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Aim, Focus and Purpose of the Research
Mindfulness has gained increasing recognition as a beneficial practice in promoting well-being and mental health, not only among adults but also among children and adolescents. In recent years, educators have explored the integration of mindfulness practices into the classroom environment to support students' social, emotional, and academic development. This research project aims to investigate the perceptions of Year 1 pupils in South Wales regarding daily mindfulness sessions conducted in the classroom before teaching and learning activities.  
The reason the decision was made to investigate the implementation of mindfulness sessions links with some of the challenges I have faced throughout my placement and upon reflection in my PLP it was evident that behaviour management and social, emotional and behavioural issues are prominent features in today’s classrooms and upon research into behaviour management strategies it was clear that mindfulness had potential of offering a scaffold with regard to behaviour management due to its calming nature, thus creating the inspiration for this research project.
The school in which the case study has taken place will be referred to as ‘school X’ throughout to maintain confidentiality due to ethical considerations, the ethical considerations will be discussed in depth further on. For context, school X situated in the outskirts of Swansea, serves a large housing estate. With 255 students, including 45 in nursery. Notably, 55% of students receive free school meals, well above the national average, and 67% have additional learning needs, surpassing Wales' average. While most students (78%) are of white British origin, around 20% have English as an additional language, and none speak Welsh as their first language. Very few are under local authority care.
The decision to focus on Year 1 pupils is rooted in the importance of early intervention and the formative nature of primary education in shaping children's attitudes and behaviours towards mindfulness practices. Year 1 represents a critical stage in children's cognitive and socio-emotional development, where they begin to navigate their emotions, interactions, and learning experiences in a structured classroom setting. Understanding their perceptions of mindfulness at this stage can provide valuable insights into its potential impact on their overall well-being and academic engagement.  
Overall, this research project endeavours to contribute to the growing body of knowledge on the implementation of mindfulness in educational settings, with a specific focus on Year 1 pupils in South Wales. By shedding light on their perceptions, the findings aim to inform educators, policymakers, and stakeholders about the potential implications of integrating mindfulness practices into primary education curricula.

Explanation of Case Study
In my exploration of social research literature, I've come to appreciate the significance of case study methodology. It's a versatile approach that delves into various dimensions and epistemological implications, offering valuable insights into theoretical propositions. Through critical analysis and engagement with diverse perspectives, case studies contribute to theoretical advancements in the field, making them a cornerstone of contemporary social research literature (Priya, 2020), in accordance with the literature mentioned above, this research takes a case study approach. It is essential to mention that all research throughout this case study is in accordance with the guidelines of BERA (2018).
The purpose of the case study is to find out what Year 1 students in South Wales think about the regular mindfulness exercises that take place in the classroom prior to instruction and learning. The Leuven Scale is used in the study to evaluate students' engagement and well-being. A validated instrument frequently used to assess many facets of children's social-emotional development, such as wellbeing and engagement, is the Leuven Scale (Barber, 2013). To obtain the opinions of Year 1 students, the study uses focus groups in addition to the Leuven Scale. Focus groups offer a qualitative technique for learning in-depth details about the ideas, emotions, and experiences of participants. Researchers can investigate the attitudes of Year 1 students regarding mindfulness sessions, their comprehension of the advantages, and any obstacles they may face by holding focus groups with them. In the case study, daily mindfulness exercises are implemented in the classroom, and the Leuven Scale is used to gauge the effect on the wellbeing and engagement of Year 1 students. Students will participate in focus groups led by researchers to learn about their perspectives, thoughts, and experiences about these sessions. The results of the focus groups and the Leuven Scale evaluations will be examined to provide a thorough picture of how Year 1 students view and participate in everyday mindfulness exercises in the classroom. 
Overall, a mixed-methods approach is used in this case study to create a deeper understanding of how Year 1 students perceive mindfulness sessions by combining quantitative evaluation with qualitative research. The study intends to offer insight on the possible advantages and difficulties of incorporating mindfulness practices into the classroom setting for young children in South Wales using the Leuven Scale and focus groups.
However, this case study only includes a minority of the classroom due to a lack of responses to the consent forms that were sent out to parents and caregivers, this resulted in a small-scale case study that has very few results to analyse and therefore consideration must take place surrounding the reliability of the results due to the lack of diversity and coverage. Additionally, it must be considered that the Leuven scale is recorded using the perception of the researcher and may be inaccurate due to error in observation. Furthermore, the focus groups with the children must be considered with reference to Appendix 1 where it is mentioned that due to the nature of the case study children may be eager to please and give responses that the researcher may require, and thus creating uncertainty surrounding the results of the focus group.
Overview of Relevant Literature
Research into behaviour management led me into the decision of forming the research question ‘What are the Perceptions of Year 1 Pupils in South Wales Surrounding Daily Mindfulness Sessions in the Classroom Prior to Teaching and Learning’. The reason for this decision was due to some behaviour management and emotional issues further formed due to a particular interest I have in emotional regulation, further reading led me to discover mindfulness as a strategy, and in turn, resulted in the idea for this case study.
Regarding mindfulness, it is relevant to acknowledge a study that took place surrounding this strategy, this study was by Charlotte Vickery and Dusana Dorjee in 2016. Mindfulness programs for pre-adolescents are limited, making this study significant. It focuses on the Paws b program for children aged 7-9, delivered by schoolteachers, showing promising results. The feasibility pilot study used a non-randomized wait-list controlled design, part of a larger project training teachers in mindfulness. Mindfulness training significantly decreased negative affect and improved meta-cognition in children aged 7-9, as reported by teachers. The findings suggest that mindfulness can enhance emotional well-being, promote resilience, and protect psychological well-being in children, potentially reducing emotional problems. Longitudinal comparisons indicated significant improvements in negative affect at follow-up, emphasizing the delayed manifestation of mindfulness benefits in primary-aged children. The discrepancy between teacher and parental ratings of meta-cognition highlights the need for further research to replicate and validate these findings (Vickery & Dorjee, 2016).
Furthermore, ‘Mindfulness in primary school children as a route to enhanced life satisfaction, positive outlook and effective emotion regulation’ explores the enhancement mindfulness can have on those who partake, this assesses how childhood wellbeing serves as a critical determinant for future life outcomes, underscoring the significance of early interventions aimed at fostering emotional resilience and regulation. Within this context, mindfulness meditation emerges as a promising approach linked to enhancing both wellbeing and emotion regulation among children and adolescents. Its integration into school-based programs represents a proactive step toward promoting awareness, self-regulation, and overall mental health among young learners. While existing research highlights the potential benefits of mindfulness training in improving outcomes such as emotion regulation and coping skills in youth, there remains a notable gap in the literature, particularly concerning controlled studies targeting primary-aged children. Thus, this study endeavours to address this gap by evaluating the effectiveness of the Living Mindfully Programme, a tailored mindfulness intervention, in enhancing wellbeing and emotion regulation among primary school children aged 9-10. By addressing methodological limitations identified in prior research, such as small sample sizes or lack of rigorous control groups, this study aims to provide robust empirical evidence on the relationship between mindfulness practice, emotion regulation abilities, and overall wellbeing in young learners. Through its comprehensive approach, encompassing both quantitative and qualitative measures, this research seeks to offer valuable insights into the potential mechanisms underlying mindfulness-based interventions in the context of childhood development. Ultimately, the findings from this study have the potential to inform future policy and practice in educational settings, advocating for the widespread integration of evidence-based mindfulness programs to support the holistic wellbeing of young learners (Amundsen et al., 2020).
With reference to the emotional regulation aspect to improve the quality of teaching and learning it is vital to reference the work of Roemer, Williston and Rollins (2015). This study suggests that mindfulness practice is associated with improved emotion regulation (ER), including reduced distress, enhanced emotional recovery, and better goal-directed behaviours. However, further experimental studies are necessary to establish causality and explore temporal processes, necessitating rigorous control conditions. Research indicates a strong correlation between self-reported mindfulness and ER, with acceptance and clarity playing significant roles. Mindfulness may affect ER differently over time, initially reducing distress and later facilitating emotional experiencing and adaptive ER. Future research directions include investigating mindfulness's impact on emotional recovery, meaningful behaviours, and inhibitory learning, particularly in clinical and diverse cultural contexts (Roemer, Williston and Rollins, 2015). This directly correlates with one of the key reasons as to why this case study was chosen and suggests that mindfulness can positively impact emotional regulation and in turn, improve engagement and wellbeing in teaching and learning.
Overall, these studies suggest that not only does mindfulness have a positive impact on the children’s engagement, but wellbeing and emotional regulation as well, these studies offer a vital insight to the possible outcomes of the case study and offer a foundation as to why this area was chosen due to the underlying issues that children may have and possible coping mechanisms or solutions.
Research Methods
Firstly, the Leuven Scales, which comprise the Leuven Involvement Scale and the Leuven Well-Being Scale, are comprehensive instruments utilized in educational settings to assess students' social-emotional aspects. With the purpose of gauging students' level of involvement and active participation in class activities, the Involvement Scale offers insights into how they engage with learning assignments. The Well-being Scale, on the other hand, evaluates students' emotional well-being by considering elements like contentment, self-assurance, and healthy peer interactions. By using scoring systems to quantify observable behaviours and emotional indications, both scales give instructors a comprehensive insight of the experiences of their pupils (Barber, 2013). The Leuven Scales rigorously evaluate involvement and well-being to help create inclusive and supportive learning settings that encourage students' social-emotional development in addition to their academic performance (Main, 2021). Furthermore, The International Journal of Qualitative Studies in Education provides a focused exploration of the concept of involvement in the context of children's experiences in early years pedagogy. It delves into involvement as a key indicator of a high-quality learning environment, moving beyond conventional and progressive child development theories. The journal critically examines the Leuven Scale, developed by Ferre Laevers, a widely utilized tool for measuring involvement. Additionally, it delves into the genealogical influences and philosophical foundations of the scale, incorporating a Deleuzian perspective (MacRae & Jones, 2020). The journal engages in thoughtful speculation regarding the potential consequences of integrating philosophy into early years education. This interdisciplinary approach contributes to a nuanced understanding of involvement and its implications for creating enriching and philosophically informed early education environments (MacRae and Jones, 2020). However, In the context of education, involvement pertains to the degree of focus, engagement, and interest exhibited by students in various activities. Several factors, such as exceptional circumstances or a child's initial experience in a new environment, can influence their level of involvement. Granting children autonomy is a key factor in enhancing their involvement, as it enables them to pursue their interests and participate in decision-making processes. The involvement scale encompasses the notion of frequently interrupted activity, acknowledging instances where a child may be engaged in an activity for a certain period but may also experience moments of non-activity or distraction. Understanding and promoting factors that enhance involvement are crucial for creating an enriching and effective learning environment.
However, it is critical to mention that there are downsides to the Leuven scale, many of which are mentioned throughout the document in Appendix 1, furthermore, it is worth noting that the Leuven scale is solely based on the perception of the person conducting the research and assessing the subject, thus allowing for error in perception due to misjudgement of the subject regarding their involvement or well-being. Notably, the use of the Leuven scale can also lead to changes in behaviour of the subject whilst under the impression that they are being observed, and of course, if the subject is not notified of the observation this could cause ethical issues to arise.
To draw broad conclusions about a population, researchers utilize basic random sampling. Its simplicity and impartiality are two of its main merits. The fact that prejudice can still exist in some situations, time constraints, expenses, and the challenge of obtaining a list of a bigger population are some of the drawbacks (Horton, 2020). However, careful consideration took place surrounding the sampling methods for the case study at hand and it was determined that the sampling method taking place would be random sampling. Nevertheless, the intention was to use random sampling, but on the other hand, due to issues with the return of consent forms and having to adhere to the ethical considerations of attaining assent and consent to participate; only a select fraction of the class were consented to taking part in the case study. The fact that the fraction that responded to the consent forms with approval was unpredictable that is a form of random sampling due to the nature of the unpredictability and randomization of responses, and therefore the samples were randomised prematurely, and the sample of results was taken from the only participants with consent, due to ethical considerations.
The Mosaic approach prioritizes young children's voices, viewing them as capable sense-makers and explorers of their surroundings. It employs diverse methods like tours, map-making, and interviews to engage children in discussions about their lives. This approach fosters multi-level listening, encouraging children to reflect on their thoughts, interact with peers and adults, and make their experiences visible through documentation. By bridging children's perspectives with adult perceptions, it aims to enhance communication and understanding between generations (Clark, 2005). This approach allows the children’s voice to be heard and is an essential approach when exploring the perceptions of children; offering a solid foundation to the research methodology in the title: What are the perceptions of year 1 pupils in South Wales surrounding daily mindfulness sessions in the classroom prior to teaching and learning, this approach occurring in the form of focus groups to address the perceptions and opinions of the students. The mosaic approach will be incorporated using focus group interventions to discuss the children’s perceptions.
Overall and amalgamation of Leuven scales, random sampling and the mosaic approach will offer a varied approach to the project. The approaches being varied allows for differing perspectives, the mosaic approach allowing for the children’s perceptions and opinions to be expressed; allowing for direct results. Furthermore, the children’s perceptions will be analysed via Leuven scales, this offers a different perspective, one that will assess the wellbeing and engagement of the children throughout rather than having a direct result from the children, this dual approach will offer more reliable data due to the varied approaches. However, the lack of consent only allows for a select group of participants and therefore the results may be limited, this must be considered due to the small scale of the investigation.
Analysis Methods
A mixed method approach will be used to gain a multifaceted understanding surrounding the case study question of; ‘What are the Perceptions of Year 1 Pupils in South Wales Surrounding Daily Mindfulness Sessions in the Classroom Prior to Teaching and Learning’. The amalgamation of qualitative data and quantitative data allows for a broader viewpoint of the essence of the case study and its features.
To outline the benefits of mixed methods research, it integrates both quantitative and qualitative data collection and analysis techniques, offering a comprehensive understanding of research topics. This approach enables researchers to leverage the strengths of both methodologies, fostering informed discussions and yielding richer insights. By combining numerical data with qualitative narratives, mixed methods research expands the scope of inquiry in educational contexts, providing valuable insights for educational institutions and society (Almalki, 2016), therefore implying that this form of data analysis offers a broader yield of data and a nuanced perspective.
However, some of the challenges of this may be that proficiency in both quantitative and qualitative methodologies is essential for researchers conducting mixed methods research, as it demands expertise in handling diverse data types. Additionally, selecting the appropriate mixed method research design presents a challenge, as researchers must decide whether to give equal weight to quantitative and qualitative data or favour one approach over the other based on the study's objectives (Almalki, 2016). Whilst still considering these implications, the decision was made to continue with the mixed method approach to gain a broader perspective surrounding the data and the benefits of this approach outweigh the implications; therefore, allowing this approach to take place as the core analysis method.
By utilizing a mixed-method approach, this study combines quantitative assessment through the Leuven scale with qualitative insights obtained from focus groups to comprehensively explore the perceptions of Year 1 pupils regarding mindfulness sessions. This approach offers a multifaceted understanding, allowing for both numerical analysis of wellbeing and engagement indicators and in-depth exploration of pupils' experiences, thoughts, and feelings. By triangulating data from these diverse sources, the study aims to provide a richer and more nuanced understanding of how mindfulness is perceived and experienced by young children in educational settings.
Ethical Considerations
Researchers must adhere to ethical guidelines within a defined framework, prioritizing the well-being of participants and transparently communicating objectives to sponsors, clients, stakeholders, and the educational research community. Ensuring confidentiality and anonymity is crucial to maintaining data integrity, as previously mentioned, this is one of the core reasons as to why the school at hand will be referred as ‘school X’ throughout. Researchers should implement robust measures, communicate these safeguards clearly, and address participant concerns. Upholding honesty, integrity, and accuracy, disclosing conflicts of interest, and providing transparent reporting are essential for ethical research conduct (BERA, 2018). Moreover, Article 12 of the UNCRC asserts that children should have the right to express their views freely in matters that concern them, with due consideration for their age and maturity. This principle recognizes children as active contributors to decisions affecting them, fostering autonomy, responsibility, and a child-centred approach in various contexts, including education and healthcare. While acknowledging the importance of age-appropriate platforms, informed decision-making, and genuine consideration of their views, implementing Article 12 promotes a culture that values and respects the agency of every child in shaping their own lives and the world they live in (UNCRC, Article 12). Furthermore, the ethical considerations have been referenced to throughout appendix 1, this document considered all aspects of ethical consideration prior to the research project to ensure that the project was ethically appraised at the foremost point of the case study; please refer to appendix 1 for an in-depth analysis of the ethical considerations. 
Additionally, throughout the research period, all participants and caregivers of the participants were given the right to withdraw at any point, this was achieved through a consent form that gave background information to the research and a list of boxes to be ticked as a form of consent and assent to ensure that only individuals that attained approval from caregivers were utilised throughout this research project. Furthermore, all individuals were anonymised throughout, confidentiality was maintained, and all aspects of personal details maintained as confidential to ensure that none of the participants were traceable, therefore adhering to the guidelines of Article 7 GDPR (Intersoft Consulting, 2019).
Data Presentation
The results of the Leuven scale assessment indicate a positive correlation between children's well-being and their engagement in learning activities, this can be seen in the following results table:
Before Mindfulness Session
	Child’s Name (Anonymised)
	Wellbeing
	Involvement

	Participant 1
	3
	4

	Participant 2
	3
	3

	Participant 3
	4
	3

	Participant 4
	2
	3

	Participant 5
	2
	2

	Participant 6
	3
	2


 
After Mindfulness Session
	Child’s Name (Anonymised)
	Wellbeing
	Involvement

	Participant 1
	4
	4

	Participant 2
	3
	4

	Participant 3
	5
	5

	Participant 4
	4
	5

	Participant 5
	4
	3

	Participant 6
	3
	3



Transcripts from the focus groups can be found in Appendix 3.
Results and Discussion 
The anonymized data table in Appendix 2 illustrates the impact of a mindfulness session on the wellbeing and involvement levels of six participants. A notable trend emerges in the improvement of wellbeing post-session, with participants 1, 3, 4, and 5 displaying increased scores. Particularly, Participant 3 exhibits a significant rise from 4 to 5 in wellbeing. However, involvement levels show mixed responses, with some participants experiencing an increase (1, 2, and 4), while others remain consistent (5) or slightly decrease (3 and 6). Notably, Participants 1 and 4 consistently demonstrate positive changes in both wellbeing and involvement, suggesting a robust response to the mindfulness session. Despite minor fluctuations, Participants 2 and 6 also show some positive trends. Overall, the findings indicate a generally positive impact on wellbeing, albeit with variations in involvement levels among participants. Further exploration of individual differences and influencing factors could provide deeper insights into the observed trends.
The thematic analysis of the transcripts from two mindfulness focus groups reveals several common themes among the participants' experiences with mindfulness breathing sessions. Participants consistently express feelings of calmness, happiness, and relaxation during and after the mindfulness sessions. They associate the practice with positive emotional states, such as feeling good in their head and heart, and feeling happy and relaxed. Some participants describe physical sensations during the mindfulness breathing, such as feeling calm in their head and heart, experiencing relaxation or tiredness in their bodies, and even experiencing tickling sensations in their noses while breathing out through their nostrils. Moreover, several participants mention feeling happier because they believe they work better after engaging in the mindfulness breathing practice. This suggests a perceived improvement in their ability to concentrate and focus on tasks following the session. Additionally, one participant expresses feeling calmer when it is quiet but experiencing discomfort, such as a headache, when the environment is noisy. This indicates a heightened awareness of and sensitivity to environmental stimuli, suggesting that mindfulness practice may enhance participants' ability to regulate their responses to external factors. Overall, the thematic analysis highlights the positive impact of mindfulness breathing sessions on participants' emotional well-being, physical sensations, focus, and sensitivity to environmental stimuli. These findings underscore the potential benefits of integrating mindfulness practices into educational settings to promote holistic student well-being and academic performance.
The combined findings from both the quantitative and qualitative aspects suggest a generally positive impact of mindfulness sessions on participants' well-being and emotional experiences. Quantitative data from the anonymized table in Appendix 2 indicate a notable improvement in well-being post-session for several participants, with some showing consistent positive changes in both well-being and involvement levels. However, involvement levels exhibit mixed responses among participants, indicating variations in their engagement with the mindfulness sessions. On the qualitative side, thematic analysis of focus group transcripts reveals common themes of calmness, happiness, and relaxation experienced by participants during and after mindfulness breathing sessions. Participants associate the practice with positive emotional states and describe physical sensations indicative of relaxation and heightened awareness. Additionally, some participants report perceived improvements in concentration and task performance following the sessions. Overall, the findings suggest that mindfulness sessions contribute positively to participants' emotional well-being, physical sensations, and focus. While quantitative data indicate variations in involvement levels among participants, qualitative analysis highlights consistent themes of positive emotional experiences and enhanced awareness. These findings underscore the potential benefits of integrating mindfulness practices into educational settings to support students' holistic well-being and academic performance. Further exploration of individual differences and influencing factors could provide deeper insights into the observed trends and inform future mindfulness interventions.
Conclusions
To conclude, the findings of this study suggest that the implementation of mindfulness sessions in Year 1 classrooms can have positive effects on pupil relaxation, engagement, and overall wellbeing. The observed improvements align with existing research from Vickery & Dorjee (2016) and Amundsen et al. (2020); indicating the potential benefits of mindfulness practices for young children. By incorporating mindfulness into their daily routine, Year 1 pupils demonstrated increased relaxation and enhanced engagement with learning activities. Furthermore, the reported improvements in wellbeing indicate that mindfulness may serve as a valuable tool for promoting mental health and emotional regulation among young learners. However, it is essential to acknowledge the limitations of this study, particularly its small-scale nature. The case study design, while providing valuable insights into the perceptions and experiences of Year 1 pupils, may not fully capture the diverse range of factors influencing the effectiveness of mindfulness interventions in school settings. The limited sample size and scope of the study may also impact the generalizability of the findings to broader populations. Overall, the findings offered a valuable insight into the perceptions and behaviour changes in year 1 pupils after the implementation of mindfulness sessions, however, the reliability must be considered, however, based on the case study at hand it is evident that mindfulness has a positive impact on children, much like suggested by Vickery & Dorjee (2016) and Amundsen et al. (2020).
Recommendations
With reference to the research methods and the lack of consent forms creating a small-scale case study it is worth considering the reliability of the data collected, as there is a very one-dimensional aspect to the data gathered the reliability must be questioned. A recommendation for this would be to consider further research surrounding daily mindfulness sessions and the perceptions of the year 1 pupils, due to the timescale and scale of the school this was not possible for the case study at hand, however, if a future case study were to be conducted a suggestion of a longer timescale and larger scale investigation may improve the reliability of the results.
In addition to this, a suggestion to investigate at more than one school may be a constructive suggestion for further case studies as this would offer a more diverse yield of data and give the researcher a balanced set of results that would offer more support when attempting to investigate. 
Overall, there were limitations that occurred because of maintaining ethical standards and this is an aspect that is non-negotiable for a case study due to the ethical considerations, all participants must have consent, however with minimal consent it does not allow for a diverse yield of data and this is evident within this case study, a larger scale case study may avoid this issue in future.
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Appendices

Appendix 1: Ethical Considerations Form
APPLICATION FOR ETHICAL APPROVAL
	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name: 
	Iestyn Roberts

	2
	Tick all boxes that apply:
	Member of staff:
	
	Honorary research fellow:
	

	
	Undergraduate Student
	
	Taught Postgraduate Student
	 X
	Postgraduate Research Student
	    



	3
	Institute/Academic Discipline/Centre:
	University of Wales Trinity Saint David (Athrofa)


	4
	Campus:
	SA1 Swansea Waterfront Campus


	5
	E-mail address:
	1902890@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	07813623181


	
	For students:

	7
	Student Number:
	1902890

	8
	Programme of Study:
	PGCE Primary

	9
	Director of Studies/Supervisor:
	Jayne Morgan





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	X
	NO
	  ☐ 

	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	  ☐ 
	

	
	
	Institute Research Committee
	  ☐ 
	

	
	
	Other (write in)

	  ☐ 
	



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	        X

	2
	UWTSD Research Data Management Policy
	X

	3
	[List any other relevant documents here] (BERA 2018)
	X



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	  ☐ 
	NO
	

	5
	Are you in receipt of a KESS scholarship?
	YES
	  ☐ 
	NO
	    

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	  ☐ 
	NO
	

	7
	
	Employed
	YES
	  ☐ 
	NO
	    

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	  ☐ 
	NO
	  

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	  ☐ 
	NO
	




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	  ☐ 
	NO
	  ☐ 

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What are the Perceptions of Year 1 Pupils in South Wales Surrounding Daily Mindfulness Sessions in the Classroom on Wellbeing.

	2
	Proposed start date:
	14th of March 2024
	Proposed end date:
	31st of July 2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

In the exploration of Year 1 pupils' perceptions regarding daily mindfulness sessions in the South Wales classroom and their impact on well-being, a comprehensive and mixed-methods research approach is proposed. To capture the diverse aspects of this phenomenon, both qualitative and quantitative methods will be employed.
 
One key component of this research involves the use of age-appropriate surveys and questionnaires. These instruments will be meticulously designed to gather quantitative data on pupils' perceptions of daily mindfulness sessions. These will include open-ended items to capture detailed qualitative insights.
 
Complementing the quantitative data collection, individual or group interviews with Year 1 pupils will be conducted. This qualitative approach aims to delve deeply into pupils' experiences and feelings concerning mindfulness practices. Through interviews, researchers can uncover nuanced perspectives, allowing pupils to express their thoughts and emotions in their own words. This qualitative dimension adds depth and context to the quantitative findings, contributing to a more comprehensive understanding of the impact of mindfulness on well-being.
 
Observational methods will be employed as another facet of this research. Researchers will directly observe pupils during and after mindfulness sessions, recording behaviours, levels of engagement, and any visible changes in well-being indicators. These observations provide real-time insights into the immediate effects of mindfulness practices on pupils, capturing subtle nuances that may not be evident through other methods. These observations will be accompanied by the well-being Leuven scale.
 
To quantitatively measure well-being, established well-being measurement tools designed for young children will be utilized. These tools encompass indicators related to emotional well-being, stress levels, attention, and overall mood. The systematic use of such measures adds a quantitative layer to the assessment, offering structured data on various dimensions of pupils' well-being.
 
Lastly, focus group discussions with Year 1 pupils will be organized. This qualitative method fosters peer interaction and group dynamics, allowing for the exploration of shared perceptions and the identification of common themes related to well-being. Through focus groups, researchers can uncover collective experiences and perspectives, enhancing the overall richness of the qualitative data.
 
In summation, this comprehensive and integrated research strategy, combining surveys, interviews, observations, well-being measures, and focus groups, aims to provide a nuanced and thorough exploration of Year 1 pupils' perceptions regarding daily mindfulness sessions and their impact on well-being in the South Wales classroom setting.
(this box should expand as you type)

	4
	Research Question
What are the Perceptions of Year 1 Pupils in South Wales Surrounding Daily Mindfulness Sessions in the Classroom on Wellbeing.
(this box should expand as you type)

	5
	Aims of Research Activity
This research question aims to assess the perceptions of year 1 pupils in South Wales around daily mindfulness sessions in the classroom before teaching and learning.
(this box should expand as you type)

	6
	Objectives of Research Activity
The objectives of exploring the perceptions of Year 1 pupils in South Wales regarding daily mindfulness sessions in the classroom prior to teaching and learning are as follows:
1.Assess Well-being Impact: Evaluate how mindfulness sessions influence the emotional and mental well-being of Year 1 pupils, examining whether these practices contribute to a positive and supportive classroom atmosphere.
2.Evaluate Effectiveness: Assess the effectiveness of integrating daily mindfulness into the school routine by obtaining feedback from pupils on the intended benefits, such as improved focus, reduced stress, and enhanced emotional regulation.
3.Tailor Mindfulness Practices: Gain insights into pupils' preferences and experiences to inform the design and delivery of mindfulness sessions. Identify areas for potential improvement or customization to better meet the needs of Year 1 learners.
4.Understand Learning Environment Contribution: Investigate how mindfulness practices contribute to the overall learning environment, exploring whether these sessions create a conducive atmosphere for effective teaching and learning.
5.Inform Educational Practices: Provide valuable information to educators, researchers, and policymakers about the impact of mindfulness on young learners. Use the findings to inform educational practices, potentially influencing the integration of mindfulness into early education curriculum and policies.
6.Contribute to Research Discourse: Contribute to the broader educational research discourse by offering insights into the perceptions of Year 1 pupils regarding mindfulness practices. Share findings that may contribute to the ongoing dialogue on the role of mindfulness in early education.
7.Enhance Holistic Understanding: Develop a holistic understanding of the role of mindfulness in the daily lives of Year 1 pupils, considering its potential effects on both their well-being and academic engagement.
In summary, the objectives aim to comprehensively explore the impact of mindfulness on Year 1 pupils' perceptions, providing actionable insights for educators, researchers, and policymakers in optimizing the integration of mindfulness practices in early education.
(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	To comprehensively explore the perceptions of Year 1 pupils in South Wales regarding daily mindfulness sessions in the classroom and their impact on well-being, a multifaceted research approach is proposed. This involves a combination of qualitative and quantitative methods. Focus group interviews will be conducted with Year 1 pupils to delve deeply into their experiences and emotions related to mindfulness practices, offering a nuanced understanding of the impact on their well-being. Observational methods will be employed to directly observe pupils during and after mindfulness sessions, recording engagement levels, and any visible changes in well-being indicators. The use of established well-being measurement tools designed for young children such as the Leuven scale will further contribute to the quantitative assessment of emotional well-being, stress levels, attention, and overall mood. Lastly, focus group discussions with Year 1 pupils will be organized to encourage peer interaction, fostering group dynamics and allowing for the exploration of shared perceptions and common themes related to well-being after the completion of the mindfulness session. This comprehensive research strategy aims to provide a holistic understanding of how daily mindfulness sessions influence the well-being of Year 1 pupils in the classroom setting.
Consent will be gained through consent forms sent to parents of the pupils; children will also have the right to withdraw. Furthermore, the use of a Leuven scale will allow for data regarding their well-being and engagement.
(this box should expand as you type)

	
	Location of research activity
Identify all locations where research activity will take place.

	8
	Primary School in South Wales
Year 1 Classroom.
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	Not Applicable.
(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	     X

	
	
	YES
	  ☐ 

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

Not Applicable.
(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	  ☐ 
	  ☐ 

	13
	A resilient Wales
	  ☐ 
	  ☐ 

	14
	A healthier Wales
	   X
	  ☐ 

	15
	A more equal Wales
	  ☐ 
	  ☐ 

	16
	A Wales of cohesive communities
	  ☐ 
	  ☐ 

	17
	A Wales of vibrant culture and thriving Welsh language
	  ☐ 
	  ☐ 

	18
	A globally responsible Wales
	  ☐ 
	  ☐ 

	19
	If YES to any of the above, please give details:

	
	This would apply to a ‘healthier Wales’ because the implementation of mindfulness is a form of well-being enhancement and therefore works towards the improvement of mental health.
(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	  X
	  ☐ 

	2
	Use of interviews?
	X
	  ☐ 

	3
	Use of focus groups?
	  ☐ 
	X

	4
	Use of participant diaries? 
	  ☐ 
	    X

	5
	Use of video or audio recording?
	  ☐ 
	X

	6
	Use of computer-generated log files?
	  ☐ 
	X

	7
	Participant observation with their knowledge?
	X
	  ☐ 

	8
	Participant observation without their knowledge?
	   
	X

	9
	Access to personal or confidential information without the participants’ specific consent?
	  ☐ 
	X

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	  ☐ 
	X

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	  ☐ 
	   X

	12
	Investigation of participants involved in illegal activities?
	  ☐ 
	X

	13
	Use of procedures that involve deception?
	  ☐ 
	X

	14
	Administration of any substance, agent or placebo?
	  ☐ 
	X

	15
	Working with live vertebrate animals?
	  ☐ 
	X

	16
	Procedures that may have a negative impact on the environment?
	  ☐ 
	X

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	   X
	  ☐ 

	
	Details of any other primary data collection method:

Leuven Scale (Wellbeing)

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	  ☐ 
	  X

	2
	Adults (over the age of 18 and competent to give consent)?
	  ☐ 
	  X

	3
	Vulnerable adults?
	  ☐ 
	  X

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	X
	  ☐ 

	5
	Prisoners?
	  ☐ 
	X

	6
	Young offenders?
	  ☐ 
	X

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	  ☐ 
	X

	8
	People engaged in illegal activities?
	  ☐ 
	X

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	  ☐ 
	X

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	Approximately 22, within the group of twenty-two they will be split into groups of 5 for a focus group and a group of five for the observation (Leuven scale method).
5 for each method.

(this box should expand as you type)

	11
	Who will the participants be?

	Students in a year one classroom.


(this box should expand as you type)

	12
	How will you identify the participants?
	Random Selection.


(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	x
	  ☐ 
	  ☐ 

	14
	Will you tell participants that their participation is voluntary?
	   X
	  ☐ 
	  ☐ 

	15
	Will you obtain written consent for participation?
	   X
	  ☐ 
	  ☐ 

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	    X
	  ☐ 
	  ☐ 

	17
	If the research is observational, will you ask participants for their consent to being observed?
	X
	  ☐ 
	  ☐ 

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	    X
	  ☐ 
	  ☐ 

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	X
	  ☐ 
	  ☐ 

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	X
	  ☐ 
	  ☐ 

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	X
	  ☐ 
	  ☐ 

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	  ☐ 
	X
	  ☐ 

	25
	Is specialist electrical or other equipment to be used with participants?
	  ☐ 
	X
	  ☐ 

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	  ☐ 
	X
	  ☐ 

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	  ☐ 
	   X
	  ☐ 

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	  ☐ 

	
	
	No
	X

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

Risk that participants may feel coerced into giving positive or biased responses.

Potential for discomfort and disagreement.

Emotional distress.
(this box should expand as you type)
	How you will mitigate the risk to participants:

Prior to the focus group participants will be provided with a participant information sheet (parents of the participants also) and the sheet will also intend on attaining consent from caregivers of the participants. To avoid the risk of participants feeling coerced, a debrief and synopsised transcript of the discussion will be available to participants and caregivers following the discussion.

To avoid discomfort and disagreement during the focus group discussion I will develop a discussion guide with I will define the parameters and scope of the questions being discussed. Participants will be given a participant information sheet intended to remind them of the following:
Context and background to the research; Purpose of the discussion; Use of the data gathered in the discussion; Closure and briefing on the use of the information and data gathered in the discussion.
I will moderate the discussion, providing reminders throughout as to the purpose of the discussion to ensure professional decorum is maintained in line with UWTSD codes of conduct as well as the EWC code of conduct. During the discussion surrounding wellbeing and mindfulness if group member begins to become critical in a way that exposes the participants to any degree of risk of individuals or UWTSD, i will remind the participants of their obligations with regards to professional conduct.

I will ensure access to appropriate support should this become evident that emotional distress has occurred and i will revise the approach being taken.
I will work with gatekeepers in clarifying the availability of support services for those participating in the research.
Furthermore, i will work collaboratively with gatekeepers in exploring any issues that may arise during the focus groups which may be a cause of distress to each of the young people taking part in the research.
I’ll be clear with the children regarding the conduct of the interviews, the area to the covered, and their right to stop and withdraw at any time. I will consult with staff and parents/guardians to gain an understanding of personal circumstances of the children to ensure that they are conducted in a sensitive way and that the subject matter does not distress.
I will ensure, as fully as possible, that participants understand the nature of the research, its purposes, and possible implications to avoid misunderstandings and manage expectation. Ensuring regular follow-up conversations to communicate and re-affirm consent and to update them on the progress of the research.


(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Allegations while conducting interviews.

Disturbance to relationships with staff.

Accusations of fabrication or falsification of data.

Concerns of coercion,

Participants may wish to withdraw.

Confidentiality breach due to data being accidentally released.

Risk relating to the possibility of unexpected negative emotions of the interviewees.

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

Ensuring suitable access to a space that secures confidentiality of the participants whilst also being visible to other colleagues.

Clarification will take place with all participants regarding the access to transcripts of interviews or field notes. Debriefing with participants will take place including recapping and clarification where necessary surrounding the contributions they have made. Working with gatekeeper to promote a comprehensive understanding of the nature of the project. 

It will be made explicit that the participants are free to disengage and in the event of this it will not impact on assessment or outcomes of their programme of study.

In the case of withdrawal from the student group, discussions would be conducted with the remaining participants and new participants will be recruited if necessary. All participants will be fully briefed, and consent will be sought. 

The research will be stored on the UWTSD cloud (OneDrive) that is password and authenticator protected. Additionally, GDPR statements will be included in any participant information and consent and that the researcher has completed training on GDPR and will ensure that all information will be kept in a secure password protected cloud and not on any hard drive or hard copy.

Be cautious about the places to conduct the interviews and choose a quiet public place. The participants (as well as parents of participants) will be assured that all of the personal data will be stored in a safe place such as the university OneDrive system which is password and authenticator protected.
All related laws and regulations will be studied and adhered to avoid unintentional misconduct.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Reputational damage.
(this box should expand as you type)
	How you will mitigate the risk to the University:

Ensuring I adhere to the UWTSD code of ethics and research standards and commonly agreed standards of good practice.
Compliance with data storage regulations and university guidelines and security procedures.
Ensure that research methodology is robust and that methods used are appropriate.
Adhere to the UWTSD code of conduct and the EWC code of conduct as a teacher.
Establish clarity regarding procedures on reporting of disclosures in field work and settings.
Work with partners to promote a comprehensive understanding regarding the nature of the research to avoid misunderstandings and manage expectations.
(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Carbon footprint,

Use of paper.

Travel.
(this box should expand as you type)
	How you will mitigate the risk to environment:
This research will use mostly electronic systems and the use of paper will be limited to essential usage only, travel to placement is also essential.
(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	X
	  ☐ 
	  ☐ 

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001827324773



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	On request I will be able to give the headline findings of my research.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	I will send out a consent form with information regarding the research to parents of the participants prior to the research.
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	I will not include any identifiable information meaning none of the participants are identifiable.


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	X

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	X
	  ☐ 

	6
	University computers?
	  ☐ 
	X

	7
	Private company computers?
	  ☐ 
	X

	8
	Home or other personal computers?
	X
	  ☐ 

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	X
	  ☐ 

	10
	“Cloud” storage or websites?
	X
	  ☐ 

	11
	Other – specify:

	  ☐ 
	X

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data will be kept in password protected devices. All participants will be given a unique identifier to ensure that all participants will be anonymised and not identifiable. The UWTSD Office 365 website will be used as a cloud storage if needed and this is also password protected and requires authentication upon entry. The information will only be kept during the research project and then it will be erased to further ensure it is unattainable at later dates. Participants will have the right to ask to see the data collected relating to them until the end of the project and deletion of the files. Paper copies will be in a locked file cabinet until the end of the research project, upon completion they will be destroyed.

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	  ☐ 
	X

	14
	Sharing of data with others at the University outside of the immediate research team?
	  ☐ 
	X

	15
	Sharing of data with other organisations?
	  ☐ 
	X

	16
	Export of data outside the UK or importing of data from outside the UK?
	  ☐ 
	X

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	  ☐ 
	X

	18
	Publication of data that might allow identification of individuals?
	  ☐ 
	X

	19
	Use of data management system?
	  ☐ 
	X

	20
	Data archiving?
	  ☐ 
	X

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Myself and participants/parents caregivers of the participants upon request.


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Myself only.


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. Upon reception of the result of the research project all files will be erased, and paper copies will be shredded. 


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	X

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	X




SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	I.Roberts
	Date:
15/03/24



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Lillian Martin
	Date:
18/03/24

	3
	Signature:
	
LYL Martin
	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:


	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	  ☒ 
	I have read the guidance notes supplied before completing the form.

	  ☒ 
	I have completed ALL RELEVANT sections of the form in full.

	  ☒ 
	I confirm that the research activity has received approval in principle

	
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	  ☐ 
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	  ☒ 
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	  ☒ 
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



Appendix 2: Leuven Scale Results
Before Mindfulness Session
	Child’s Name (Anonymised)
	Wellbeing
	Involvement

	Participant 1
	3
	4

	Participant 2
	3
	3

	Participant 3
	4
	3

	Participant 4
	2
	3

	Participant 5
	2
	2

	Participant 6
	3
	2


 
After Mindfulness Session
	Child’s Name (Anonymised)
	Wellbeing
	Involvement

	Participant 1
	4
	4

	Participant 2
	3
	4

	Participant 3
	5
	5

	Participant 4
	4
	5

	Participant 5
	4
	3

	Participant 6
	3
	3


 
 
	1: Extremely Low
	2: Low
	3: Moderate
	4: High
	5: Extremely High





Appendix 3: Transcripts from Focus Groups
Mindfulness Focus Group 1:

[bookmark: _Int_AHRfeXek]IR: Do you remember our special breathing we do in class.
[bookmark: _Int_Qthn2guI]All: Yes.
[bookmark: _Int_hqogZMmb]P1: Its cool, it makes me calm in my head.
[bookmark: _Int_AdFrLNid]IR: How does it make you feel like that.
[bookmark: _Int_6Lm0Ig3U]P1: It makes me feel good in my head and my heart.
[bookmark: _Int_UMLHWC32]P2: Just calm.
[bookmark: _Int_47mX3Wwk]P3: It makes me feel calm, sometimes I feel funny.
[bookmark: _Int_KFYE9sQi]IR: What do you mean by funny?
[bookmark: _Int_woHVxyox]P3: When I have to breathe out through my nose it tickles my nose.
[bookmark: _Int_MKzC8hha]P1: Just happy.
[bookmark: _Int_NkMB2ZLc]Completed a session of mindfulness with the focus group.
[bookmark: _Int_MZKCo653]IR: What about now, how do you feel?
[bookmark: _Int_aFpy22tO]P1: My body has ‘laxed’ (Relaxed).
[bookmark: _Int_yJgZivs5]P2: It made me tired.
[bookmark: _Int_9PGLVVd9]P3: It made me so tired.
Mindfulness Focus Group 2:

[bookmark: _Int_x9LvPt6D]IR: Do you remember our special breathing we do in class.
[bookmark: _Int_nD7DB4Zz]All: Yes.
[bookmark: _Int_8kKp0bk5]IR: What did you think of it, how does it make you feel.
P6: Happy.
P5: Happy, relaxed.
P4: Happy because I do work better.
Completed a session of mindfulness with the focus group.
[bookmark: _Int_BiJCPosh]IR: What about now, how do you feel?
[bookmark: _Int_KqX0DnMs]P6: So happy, so calm and happy.
P5: Calm.
P4: Calm and happy.
[bookmark: _Int_dZ2sZwjq]HR: Calmer when its quiet but my head hurts when it is noisy.


	
	
	



