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Enhancing Language, Literacy, and Digital Skills through Storytelling

Storytelling plays a vital role in early childhood development, it supports both language and literacy from pre-birth to seven years old (Whitehead, 2009, Pg 2). When children hear stories, whether they are read out loud or told interactively, it helps them build their vocabulary, develop their communication skills, and improve word recognition through visual support (Yabe et al., 2018). It also nurtures imagination and emotional expression, laying the foundation for confident communication (Jonathan_O2U, 2024). As digital tools become more frequent, digital storytelling also offers valuable opportunities to improve learning. These tools can support the development of digital literacy, introducing children to multimodal texts and interactive experiences that blend sound, visuals, and language (Flewitt, Messer and Kucirkova, 2015). According to Vygotsky’s sociocultural theory, learning occurs through social interaction and the use of cultural tools, such as books and digital media, which support the child within their Zone of Proximal Development (Gowrie NSW, 2022). This assignment will now analyse the videos of a practitioner undertaking two storytelling activities. One traditional and one using a digital tool. The analysis will focus on three areas: repetition, the use of props and gestures. The stories used are We’re Going on a Bear Hunt and The Very Hungry Caterpillar.

One aspect of repetition in storytelling is its ability to support the development of a child’s oracy by encouraging active participation, listening, and spoken language practice (Cremin et al, 2016, Pg 49-50). Repetition helps children anticipate language, remember key phrases, and build confidence in using new words in context. As Michael Tomasello’s theory of language development suggests, children learn language through social interaction and repeated exposure to meaningful language structures (Tomasello, 2016, Pg 60). Storytellers who use repetition create opportunities for guided participation, where children can imitate, respond, and eventually produce language independently (Shaw, 2021). This approach to literacy learning, supports Larson and Marsh’s (2015, Pg 164) perspective that literacy learning is socially situated. The storyteller uses repetition deliberately when reading books aloud, like We’re Going on a Bear Hunt by Michael Rosen where lines such as “We can’t go over it, we can’t go under it” are  repeated and enthusiastically echoed by the children (Rosen, 1989). Similarly, in Eric Carle’s The Very Hungry Caterpillar, repeated sentence structures like “On Monday he ate” encourage prediction and voiced participation (Carle, 1969). By repeating these familiar phrases together with the children, the storyteller models pronunciation, intonation, and expressive language. This shared repetition strengthens children’s listening and speaking abilities, fostering their oracy in an engaging, socially rich environment (Larson and Marsh, 2015, Pg 32).

One key aspect of repetition in storytelling is its ability to support a child’s early reading development by reinforcing language patterns, phonological awareness, and word recognition (Nkurunziza, 2024). Repetition allows children to become familiar with the structure and rhythm of language, which in turn supports decoding and comprehension skills (Larson and Marsh, 2015, Pg 22). Authors such as Mem Fox use repeated, predictable text in their children's books, repetition supports children to read along and gradually make the connection between spoken and written words (Mem Fox, 2018). Similarly, Julia Donaldson’s books rely on rhyme and repetition to help embed vocabulary and sentence structure, laying foundations for independent reading (Donaldson and Scheffler, 2019). The storyteller applied this approach while reading aloud books such as We’re Going on a Bear Hunt by Michael Rosen (Rosen, 1989). During storytelling, the repeated refrain “We can’t go over it, we can’t go under it…” is repeated together with the children while the pages are shown to the class. Children are invited to come up and turn the pages themselves, actively engaging with the text and visual cues. In The Very Hungry Caterpillar by Eric Carle, the repetitive days of the week and food items provide opportunities for word recognition and sequencing, which are key reading skills (Carle, 1969). By participating in repeated readings, echoing familiar phrases, and interacting physically with the book, children strengthen their ability to track text, anticipate language, and develop early reading fluency in a highly engaging, hands-on way (Ramamurthy et al., 2023).

One significant aspect of repetition in storytelling is its ability to promote a child’s digital literacy, particularly when stories are shared through interactive digital media. Repetition supports familiarity with both language and digital formats, helping children navigate digital texts with confidence. Digital literacy involves the ability to access, understand, and engage with digital content, and repeated exposure to familiar phrases and story structures allows children to anticipate and interact meaningfully with on-screen elements (Maureen, van der Meij and de Jong, 2020). In practice, this can be observed when reading interactive digital versions of We’re Going on a Bear Hunt by Michael Rosen and The Very Hungry Caterpillar by Eric Carle. In The Very Hungry Caterpillar video, the storyteller read the e-book aloud while the children actively turned the pages on the screen themselves. They echoed familiar lines such as “On Monday he ate” together with the storyteller (Carle, 1969). This shared repetition helps children connect spoken words, on-screen text, and visual cues. By engaging with predictable language structures and navigating interactive features, children become more confident in managing digital platforms, following story flow, and responding to multimedia prompts (Read et al., 2023). Repeated, interactive storytelling therefore helps children develop digital literacy as well as language and reading skills in a fun and accessible way (Liu et al., 2024).

One significant aspect of storytelling is the use of props, which can enhance children’s oracy by encouraging active participation, verbal expression, and imaginative engagement (Stadler and Ward, 2025). When the storyteller used cut-out Hungry Caterpillar props alongside the e-book version of The Very Hungry Caterpillar, the visual and tactile elements supported children’s understanding of story sequence and vocabulary (Mujahidah, Damayanti and Afiif, 2021). Props provided something real for children to look at and touch, helping them talk about the story, describe what was happening, and retell it in their own words. This supports Vygotsky’s social constructivist theory, which emphasises learning through social interaction and mediated tools (Topçiu and Myftiu, 2015). According to Lysaker (2018, Pg 65), integrating visual cues and tangible objects helps bridge meaning between spoken and visual modes, fostering confidence in oral communication. However, Chomsky (1964) would argue that language development is primarily driven by innate linguistic structures rather than external stimuli such as props or social interaction, suggesting that while props may support engagement, they do not directly influence language acquisition. Nevertheless, the storyteller could have extended this practice by incorporating props when reading We’re Going on a Bear Hunt to further support expressive language. For instance, using fabric “grass” or a toy “bear” could prompt descriptive vocabulary and shared dialogue. Overall, the strategic use of props transforms storytelling into an interactive, language-rich experience that strengthens children’s oracy through collaboration, imitation, and imaginative dialogue (Yonzon et al., 2022).

Another important aspect of storytelling is the use of props to support children’s early reading development by helping them connect concrete actions and visuals to abstract language. During the observed session, the storyteller used cut-out Hungry Caterpillar props while reading the e-book version of The Very Hungry Caterpillar. These tactile visuals helped children follow the story’s sequence, recognise repeated patterns, and link spoken phrases to the printed text on screen (Phillips, Clancy-Menchetti and Lonigan, 2008). This aligns with Bruner’s theory of representation, which suggests that children move from enactive (action-based) to iconic (image-based) and finally to symbolic (language-based) understanding. The use of props therefore provides a scaffold for transitioning between these stages, supporting comprehension and word recognition (Harvard University, 2016). Cremin et al. (2016, Pg 153) also highlight that multimodal storytelling, combining oral, visual, and material elements, deepens children’s engagement with narrative and text. Similarly, Lysaker (2018, Pg 65) argues that tangible and visual resources bridge meaning between images, actions, and printed words, strengthening comprehension. Using props, the storyteller made reading interactive and multisensory, helping children improve early reading skills and better understand the story.

One important aspect of using props during storytelling is their ability to support children’s digital literacy. Digital literacy involves not only navigating digital platforms but also connecting on-screen content to meaning, language, and narrative structures (Mustafa, Ahmed and Haider, 2024). During the video the storyteller used cut-out Hungry Caterpillar figures while reading the e-book version of The Very Hungry Caterpillar. These props provided physical reference points that mirrored the story’s visuals and text on the screen, helping children link spoken phrases, printed words, and images. Children were able to handle the props as they followed the e-book, connecting each character and event to the digital page (Yonzon et al., 2022). This engagement encouraged active participation, as children anticipated story sequences, repeated familiar phrases, and interacted with the story in a hands-on way. By bridging the digital content and the tangible objects, props supported children in navigating the e-book, understanding the story’s structure, and making sense of multimedia elements such as images and text (Read et al., 2023). Overall, the use of props during digital storytelling creates a multisensory, interactive experience that strengthens children’s confidence with digital texts while reinforcing their language and reading skills, making digital literacy more accessible and enjoyable (Ong and Aryadoust, 2022).

Gestures are a crucial tool in storytelling for enhancing children’s oracy skills. They provide visual and physical cues that reinforce spoken language, making it easier for children to interpret meaning and follow narrative flow (Demir, Levine & Goldin-Meadow, 2014). In the recorded session of We’re Going on a Bear Hunt by Michael Rosen, the storyteller used gestures such as stomping through the “grass” and using their hands to illustrate the repeated phrase, “We can’t go over it, we can’t go under it.” These actions encouraged children to join in, repeat familiar phrases, and anticipate what would happen next, fostering confidence in verbal participation (Cunningham et al., 2025). Gestures also help children grasp rhythm, sentence structure, and the emotional tone of the story (Cremin et al., 2017). Aitchison (2012) notes that language learning is deeply influenced by social context and physical interaction, gestures act as contextual cues that link words to meaning. Integrating gestures into digital storytelling, such as miming the caterpillar eating in The Very Hungry Caterpillar, could similarly support oral engagement, transforming storytelling into a rich, multisensory communication experience (Kanaan et al., 2025).

Gestures can also scaffold children’s emerging writing skills by connecting physical movement with narrative comprehension. By acting out story events, children internalize sequences, verbs, and descriptive language, which later informs their written expression (Demir, Levine & Goldin-Meadow, 2014). In the observed reading of We’re Going on a Bear Hunt, the storyteller used gestures such as walking through “squelchy mud” and running from the bear. These embodied actions helped children visualise scenes, recall vocabulary, and organise ideas logically, providing a bridge from oral to written narrative (Maria et al., 2025). Piaget’s theory of cognitive development highlights that active exploration, and sensorimotor experiences underpin learning. Gestures offer this embodied interaction, allowing children to construct understanding of events and narrative structure (Pakpahan and Saragih, 2022).  By combining gestures with storytelling, children gain concrete reference points for sequencing and describing events, ultimately strengthening their ability to express ideas coherently in writing (Parrill et al., 2018). Integrating gestures in both physical and digital stories, such as miming the caterpillar’s actions, could further enhance children’s written expression by linking movement, language, and comprehension (Elnura Rzayeva, 2025).

Gestures in storytelling not only support oral language development but also promote children’s engagement with digital texts, fostering early digital literacy skills. When children observe storytellers using expressive hand movements or body actions in digital story formats, they are guided to connect on-screen visuals with narrative meaning, enhancing comprehension and interactive participation (Liu, Gomez and Shipman, 2025). In the Hungry Caterpillar eBook session, the storyteller read fluently but used minimal gestures, limiting opportunities for children to physically map actions onto the narrative. Introducing gestures, such as curling hands to represent the caterpillar eating or stretching arms to depict the butterfly, could help children anticipate story events, interpret sequences, and engage more actively with digital story elements. These embodied interactions link movement with cognition, enabling children to internalize narrative structures and vocabulary in ways that support both comprehension and subsequent written expression (Goldin-Meadow, 2009). By integrating gestures into digital storytelling, educators can create a multisensory learning environment in which children learn to navigate, interpret, and interact with texts, strengthening their ability to comprehend, organize, and express ideas across oral and written modalities (Chierichetti and Elisabetta Tombolini, 2023).

The sources used show how repetition, props, and gestures benefit children’s language development, reading, and digital skills. Key theories like Vygotsky, Bruner, and Piaget explain how children learn through interaction and hands-on experiences, while recent studies provide practical examples of effective storytelling strategies. Props and gestures clearly support engagement, comprehension, and confidence in oral and written expression. Some practitioner-focused sources were less detailed, but overall, the references balance theory and practice well. There is no AI-generated content used, and the sources together give a strong foundation for understanding storytelling in early childhood.
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