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This resource pack has been developed in direct response to identified areas for improvement in classroom management at Gors Community Primary School. It aims to strengthen both behaviour and learning through a consistent, inclusive approach that fosters engagement for every child. This focus is informed by the 2024 Estyn inspection report for Gors Community School, which noted that “behaviour is generally good, but there are some instances of low-level disruption in lessons, which staff do not always manage effectively” (Estyn, 2024). The report also highlighted that teaching “does not always provide enough challenge” and that pupils are not consistently “actively engaged in their learning” (Estyn, 2024). These findings point to a clear link between classroom management and pedagogical effectiveness. Estyn further recommends that the school “sharpen evaluation processes to focus more closely on improving the quality and consistency of effective teaching across the school” to ensure all pupils are sufficiently challenged and engaged (Estyn, 2024). When behaviour is managed reliably and proactively, teachers are better positioned to deliver high-quality instruction that meets diverse learning needs.
Ellis and Tod (2018) emphasise that behaviour and learning are deeply interconnected, advocating for a relational approach that supports pupils’ social, emotional, and cognitive development. Their framework encourages educators to critically reflect on behaviour strategies and cultivate positive relationships that enhance both academic progress and wellbeing. Incorporating these principles into the resource pack promotes a more inclusive and coherent approach to behaviour, aligned with the school’s improvement priorities. 
Building on the concerns raised by Estyn, parents, and pupils, the resource pack places strong emphasis on the voice of the child. At Gors Community Primary School, pupils are actively involved in shaping behaviour and wellbeing strategies through regular School Council meetings and Rights Respecting Ambassador sessions (Gors Community Primary School, 2024). This participatory ethos aligns with findings from the School Health Research Network, which highlight that learners’ perceptions of fairness and safety in school are closely linked to their overall wellbeing and engagement (School Health Research Network, 2024). This emphasis on pupil voice is echoed by parental feedback, with some families expressing concern about inconsistent behaviour responses across staff (Estyn, 2024). Initiatives such as the Playground Buddy scheme and Pantri Pawb assemblies where pupils nominate peers for respectful behaviour via the Rights Respecting Cup further embed pupil voice into everyday practice. By integrating these elements into behaviour strategies, the school ensures that children feel heard and valued, reinforcing Estyn’s call for greater consistency and transparency. 
Building on this emphasis on pupil voice and inclusive practice, the development of the resource pack was further informed by research into effective strategies used in other Welsh primary schools. A review of recent Estyn inspection reports provided valuable insights into what works well in practice. Notably, the 2024 Estyn report for Ysgol Gynradd Gymraeg Tan-y-lan highlights the positive impact of pupil-led behaviour systems. The report states that “pupils’ wellbeing and attitudes to learning are a clear strength at the school” and that “pupils have established the behaviour management and reward methods, which have a highly positive effect on their attitudes to learning across the school” (Estyn, 2024). These findings support the inclusion of pupil-owned behaviour and learning ladders within the resource pack, reinforcing the importance of consistency, engagement, and shared responsibility. 
To support consistency and inclusion across the school, this resource pack introduces a whole-school Behaviour and Learning Ladder (see Appendix 1). The ladder is designed to promote positive behaviour, encourage pupil reflection, and provide a clear, visual structure for recognising and responding to behaviour. Each classroom will display the same ladder, and every child will begin the day at the central point: “Ready to Learn.” From this neutral starting point, pupils can move up or down the ladder based on their behaviour and engagement.
At the top of the ladder are four positive stages, each linked to a specific reward:
· Stage 1: Class Dojo points, which are visible on the interactive whiteboard and celebrated by pupils and families.
· Stage 2: Placement on the “Wow Wall,” a visible recognition space that celebrates effort and achievement.
· Stage 3: A positive message sent home to families, reinforcing the school–home partnership.
· Stage 4: A Headteacher’s Award, celebrated weekly with a hot chocolate session hosted by the Headteacher for pupils who consistently demonstrate outstanding behaviour and learning.
Below “Ready to Learn” are five warning stages (-1 to -5), which serve as opportunities for reflection and redirection. Pupils are encouraged to move back up the ladder at any time through improved behaviour and engagement. These stages are accompanied by clear, proportionate consequences such as missed playtime, parental contact, and involvement of senior staff. Stage 6, the lowest point on the ladder, represents exclusion and is considered a last resort. A range of preventative strategies and interventions are in place to avoid escalation to this level.
Importantly, this ladder was co-constructed with pupils, who shared their views on behaviour, fairness, and recognition. Their input shaped both the rewards and the language used at each stage, ensuring the system reflects their lived experiences and promotes a sense of ownership. This approach aligns with the school’s commitment to pupil voice and supports staff in applying behaviour expectations consistently across the school.   
Flowing from this, the ladder draws upon key national policies and educational theories to support consistent, inclusive, and child-led behaviour management across the school. The combination of consistent expectations and reflective opportunities promotes an inclusive learning culture that recognises each child’s capacity for growth and self-regulation. 
Building on this foundation, the Behaviour and Learning Ladder is closely aligned with the principles of the Curriculum for Wales, which places wellbeing, inclusion, and learner agency at the heart of educational practice. It supports the aims of the Health and Wellbeing Area of Learning and Experience (AoLE) by encouraging pupils to reflect on their choices, understand the impact of their actions, and develop respectful relationships. The guidance emphasises that learners should “understand the important role of social influences on their lives,” including “rules, social norms, attitudes and values,” and that “our decision-making impacts on the quality of our lives and the lives of others” (Welsh Government, 2020). These principles are embedded in the ladder’s structure, which promotes informed decision-making and emotional regulation through consistent expectations and opportunities for reflection. In doing so, it supports the development of “positive, informed behaviours that encourage them both to care and respect themselves and others” (Welsh Government, 2020). 
This emphasis on consistency and emotional safety is further supported by Paul Dix’s (2017) relational approach to behaviour management. He argues that “the adults who work with the most difficult behaviours are always in control of themselves before they attempt to take control of others,” and that when this mindset is embedded across a school, “there are no limits to achievements” (Dix, 2017, p.185). The Behaviour and Learning Ladder reflects this philosophy by promoting calm authority, predictable routines, and clear boundaries. Dix acknowledges that in some classrooms, “the wires have come crossed and behaviour becomes complicated to manage well,” with behaviour sometimes becoming “a game and not a responsibility” (Dix, 2017, p.25). The ladder helps to untangle this complexity by clearly separating “positive” and “negative” consequences, allowing pupils to understand expectations and respond accordingly. He also highlights the importance of repetition, noting that “it is your relentless repetition of them that makes the student feel safe enough to learn” (Dix, 2017, p.83). This principle is embedded in the ladder’s daily use, reinforcing consistent messages that support emotional regulation and readiness to learn. 
The Behaviour and Learning Ladder also reflects key principles of operant conditioning, as developed by B.F. Skinner. Skinner’s theory suggests that behaviour is shaped by its consequences, with positive reinforcement being more effective and enduring than negative reinforcement (Bates, 2023). This aligns with the ladder’s structure, which rewards positive behaviour through upward movement and encourages reflection and improvement when behaviour dips. Crucially, pupils are given the opportunity to climb back up the ladder at any time, reinforcing the idea that behaviour is not fixed but responsive to consistent, supportive guidance. 
William Glasser’s Choice Theory offers a complementary perspective by focusing on the internal motivations behind pupil behaviour. Glasser (1998) proposed that individuals act to satisfy five basic psychological needs: survival, love and belonging, power, freedom, and fun. When these needs are unmet, pupils may disengage or display challenging behaviour. More recently, Perrotta and Davis (2023) found that applying Choice Theory in classrooms can foster emotional regulation, personal responsibility, and stronger teacher-pupil relationships. The Behaviour and Learning Ladder reflects these principles by encouraging pupils to reflect on their choices and re-engage with learning in a restorative, non-punitive way. This approach supports autonomy and belonging, reinforcing the idea that behaviour improves when pupils feel empowered and supported. 
While the Behaviour and Learning Ladder is grounded in well-established behavioural and psychological theory, its implementation at Gors Community Primary School remains a work in progress. As both staff and pupils become more familiar with its restorative and reflective principles, its impact will continue to evolve. Initial pupil feedback, gathered through informal discussion (see Appendix 2), suggests that many children appreciate the opportunity to “climb back up” and feel more in control of their behaviour. This reinforces the ladder’s alignment with Choice Theory and its emphasis on autonomy, belonging, and emotional regulation. Ongoing reflection and adaptation will be essential to ensure the approach remains inclusive, consistent, and responsive to pupil needs.
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Appendix 2
Listening to Learners - Behaviour Ladders
October 2025
Class: Glyndwr
1. Can you explain how the behaviour ladders work? If you are doing great things you move up. If you are amazing you will get to the top.
2. How does it feel when you climb the ladder and are recognised for your positive behaviour? Exciting, motivated, amazing, encouraged – we wanted to do it.
3. How does it feel when you have to move down the ladder as a consequence of your negative behaviour? Upset, defeated, disappointed, angry, embarrassed.
4. Do you think the behaviour ladders motivate you to make better choices? All – yes
5. Do you think the behaviour ladders improve the behaviour of your peers in your class? All – yes
6. Have you noticed a difference in the behaviour of your class this school year? Can you give examples? Yes – a good way Everyone making an effort Everyone trying their best Suggestion – do they need to be reset every day? We almost get to the top and then it’s home time.
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