation process. 
· Improvement priorities are drawn together, into a single strategic SDP.
· The school receives support from local authorities and regional consortia if needed, and collaboration begins with school-to-school support, resulting in improvements being made in line with the SDP goals. 
· Estyn carry out regular inspections, to assess, without summative judgements, on the school’s progress as proposed in their planning. 
As noted in a policy document by the Department of Education (2010), there is a need for subsequent reviews of the SDP after three years, with an expectation of a published annual report on the steps the Board of Governors has taken to discharge their duties during the year. Within this report, it should contain pupil achievement in end of key stage assessments, the steps taken to develop community links and financial statements on the use of the school’s budget. 
   In considering the support needed to carry out improvements within individual schools, as a bid to enhance pupils learning, Bronfenbrenner (1974) could provide a theoretical viewpoint of how communities and support outside of the school can link to young people.  He proposes five nested structures around the developing child, that include immediate settings such as immediate family, to the distant end of the scale such as cultural values, laws, government agencies and school boards. Bronfenbrenner believed all five nested structures had an impact on a child, and this can be evident in a school’s development plan (Guy-Evans, 2020). As noted previously, an SDP branches out to a wide range of areas, including community support, government and local authority support and under regulations of the law in Wales, supporting the theoretical views of Brinfenbrenner. 
   Referring to the school in discussion, and their SDP (School X, 2021), their current framework was revised in 2021, and consists of five priorities, however for the purpose of this paper, there will be a focus on one priority: ‘To implement a whole-school approach to emotional and mental well-being’ (see appendix 1). Emotional and mental wellbeing has been projected across the educational community in response to Professor Donaldson’s review of the current welsh curriculum called ‘Successful Futures’ (Donaldson, 2015). The recommendations proceeded to provide the underpinning framework for the new Curriculum for Wales (2020), with one of the four purposes designed to develop ‘healthy, confident individuals’ (Welsh Government, 2020). This purpose works alongside the Health and Wellbeing Area of Learning and Experience, to develop the capacity of learners to navigate through life with skills, opportunities and challenges (Welsh Government, 2021c). To understand the theoretical grounds behind emotional and mental wellbeing in young children, Erik Erikson (1958) can provide reasoning behind its importance. Erikson proposes that as infants grow, they need to receive consistency, reliability and predictability. In turn, this encompasses a sense of trust, which branches to other areas of life and relationships, and will provide stability in the face of threatening experiences in people who receive these attributes. However, when care is opposite to those above, it can result in anxiety, mistrust and lack of confidence in the world (McLeod, 2018). This theory can provide iinsight on how creating a stable environment and nurturing a developing child with consistency, can help them build resilience later in life’s challenges. Considering the term ‘resilience’, the Public Policy Institute for Wales, (2016) terms the word as the phenomenon of individual differences in people’s response to stress and adversity. They further suggest that resilience is the tool for pupils to become better equipped at dealing with stress and school failures. To enhance this resilience in children, they propose that encouraging supportive school environments, good adult role models, developing community programmes for young children and promoting socio-economic improvements are the key influences in doing this.
  In considering the recent and theoretical views as discussed, it is transparent that emotional wellbeing has a substantial effect on a developing child, and it is therefore understood how this constitutes as a priority in the schools SDP.

Developing an Action Point 

  As a school approach to an SDP, the school in discussion carry out a self-evaluation, as previously discussed in a guidance document by the Welsh Government (2021b). The school start with obtaining a vision, which the school is hoping to achieve. This input relies on staff, pupil and stakeholder feedback, before commencing on to further stages in the creation of the improvement plan. Self-evaluation requires the school to reflect upon their current performance and use this data as a means to plan for future development. To do this the school has specific monitoring arrangements, that include milestones that have been reached and they use a range of qualitative and quantitative data to gather this evidence. The school further take the opportunity to identify strengths and plan how actions can be put in place to address their weaknesses. However, self-evaluation can be seen to put focus on to leadership roles, and as noted by Judge and Kammeyer-Mueller (2011), self-evaluation requires leadership roles to possess resilience, motivation and high skills to self-assess without bias, to be able to offset those personalities to employees. Therefore, this could suggest that leadership style can have an impact on the school’s approach to the stage of self- evaluation. Following the stages of self-evaluation and reviewing of data, the school has identified five priorities, and these are subsequently detailed within their development planning. The school has knowledge that to carry out effective improvements, there is a requirement for all school partners to be involved, including stakeholders, to maximise the support outcomes.  
    As previously noted, the school has a priority to ‘implement a whole-school approach to emotional and mental wellbeing’, as this was identified to be a national priority and one of the schools’ targets which has room for improvement. Furthermore, they acknowledge the identified priority can contribute to the seven wellbeing goals as listed in the Wellbeing for Wales document by Welsh Government (2020b). Within this priority they planned strategic actions, broken down into sections, which can be seen to bring improvements to the action point. Some of these included introducing new polices and flow charts, introducing active journeys toolkits, thrive training for staff, reviewing current nurture programmes and introducing new pupil and staff wellbeing questionnaires. However, thrive training has limited research into its effectiveness, and thrive is rooted in attachment theory and assumes infant development is vulnerable to disruption by poor attachment experiences (Gibby-Leversuch and Field, 2019). Furthermore, a well-known phenomenon behind using questionnaires, is the question of the reliability of collected data, as respondents can answer questions that are deemed favourable, in the face of wanting to present a positive image of themselves and other influencing factors (McLeod, 2018b). For each of the action point breakdowns the school also records who is responsible for the action, who is responsible for the monitoring and reporting and a timeframe of when these action points will be carried out. For the priority mentioned, they have decided to carry out the improvements within the autumn and springtime of 2022 and will measure their outcomes through various ways. Some of these include pupil voice groups, staff forms, questionnaires, attendance records, analysis of data, review meetings and staff meetings. They will use this data to measure how aspects that have been created to develop their priority, influences pupil and staff wellbeing. However, as recently suggested, data analysis would need to be carefully considered in terms of feedback and questionnaires, to validate the validity of the answers. Therefore, anonymous feedback may be appropriate to eradicate the bias in answers. The school further acknowledge that following their Estyn inspections, there is a legal requirement to create a statement that focuses on post- inspection recommendations, and how they will endeavour to embed those into their future planning and improvements in the post-inspection action plan (PIAP).  
     Furthermore, it is important to recognise implications which can arise when mapping out an SDP. The school reviews and development planning require understanding of the different dimensions of the schools’ operations, and there is a tendency for schools to create unrealistic targets which lead to difficulty in embedding improvements (Xaba, 2006). For the school in discussion, there is a focus on the priority with a list of training, which may be unrealistic in terms of timing and budgeting. Therefore, the school may need to provide an extension on time limits, to fully gather evidence over a longer period and carry out improvements that would not be considered unrealistic. 


Reflection and Evaluation

  Upon reflection of the school’s progress, they have delegated budgeting information to carry out the required activities and opportunities for development, from various sources including the school and available grants. To create a visual picture of what the school has managed to achieve so far, there is a colour coded key at the side of each breakdown action. These include red, meaning it is not achieved, yellow, which is in progress of being achieved and green, meaning the school has reached the desired outcome. The school has set out various wellbeing questionnaires and forms, as a strategy to collect and monitor views on staff and pupil wellbeing. However, my suggestion would be to encourage the use of anonymous forms and questionnaires, to remove bias of answers and strengthen the validity of data. The school have also carried out thrive training for one member of staff, to enable them to offset knowledge of this training in staff meetings to other colleagues. As discussed previously, thrive training can be beneficial however has limited research on its effectiveness. My suggestion would be to use thrive training as a supplementary strategy for pupils and staff but continue to raise wellbeing using other strategies to ensure maximum benefits. As previously noted by Reed (2019), there can be pathways to lose focus when introduced to new initiatives, and therefore leadership at the school should be aware of these implications when it comes to new training development.  
   The school’s development plan recognises outside support as documented by the Welsh Government (2021b); however, the SDP does not clarify which support agencies can be used to assist with the development and improvements (see appendix 2). Therefore, it may be useful to include which outside agencies can be relevant in each breakdown of actions, which will then contain a more clear, transparent view, which is deemed good practice as previously noted by the Department of Education, (2015).


Conclusion 

To conclude this paper, it is important to recognise the role of an SDP, and the pivotal part it plays within school development and improvement. This paper required the knowledge and theoretical viewpoints of an SDP, whilst looking at a specific one from a school. The SDP is a whole school approach to development, and I have learnt through the production of this essay that the school alone cannot accept such responsibility for implementing improvements alone. An effective SDP with achieved outcomes requires multiple support from local authorities, communities, parents, staff and most importantly, pupils. In my future practice, the SDP will be considered and reviewed, to seek ways in which we can reach desired goals and improvements. Throughout this paper, it has enabled me to develop knowledge and understanding of legal requirements, that are in place to provide guidance for schools, all with an underlying goal, to promote and enhance pupil wellbeing and learning experiences. 
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Appendix 1- School Development Plan (priority 1)
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Appendix 2 – School Development Plan (action breakdown)
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