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Introduction
The following assignment will explore how schools identify and improve on one aspect of their school development plan (SDP). The school has noted three priorities; however, this essay will focus on priority 3: developing the whole school approach to emotional and mental wellbeing and reduce the impact of poverty, specifically looking at parental engagement. This has been the school’s target for the academic period between 2022-2023. The essay will also critically reflect on the evidence used to decide on the school’s targets, how the school develops its actions, and consequently the impact.
 This assignment will follow BERA (2018) Ethical Guidelines to ensure that confidentiality and anonymity is maintained throughout. The school that this assignment will be focusing on will be referred to as School A. School A is an English-medium primary school based in the north-east of the city of Swansea. In 2018, there were 180 pupils on roll, including 28 pupils who attend the nursery on a part-time basis. The school has identified around 22% of its pupils as having additional learning needs (Estyn, 2018). This is a similar percentage compared to the Welsh average, which is roughly 20% (Dauncey, 2022). Many of the pupils that attend School A are from socially and economically deprived areas. The average for pupils eligible for free school meals (eFSM) is 50.6% (My Local School, 2022). This is drastically above the Welsh average, which is roughly 20% (BBC, 2022). School A’s average attendance is 93%. During their last Estyn (2018) inspection, this was a clear goal of the schools. 
Literature Review 
School Development Plan
Reviews and prioritises a school’s activities looking at both national and local policies to create realistic strategies for school management. An SDP should enhance the quality of education for all pupils in the school (Davies and Ellison, 1992).
An SDP is a continuous cycle whereby a school will reflect upon its performance on a routinely basis, through self-reflection. The self-reflection process is often done through a Self-Evaluation Report, often referred to as a SER. Through this, priorities can be identified and therefore the school can focus on improving these areas (Welsh Government, 2014). Furthermore, the Department of Education (2005) imply that analysing the school’s levels of performance involves the following: assessing the current trends and future factors that may have an impact on the school and then setting targets for to improve. The SDP follows a similar structure, by setting out targets that are identified through evaluation. When a school is setting targets, they must be SMART: specific, measurable, agreed and achievable, relevant and timed (Davies and Ellison, 1992). The SDP will also state how these targets will be met, who is responsible for meeting these targets and any resources that will be available to help meet the targets, such as funding (Welsh Government, 2014).
It is argued by Dunaway, Kim and Szad (2012) that staff and pupils must be involved and committed to their roles to have a successful SDP. The Welsh Government (2014) further supports this by suggesting that the headteacher must communicate with the staff how they are expected to be involved to have a successful SDP. Therefore, the teachers and pupils must understand the SDP to have an impact on the outcomes. Moreover, it is suggested that for improvement within a school to be successful, then all stakeholders need to be committed and cooperate with the school (National School improvement network, 1994). This suggests that not only the teachers and students should know the SDP well, but all stakeholders should. This would include governors, parents and community organisation t
Ultimately, the key to developing a successful SDP that engages with the wider community is to ensure that all stakeholders are involved, informed, and included in the development process. Ongoing dialogue and collaboration can help to establish a shared vision and build a sense of collective responsibility for the success of the school. However, it is important to note that not one size fits all. Many schools have different priorities, therefore a strategy that is successful in one school might not be as successful in another (Welsh Government, 2014). This indicates the value of having individual SDPs to understand and meet the school's needs and goals. 
Impact of Poverty
Social class and deprivation are often viewed as barriers to educational achievement and success (Siraj and Mayo, 2014). However, many children that do come from deprived areas can be successful and prove this viewpoint wrong by going on to succeed.
Poverty can have a significant impact on many aspects of a child’s life, including education. Research has shown that children from low-income families are more likely to experience academic challenges and lower educational attainment compared to their more affluent peers (Harris & Reynolds, 2015). This is due to the accessibility issues that low-income families face. Many deprived familied cannot access private school or schools in affluent areas which often have better resources and opportunities for students (Reardon et al., 2016). In addition, poverty can also limit personal access to resources such as books, computers and Wi-Fi. A restraint on these resources can in turn hinder academic success (Johnson, 2015). However, poverty proofing can help break down these barriers by creating a fair and equitable environment. According to Mendick and Stephen (2018), poverty proofing can involve providing free school meals, uniform grants, books and stationery packs to children from low-income households. This allows such children to have resources that they previously couldn’t access.  However, poverty proofing can be seen to reinforce the "poverty mindset" among the students and families (Crosby, 2017). By singling out the low-income families might cause shame and embarrassment which consequently can deter the families from participating (Rose & Zafarullah, 2016). 
Within the SDP an action plan is to set up a ‘pay what you can shop’ for the parents to be able shop for food without the stress of whether it is affordable. For young children, food insecurity can often lead to poor physical health, chronic illness and an increase in additional learning needs (Tussey and Haas, 2022). Furthermore, it is suggested that food insecurity can also lead to poor mental health, increasing the severity of anxiety, depression and Attention Deficit Hyperactivity Disorder (ADHD) (Gregory & Coleman-Jensen, 2017). Facing these non-academic challenges can negatively impact a child’s ability to learn (Shah et al., 2015) as the child may already be facing emotional stress before entering school (Lusting & Rucci, 2015). However, a help to buy shop could be stigmatizing for low-income families, which would inhibit such families from benefitting from this (Rose & Zafarullah, 2016).

Developing an Action Point
School A identified ‘developing the whole school approach to emotional and mental wellbeing and reduce the impact of poverty’ as one of the 3 main priorities. 
The Welsh Government (2014) has identified a four-stage improvement cycle that is broken up into four stages. These stages are self-evaluation, strategic planning, action, and impact review. For schools to set out and achieve their goals, they use the school development planning cycle to help set out how they are going to achieve their goals. 
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Figure 1: School development planning cycle (Welsh Government, 2014)


Stage 1 – Self-Evaluation
The headteacher, deputy head teacher and leadership team will hold a meeting termly to self-evaluate on what area within the SDP is going well and what areas need more focus. The school will complete a SER once a year. Before completing the SDP. This is a document that highlights the schools strengths and limitations, and has suggestions as to how to improve on the limitations. Even though the reasoning behind not including all teachers within the SDP is to prioritise their mental health and wellbeing, ??? argues that it is crucial that teachers and other stakeholders are able to have an input at this stage. 
Estyn (2012) noted that when such meetings are held, it is important that as well as where to improve is discussed, that the school also identifies and celebrates their strengths. 
When planning and identifying priorities and actions, Welsh Government (2014) imply that a range of qualitative and quantitative data is used. The school have identified that 50.6% of its pupils are entitled to free school meals (My Local School, 2022). This is significantly greater that the Welsh average. It is also mentioned in the schools SDP that 70% of the pupils are form the top 2 most deprived areas in Wales. The school will also use data from SIMS including attendance, exclusion and detention, where this information is relevant. As the school is located a deprived area, a focus for them is on mental health and poverty. These have been identified as one of the priorities. 
Stage 2 – Strategic Planning
The Welsh Government (2014) state that when planning for an SDP, it is beneficial to have strong links with local’s schools to share best practice. Recently, School A attended a cluster inset day which involved 4 local primary schools and the local comprehensive school. This allowed all teachers to communicate what’s going well and areas they need to improve. Schools were able to share ideas and could give advice on certain matters. Moreover, the SDP states that there is a strong link with the local comprehensive school (School B). One of the actions plans is to work alongside School B to offer pupils and family’s extra-curricular activities. This, in turn, will help the older pupils with their wellbeing as transitioning from primary to comprehensive school will already be underway as links will already be established (Symonds, 2015).
Within School A, the SDP discussed and approved by the leadership team. As mentioned in Welsh Government (2014), it is highly beneficial to include all stakeholders during this process. Fullan and Hargreaves (2012) suggest that including all stakeholders will result in a collaborative approach which will therefore help schools create a culture where everyone is involved. Additionally, including all stakeholders will increase the likelihood of the SDP being relevant to the needs of not just the school but also the local community (National School Public Relations Association, 2019). It is also argued by National School Public Relations Association (2019) that trust between the school and the wider community can be established through inclusion. 
Stage 3 – Making Improvements/Action
The penultimate stage it to act on the targets set out in the SDP. The SDP should have outlined who’s accountable, their responsibilities and the actions that should be taken. The staff members involved will already have been consulted at this stage (Welsh Government, 2014). Even though the accountability and responsibilities are only given to the leadership team, many of the actions do involve training staff. One of the actions is to train staff on poverty proofing, and this is set out to take place on the next inset day. 
Stage 4 – Reviewing Impact 

The SDP should be seen as a ‘live’ document that is always being reviewed and changed. School A review their document often and with RAG (Reg, Amber, Green) rate the actions depending on how well they think this is going. This will be carried out by the head teacher and deputy head teacher. Reviewing the SDP often allows the school to identify ways to improve on the actions and therefore are able to focus on the action plans that are red. By having consistent reviews, the school can ensure that the document is relevant and up to date (Welsh Government, 2014). Both qualitative and quantitative data is used to review their actions.
Reflection and Evaluation
There is a strong link between using effective self-evaluation and SDPs, and school improvement (Welsh Government, 2014). As all school have a different demographic of staff and pupils, it is crucial that the SDP is individual and is suitable for the school. Moreover, to ensure that progress is made in action areas, continuous reviews and monitors should be in place. This also allowed the school to highlight any ‘red’ areas to focus on. 
The focus of this assignment was on developing a whole-school approach to reduce the impact of poverty. School A collected data through quantitative and qualitative methods. A whole school approach a more effective way to tackle this issue as it is recognised as a societal issue and not an individual issue (Chapman, 2019). A study carried out by the Education Endowment Foundation (2019) found that schools that used a whole school approach using a range of strategies were able to significantly narrow the achievement gap between disadvantaged and non-disadvantaged students. 
Many of the actions that School A set are measurable, for example ‘open a community hub’. Once this has opened, School A has given the action a green. However, the reasoning behind this needs to be explored and measured. A community hub opening does not equal to parental engagement and reduction on the impact of poverty. Therefore, opening the hub is one step in the right direction, but the school must continue to 
Interestingly, the lead person, whom has accountability for the action and must source evidence, have only been given to the leadership team. This could be argued as a potential disadvantage as there are less opportunities to receive the opinions of stakeholders. There is also no mention of including pupils in the SDP. Looking forward, School A could hold termly ‘pupil voice’ meetings to allow pupils to have an input. Students can provide valuable insights into the reality of what school is like for them. Therefore, areas for improvement might be identified that may not be apparent to school staff (McDowall, 2018). Estyn (2020) supports this idea as it is implied that students need to be involved in the early stages of self-evaluation. 

Conclusion
In summary, this essay has examined how School A has enhanced a specific aspect of their School Development Plan (SDP) to improve on all pupil’s education. Additionally, to develop a successful strategic plan, schools must establish procedures for self-evaluation, engage appropriate stakeholders, gather and analyse quantitative and qualitative data, and utilise appropriate measures to assess progress. 
The discussion of School A has highlighted the value of data in decision-making and measuring impact, as well as the importance of involving all stakeholders in ensuring relevancy and prioritising goals to consider all perspectives. 
As I move forward in my own practice, I will make a conscious effort to understand the SDP of my school and work to incorporate its strategic targets into my pedagogy. This commitment to the SDP will support and facilitate improvements in the school and will better education for all pupils.
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