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Introduction

The reality is there is no single correct answer to the age-old question of how to best arrange your desks. Even when you try to find the research, it is difficult to find empirical evidence to support putting desks in rows, pairs, or table teams. So, what’s a teacher to do? (Differentiated Teaching, 2019)

Differentiated Teaching, a website run by teachers that promotes and discusses differing techniques to enhance learner engagement, offers an adequate summary to the problem I encountered when doing my research project. Every teacher, whether experienced or new, will have their opinion on which way is best to layout a classroom. However, the problems arise when we ask teachers to justify why they believe a classroom should be laid out in a certain way. Experienced teachers will argue that their experience is justification enough, whilst newer teachers will either follow the recommendations of their mentors or what the most recent literature from university says they should do. The problem is that there is very little substantial evidence which exists to valid any claims beyond reasonable doubt. My research project aims to address this issue and attempt to solve the following question: Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?

My interest around this began due to my original focus on classroom management techniques. Whilst researching the best approaches to deal with disruptive learners and building a positive classroom, I noticed that there was a significant gap in evidence pertaining to what seating arrangements are most effective for managing the learning environment and increasing learner engagement. My aim is to now fill this gap and attempt to provide an answer to this question that is grounded in research. My research took place in a 11-16 comprehensive school from a moderately deprived background. To conduct this research, I analysed two classes that were both in Year 8 and were both studying the same topic. One of the classes was laid out in rows whilst the other was laid out in groups. This provided an adequate environment for conducting my research.

Literature Review
As mentioned previously, the evidence on what specific type of seating arrangement is the most beneficial is weak. Nonetheless, there are numerous pieces of literature that discuss different types of classroom arrangements and the perceived strengths and weaknesses of such arrangements. Gurzynski-Weiss et al (2015, pp.69-75) argues that a traditional classroom set up, especially one that is set-up in rows and where learners face the front, is inclined to be more teacher orientated. This makes the teacher the focal-point of the classroom, whilst the learners act passively and absorb the information being given to them. The authors view this negatively, implying that innovative classroom designs are more effective in increasing learner engagement with tasks, whilst encouraging them to take responsibility for their own learning (Gurzynski-Weiss et al, 2015, pp.75-77). Gremmen et al (2016, pp.765-767) echoes this sentiment, stating that more innovative classroom set-ups, such as small groups, horseshoe or square encourage learners to interact and cooperate with one another. Nonetheless, whilst these more innovative types of seating arrangements carry merit, their practicality is limited. Some classrooms won’t be able to accommodate the more complex and larger-scale classroom seating arrangements, and budgetary requirements mean that facilitating these kinds of classrooms aren’t always feasible.

Syaifullah et al. (2022, p.1) argues outright, stating that U-shaped seating arrangements are more effective in increasing learner engagement than the row seating arrangement. Their findings indicated that learners in the U-shaped seating arrangement tended to focus more on the teacher and their attention was held throughout the lesson. Furthermore, the U-shaped arrangement facilitated increased interaction and communication between the learner-learner and learner-teacher (Syaifullah et al, 2022, p.6-8). Haghighi & Jusan (2012, pp.288-289) take this further, arguing that the U-shaped seating arrangement enhances learner involvement with the lesson, whilst the group seating arrangement increases collaboration and active learning. Epsey (2008, pp.768-770) asserts that organising classes into groups, where learners can work and interact with each other, leads to both an improvement in learner attitude and engagement within a lesson. Interestingly, the aforementioned author concluded that seating arrangement and classroom design do not have a significant impact on learning outcomes, but do improve the learning experience (Epsey, 2008, pp.768-770). This leads to a more pertinent question: if learner outcomes are not significantly changed by classroom design, does it really matter how a classroom is laid out?

It is important to note that this is only one study, and other studies exist which contradict its findings. For example, Gao et al (2022, pp.1-3) argue that the seating arrangement of a classroom has a significant impact in both the engagement and performance of a learner. Their research concludes that ‘flexible’ and ‘non-linear’ seating arrangements, like the ones previously mentioned, are more effective in increasing learner engagement and performance. Their research argues that these types of seating arrangements can enhance both learner communication and concentration, whilst fostering a more positive learning environment (Gao et al, 2022, p.20). Furthermore, Rand (2017, pp.29-31) argues that classroom designs such as groups better facilitate interpersonal communication and collaboration between learners, whilst again fostering a positive learning environment. 

Nonetheless, the group seating arrangement is not without its flaws. Gao et al (2022, pp.4-6) conclude that group seating arrangements have a positive influence on learner engagement, arguing that learners seated in groups have increased engagement with both the lesson and the teacher. Conversely, they conclude that off-task conversations are more likely to occur in groups, which results in decreased learner engagement. Ibiloye (2022) comes to a similar conclusion, arguing that any group-orientated seating arrangement suffers from the possibility of increased off-task learner behaviour that results in a lack of engagement with the lesson. This again shows the difficulty in trying to determine the most adept seating arrangement.

Consequently, there are those who champion the merits of the traditional row seating arrangement. As Ibiloye (2022) notes, there are still many positives of rows, including that front-facing rows promote higher rates of engagement. They also allow for easy movement and access for both learners and teachers. Enser (2020) argues that rows are superior for improving learner engagement, as learners are less distracted from each other and pay more attention to the teacher. Furthermore, Stokes (2024) argues that rows allow for a more equitable learning experience when compared to other seating arrangements. This is because a layout of rows with an aisle down the middle of the classroom allows all learners to be easily accessible, which makes it easier for teachers and teaching assistants to support the learners.

However, many professionals have noted that this argument between which type of seating arrangement is better is fundamentally obsolete. Dabell (2018) argues that whilst rows are shown to be more effective in increasing learner engagement, and groups tend to have a detrimental effect in maintaining learner engagement throughout the lesson, it is ultimately up to the teacher on what classroom layout they should use. It is the business of the teacher to choose which seating arrangement will guarantee the engagement of learners within a lesson, and it is up to their colleagues and coaches to intervene only if their seating arrangement is having a detrimental effect on the learning taking place in the classroom.
Case Study Research
In its simplest terms, case study research is a qualitative research method that involves an in-depth analysis of a specific case, with which the conclusions deriving from the research can be used to inform future practice (Yazan, 2015, p.134). A research case study usually contains a number of steps, with the first being that the researchers will select a specific case or cases that are relevant to the research question. The researcher will then collect and analyse the data they have gathered, and write their findings as a report. They will then give recommendations on their findings to inform future practice. As Cohen et al (2018, p.253) mention, case study research tends to be more analytical rather than statistical, and is often used to develop and validate research theories. Case study research often relies on the use of participant observation, in-depth interviews and focus groups (Yilmaz, 2013, pp.312-315).

Case study research has many strengths and limitations. For example, they are easily understood by both an academic and more general audience, as they are written in an everyday prose. Furthermore, they are easier to undertake as they can be done by one individual rather than the need to requisition a full research team. Moreover, they can provide insights into findings that would otherwise be lost in a more statistical-orientated research endeavours and can adapt around unexpected events, thus being more malleable in embracing new lines of enquiry (Cohen et al, 2018, p.256). Nonetheless, they do have their weaknesses, with their largest being the problem of researcher bias. Critics of case study research accuse it of being prone to verification (that a researcher looks for evidence that will back up their hypothesis), and being less rigorous than quantitative research methods (Flyvbjerg, 2006, pp.17-19). Furthermore, Gerring (2004, pp.346-348) asserts that due to its reliance on qualitative data, case studies are more prone to the possibility of errors. This is due to the ‘human factor’, as the researcher’s interpretation of findings and conducting of the research increase the possibility of errors when compared to quantitative research. Moreover, because researchers become so invested in their case studies, there is an increased chance of ethical issues arising during the course of the study. Critics often worry that researchers using the case study approach are more reluctant to report unethical behaviour if they witness it (Gerring, 2004, pp.346-348). Ethical considerations will be covered in more depth later in this report.

Flyvbjerg (2006, pp.17-19) argues that this is a common misconception about case studies. He asserts that all research enquiries are prone to bias and verification, and that the majority of researchers will often note any pre-conceived biases they may have in their reports, allowing the reader to consider that implication when interpreting the report’s findings. Flyvbjerg (2006, p.20) would instead argue that the bigger problem facing case study research is falsification (the act of deliberately misinterpreting and omitting data so the research is not accurately represented in the report.)

What is important to any type of educational research is the need to ensure a representative sample. A representative sample is a sample that reflects the reality of the larger population. This needed to be factored in with my research as to accurately reflect the reality of a comprehensive school in South Wales. Therefore, I chose two Year 8 classes that actively reflected this, which were named Class A and Class B. Class A had 26 learners whilst Class B had 21 learners. Class A contained 16 females and 10 males, whilst Class B contained 11 males and 10 females. Class A contained 3 learners who were from a Black, Asian & Minority Ethnic (BAME) Background, whilst Class B contained 2 learners who identified as BAME. According to the Welsh Government’s (2021) statistical data based on the Census, 94% of the Welsh population identified as White whilst the rest identified as BAME. Furthermore, 51% of the population in Wales was female whilst 49% was male. Although not a perfect sample, my sample offered enough of a representation to not undermine the study. Whilst there were other factors that could have been considered to have achieved an even more representative sample, sex and ethnicity pertained the most to the study.

Research Methods
For this study, two research methods were used to test the hypothesis stated at the beginning of this report: structured observations of the classes and semi-structured interviews that were conducted with the teacher. To clarify, the structured observations were carried out by both me and the classroom teacher, and were conducted with the aim of answering one simple question: are the learners actively engaging in the lesson? (The term engagement will be addressed in more depth in the subsequent paragraphs) For the semi-structured interview, these were conducted after the culmination of the three lessons with the teacher of that class, and focused on questions around my performance as a teacher in the lessons and the engagement of the learners.

When deciding the type of interview I would use, I concluded from the outset that I would use face-to-face interviews. The major benefit I saw in using this type of interview was the fluidity it represents. There is no significant time-delay between question and response, as I didn’t need to wait for a reply and answers were more adequately articulated to me. The major disadvantage to this type of interview is that in normal circumstances, trying to organise a face-to-face interview is time-consuming and takes longer to organise than other forms of interview, as the interviewer and interviewee may live miles apart (Opdenakker 2006). This wasn’t the case for my research, as both teachers that I needed to interview lived locally and interviews were conducted after-school, when both teachers were free. Furthermore, Mathers et al (2002, p.3) argues that whilst face-to-face interviews are very labour intensive, they do guarantee the highest quality results. Furthermore, they are better suited for dealing with sensitive and complex subject matter, thus being ideally suited for this type of research project. Whilst a telephone or email interview could have been used and were actively considered, they did not offer the benefits of a face-to-face interview as outlined above.

Whilst I did decide on choosing a semi-structured style of interview, it was conducted in an informal and conversational environment. This allowed for the spontaneous generation of questions in a natural interaction, whilst still following a base set of questions that had already been previously curated (see Appendix III for interview questions). This was chosen as it followed the culmination of the observations, and allowed me to get a range of answers and feedback on both my performance in the lesson and the engagement of the learners (Turner III, 2010, p.755). Furthermore, it allowed me to factor in variables that I both didn’t consider or wasn’t aware of, and allowed me to consider these when analysing and synthesising my data. Nonetheless, the decision to choose a semi-structured style of interview was crucial as it gave me the best of both worlds. I was allowed to probe the interviewee further and consider variables that I hadn’t factored whilst still sticking to a pre-defined list of questions that were important for answering my hypothesis (Mathers et al, 2002, pp.2-3).

Observations, whilst sounding simplistic, are especially important for my research project as my main aim was to gauge the engagement levels of my learners when they are seated in either rows or groups. Thus, observation was of necessity as without it, I would have no tangible way of answering my research hypothesis. Nonetheless, the problem with observations is that you have to be very precise on what exactly you are measuring, otherwise your results will not accurately reflect what you are trying to assess (Enser, 2017).  Therefore, when speaking about learner engagement, I am specifically talking about how many learners participate and become involved in the lesson, therefore being active learners and not passively sitting on the outskirts of the learning environment.

Thus, the need for a structured form of observation became paramount. As outlined by Treanor (2010, pp.1-2), a structured observation is often used in educational research to chart different forms of performance and behaviour. Notably, it is very effective in recording levels of engagement. Interestingly, my observations contained an element of quantitative analysis, as the aim was to record how many learners adhered or diverged from the type of behaviour I was trying to record (Treanor, 2010, pp.1-2). To put this simply in the context of my research project, I recorded how many learners were engaged in the lesson and recorded this as a number, which was represented in the form of a Bar Chart when analysing the data. The evidence from both classes was then collated and contrasted against each other (see Appendix IV for Observation Schedule).

Although the observations that were conducted were structured, it is important to note that I was still an active participant in the research. Due to being the active teacher in the classroom, I was actively engaging with the learners, which lead me to fear that I may either influence the learners to behave in a certain way that would prove my hypothesis, or worse that I would unknowingly misrepresent findings to again prove my hypothesis (Abdullah, 2001, pp.125-126). I needed to be aware of my own positionality as a researcher, and factor in my own worldview within the current social and political context. Fortunately, this research project wasn’t overly concerned with any social or political issues, but I still needed to be aware of the influence my positionality can have on how I conduct research (Holmes, 2020, pp.1-4).

Moreover, I made sure the teachers observing my lessons (my mentors) was also measuring learner engagement as they were not actively involved in the lesson, so they would act as a more impartial observer. Furthermore, having two sets of data would lead to a better cross-examination of results, and allowed me as the researcher to factor any anomalies and inconsistencies when providing conclusions and recommendations. During the selection process, there was scope to use questionnaires or the Leuven Scale as part of my research methods, but this was decided against by me and the classroom teachers as we believed that the learners’ responses to these methods wouldn’t adequately contribute to the solution of my research hypothesis.



Data Presentation and Analysis Method
When presenting and analysing my findings from the research project, I needed to adhere to the guidelines laid out by BERA (2018) in relation to ethical research. Therefore, Classes will be referred to as A and B as previously mentioned. Furthermore, teachers will remain anonymous when discussing the findings of the interviews. The presentation of the findings from the interviews was informed by structure of the questions outlined in Appendix III. Nonetheless, due to the open-ended nature of the questions, scope was allowed to discuss further information that related to my findings. The discussion of the interviews would come after the analysis of the observations, and would actively link back to that data to provide context and further analysis.

I decided that the data that I would collect from my research would be displayed in the form of a Bar Chart. This is a simple but effective way in showcasing my findings, and has the added benefit of demonstrating my results concisely. There would be two Bar Charts, one for Class A and one for Class B, that would include a bar for each lesson that was observed. Furthermore, there would be an additional set of bars running parallel to mine that included the teachers results. This allowed for easy comparison and identification of anomalies. Furthermore, Dragani (2018) gives a catalogue of advantages that come with Bar Charts, such as that they are easy to understand and allow the reader to easily spot key information that the researcher has found. Nonetheless, Bar Charts are not without their flaws: they often require the author to provide additional context and more importantly, they can be easily manipulated to yield false impressions. Furthermore, they are not the finest for relaying patterns, and are not suitable for relaying causality (Oktay, 2022).

Ethical Considerations
Before outlining the ethical considerations I had to factor for when conducting my research, there needs to be a discussion of definitions on the words confidentiality, anonymity and informed consent. Informed assent refers to the agreement given by learners to participate in research after understanding that their participation is entirely voluntary, that they are under no undue pressure to comply, and that they fully comprehend the benefits and risks of their participation. Informed assent requires that research participants understand the rules under which they will be participating, including confidentiality and their freedom to withdraw participation (Hurley & Underwood, 2022, pp.132-134). Confidentiality, on the other hand, refers to the protection of the participants' privacy and the non-disclosure of their responses or personal information to unauthorized individuals. In the context of research, confidentiality ensures that the learners’ identities and responses are kept private and are not shared with anyone outside the research team (which in this case, is me and the classroom teacher) without the participants' consent. This differs from anonymity, with which there is no traceable link between the learners and the study with which they have been a part of; it can be seen as an added layer of protection for those learners who are involved in the study (Hurley & Underwood, 2022, pp.132-134). 

Before commencing my research, I explained to all learners the research that I was conducting and explained to them both their rights as participants and explained to them the aforementioned definitions and the steps outlined in my ethics form (Appendix V) that will protect their rights and identities. As mentioned in Appendix V, the classes that I was observing were both classes that I was teaching for my placement. Therefore, I created consent forms relevant to both the learners and their parents (see Appendix I & II respectively) that addressed their rights as participants and their freedom to withdraw at any time. Fortunately, all learners were happy to be involved as I had developed a positive relationship with the classes, and there were no objections from the parents. Furthermore, when articulating ideas to younger people, my language needed to be simple and concise, so the learners understood exactly what I was telling them (Forman & Hall, 1999). Appendix I reflects this, and these considerations were followed in-line with both the ethical guidance offered by BERA (2020) and UWTSD (2022).

[image: ]Analysis of Results

Chart 1 is the data that had been collected which measured Class A’s engagement with the series of lessons. Again, it is important to note that this class was the one that adhered to the Row seating arrangement and numbered 26 learners. For Lesson 1, learners were introduced to the topic and there contained a considerable amount of reading. As shown, there is a slight difference in observation, with myself assessing that 24 learners were engaged whilst my mentor assessed 22 were engaged. This was due to a slight disagreement on a pair of learners, who my teacher identified as not being as engaged as I had originally thought. Nonetheless, engagement was still high. Lesson 2 saw the learners research about the topic on their Chromebooks, with myself providing guidance and direction. Interestingly, for Lesson 2, there was a slight dip in learner engagement. This was due to a disturbance with a learner from another class entering my class without permission, which effected the tone of the classroom and caused a few of the male learners to lose engagement. Lesson 3 focused on an extended piece of writing on the topic, which required long periods of silence and concentration. For this final lesson, me and the mentor assessed there to be very high engagement across the class, with only one learner not being engaged with the lesson, likely due to a personal reason that will not be disclosed in this project. Whilst factoring in the disturbance in Lesson 2, learner engagement across the series of lessons remained consistently high throughout, which would initially support the argument that rows are effective for maintaining learner engagement.
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When assessing the engagement of Class B, it is important to remember that this class were seated in groups and numbered 21 learners, thus providing the counterpoint to Class A. Furthermore, they followed the same series of lessons as Class A, which enhanced the consistency and validity of the data. As we can see from Chart 2, Lesson 1 had very high levels of engagement, with me assessing 20 of the learners as engaged whilst my mentor assessed 19 as being engaged. There was slight disagreement on a certain individual’s engagement but overall the majority of the class were engaged. For Lesson 2, there was a slight decline, where both me and the mentor noticed that there were four learners who were not engaged in the lesson. It was a group of three girls and one boy, who were discussing an incident that occurred at lunch and were distracted with that for the entirety of the lesson. Interestingly, where Class A had very high engagement for the last lesson in the series, Class B did not. We noticed that because this final task was an extended writing task, some individuals on the tables started to switch of and lose engagement with the lesson. Nonetheless, learner engagement remained considerably high throughout

For the interviews with both my mentors (see Appendix III for questions), they offered their conclusions on learner engagement and remarked that my performance in all lessons was good. My mentor for Class A remarked that I handled the incident in Lesson 2 well and tried to control the disturbance as best as I could. Nonetheless, both mentors noticed that several learners were confused on the directions that I provided for Lesson 2, and they believed this caused the decline in learner engagement. Me and the mentor for Class B both remarked that individual learners in Lesson 3 were put off by the extended writing task, and that the group seating arrangement had an effect in encouraging conversation between learners, and thus leading to some learners becoming disengaged with the lesson. Furthermore, this was exacerbated because Class B were of a slightly lower ability compared to Class A, with my mentor stating that this would have an effect on their engagement with more demanding tasks such as extended writing. Both mentors concluded that whilst the majority of learners were engaged in all lessons, certain choices made by me in relation to both the design and delivery of the lesson resulted in a small number of learners becoming disengaged.

When analysing both the data from the charts and the feedback from the interviews, I have concluded that rows are not better or worse than groups for improving learner engagement, and that there is no credible link between a specific seating arrangement and increased learner engagement. I have arrived at this conclusion because the results from the charts do not clearly relay any pattern that supports the idea that rows are a superior seating arrangement when compared to groups. Furthermore, the results from my interviews have made it impossible for me to support my research question as my performance and decisions during the lessons has created anomalies and circumstances which limit the effectiveness of my research.

Conclusions and Recommendations
When reflecting on the research I undertook, I realise that there were considerable weaknesses to the methods I chose and how I applied them, which has limited the usefulness of this project and its ability to be applied to real-life teaching contexts. For example, my observations only covered three lessons with each class and only had me and the mentor present to collect data. In reality, this would need to be measured over a much longer series of lessons and would ideally need more individuals involved. This would increase the validity of the data as there would be a wider sample of findings that could be synthesised to create more robust and precise conclusions. Furthermore, whilst my interviews did have a semblance of structure, they would have benefitted from a more rigorous structure that would allow me to better compare and contrast answers from respondents. This, coupled with an increase in the number of observers that I could use for the interview would again allow for a superior pool of data that would increase the validity of my findings.

I would recommend that for any future researcher attempting to find out the benefits and weaknesses of differing types of seating arrangement, their first priority should be to ensure a larger sample size that would allow for better cross-examination of evidence. Whilst my research can offer a starting reference, it cannot be generalised on a larger scale due to the small-scale nature and weaknesses inherent in its design. Nonetheless, the pursuit of this topic is a worthwhile endeavour as seating arrangements play a substantial role in the layout of a classroom. Increased focus on this could offer better guidance to NQTs when they inherit their classrooms, providing them a basis to tailor their seating arrangements both to the needs of the subject and the needs of the learner. Lastly, there could be scope to analyse the role seating arrangements play in the experiences of those learners who have ALN. Learners with ALN and their needs are often overlooked when considering the layout of a classroom, and increased focus on what types of seating arrangement would best benefit these learners would be a worthwhile contribution to the literature on classroom layout.
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Appendix I: Consent Form & Information Sheet for Pupils

CONSENT FORM (PUPILS)
PROJECT TITLE: Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?

Name of Researcher:	Mr Evans


									         	
Please initial box

1.	I confirm that I have read and understand the information sheet dated 08/04/24 for the above study.
 
2.	I understand that my participation is voluntary and that I am free to withdraw my consent from the study at any time, without giving any reason.

3.	I understand that the information collected from this research will be used in a university project.

4.	I understand that my name will not appear at any time.

5.	I agree to take part in the above study.



_____________________                 _____
Participant’s name                             Date






When completed, please return to me by Friday, 12th of April at the latest


Thank you.


 
INFORMATION SHEET (DATED: 08/04/24)
PROJECT TITLE: Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?


Dear Pupil

My name is Mr Evans and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within University of Wales, Trinity Saint David and you will best know me as your current classroom teacher!
I would like to invite you to participate in my research project. The title of the project is ‘Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?’ and I aim to find out if rows are more effective than groups for increasing learner (that means you!) engagement.  Through your participation, I hope to answer the above.
You will only be involved in the observational part of my research project. This means that you will be observed by me and your classroom teacher, who is my mentor, over whether you are engaged in the lesson.
Your name will be kept strictly confidential and will only be known by myself and my research partner (which is your normal teacher!). Your participation in this study is completely voluntary so you can withdraw from the study at any stage.  You will be asked to reaffirm your consent before we start the project.
After careful and precise analysis of the data obtained from the lesson observation and interviews with your classroom teachers, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on a protected personal computer and all raw data will be destroyed once the project has been marked.
I thank you in advance for your participation. Feel free to let me know if you have any questions!

Yours sincerely,

Mr Evans



Appendix II: Consent Form & Information for Parents

CONSENT FORM (PARENTS)
PROJECT TITLE: Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?

Name of Researcher:	Callum Evans


									         	
Please initial box

1.	I confirm that I have read and understand the information sheet dated 08/04/24 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3.	I understand that my child can choose to withdraw at any time, without giving a reason.

4.	I understand that the information given by my child will be used in a university assignment.

5.	I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please return to the school reception by Friday, 12th April at the latest


Thank you.


 

INFORMATION SHEET (DATED 08/04/24)
PROJECT TITLE: Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?


Dear Parent / Guardian,

My name is Callum Evans and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within University of Wales, Trinity Saint David and am teaching in your child’s class. 
I would like to invite your child to participate in my research project. The title of the project is ‘Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?’ and I aim to find out if rows are more effective than groups for increasing learner engagement. Through your child’s participation, I hope to answer the above.
Your child will only be involved in the observational part of my research project. They will be observed by me and the classroom teacher, who is my mentor, over whether they are engaged in the lesson.
All names will be kept strictly confidential and will only be known by myself and my research partner (The classroom teacher). Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.
After careful and precise analysis of the data obtained from the lesson observation and the interviews I will conduct with the classroom teacher, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on a personal protected computer and all raw data will be destroyed once the assessment has been marked. 
I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Callum Evans



Appendix III: Interview Questions

This appendix contains the five interview questions that underpinned the semi-structured interview. They provided an adequate basis for discussion but were open-ended enough to facilitate further discussion. These questions were posed to my mentors in both classes, as to uphold consistency and validity.

Q.1. What did you think of the lessons? How would you rate my performance across the series of lessons?

Q.2. In your judgement, how many learners from each lesson were engaged?

Q.3. Is there anything you noticed about the learners? How did they react to myself and the lessons?

Q.4. If you were to take over the series of lessons, what would you have done differently?

Q.5. What conclusions have you have drawn from the series of lessons?





Appendix IV: Observation Schedule Template

This appendix contains the schedule table that me and the classroom mentor used to record our results of learner engagement. It is simplistic and efficient, which allowed for easy recording of results.

	Class B
	Learners Engaged
	Learners Not Engaged

	Lesson 1
(18/04/24)
	
	

	Lesson 2
(24/04/24)
	
	

	Lesson 3
(03/05/24)
	
	


	Class A
	Learners Engaged
	Learners Not Engaged

	Lesson 1
(16/04/24)
	
	

	Lesson 2
(22/04/24)
	
	

	Lesson 3
(30/04/24)
	
	




Appendix V: Ethics Form

APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Callum Leigh Evans

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Yr Athrofa

	4
	Campus:
	SA1 Campus

	5
	E-mail address:
	2317060@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	07851237229

	
	For students:

	7
	Student Number:
	2317060

	8
	Programme of Study:
	PGCE Secondary

	9
	Director of Studies/Supervisor:
	Ishmael Lewis





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other: Ishmael Lewis

	☒	14/03/24



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA. (2018) Ethical Guidelines for Educational Research. 4th Edition. London: Self-Published, pp.1-41
	☒
















SECTION D: External Collaborative Research Activity
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐


If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.


Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	The aim of this research project is to evaluate whether arranging a classroom in rows rather than groups is a more effective method of increasing learner engagement in a lesson.

	2
	Proposed start date:
	08/04/2024
	Proposed end date:
	31/07/2024

	
	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance.
There has been much debate in the aftermath of COVID on which seating arrangements are more effective for increasing learner engagement. The main consensus leans towards rows being more effective and this research project aims to test this hypothesis (theheadteacher, 2024). My research will add to this body of knowledge by endeavouring to provide a definitive answer to this question. This is important as seating arrangements and classroom layouts are one of the first things a teacher has to factor in when planning for lessons, and this research can be used as a guide for fellow teachers.

	3
	Purpose of Research Activity
To evaluate whether organising a classroom in rows instead of groups is a more effective method of increasing learner engagement in a lesson. This can then be used for future reference when designing the layout of a classroom at both the start of the year and for specific activities.

	4
	Research Question
Is arranging a classroom in rows rather than groups a more effective method of increasing learner engagement in a lesson?

	5
	Aims of Research Activity
To decide whether rows are more effective than groups in increasing learner engagement with the lesson, and thus by extension, evaluate the reliability of existing literature on the matter.

	6
	Objectives of Research Activity
Using the collected evidence, come to a substantiated conclusion on whether adapting the seating arrangement of setting up a classroom in rows has a positive effect in increasing learner engagement in a lesson when compared with a group layout. This will be done using two Year 8 classes that will be studying the same topic and evaluate their level of engagement with the lessons. This will be measured over a successive number of lessons.

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Observations will be the main method of collecting data, and will be assessed over cumulative lessons with two different classes studying the same topic. When conducting observations, my main aim will be to measure learner engagement and this will be measured by analysing and evaluating both learners completed work during the lessons and their overall behaviour and attitude towards learning. Furthermore, ALL evidence that is observed will be recorded, including evidence that goes against my original assertion.

Interviews may be conducted with the classroom teacher. This will allow us both to compare and contrast data and these will be conducted in an informal manner. Again, all data will be recorded in electronic format and be used to come to conclusions. These interviews will be of an informal structure as this allows the teachers I’m interviewing to speak more freely and honestly about what they observed during the lesson.

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Placement School

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	Non-Applicable



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	The classroom is itself a community, and we as teachers have a responsibility to make sure all learners are engaged with a lesson and are on an equal platform. Furthermore, an adequate seating arrangement is shown to improve both learner resilience and cohesion during a lesson.





SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants?
	
YES
	
NO

	1
	Students or staff at the University?
	☒
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	I will be observing and evaluating the behaviour of two classes, with the total number of pupils being around 60

	11
	Who will the participants be?

	Participants will be secondary school pupils plus my mentor and other teachers in the department.

	12
	How will you identify the participants?
	Participants will be pupils of the current classes I will be taking over for my PTE2, plus relevant staff who will be managing my PTE2




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	Non-Applicable



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
· Physical or psychological harm
· Emotional distress
· Disturbance to relationships.
· Risk that participants may feel coerced into giving positive or biased responses to questions due to relationships and position in the organisation as an employee
	How you will mitigate the risk to participants:
· I will adhere to child protection and safeguarding regulations. I will ensure informed consent and assent process are robust and thorough e.g. clarity regarding the purposes, benefits and risks of taking part in the research, ensuring that young people fully understand their own position in relation to the research, and their right to withdraw from it at any time. I will establish positive communication with parents and any gatekeepers of provision that the young people attend. I will work collaboratively with them in promoting an understanding of the research purposes, and the rights of the young people participating in it, and those that chose not to do so. I will ensure that interviews are conducted on a one-to-one basis in a safe and private space, in which participants can express themselves freely without fear of recrimination from staff or peers. I will ensure robust procedures for maintaining the confidentiality and anonymity of all participants to the research. I will avoid revealing any stigmatising information regarding any of the participants, ensuring that their participation remains confidential. I will ensure procedures for data storage are in accordance with university procedures and ethical guidelines.
· I will ensure access to appropriate support should emotional distress become evident and reconsider/revise the approach being taken. I will work with gatekeepers in clarifying the availability of support services for those participating in the research. I will ensure, as fully as possible, that participants understand the nature of the research, its purposes, and possible implications in order to avoid misunderstandings and manage expectations. I will ensure regular follow-up communication with participants in order to re-affirm consent and to update them on the progress of the research.
· I will ensure clarity with all young people and staff/gatekeepers regarding the aims and focus of the research. I will minimise disturbance of day-to-day activities within the provision due to the research project. I will ensure confidentiality and anonymity of those participating in the research at all times. I will ensure appropriate and secure storage of data. I will reassure participants that the information that they provide will not be disclosed without their consent. I will ensure interviews are conducted in a suitably confidential environment. I will work with gatekeepers to promote an understanding of the nature of the research, and to gain assurances that the young people’s participation in it is fully supported and will not result in recrimination by staff or peers.

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	Non-Applicable

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
· Allegations while conducting interviews Accusations of fabrication or falsification of data
· Concerns of coercion
· Participants may wish to withdraw
· A possible conflict of interests between the researcher and participants
· A confidentiality breach due to data being released accidentally
	How you will mitigate the risk to the investigator:
· I will ensure access to a suitable space that secures the confidentiality of the participant contributions, whilst also being visible to other colleagues. 
· I will clarify with participants regarding access to transcripts of interviews or field notes. I will ensure debriefing with participants to include recapping on and clarifying where necessary the contributions that they have made. I will work with gatekeepers to promote a comprehensive understand of the nature of the research project.
· It will be made explicit that participants are free to disengage and that in that event, this will not impact on assessment or outcomes of their programme of study.
· Where there is a potential conflict of interest between the researcher and the participants, for example the researcher may be involved in some aspect of the assessment of participants work, the researcher will not assess that participant’s work.
· The research will be stored on the UWTSD cloud and any recordings, data or transcript will be password protected in electronic folders on UWTSD systems and subject to university protocols. However, GDPR statements will be included in any participant information and consent and that the researcher has completed training on GDPR and will ensure that all records are kept in secure cloud locations as a precaution and not on any hard drive.

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
· Reputational damage (Potential complaint against the researcher for causing emotional distress or embarrassment that could cause reputational damage)
	How you will mitigate the risk to the University:
· I will ensure adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice. I will ensure compliance with data storage regulations and university guidelines and security procedures. I will ensure that my research methodology is robust and that my methods are appropriate. I will adhere to the UWTSD code of conduct (and also the EWC code of conduct). I will establish clarity regarding procedures on reporting of disclosures in field work settings. I will work with partners to promote a comprehensive understanding regarding the nature of the research in order to avoid misunderstandings and to manage expectations.

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
Non-Applicable
	How you will mitigate the risk to environment:
· This research activity will mostly use electronic systems reducing the need for bleached paper and the need for travel. 



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	Non-Applicable: DBS Enhanced Certificate already processed and held by University



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Feedback will be given to the class as a whole, and in that environment, we will discuss some of the main conclusions from the research project. As for the teacher, more in-depth feedback will be provided and discussions will be held about what to do going forward.

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	All pupils will be notified at the beginning of the first lesson about what the research product entails. Any information that needs to be collected will be anonymised and have the consent of both the pupil and the relevant teacher.

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	All pupils work that may be included in the research will have their names removed so that they can’t be identified. Any interviews with the relevant members of staff will have their identities anonymised.



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☒

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	Non-Applicable

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	Non-applicable



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data will be kept in password protected personal computer. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. If any cloud storage is needed, the University Office 365 system will be used, which will be encrypted and the data in the cloud is anonymised. The data will be stored until receipt of the dissertation result and then deleted. Participants will have the right to ask to see what data is held relating to them and these data will be deleted immediately if the participant requests this, in which case the data will not be used in the project.



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	Each participant’s electronic consent form and data from interviews, class observation and questionnaire will be stored in a secure place in a password protected personal computer or the University Office 365 system which will be encrypted. All personal identification information will be removed or anonymised during transcription. 

	22
	List all who will have access to the data generated by the research activity:

	
	Principal Researcher
Student Mentor (PTE2)
Module Supervisor
Principal Examiner

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Principal Researcher

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving the feedback and mark for this piece of work, the signed informed consent forms will be destroyed and audio- and/or video-taped data will be deleted.

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	Non-Applicable

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	c.evans
	Date:14/03/24




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.





	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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Chart 1: Class A Engagement
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Chart 2: Class B Engagement





