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What is the ESD?                                                                                                               Education for Sustainable Development (ESD) empowers learners to make decisions and actions for the environment around them, whilst respecting cultural diversity (UNESCO, no date). The Education for Sustainable Development is holistic of which promotes learning content and outcomes, pedagogy and the learning environment (UNESCO, no date). The aim of this organisation is to integrate critical issues, such as climate change, biodiversity and sustainable consumption and production (SCP) into the curriculum.
What is the ESDGC?                                                                                                                      The Education for Sustainable Development and Global Citizenship (ESDGC) aims to provide individuals at all stages of education an understanding of the impacts of their decisions and choices, the economy and the environment. The ESDGC is delivered in settings across Wales and challenges learners to contribute to other individuals lives. This organisation is embedded in a wide range of subjects across the curriculum and is being mainstreamed in all education sectors. The Education for Sustainable Development and Global Citizenship is designed around 7 themes, these 7 themes are:-
· The Natural Environment
· Consumption and Waste
· Climate Change
· Wealth and Poverty
· Identity and Culture
· Choices and Decisions
· Health
The ESDGC believe in children being competent and allowing them to think for themselves. This links with the UN Convention on the Rights of the Child (UNCRC) who in article 12 states that children have the right to their own opinion and adults are to take this seriously (UNICEF, 2017). The ESDGC is the link between society, economy and the environment and our own lives and people in the world. The ESDGC is the needs and rights of both past and present generations and the relationship between power, resources and human rights. The ESDGC is the local and global implications of everything we do and the actions that individuals and organisations can take in response local and global issues (DCELLS, 2008).
The ESDGC is part of the Estyn Report, this is to ensure that the ESDGC is effectively presented within settings in Wales (The Welsh Government, 2017).  Estyn is the inspectorate for Education and training in Wales (Estyn, no date). They are in control of inspection relating to quality and standards in settings. The purpose of Estyn is to identify the quality and standards in education and training in Wales. Estyn is responsible for inspecting a number of settings, such as nurseries and those funded from local authorities, primary and secondary schools, special schools, welsh for adults and many more. Estyn is also responsible for providing information on quality and standards in education and training in Wales to National Assembly for Wales and others and makes public good practice based on inspection evidence (The Estyn Report, 2014). According to the Estyn Report (2014), a key concept of the Welsh Government is the promotion of the ESDGC. The Welsh Government aims to encourage schools to provide opportunities individuals to consider global issues. The purpose of the Estyn report is to provide a position statement about education and sustainable development and global citizenship in schools and further education in Wales (Estyn Report, 2016). It is through the Estyn report where strengths and weaknesses of the ESDGC are identified.                                                                             Although the opportunities to integrate Education for Sustainable Development into Early Years Practice is initially a good and effective area, it has been found out during the Estyn investigation that the benefits of the ESDGC and the purpose of this is not very clear to practitioners, and this alone causes challenges to identify advantages of this area. It has been said that practitioners and settings are more aware and focused upon sustainable development rather than global citizenship. In 2010, the ESDGC became a key learning concept to be assessed by Estyn (Tinney, 2013). However the ESDGC has been monitored since 2006 by Estyn where it was identified that settings were focusing upon factors linking to the environment and sustainability, rather than global citizenship and economic and cultural issues. This was a challenge in regards to integrating education for sustainable development into early years practice. It was argued that settings generally had more confidence and support for sustainable development than global citizenship - which limited a child's learning and development then too. However, the lack of knowledge and understanding here from the practitioners in the setting is down to the lack of support and information given. This is something that can be overcome as the ESDGC have courses devoted to them to support and prevent this from happening in order to support early years learning and a practitioners understanding (Welsh Government, 2017).

Why do practitioners and settings not integrate Education for Sustainable Development into their early years curriculum?     The reasons behind why the ESDGC is not integrated in the early years curriculum has been argued throughout many findings. It is through the Estyn report (2006) that these findings were brought to light. The findings this particular report identified that practitioners did not have a clear and consistent understanding of the ESDGC, this included the definition behind it and the purpose and the benefits it provided. Knowledge was also brought upon the enthusiasm in promoting sustainable development, this was very little and it was shown through evidence on the Estyn report that practitioners lacked knowledge upon how and where they could promote skills and understanding with the ESDGC. How could they possibly integrate and support a child's learning on global citizenship and sustainable development when they lacked that knowledge and understanding themselves? Siraj, Blachford, J. (2010) suggests that it is a child's parent or practitioner who make important contributions to children's understanding of sustainable development and culture. This is supported by Erik Erikson (1994), a theorist who's theory was that parent and practitioners play a vital role in supporting a child's development to support a positive outcome. He stressed that social and emotional development is a key component to the early childhood curriculum (Bonnay, S. 2017).
Another challenge faced in regards to the ESDGC being part of the early years curriculum is the time consuming. Tinney (2013) a theorist explored the interpretations and barriers that the ESDGC faced by those working in the early years and the results identified challenges linking to the lack of time and that the education of sustainable development was under the 'add on' category. A subject that was not prioritised as well as other subjects. Practitioners reported the ESDGC as difficult to include and that there was a lack of time provided to teach the ESDGC to its full potential (Boyd, D et al., 2017). To critique this opinion, DCELLS (2008)  emphasises on the importance of the ESGDC and the opinion on it being cross-curricular and not just an 'add on' as suggested. If practitioners recognised that the ESDGC was in fact suitable to be imbedded in all of the Foundation Phase areas of learning then this would have been beneficial.

Natural links to the Foundation Phase Framework                                               The ESDGC is made up of 7 themes and this is something that links to the Foundation Phase Framework that is also made up of 7 areas of learning. Though these are very similar, they are also very different but both have the child's best interests at heart. The ESDGC's 7 themes are:- the natural environment; consumption and waste; climate change; wealth and poverty; identity and culture; choices and decisions; and health. However, the ESDGC has lacked interpreting the age range they focus upon. Whereas the 7 areas of learning from the Foundation Phase Framework include a much more expanding range of subjects and provide a curriculum suitable for those aged between 3 and 7 years old. The 7 areas of learning for this framework include: personal and social development; well-being and cultural diversity; language, literacy and communication skills; mathematical development; welsh language development; knowledge and understanding of the world; physical development; and creative development. This curriculum also ensures that well-being and cultural diversity and personal and social development is developed across the curriculum and focused upon especially.                                                                                        The differences between these 2 is the provision on particular subjects, however they both aim to support and expand a child's knowledge and understanding to the best of their ability. Although the Foundation Phase is a form of practical relevant curriculum that practitioners are very much aware upon, the ESDGC naturally links to the Foundation Phase Framework effectively - if practitioners were supported and made aware of how this is and how this can be supported. Whereas the Foundation Phase Framework is a holistic curriculum for the early years, there are links between them and the ESDGC in relation to 'knowledge and understanding of the world', both expanding a child's learning about the natural world and the impact they have on the environment around them. It is argued however, that the ESDGC should be interpreted in all subjects across the curriculum. Not just the obvious and traditional ones such as geography, biology or science (Tinney, 2010 and Symons, 1996).                                                                                                                         There are a number of theorists a authors who highlight the similarities and links between Early Childhood Education and the principles of the ESDGC, for example Davis, 2009 emphasises on the holistic, integrated and child-led learning throughout. Although it had been argued that the ESD is not highly integrated through literature and according Elliot and Davis (2009) the integration of ESD was slow being put into practice. It was suggested that this was down to the mis-conception that early years aged children were unable to understand the issues and efforts that their involvement would have to the environment. Reverting back to the Foundation Phase having a centre approach to holistic development of individuals and the aims to support the development on their skills across the curriculum and on their previous learning knowledge and skills (DCELLS, 2008). This naturally links to the ESD that emphasised on holistic and integrated learning, this will build upon experiences instead of viewing them as 'empty vessels to be filled with knowledge' (Pearson and Degotardi, 2009).                                                                                            As part of the Foundation Phase, they ensure children are listened to and their opinions and suggestions are taken into consideration (DCELLS, 2008). The ESDGC agrees that citizenship and a child's participation is important. This underpins part of the UN Convention of the Rights of the Child (UNCRC)'s principles who state under article 12 that children have the right to a voice and freedom to express their views.

Linking to theory                                                                                                                         Some authors note that although early years education has an outdoor learning focus, this may not be Education of Sustainable Development in terms of using the outdoor sustainability or understanding an focusing on nature. Theorists such as Dewey (1998) and Froebel (1826, 2005) emphasise on the benefits holistic development has on children being outdoors. John Dewey, 1998 was the first prominent educational theorist to provide an analysis of play. His theory being that play leads to great development in Early Years. Dewey believed play was fundamental to children, linking to Friedrich Froebel (1852) who also emphasised that children learn through play. Play being an essential factor to a child's learning and development can be interpreted to a number of subjects along the curriculum in setting. Jean Piaget (1980), another theorist is someone who believed in children's development being separated into states and theorized that children learn through direct and active interaction with the environment (Bonnay, S. 2017).

Education for Sustainable Development                                                            Enabling children to participate in creating and be involved with the future is at the heart of Global Education. Children learn more effectively when they actively explore their surroundings. Dewey (1998) expressed concern that a weakness to settings was that they were not based on natural contexts and he believed this was effecting a child's ability to understand processes and the environment. Froebel too expressed his view upon the outdoor environment and experiences being implemented as he believed children should have interaction with the natural world. Outdoor learning supports and promotes effective practice. The outdoor environment has a number of characteristics and features for children to benefit from. Outdoor learning is just as equal and has the same value as indoor learning. It has been stated by Outdoor Matters (2011) that outdoor learning has a positive impact on children's well-being and development. The Early Years Foundation Stage believe and express that it is through outdoor learning that ensures a child to lead a healthy and active lifestyle as well as offering the opportunities for physical activity, freedom and movement.
This in relation to Education for Sustainable Development in Early Years practice offers opportunities for children to not only have these benefits, but also have an understanding on the world around them ad the idea of leading a sustainable and global opportunity. Practitioners can encourage a hole setting approach in order to promote ESD by ensuring everyone is following the same learning aims and all doing their bit in order to support sustainability and global citizenship. Practitioners can encourage a whole setting approach by ensuring the themes and principles of the ESGDC is made aware of by embedding them through their curriculum or planning. This is something that is happening in some settings, but not all. The settings in which it is part of are those who have the knowledge and understanding and know the principles behind the ESGDC and believe in allowing young children to participate and do their bit on leading a sustainable and global life. Settings encourage children to learn from the outdoors and ensure children have opportunities to be outdoors for a number of things regularly, whether this be play, forest school or activities. Those who do not encourage the whole setting approach may not be aware or have the knowledge and understanding behind the matter. This is a misconception of the ESDGC as some practitioners may not believe that children are able to have their say and do their bit as they are too young  - however others will argue that children are never too young, and that the younger they begin to learn and understand the better, as this will continue to benefit them throughout their life and their learning development.
The Education of Sustainable Development is not just embedded in settings, but there are also organisations of whom support the principles and themes in order to maintain a sustainable lifestyle. These organisations provide opportunities for partnership working, these include;
· Oxfam; Oxfam are a global movement of individuals who believe poverty is inevitable. They ensure people all around the world have access to clean water to drink and support access to food and essentials in order to survive. They also ensure that the most vulnerable are safe and kept away from harm. Oxfam also support women's rights and support justice for a more sustainable and equal world.  (Oxfam, 2017)
· Amnesty - Amnesty are an International UK organisation who work to protect and support women, men and children where freedom, truth and dignity are denied. They are the world's largest human rights organisation (Amnesty, 2017).
· World Wildlife Fund - WWF is the world's leading independent conservation organisation, their mission is to create a world where wildlife and individuals can thrive together.
These organisations all support the natural world around us and allow opportunities and encourage individuals to work together in order to support living a sustainable environment. It is important for individuals and the wider community to engage and work together to support this. The more the support the environment get's, the more effective it will become.
Beneficial or Irrelevant?                                                                                        Arguably, the idea of the Education for Sustainable Development being embedded in the early years practice has both challenges and opportunities. Through relevant research, the ESD has proven to be more beneficial than a challenge. Though it can be seen to be a challenge, with practitioners not being aware of what the ESDGC contains and promotes, and with it being seen as a time consuming curriculum, it has also been proven to be something that will benefit children and individuals with a number of opportunities and expand their knowledge and understanding. It is through evaluating the pros and cons of the ESD being embedded into the early years practice that it offers more opportunities than challenges. That in the long run and to benefit the future generation, the sooner opportunities to support the ESDGC is embedded, the more opportunities and knowledge and understanding children will have and the environment will be a more effective and sustainable environment. With ESDGC being embedded in early years practice, settings and practitioners will be providing a more effective practice.
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