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Targets from my previous assignment

	Target
	How I have addressed it in this work

	Please revise the correct protocols for Harvard referencing to improve precision and accuracy -  citing and paraphrasing in text; and initials of authors - formatting references - reference list) 


	I have ensured to look over the Harvard referencing to ensure accuracy through my written work – this can be seen throughout my assignment in a variety of different paragraphs. 

	
Please check your use of the apostrophe in place.

	I have extensively looked over my assignment to ensure that my grammar is correct and apostrophes are in place when needed. This is evident throughout my assignment. 

	Use your professional standards and relevant literature to guide next steps. What impact will your findings have on your own future teaching practice?


	In my conclusion, this can be found to assess and reflect on my findings and how I would develop them into my own practice and future teaching. 





Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.


[bookmark: _Int_WPU7kx5r][bookmark: _Int_rWthMhUu][bookmark: _Int_H9dmSviH][bookmark: _Int_UjaZbG83]Community has always been emphasised as a pivotal inclusion to children’s learning, as children’s development is a process of bi-directional and reciprocal relationships between the developing individual and those in surrounding environments, for instance, teachers, parents, mass media and neighbouring communities (Bronfenbrenner, 1979, p. 245). School community projects are introduced to continue this inclusion of learning, Gunstone (2017), expresses that school community programs involve schools working with many diverse groups including families, youth groups, heritage sites and other community organisations. Through these collaborations,  enhancement of educational experiences by integrating community resources into the learning process is obtained. Through experience of teaching 7–11-year-olds, ideas were formed on how to connect the pupils to the community and by recognising the impact stories had on the pupil's curiosity, empathy, confidence, and literacy skills, a proposal was established. This proposal introduces a ‘story swap’ which is a school community project that will connect with the wider community by working with old and young members of the community to share stories. Furthermore, the proposal will work with families, where pupils will be able to bring in family members into the school and share their stories. Through the proposal of ‘story swap’ it will allow for children to build on their language and literacy skills as they will be involved in drafting these stories into a book which will reflect the whole community. The paramount focus of ‘story swap’ is to build on relationships between the school, families, local organisations, and the wider community and thus, promote a sense of belonging and Cynefin into the community and introduce an inclusive, connected, and supportive environment. 

[bookmark: _Int_gkDJV0ik][bookmark: _Int_KzigriIJ]This community project proposal builds on the Welsh curriculum (2022), as there is pivotal emphasis on the link between language, literacy, and communication skills in order for pupils to become capable and informed citizens of Wales and the world. Therefore, through the project proposal of ‘story swap’ pupils will be able to develop not only their literacy and language skills but also surround themselves with authentic learning as they will be listening to stories from both their own cultures and of other cultures. However, Wales performance regarding literacy and language skills has been on the decline. Save the children (2016) research discovered that eight in ten children join school struggling to speak full sentences and this continues towards key stage two. Estyn (2021) concludes that although literacy and language have increased slightly over the years the overall standards of literacy and language are similar to those reported in 2016. Therefore, this suggests there has not been an overall impact on increasing  language and literacy skills in pupils, thus the introduction of the ‘story swap’ proposal and it’s active engagement nature aligns with the child, as Bruner (1983), argues that at this stage learners are widely social and communicative therefore, ‘story swap’ caters to their needs in developing their language and literacy skills and overall, may amplify Wales performance. 
[bookmark: _Int_czkTK3HN] Through, working with the community, ‘story swap’ vocalises the significance in developing not only pupils literacy and language skills but also relationships, as children will be able to attend local care homes and libraries where they will meet new people and listen to stories where they will be presented with new vocabulary. This is crucial as children learn best through collaboration and social interaction, as Vygotsky (1978, p.28) states that, learning awakens a variety of internal developmental processes that can operate only when a learner is interacting with others in their environment. Furthermore, Yusof (2021), explores Vygotsky’s (1978) theory of a more knowledgable other which relates to ‘story swap’ as more knowledgable members of the community for instance, parents, grandparents will be sharing their stories with the pupils which will allow the pupils to expand their language and literacy skills, as they will be learning new vocabulary and broadening their understanding of different cultures,  which is of importance within the Welsh curriculum as it  fosters a sense of inclusivity and appreciation of diverse and different backgrounds. This further aligns with UNCRC (2022),  article 29, which underlines the essence of children learning  about their own culture and other cultures to promote respect and understanding. 

In regard, to building relationships within the community, ‘story swap’ offers this in relation to strengthening school and home relationships through  inviting guardians/families into the school to share their stories with children, teachers and other families. This is fundamental for pupils achievement and well-being,  as Harris and Goodall (2007, p.14) implies that effective parent engagement is the most powerful school improvement lever. Desforges and Abouchaar (2003) agree, with this statement as they conclude the degree in which families engage with their child’s learning has six times the influence over a child’s educational achievement. Therefore, emphasising the potential impact of ‘story swap’ as, through families and guardians involvement, pupils' attainment and learning will develop substantially.  However, it must be considered that not all parents are able to be involved in their child’s education due to unpredictable schedules which results in minimal time (Swap, 1993). It must also be recognised that not all parental ethnic groups nor all socio-economic groups feel welcomed by schools, which results in a weakened relationship between schools and families. Yet, through ‘story swap’ it can encourage involvement from all families and backgrounds to ensure an inclusive and represented image. As in accordance to article 12, of the UNCRC (2022), all children should have the rights to participation and expression, which is reflected within the proposal ‘story swap’ as one of main purposes is to receive participation from families, the community and school in order to promote inclusivity. 

[bookmark: _Int_5SpwPJGi][bookmark: _Int_ZRmPI3Dw][bookmark: _Int_21xaMCwi][bookmark: _Int_TnFYwp2T][bookmark: _Int_IZzszVJJ][bookmark: _Int_scAS9jjR][bookmark: _Int_i1duGTr5]Moreover, the proposal of ‘story swap’ enables for a sense of identity and belonging to be built within the community and school. For instance, the curriculum of Wales (2022), introduces the word Cynefin, which translates to the place where we feel we belong, yet it is not just a place in a geographical sense but a historic, cultural and social place which continues to shape the community which inhabits it (Welsh government, 2020). Through, ‘story swap’ Cynefin can be established as it brings about all members of the community, to share their stories with the younger generation and allows for families to be invited into the school and for the pupils to visit local care homes and libraries to strengthen their bonds with the community. Furthermore, it introduces many different cultures to be shared, as in School X there are many Polish, Romanian, Islamic and Caribbean pupils which brings a sense of inclusivity, as Ofsted (2019), continues to promote the significance of inclusive practice to ensure that pupils and families feel a sense of belonging, as without the proposal of ‘story swap’ some families in the area  may feel that they do not belong. Therefore, emphasising the importance ‘story swap’ would have in bringing all parts of the community together, as cultural values are woven into the fabric of everyday routines and interactions within the family and school and its of crucial necessity that this is upheld (Velez-Agosto et al, 2013). Yet, it must be noted that some family members may not wish to share their stories due to cultural sensitivities or if parents/guardians can not read or write, this proposal may cause them to shy away from joining.  Additionally, Maslow’s hierarchy of needs (1943) supports the influence of ‘story swap’ in building a sense of belonging as he states in his third levels of needs that learners require love and belonging. Hence, it is highlighted that a sense of belonging, and identity is developed through participation in community groups and social environments (Burleson and Thoron, 2014). Overall, emphasising how ‘story swap’ is crucial in developing belonging and identity, as Gray (2021), states that through developing a sense of belonging, pupils will increase their educational success and motivational outcomes which in turn raises attainment and builds the pupils of Wales into future successful learners. 

[bookmark: _Int_XL8y8tjk][bookmark: _Int_2RGQy3X7][bookmark: _Int_s7ABkHNS][bookmark: _Int_rPH3vLIm]The proposal of ‘story swap’ presents core project aims, as its fundamental priority is to strengthen school, home, and community partnerships whilst, also fostering inter generational connections and celebrating diversity and inclusion. Through these aims, the outcomes and intended impact is primarily to enhance pupils' literacy and language skills, to cultivate a sense of identity and belonging and to promote inclusive practice. Furthermore, these outcomes align with the Welsh curriculum of (2022), as it is of importance for all children to included and represented, as every learner matters and matters equally (UNESCO, in Crick, 2021, p.259). The proposal of story swap will be implemented slowly into schools, beginning with a project launch assembly where the children will be able to learn about what it is and its purpose. The school will then send letters home and emails to ensure that they gain consent from the parents and also to ascertain how many parents/guardians would like to take part. However, Brodieu (1986), suggests that not all parents/guardians may feel comfortable receiving a letter, especially if written in English or if there are low levels of literacy which could impact the involvement of the proposal. It will be conducted weekly, and will be supervised by the head teacher, class teachers for key stage 2 pupils and teaching staff support will also be included. Yet, Maslach et al, (2001), implies that this could lead to a ‘burnout’ for teachers and staff as there may be many expectations to complete on top of the proposal of ‘story swap’ especially with it being a weekly proposal. In relation to funding the proposal, it will be primarily through the school, although a parent teacher association scheme could raise money, for instance, a raffle could be held to fund materials such as blank notebooks for the children to write down the stories they hear. One of the main outcomes of this proposal is to enhance literacy and language skills within learners, as Halliday (1993, p.16) states the importance and power of language in shaping our consciousness. Therefore, ‘story swap’ provides a sense of development in this area, as story telling is the strongest predictor of literacy (Wells, 1986) which highlights its impact in enhancing learners language and literacy skills, as through ‘story swap’, the pupils will be introduced to a wide range of stories where they will listen and transcribe them. It is further emphasised through making personal connections, as the pupils' parents will come into school and share their stories, this will thus encourage the learner to engage deeper and shape their understanding of language (Rosenblatt’s, 1978). In contrast, it must be considered that bringing in parents to share stories may hinder pupils' language skills, as through Bernstein (1971) language codes theory, suggests that some individuals use different codes and wording depending on social class and context. 

In relation to measuring the impact of the proposal of ‘story swap’, the school will assess how effective the community project proposal has been through family and parental feedback. This will be conducted after trialling the proposal for over four weeks, School X will then send out feedback forms to parents and guardians for their views on whether ‘story swap’ has been impactful in enhancing learners' literacy and language skills. Bhargavi (2024), implies that parental feedback is crucial as through story swap as  it offers the opportunity for parents and guardians to come into the school and see their children learning. Through parent and guardian feedback the school can  evaluate the impact of story swap as listening to families' ideas encourages pupils to flourish in their attainment (Hong, 2009). Additionally, parental feedback strengthens the school’s ties to families and community and it was discovered to be four times more likely to make significant gains in pupils reading and writing skills (Bryk et al, 2010). However, Green et al (2007, p.41), argues that some parents level of education may influence their views on whether they have sufficient skills and knowledge to engage with the feedback forms presented which may impede the impact of the proposal. Furthermore, Reay (1998, p.41) concludes that working class families and home-school relationships are about separateness therefore, suggesting working families feel alienated and may not reply to the feedback forms. Yet, ‘story swap’ proposes to overcome this challenge as it will welcome all families to school and thus, overall have a positive impact in strengthening family relationships within the school. 
[bookmark: _Int_EH83ZbRx][bookmark: _Int_nTwDgC9T]Moreover, a case study similar to ‘story swap’ was conducted in a primary school in Cornwall. The proposal was an intergenerational project named ‘linking lifetimes’ which bought different generations together to share and connect and learn through the common language of story (Volunteer Cornwall,2016). The school discovered through this proposal, school, community and family relationships strengthened as it invited an inclusive environment and allowed for a sense of identity and belonging to prosper within the school. It further echoes Bronfenbrenner’s (1979) ecological systems theory, as he states the crucial role relationships play in a learner’s development therefore, bringing families and attending local care homes and libraries develop relationships into a learner’s microsystem. Wilson et al (2002 p.9)  implies that creating a positive school environment through proposals such as ‘story swap’ and ‘linking lifetimes’ and by valuing diversity and inclusion within this proposal, it encourages a positive effect on a student’s relationship with the school. In reflection, Bernstein (1971), suggests barriers to both proposals, as he states that if there is inequality in access to education for families or community, this will thus create for an exclusion and damage relationships between the wider community and families. 

Firstly, the main strength of ‘story swap’ is that it fosters engagement and develops social skills within learners, as it strives to include all learners and families in order to share stories. This is of upmost importance as engagement is acknowledged as a critical factor in learning (Greenwood, 1991 and Mcwilliam et al, 1985, p.3). It is concluded that school and it’s environment plays an integral role in promoting student engagement and social interactions for instance, Dewey (1938) and Gutek (2014), note that learning should take place in a variety of social settings which highlights ‘story swap’ as the aim is to engage pupils in a number of settings within their community which develops their social skills. Through social interaction engagement grows as Flinders and Thornton (2013, P.92) reflect Dewey’s (1938) social theory, as effective education primarily develops through social interactions thus, ‘story swap’ offers for pupils to expand their language and literacy skills through the act of engagement. An opportunity that arises through story swap is the potential for intergenerational learning which develops mutual learning relationships between different generations and helps expand social capital and social cohesion. Furthermore, it is the means of building meaningful relationships and recognises culture, values, and traditions to be passed on (Drury et al, 2017). Gigliotti et al (2005), expands as he implies intergenerational relationships increase empathy in young children. Whilst Springate et al (2008), notes the enhancement of communication skills and self-esteem. 
[bookmark: _Int_p55It16T]On the contrary, there are weaknesses and threats to the proposal as a lack of parental and community engagement could occur due to power imbalances between school, community, and families. This is discovered to be especially true when parents come from different cultures, class backgrounds and low levels of educational attainment which may cause families to feel ‘judged’ by the school (Ames and Dickinson, 2004 p.2). Additionally, it is implied by Watt (2006 p.2), that levels of parental engagement differ by socio economic demographic characteristics such as gender, ethnicity and class, which fosters a sense of alienation which could impact ‘story swap’ as without engagement the proposal will be unsuccessful. A threat that could impose the proposal of ‘story swap’ is economic factors, as Nuffield foundation (2023), states the cost of living has effected participation from families in acts of volunteering/proposals due to financial strains. Moreover, limited school funding or cuts in school funding could impact the proposal as it was discovered that over 50% of schools have had to cut non-essential services as a result of the cost of living crisis (NFER, 2023). Therefore, suggesting the potential barriers that could impact the proposal of ‘story swap’ in regard to it’s success and it’s purpose in developing pupils literacy and language skills whilst, also laying foundations for community, school and family relationships to be established. 

[bookmark: _Int_OckoJGZl]In essence, the proposal of ‘story swap’ has raised a wide range of significant issues such as, community has been acknowledged as a vital component within learning, linking to Bronfenbrenner’s (1979), ecological systems theory highlights the importance of community involvement in regard to children’s development. This reflects ‘story swap’, as community is central in connecting learners with families and older community members, whilst further encouraging an inclusion of diverse and cultural backgrounds to be shared. This allows a sense of Cynefin to grow in communities and within learners and builds a sense of knowledge of different cultures and histories (Welsh curriculum, 2022). Through, this proposal it has reinforced my belief in an inclusive education system and the fundamental need for the role of culture, family and community in pupils education. This emphasises the QTS standards of adapting my teaching to respond to the needs of all pupils, for instance, ensuring that all pupils feel represented and are aware of cultural diversity. Furthermore, to value my wider professional responsibilities such as engaging with parents/families in order to strengthen relationships. In regard to reflection of this proposal on my own teaching practice it has allowed me to appreciate the learning that extends beyond the classroom and the vital need for community and identity in pupils learning. Following, this I intend to develop inclusive communication strategies and prioritise inclusion and belonging in future practice in order for all pupils to sense the feeling of Cynefin.
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

e Supports core curriculum goals — aligns to aims reading,
writing and spoken language.

e Enhances pupils engagement and motivation.

e Fosters a sense of belonging and identity for pupils within
the school.

e Strengthens home-school relationships within the school.

* Inclusive and accessible for all learners.

e Promotes oral communication and social skills.

Weaknesses

e Time constraints within a busy curriculum.

e Pupil participation may be an issue.

e Inconsistent parent and community engagement.
e Staff overload and ability.

e Risk of reinforcing inequality.

e Resource limitations.

EXTERNAL
(outside the school)

Opportunities

e Strengthens community connections.

e Promotes lifelong literacy and storytelling traditions.

e Fosters intergenerational relationships.

e Creates wider partnerships for example, local libraries, care
homes.

e Develops family learning opportunities.

Threats

e Limited community engagement.

e Cultural misunderstandings or sensitivities.
e Sustainability challenges.

e External resource dependence.

e Wider economic and political instability.

e Safeguarding and data privacy risks.





