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Communication, Interaction, and Sensory Needs
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Communication and interaction 
Autistic children may experience differences in listening, communication, and social interaction, and often need support to understand spoken language, express themselves, mange overwhelming environments, and interact with peers. (Swansea Council, n.d).
[bookmark: _Int_BwrSHT3n][bookmark: _Int_eTwjA8SN]Primary pupils with ASD may experience a range of communication barriers that affect how they understand and engage in the classroom. Some children may be minimally verbal or non-verbal and rely on alternative forms of communication, such as gestures, pictures, or symbols to communicate their needs. These pupils may find it difficult to process spoken instructions or participate in classroom discussion without additional support. (National Autistic Society, n.d)
[bookmark: _Int_olsjQDoa][bookmark: _Int_4xolYplV][bookmark: _Int_snQOxmaM]As a Teaching Assistant, you can use a range of communication-focused strategies to support autistic pupils in classroom. Many pupils benefit from visual supports such as pictures or symbols that support understanding of what you are saying. Allowing extra processing time is also essential, as some pupils need longer time to make sense of spoken information before responding. Keeping your instructions short and focused also reduces the language load. Making communication more manageable for children who find verbal information overwhelming. These approaches enable autistic pupils understand others more easily and participate more confidently. These strategies are supported by the National Autistic Society (n.d). 
As a Teaching Assistant, the Additional Learning Needs Coordinator (ALNCo) plays a key role in helping you feel confident to support autistic pupils. The ALNCo provides ASD-specific training on different strategies such as visual supports, reducing sensory overload, creating predictable routines, and adapting communication, ensuring you have the correct tools to use with autistic learners. (Swansea Council, 2023). 
 

Understanding Autism Spectrum Disorder (ASD) in Education
What is Autism?
[bookmark: _Int_kFC96B9f][bookmark: _Int_JX27tlNr][bookmark: _Int_n9KJO4GQ]Autism spectrum disorder is understood as a                        lifelong disability that affects how a person                 experiences, understands, and interacts with                           the world. Autistic people may think, feel,                                  and communicate differently from a non-                            autistic person. Autism is described as a                           spectrum, meaning each autistic person has                         their own individual strengths, needs, and                        qualities, rather than a fixed set of traits. These can vary across situations and between individuals. (National Autistic Society, n.d) 
[bookmark: _Int_TSFD3z2j]The National Autistic Society (n.d) highlights that autistic people have different ways of communicating, sensory needs, and preferences for routines. They may use stimming to regulate emotions or express enjoyment, while some may use masking to fit into social expectations, which can be tiring.

Why inclusive practice matters
[bookmark: _Int_8NfoP7PI][bookmark: _Int_muZlhkFa]Greater Manchester Higher (n.d) explains that an inclusive education supports not only individual learners but society as a whole. It highlights that when schools adopt inclusive practice, they helps break down stereotypes, promote empathy, and create equal opportunities for all pupils. 
[bookmark: _Int_IJ7ipz5A][bookmark: _Int_sRekSBa1]The UN Convention of Rights (UNCRC) sets out a set of universal rights that apply to every child. Articles 2 (non-discrimination), 3 (best interest for the child), 12 (right to be heard), and 23 (rights of children with disabilities) act as guiding principles for all decisions affecting children, and they directly support inclusive practice by ensuring, schools recognise, value, and respond to every learner’s needs. For more details on these articles, visit UNICEF UK (UNICEF, n.d).
[bookmark: _Int_TmoJtQan][bookmark: _Int_4s1kc6G3][bookmark: _Int_mp1B4GAb]Kinnear et al. (2024) identify several significant sensory-related barriers that autistic learners encounter in school environments. These include overwhelming noise, bright lighting, crowded spaces, and unpredictable sensory input, all of which can trigger anxiety and make it difficult for the learners to focus or participate. Such barriers can have a negative impact on wellbeing, and overall quality of life. 
The authors emphasise that reducing sensory overload, improving staff understanding, and providing consistent support are key strategies for making inclusive learning more accessible to autistic learners. 
Supporting Learners with Autism Spectrum Disorder: Inclusive Practices for Teaching Assistants. 
[bookmark: _Int_OyRh66jm]Enhancing inclusive practice for autistic pupils through effective TA support.                                      

[image: ][image: ]
[bookmark: _Int_zRRykXXN](Wikimedia Commons, 2005             (BBC News, 2023)

The aim of this leaflet is to offer clear, evidence-based guidance for Teaching Assistants (TAs) who support autistic pupils in mainstream Welsh primary classrooms. It provides easy-to-follow explanations of common barriers pupils may face and outlines practical, inclusive strategies that TAs can use to support participation, wellbeing, and learning. By linking these approaches to Welsh legislation and rights-based practice, this leaflet aims to build TA confidence and promote inclusive support across everyday classroom routines.
  (Bright Heart Education, n.d.)
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Social inclusion and peer relationships
Peer relationships are an essential part of children’s social and emotional development, giving them opportunities to learn communication skill, build confidence and have a sense of inclusion. For autistic learners, forming these relationships can be challenging due to differences in communication, social understanding, and sensory processing. (Advanced Autism Services).                                                                  (Varthana, 2022).
[image: ]
[bookmark: _Int_YjWyZZfT][bookmark: _Int_q3yHgPoN][bookmark: _Int_I8t2G7op][bookmark: _Int_95EtuhIn]As a Teaching Assistant you make a significant difference deporting autistic pupils connect with their peers. Leicestershire Partnership NHS Trust, n.d) highlights that some autistic children benefit from gentle adult support to help them join in with peers, for example, being paired with a buddy at break tie or being encouraged to join a structured lunchtime club. These approaches give pupils predictable, low-pressure opportunities to interact with others. However, you must understand as a Teaching Assistant that not all children want this, and some may find adult-led social support overwhelming, so your role includes noticing the child’s preferences and respecting their needs for space.  
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(IStock, n.d)
[bookmark: _Int_4KQBLCTA]As a Teaching Assistant, you support Article 12 (children have the right to express their views in all matters affecting them and for those views to be taken seriously), by listening to the autistic pupil’s views about social situations and respecting how they want to interact with others.
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(Cabins for schools, n.d)
Sensory processing and learning environment
[bookmark: _Int_QapSZkAA]Many autistic pupils experience sensory differences meaning they can either be highly sensitive (hypersensitive) or less sensitive (hyposensitive) to sensory input including noise, light, touch, or smells. These sensory differences can make school environments overwhelming particularly in busy classrooms, hallways, or lunch halls. When pupils become overloaded by sensory input they may struggle to focus, communicate restart their emotions. (National Autistic Society, n.d).
[bookmark: _Int_k3Jhv6mz]The Welsh Government (n.d) highlights several practical strategies that Teaching Assistants can use to support autistic pupils’ sensory needs in school. As a TA, you play a key role in making environmental adjustments, such as reducing background noise with ear defenders, keeping learning areas uncluttered, and supporting pupils to access calm, low-arousal spaces when needed. You can also support pupils’ regulation by offering appropriate movement breaks throughout the day. Guidance further encourages you to use clear visual supports tools including now and next boards and visual timetables give pupils predictable structure. These visual structures help pupils manage transitions, understand routines, and feel more secure in their learning environment. 
[bookmark: _Int_BHlp47Zs]Supporting these strategies is The Equality Act (2010) which requires schools in Wales to make reasonable adjustments so that disabled students, including autistic children with sensory needs, are not placed at a disadvantage. 
[bookmark: _Int_AMcdmZ1p](WFS, n.d).                                                                  (Inclusive Teach, 2021
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Curriculum Access and Participation in Primary Education 

Accessing learning in primary lessons
[bookmark: _Int_6paG917B][bookmark: _Int_jhCMflgT][bookmark: _Int_ObMGfvuz][bookmark: _Int_vNBtTnVf][bookmark: _Int_14IaFqKx][bookmark: _Int_6XnfSpqg][bookmark: _Int_ATLePTny][bookmark: _Int_Fxyb5GoQ][bookmark: _Int_uA1Iv145]                                                  The Curriculum for Wales         1                                                           guidance emphasises that  1.                                                          all learners have different    1.                                                          strengths, needs, and ways 1.                                                          of processing information,   Q.                                                         and schools must design     1.                                                          learning that is accessible,   1.                                                          inclusive, and adaptable,     1.                                                          pupils can progress at their  *                                                            own pace. For autistic          .                                   learners, this means recognising that curriculum tasks place additional demands on them, particularly activities that involve working with others, solving problems without clear answers, or settling activities quickly. These demands can be more challenging for pupils who experience differences in communication, sensory processing or executive functioning, and may affect how they access learning in primary lessons. (Hwb, n.d). 
The Welsh Government (n.d) guidance highlights several strategies that Teaching Assistants can use to help autistic learners access learning more confidently in primary lessons. Visual supports, and ow and next boards can help pupils understand what to expect through the day. Clear, and consistent communication is also essential. By using short instructions, checking understanding, and preparing pupils for changes helps them manage tasks that involve working with others solving problems that do not have one clear answer.
[bookmark: _Int_njuDeHap][bookmark: _Int_Q8lu9czq][bookmark: _Int_uMpWTqXs][bookmark: _Int_pDWiurVD][bookmark: _Int_OmuQp5A3][bookmark: _Int_hLnKAIR6]The ALNET Act 2018 places a legal duty on schools in Wales to identify barriers to learning and put support in place so that pupils with ALN can access the curriculum. As a Teaching Assistant, you play a key role in this.                                                  You help put the child’s Individual                                                   Development Plan (IDP) into practice                                              by using strategies agreed for them,                                                 supporting their communication,                                                      sensory needs, and transitions during                                               primary lessons. (Welsh Government,                                              2018).                              
                                                                   (Dreamstime, n.d)
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(Early Autism Ventures, 2021)
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Legislation, Rights, and Policy
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(Together Scotland, 2019)
Key legislation 
[bookmark: _Int_Yrtl7SkL][bookmark: _Int_119o3Ppp][bookmark: _Int_2tND2WzX][bookmark: _Int_LHWSM1ir][bookmark: _Int_9kj98rtM]Inclusive practice for autistic learners in Wales is shaped by several key pieces of legislation and policy that guide the role your role as a Teaching Assistant. The Equality 2010 requires schools to make reasonable adjustments so that pupils with autism can access learning being placed at a disadvantage. (Equality Act, 2010). The ALNET Act 2018 strengthens this by ensuring receive person-centred support through Individual Development Plans (IPDs) that reflect their communication, sensory, and social needs. (ALNET Act 2018). Wales’ commitment to the UNCRC places children’s rights at the centre of decision-making, meaning autistic learners must have their voices heard and their wellbeing prioritised. (UNICEF, n.d). The Curriculum for Wales further supports your role by promoting flexible, inclusive teaching approaches that allow you to adapt activities, routines and environments so pupils can participate meaningfully. (Curriculum for Wales, 2022). Together, these frameworks create a strong foundation for you to deliver consistent, rights-based support for autistic learners.
[bookmark: _Int_kJJLFHEH][bookmark: _Int_a1R2kVUy][bookmark: _Int_VMsUXhxO][bookmark: _Int_R4a4HN8b]In your role, as a Teaching Assistant, you may and that supporting autistic pupils is shaped by wider systemic barriers that sit outside of your control. Many pupils still experience unequal access to hearing, despite the rights set out in the UNCRC, particularly the right to participate and be heard. (UNICEF, n.d). Schools also face challenges meeting their duties under the Equality Act 2010, especially when reasonable adjustments are not implemented consistently. (Equality Act, 2010). In wales, delays in assessments or limited bike-agency input can make it harder for you to deliver the person-centred support required under the ALNET Act. (ALNET Act, 2018). You also may notice barriers linked to the curriculum design, where learning activities are not always flexible enough to meet sensory, communication or processing needs. These systemic pressures can make it 
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(Ripple Education, 2024)
The Role of a Teaching Assistant in Primary Education 

What effective Teaching Assistant support looks like
[bookmark: _Int_1xAX87fE][bookmark: _Int_4gyLDM7N][bookmark: _Int_QbjM3jCc]Effective Teaching Assistant practice in primary schools is understood as planned, purposeful and structured support that aligns with the teachers learning instructions. Teaching Assistants are most effective when their work is aligned with lesson intentions, reinforces key learning, and focuses on supporting pupil access whole-class teaching rather than creating separate activities. Effective practice also involves promoting pupil independence, with the use of prompts and scaffolding rather than providing answers, and supporting pupils to develop the skills needed to engage confidently in classroom tasks. (Department of Education, 2024).
[bookmark: _Int_EqU9gyBh]As a Teaching Assistant, you may find that supporting autistic pupils is challenging because of barriers that sit outside of your control. Research by Mavropoulou et al. (2022) shows that many Teaching Assistants receive limited autism-specific training, which can leave you feeling unsure about how to respond to sensory needs, communication differences, or emotional regulation. You may also have little time to plan with the class teacher, meaning you are not always clear on learning goals or the strategies intended for the pupil. 
There are several practical strategies you can use to support autistic pupils more effectively. The structural Learning guidance (2024) emphasises the importance of predictable routines, using visual supports, and a  

Structured work system. Together, these strategies give you practical tools to overcome common barriers such as uncertainty, lack of training, and difficulty responding to gravity or communication needs.

Working collaboratively in a primary setting
Working collaboratively with families is essential for supporting autistic pupils effectively. The National Autistic Society (2025) emphasises that strong home-school partnerships help reduce anxiety in children and ensure that there is a consistency in support across all environments.
[bookmark: _Int_SnD2dArs]As a Teaching Assistant, you may find that building strong partnerships with families is challenging due to many systemic barriers. Many parents of autistic children report feeling distrusted or left to navigate complex states alone, making communication difficult. Rising SEND (Special Educational Needs and Disabilities) tribunal cases show that families turn struggle to have their concerns heard, reflecting on the wider structural issues. Staff also faced barriers like increased conflict with parents, and a lack of support fro external services such as social services. These pressures can make it harder for you to maintain positive relationships and work collaboratively, even when you want to. (Barriers to Education, 2024) 
The National Autistic Society (2025) highlights several practical strategies you can use to help children feel secure and understood. One important approach is sharing the child’s learning journey, keeping the families informed about what their child is doing in school through photos, updates or learning journals helps parents reinforce communication and celebrate progress at home. The National Autistic Society (2025) also emphasises the importance of creating regular opportunities to meet with families, to build trust, share insight and ensure that everyone is working towards the same goals. By using these strategies, you help create a consistent, supportive environment across school and home, strengthening the pupil's confidence and wellbeing.  
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 (Class Teaching, 2018)
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(Box of Hugs, n.d)
As a Teaching Assistant, you play an essential role in shaping an inclusive, supportive learning environment where autistic pupils can feel understood, valued, and able to thrive. Throughout this leaflet the strategies, legislation, and evidence have highlighted that your everyday actions, whether it is using visual supports, reducing sensory overload, or listening to the child’s preferences, make a meaningful difference to their wellbeing and participation, even when wider systemic barriers feel challenging, your commitment to munitioning what each pupil needs, adapting your approach, and working collaboratively with teachers and families helps create the consistency and security that autistic learners rely on.
[bookmark: _Int_nVmk4wnI]Your role is not about having the answers, but about being responsive, patient, and willing to learn alongside the children you support. By using the practical tools outlines here and drawing on the rights-based framework that just your practice, you help ensure that every autistic pupil is given the opportunity to access learning in a way that works for them. Your support matters, and the positive relationships you build each day contribute to a more inclusive school community your where all learners can succeed. 
Practical TA Toolkit
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(Justteachers, 2023)
Everyday inclusive strategies
In your role you may notice that autistic pupils often face barriers that make it more difficult for them to feel settled, understood, and able to take part in learning effectively.one of the biggest barriers is the inconsistent understanding of autism across school staff, which can leave you trying to support a pupil without a shared whole-school approach. This inconsistency can make routines unpredictable for the child and place extra pressure on you to fill the gaps. You may also see pupils struggling with sensory overload, especially in busy classrooms, hallways or during transition. These environments can increase anxiety and reduce a child’s ability to focus. Another barrier is limited access to specialist input, which can leave you working without the guidance you need to be able to support effectively. A further barrier for autistic pupils is the delays in assessments and support plans, meaning you may be supporting a child without clear information about their communication, sensory, or emotional needs. Finally, autistic pupils often face the barrier of not having their voice heard, particularly when school systems do not fully adapt to their communication style. (Ambitious About Autism, 2021)
In your day-to-day practice, you can make a real difference by using strategies that help autistic pupils feel safe, understood, and ready to learn. One of the most effective ways is by creating predictable routines. You can support this with visual timetables, symbols, or picture cues to guide transitions and daily activities. Clear and concrete communication is also essential, using short sentences, modelling language, and giving extra processing time helps children make sense of instructions at their own pace. You can also support children to stay regulated by providing quiet spaces, reducing sensory overload, and organising resources so they are easy to find. (Specialist Autism Support Service, 2022).


[bookmark: _Int_C8KNGKgV]Difficult for you to provide the consistent and inclusive support autistic pupils are entitled to. 
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(Newhouse, 2020)
[bookmark: _Int_pEPAK9La][bookmark: _Int_bdSjrIg0]There are clear strategies you can use to strengthen inclusion and uphold pupils’ rights. The UNCRC reminds you to prioritise each child’s voice, so building in choices, checking understanding, and using visual communication tools helps autistic pupils feel heard. (UNICEF, n.d). The Equality Act supports you in making practical adjustments such as visual timetables, sensory breaks, and simplified instructions to remove disadvantage. (Equality Act, 2010). Under the ALNET Act, you play a key role in delivering person-centred support through Individual Development Plans (IDPs), using your daily observations to adapt tasks and reduce barriers. (ALNET Act, 2018). The Curriculum for Wales (2022) encourages flexible, responsive teaching, which allows you to break tasks into manageable steps, scaffold communication, and create predictable routines that help learners with autism to participate in a way that. Works for them.
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(Twinkl, n.d)



I acknowledge the use of Copilot (copilot.microsoft.com) between May 13th and May 17th to help research and check my work. I used the prompts:
1. Provide me with a framework of the assignment based on the assignment brief.
2. Check if this website is a credible source.
3. Summarise this website.
4. Check this text for any grammar mistakes and provide feedback on how I can improve.

[bookmark: _Int_8U4vOgjs]I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, noted, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence. 
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